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IIEPEIMOBA

pyre pecatupiuua XXI CTOMTTA 03HaMeHOBaHe HPUCKOPEHHAM
I[rno6ani3aui’1’, ITOCUJIEHHAM MDKXHApPOJHOI B3a€MOJIii Ta KOHKYpPEH-
1ii, iHHOBauiitHUMM 3MiHaMu y cBiti. [Tommpenns Habymm HOBi popmnu
opranisauii pisHux cdep cycmizpHOro >XUTTA. 3-IOMDK HUX OCBITHA i Jjo-
cnifHuIbKa cdepn, 1[0 pa3oM BiAMOBifanbHI 32 TBOPEHHS MaI”A6yTHboro
TIOACTBA, OPMYyBaHHA MTIOACHKOTO KamiTany, cycninbHuil nporpec. Lli Ta
iHmi nporecu noTpebyIOTh OCMMCIICHHA i KOHIeNTYyaTi3anii, TepMiHO/IO-
riYHO-ITOHATTEBOI BU3HAYEHOCTI Ta Y3TO/I>)KEHOCTI.
3okpeMa, y €spormi y 2009 p., y pik gecatunitts bononcpkoro mpote-
CY, IPOTOJIOLIEHO PO CTBOPEHH: €BPOIEICHKOrO IPOCTOPY BUILOI OCBITH
(European Higher Education Area, EHEA). 3a Konenrarencbkum mporie-
coM, posnodatuM y 2002 p., 3anpoBagpyKeHo €BPOIENChbKIIT IPOCTip Mpo-
¢eciitnoi ocsitu i miproroBku (European Vocational Education and Training
Area, EVETA), npo 1m0 3asB/1eHO Ha KOH(epeH1lii EBPOIeicbKOro LeHTPy
3 po3BuTKy npodeciitnoi ocsitu (CEDEFOP) y 2007 p. ¥ 2017 p. €Bpo-
KoMicieto Ha [eTeHOOpP3bKOMY caMiTi aHOHCOBaHO CTBOpeHHs 1o 2025 p.
€spomneiicbkoro npocropy ocsiru (European Education Area, EEA). Pos-
POO/AIOTBCSA KOHIENTYyalbHI OOIPYHTYBaHHA IOOYZOBU IIPOCTOPY OCBi-
™ fopocnux. Takox y mexxax Jlicaborcpkoi crparerii (2000-2010 pp.) Ta
3 2010 p.— Crparerii «€Bpoma 2020» (Crpareris iHTeNeKTyanbHOTO, CTili-
KOTO Ta iHK/II03VIBHOTO 3POCTaHHS) PO3BUBAETbCS EBPOEIICHKIIT JOCIIifI-
Hyubkuii npoctip (European Research Area, ERA). Lleit mpocrip cpuse
PO3BUTKY 3HAHHEBOI €KOHOMIKM, CyCIinbcTBa 3HaHb. [lonibHi ocBiTHI Ta
HBOCTIZHMIBKI IpOCcTOpM (OPMYIOTBCS B {HIIMX perioHax, HacamIieper
y MiBHIYHOAMEPUKAHCHKOMY i CXiZJHOA31/ICbKOMY, Ta y CBITi B L}i/IOMY.
Hosuii piBenb opranisanii cep ocitn, focnifxeHs i po3pobok cympo-
BOJ/DKYETbCS MOfiepHi3alli€ro ix kinacugikariiif, K/II0YOBUX IIOHATD i TEPMiHiB,
KOMIUIEKCHVIMM 00CTeXXeHHAMM CTaHy i po3BuTKy OpraHisarieio 06’ efHaHuX
Hauiit (OOH), Opranisari€lo eKOHOMIYHOTO CIIiBpOOITHMUIITBA Ta PO3BUTKY
(OECP). Cepen 0CHOBOIIOJIOKHUX PeTyIALITHNAX JOKYMEHTIiB OCTaHHbOI fIe-
Kafiu pOKiB c/1if 3a3Haun Ty MXKHAapOIHY CTaH/japTHY K1acugikaiiio ocitn
(2011 p.), MixxHapopHy cTaHAapTHY K1acu@iKallilo ocBiTH: Talysi ocBiTy Ta
nigrorosku (2013 p.) y cuctemi xnacudixaniint OOH, KepiBanurso ®packa-
Ti (2015 p.) OECP six cTaHgapTU30BaHMIT OTIC JOCTITHNLbKO-1HHOBALII/THOT



cepu. Y €spomni — ne CratucTuyHa Knacuikallisa eKOHOMIYHOI Jis/IbHOC-
Ti y EBporneiicbkoMy criBroBapucTsi (2008 p.), EBpormeiicbka paMKa KBaJi-
ikaiit 111 HaBYAHHS BIPOROBXK XUTTA (2017 p.), Pamka kBasidikariiit €B-
poreiicbkoro mpocropy Buioi ocsitu (2018 p.), Knouoi koMmeTeHTHOCTI
JUTsI HaBYaHH:A BIPoRoBX XuTtsi €C (2018 p.) Tommo. Y BuLLiit 0CBiTi HOBUM
ABUILEM, IOPIBHAHO 3 TPafVILNIHUMM CTATUCTUYHMMU OOCTeXEHHAMIU,
CTaB CTPIMKMII POSBUTOK MDKHAPOJHUX 3arajibHUX i Tay3eBUX PeTHHIIB
(«ITanxaiicpknit» 3 2003 p., «Tarime» 3 2004 1 2010 pp., «K’ro Ec» 3 2010 p.)
3 BUABY YHIBEpCUTETCHKUX JIiZlepiB CBITOBOro mporpecy. BupaTHoro nopiero
mia Ykpainu y 2018 p. crana i yqacTb ynepiue B o6cTesxxenHi 3a IIporpamoro
MiXHapogHoro oninoBaHHA yuHis (PISA) OECP.

HanionanbHa akazeMis IefarorivHuX HayK YKpaiHy 3 METOI0 i TpuM-
KI CYCIIiIbHUX peOpM CBOEYACHO pearyBasia Ha iHHOBAI[il B OCBITHII i /10-
CTTHUIBKIN chepax, BcebiYHO 0OCMMCITIOBANA IX CYTHICTD. 30KpeMa, B KOH-
TEeKCTi I7I06a/IbHMX Ta HalliOHA/NTbHUX TeH/eHwin i Buknmnkis HAITH Ykpa-
iHM BMHOCM/IA BiIOBifHIi MMTaHHSI Ha OOTOBOpEHHs 3arajJbHMUX 300piB.
3 ypaxyBaHHAM pileHHs 3aranbHux 36opis HAITH Ykpainn «Konunenry-
asbHi 3acaju po3po6bnennsa HarjionanbHoi pamku kBaidikaniit B Ykpaini»
(2010 p.) mocranosor Kabinery Minictpis Ykpainu y 2011 p. 3arBeppkeHoO
Hauionanpny pamky kBanidikanit (HPK). Busnadeni saranpaummn 36opa-
mu HAITH VYkpainn «Konuenryanbsi sacagyu HanionanbHoi cTanfapTHOL
knacugikanii ocsitu» y 2013 p. 3HauHOW Mipoto pasom 3 HPK ypaxosa-
Hi mpu pospobieHi 3akoHiB Ykpainu «IIpo Buiy ocsity» 2014 p. Ta «IIpo
ocBiTy» 2017 p. ¥ 2018 p. mpoBefeHO Ba)KIMBi METOJOMOTIYHI ceMiHapyu
HATIIH Ykpainu «Konuenryanbhi 3acagu pospo6neHHs HauionampHOro
peITUHIY 3aKIajiB BUILOI oCBiTH» Ta «KOHLleNTya/lbHi 3acafi PO3BUTKY
OCBIiTU JOPOCNIMX: CBITOBMII JOCBiJ}, YKPAaIHCBKi peasil i mepcrnekTusm». Pe-
KOMeHJalii /X ceMiHapiB HAaIIpaBJIeHO 3alliKaBJIeHMM OpraHaM JJis BUKO-
PUCTAHHA B IPaKTUYHIN poOOTi, 30KpeMa y 3aKOHOTBOPUIIL.

Y npuitaaTux nporsarom 2014-2018 pp. B YkpaiHi iHHOBaLiTHMX 3aKO-
Hax «IIpo Bumy ocBiry», «IIpo HayKOBY i HAayKOBO-TEXHIYHY Hif/IbHICTDY,
«IIpo ocBiTy», «IIpo BHECEHHA 3MiH [0 HEAKMX 3aKOHIB YKpaiHM ILOJO
JOCTYIY 0Ci6 3 0cOOMMBUMY TOTpebaMu 1O OCBITHIX MOCIyT» MicTUThbCA 6a-
raTo CyYaCHMX TePMiHiB i IOHATb, AKi 1ie He YBIMIIUIN B INMPOKNIA TEOpeTNY-
HUIT i mpakTyyHmit o6ir. Lle Ta iHuri HoBalil y cdepax ocBiTI Ta JOCTIIKEHDb
isymoBumnonigrorosKyBdeHumy HAITH YkpaiHy Ipor1toHOBaHOI O OCBITHBO-
HayKOBOTO I7I0Capio.

[mocapiit mictuthb 61m3pK0 500 TepMiHiB Ta X BM3HaYeHb, aKTyaIbHUX
i peopMyBaHHA HalliOHaJIBHMX cep OCBITM Ta HAYKOBOI i HAyKOBO-



TeXHIYHOI is/IPHOCTI 3 METOIO Mi/IBUIIEeHHS IXHbOI epeKTUBHOCTI i KOHKY-
PEHTOCIIPOMOYKHOCTI, BPaXOBY€E CBIiTOBi TeHJIEHI, BifilOBifjae mpiopure-
TaM Jlep>KaBHOI OCBiTHbBOI i HAYKOBOI ITOJTiTUKMU.

3a OCHOBY IlepesliKy TepMiHiB ITIOCapilo HacaMIlepes y3ATa TepMiHONI0-
il HOBMX 3aKOHIB IIPO OCBITY, BUILY OCBIiTY, HAYKOBY i HAyKOBO-TEXHIYHY
HisZIBHICTD Ta IOO OCBiTH 0Cib 3 0cOOMMBUMM TOTPebaMM, TAKOXK Bifillo-
Bi[JHMX ITi/[]3aKOHHNMX HOPMAaTMBHO-IIPAaBOBMX AKTiB.

Kpim TOro, Tepminu Ta iX BU3Ha4YeHHs JOIOBHEHi 6a30BUMU IOHAT-
TAMM MDKHapOIZHUX perylAliilHO-peKkoMeHAaniiHux goxkyMmeHTiB OOH,
OECP, €C cTOCOBHO OCBITHIX i JOCTIJHUIIBKIX IIPOCTOPIB.

Imocapiit 6yze KOPUCHUM IS BCIX YYACHUKIB TOCTIPKEHHS, IPaKTUY-
HOTO 3[Ii/ICHEHHA Ta BJOCKOHA/ICHH: HAaIliOHA/IbHUX cep OCBIiTY Ta HAayKO-
BOI | HAyKOBO-TeXHIYHOI [IiANTBHOCTI B KOHTEKCTi CBiTOBOI I7106ai3ariii, €B-
poiHTerpanii, cCaMOCTBEep/>)K€HHA YKpaiHM AK IMPOrPeCUBHOI iIHHOBALIIITHOI
Tep>KaBH.

IIpe3udenm HayionanvHoi akademii
neoazo2iuHux HayK Ykpainu,
axademix HAH i HAITH Yxpainu
B.T. Kpemenn



ABTOHOMIA

ABTOHOMIsI — mpaBo cy6’eKTa OCBiT-
HbOI JIiAZIbHOCTI Ha CAMOBPA/lyBaHHS,
sKe IIOJIATA€ B JI0TO CAMOCTIIHOCTI,
He3aJIe)KHOCTI Ta BiIIIOBiTaIbHOCTI
Y IPUITHATTI pillleHb 10J0 aKa/leMid-
Hux (OCBiTHIX), opranisauiitHux, ¢i-
HAHCOBMX, KaJIpOBYX Ta iHIINX IMTaHb
LisAbHOCTI, IO IPOBAJUTHCA B I10-
PAIKY Ta MeXaX, BUSHAYEHMX 3aKOHOM.
(Baxon Yxpainu «IIpo oceimy», 2017 p.)
ABTOHOMif 3aK/Tafly BUINOL OCBITI —
CaMOCTIMHICTh, HE3aIeXXHICTb i BijIi-
MOBi/Ja/IbHICTD 3aK/May BUILOL OCBITU
y IPUIHATTI pillleHb CTOCOBHO PO3BUT-
Ky aKajieMiuHIX cBo6OJ, opranisaii
OCBITHBOT'O IIPOIIECY, HAYKOBUX J[O-
CIIiJI>K€Hb, BHY TPIIHHOTO YIIPABIIiH-
Hsl, EKOHOMIYHOI Ta iHIIIOI isS/IbHOCTI,
CaMOCTIITHOTO Z060PY i PO3CTAHOBKM
KaJpiB y MeXXaX, BCTAHOB/IEHUX IIUM
3akoHoM. (3akxon Yxpainu «IIpo suusy
ocsimy», 2014 p.)

ApmiHicTpaTUBHMIT KOMiTeT — PO60O-
4uii KoneriaabHuii opran Hamionannb-
HOI pagy YKpaiHy 3 MIUTaHb PO3BUTKY
HayKI i TEXHOJIOTN, IepCOHaIbHUI
CKJIaJ] IKOTO Y KiNbKocCTi 24 0ci6 mpu-
sHauaeTbcsa Kabinerom MinicTpis
Ykpaiau. AgMiHICTpaTUBHUI KO-
MiTeT 3 MeTOI0 peaisarii pyHKIil
HanjionanpHoi pagy YKpainu 3 nu-
TaHb PO3BUTKY HAayKM i TEXHOJIOTIN:
iHiI[il0€ yTBOpEHHS HOCTiNHUX 260
TUMYACOBMX pOOOUNX IPYIL, @ TAKOX
€KCIIEPTHMX KOMICill 3 OKpeMIX K-
TaHb; JIeJIETy€e Ta KOOPAMHYE y4acTh
4/ieHiB AIMiHICTPaTMBHOTO KOMITETY
B poOOYNX IPyIIaX, @ TAKOX IIPOIIOHYE

eKCIIePTiB /10 CKJIafy poOOUMX IpyTI;
Hajae nponosuii HaykoBomy xomire-
TY LIOf0 POSITIAAY [IUTAHD, OB I3aHIX
3 BUKOHaHHsM ¢yHK1iit Harjionanprol
pazsy YKpainu 3 nuTaHb PO3BUTKY Ha-
yKu i TexHosoriit. (3axon Yipainu «IIpo
HAYK08Y i HAYKOB0-MexXHiuHy Oisinb-
Hicmo», 2015 p.)

AQT’¥OHKT — BYEHUIL, SIKMIT IPOBOUTD

HAayKOBi JOC/TiPKEHHA Y paMKax IIifi-
TOTOBKM B /] IOHKTYPi BilICBKOBOTO
3aK/Iajly BUIOI OCBiTH (3aKIafy BU-
1101 ocBiTH i3 crenngitHNMMI yMOBa-
MM HABYAHH) [/s1 300y TTsI CTYIIEHs
nokTopa dinocodil. (3akon Yipainu
«IIpo Hayxosy i HAyko80-mexHiuHy Oi-
AnvHicmv», 2015 p.)

A’IOHKTypa — OfHa 3 OCHOBHUX (GopM

MiJrOTOBKM HayKOBUX KaJpiB BUIOI
kBasidikawii. (3akon Ykpainu «IIpo
HAYK08Y | HAYKOB0-MexXHiuHy Oisinb-
Hicmo», 2015 p.)

Axapemiyna Bo6podecHicTh — CyKyII-

HICTb €TMYHMUX NIPMHLINIIIB Ta BU3HA-
yeHnx 3aKoHoM Ykpainu «IIpo ocsity»
IIpaBUI, AKUMU MAIOTh KepyBaTHUCS
YYaCHMKM OCBITHBOTO IPOLECY Tif,
Yac HaBYaHHsI, BUK/IA[JAHHS Ta IPOBa-
IDKeHH:A HayKoBOI (TBOpYOi) ALbHOCTI
3 MeTOM0 3abe3IeyeHHsI JOBIpH 10 pe-
3y/IbTAaTiB HABYAHHS Ta/a00 HAyKOBUX
(TBOpuMx) gocsarHeHb. [lopymeHHAM
aKazeMivHOI ;OOPOIeCHOCTI BBaXKa-
E€THCA: aKaJeMIiYHMII IIariaT, caMmo-
1iariaT, pabprkaris, dambcngixaris,
CIMCyBaHHs, 0OMaH, XabapHUIITBO,
Heo6 eKTUBHE OLIiHIOBAHHA. (3aKoH
Yxpainu «IIpo oceimy», 2017 p.)



AxapmeMiyHmit mariar

AxagemiuHa foBigka — odiuiiiHa Bu-
MICKA, CTPYKTYPOBaHMII OIIC HaBYa/Ib-
HMX JOCATHEHb CTYAEHTa. Y 6araTbox
CHCTEMaX OCBiTV BUKOPUCTOBYIOTHCA
[eTanbHi OINCH, Y IKMX BifoOpaska-
1oTbcst kpepyutu EKTC 11 onjinkm 3 Bu-
BYEHNX HaBYa/IbHMX KOMIIOHEHTiB
(HampuKIaf, akafieMivyHa TOBigKa 3a
€BpoMeNicChbKOI0 KPEIUTHOI TPAHC-
(epHO-HaKOIMNYYBaTbHOIO CHCTEMOIO).
(Hayionanvruii ocgimuiil enocapiii:
suuia oceima, 2014 p.)

AxagemiuyHa MOOGITBHICTD — MOXK/IN-
BiCTb YYaCHMKIB OCBITHBOTO IIPOLECY
HaBYaTIUCH, BUKIAJATH, CTAXKyBaTUCA
Yl IPOBOJMTY HAYKOBY JifA/NbHICTD
B iHIIIOMY 3aK/Tafi BUIOI OCBiTH (Ha-
YKOBilT ycTaHOBI) Ha TepuTOpii YKpainu
41 1mo3a ii Mexxamu. (3axkou Yxpainu
«ITpo suusy ocsimy», 2014 p.)
AxaneMiuHa cBOOOa — caMOCTIIIHICTD
i He3aJIEXKHICTh yYaCHMKIB OCBITHBOTO
IpOoIeCy Mifl Yac IpOBapKeHHSA Mefjaro-
riYyHOi, HAYKOBO-IIE[,ATOri4YHOI, HAYKO-
BoI Ta/ab0 iHHOBALIHOI AiANTBHOCTI,
11O 371i/ICHIOETbCSA Ha IIPMHIUIIAX CBO-
6opu c7IoBa, AYMKY 1 TBOPYOCTi, 110-
IIMpeHHs 3HaHb Ta iHdopMalyil, Binb-
HOTO OIPUIOJNHEHHA i BUKOPUCTAaHHA
pe3y/nbTaTiB HAYKOBUX NOCTiI>KEHb
3 ypaxyBaHHAM 0OMeXXeHb, YCTaHOB-
JIeHUX 3aKOHOM. (3axon Ykpainu «IIpo
ocsimy», 2017 p.)

AxapnemiyHe BUSHaHHA — odilliliHe miz-
TBEPIPKEHHA IIOBHOBAKHIMIL OPraHa-
MM iHO3€MHMX aKa/IeMiYHOTO CTYIIEH:/
ocBiTHBOI KBayidikarii, mepioxis Ha-
BYaHHSI, IX IMMO3UI[iIIOBaHHS B CUCTEMi
OCBiTV CTOPOHH, IO IIPUIIMAE, 3 METOIO
JOCTYITy BIIaCHVKa Takoi KBasiikanil
710 IOAA/IbIIOrO HaBYaHHsA. AKaJieMiuHe
BY3HAHHSA CTOCYEThCA BU3HAHHA KYPCiB,
KkBasigikariiit a6o AUIIOMiB/CTYIIeHIB

(micieBoro a60 iHO3eMHOTO0) 3aKIamy
BUIIIOI OCBITHM iHIINMM 3aKaafioM. 3a-
3BMYall BUSHAHHS NOTpibHE ab0 AK
TifICTaBa [/1 JOCTYIY JI0 TOJA/IbIIOTO
HaBYaHHA Y [PYTOMY 3aK/Iafi (KyMyis-
TUBHE BU3HAHHA ), 200 AK BU3HAHH, 1[0
YMOXX/TMBIIOE€ IEBHUI TUII 3Bi/TbHEHHA
Bifi HEOOXiTHOCTI MOBTOPHO BUBYATH
KOMITOHEHTM OCBITHBOI Tporpamn (Bu-
3HAHHA i3 PO3BMHEHOIO TTO3MIIIEI0), 260
SIK BU3HAHHs HaBYaHHS, 3[iICHEHOTO
B IHIIOMY 3aK/afi BUIoi ocBitu (Bu-
3HAHHA 3aMiHOI0), IJ0 3aMiHIOE ITOpiB-
HIOBAHMII IIepiofi HABYaHHA B 3aK/Iaji
noxomkenns (HayionanvHuil oceimmiil
enocapiti: uuya océima, 2014 p., Ilapuso-
Ke Komionie, 2018 p.)

AxafemiuHe CipsAMyBaHHs NPOQiTbHOI

cepenHbOi OCBiTH — npodinbHe Ha-
BYaHH: Ha OCHOBI IIOETHAHHA 3MICTy
OCBITH, BU3HAYEHOTO CTAH/[APTOM IPO-
¢binbHOI cepenHbOI OCBiTH, i HOTNOTE-
HOTO BYBYEHH:A OKPeMUX IIpefiMeTiB
3 ypaxyBaHH:AM 3[i6HOCTel! Ta OCBITHIX
norpe6 31006yBadiB OCBITI 3 Opi€HTa-
11i€10 Ha IIPOJIOBXKeHHA HaBYaHHA Ha
BUIIVX PiBHAX OCBiTH. (3akoH Ykpairu
«IIpo ocsimy», 2017p.)

AxkafeMiyHMIT — XapaKTepUCTUKA, 1110

CTOCYETbCSA OCBiTU, HAaBUYaHHS, BUK/IA-
HOaHHA, gocmimkenb. (HayioHanvHuil
ocsimmiti enocapiti: 6uwsa ocsima, 2014 p.)

AxafeMiuHuMI1 NepcOHAN — MEPCOHAT

3aK/IaJy BUIOI OCBiTH, OCHOBHUM
3aBJIaHHAM SIKOTO € BUK/IaJaHHS Ta/
a60 gocmimkenHs. Bkaroyae ocib, aki
06i/IMaloTh IOCaay, IO MepenbadaroTh
3[IiJICHEHHs BUK/IaaHHA Ta/abo 0-
cnimkenns. (Hayionanvruii oceimmitl
enocapiii: uuia océima, 2014 p.)

AxapeMiyHMI1 IIariaT — OMPUTIOHEH-

H# (4acTKOBO 260 IIOBHICTIO) HAYKOBMX
(TBOpYMX) pe3y/IbTaTiB, OTPUMAHNX



AKafeMiYHMII peTHHT YHiBEPCUTETIB CBITY

iHmIMMM ocobamu, sIK pe3yabTaTiB
BJIACHOTO JIOCIi/[)KEeHH: (TBOPYOCTI)
Ta/abo BiATBOpEHHA OMyOITiKOBaHIX
TEKCTiB (ONPUTIOIHEHNX TBOPIB MUC-
TelTBa) iHIINX aBTOPiB 6e3 3a3HAYECHHS
aBropcTBa (3akon Yipainu «IIpo ocei-
my», 2017p.)

AxapmeMiyHNIi pefiTUHT YHiBepCcHUTe-
TiB cBiTY, a60 «Illanxaiicpkuit» (Aca-
demic Ranking of World Universities,
ARWU) — peanisyerbcs 3 2003 p.
PeiiTMHT BUKOPUCTOBYE 00’ €KTUBHI
iHAMKaTOpM TpeTiX CTOpiH. 3aranbHa
BepCid peNTUHIY Ma€e 6 IIOKa3HUKIB, 32
Axkumu y 2018 p. perituarosano 1000
3aksafgiB Buioi ocsitu (500 0CHOB-
Hux Ta 500 Tak 3BaHUX KaHAUATIB
IO OCHOBHOI Ipymn). 3a raay3eBolo
Bepcielo 3a 4 abo 5 iHguKaropamuy,
aJlalITOBAHNMI JI0 CHeIMiKU KOKHOT
3 54 akapgeMiuyHMX ranayseit, inenTudi-
KOBAHO PeJITMHIOBI 03N Oi/bI AK
1,6 Tuc. saknagis. besymoBHUM mife-
poM B 060X Bepcisnx € [apBappcbKuin
yHiBepcutet. (Academic Ranking of
World Universities)

AxapeMiYHMII CTYIIiHb — OCBITHA KBa-
migixaris, o IPUCYIKYEThCA 3aKIa-
JIOM BMILIOI OCBIiTH) 3a pe3ynbTaTamMu
YCHIIIHOrO BUKOHAHHA OCBiTHBHOI IIPO-
rpamu 3 BUIIOI OCBiTH (HallpuKIaf,
CTyIiHb 6aKanaBpa, CTYIiHb MaricTpa,
CTyHiHb fokTopa dinocodii). (Hauyi-
OHAMbHUTL 0C8IMHILL 27I0CAPitl: BUULA
ocsima, 2014 p.)

AxapeMidyHMI TEKCT — aBTOPCHKMUII TBip
HayKOBOT'O, HAyKOBO-TEXHI4HOIO Ta
HaBYa/IbHOTO XapakTepy y hopmi au-
ceprauii, kBasigikariifHOI BUITYCKHOI
po6OTH, HAYKOBOTO BUAHH:I, HAYKOBOI
cTarrTi, 3BiTy Y cepi HaykoBoi i Ha-
YKOBO-T€XHIYHOI JiATbHOCTI, IETIOHO-
BaHOI HayKOBOI poOOTH, MiAPYYHNIKA,

HaBYaJIbHOTO MOCiOHMKa, iHIINX Ha-
YKOBO- Ta HaBYaJIbHO-METOAMYHIX
upaup. (ITocmanosa Kabinemy Mini-
cmpie Yepainu «Ilonoxcenns npo Ha-
yioHanvHUll peno3umapiii akademiuHux
mexcmie» 6i0 19 nunts 2017 p. Ne 541)

Axapemis, iIHCTUTYT — ramyseBuii (1po-

binpHMIL, TEXHOMOTIYHMI, TEXHIYHUIL,
MeNarorigaHmiiz, 60rocI0BChbKIUI/Te€O-
JIOTiYHUI, MEIMYHII, eKOHOMIYHUI,
IopUANYHNIL, papMalieBTUYHUIL, arpap-
HII, MUCTELbKIIA, KY/IbTYPOIOTiYHMIA
TOIL0) 3aK/IaJ] BUIOI OCBiTH, 110 IPO-
Ba/INTh iHHOBALIi/IHY OCBITHIO Jif/Ib-
HICTD, TOB’A3aHY 3 HaJJaHHIM BUIIIOI
OCBITM Ha IIEPIIOMY i PYTOMY piBHAX
32 OfJHi€I0 YM KiZlbKOMa ranys3saMu
3HaHb, MOXXe 3J[iIICHIOBATY MHiJITOTOB-
Ky Ha TPeTbOMY i BUILIOMY HayKOBO-
MY piBHAX BUILOI OCBITM 32 IIEBHUMU
CIieljianbHOCTAMI, IIPOBOAUTD (yH/a-
MeHTasIbHi Ta/ab0 IpMKIaHi HAYKOBi
TOCTiKeHHS, € IPOBITHUM HayKOBUM
i METOAMYHUM LIEeHTPOM, MA€E PO3BM-
HYTY iHQpacTpyKTypy HaBYa/IbHUX,
HayKOBJX i HAyKOBO-BUPOOHNYNX ITifi-
PO37iNiB, cCpusA€E MOMMPEHHIO HAYKO-
BMX 3HaHb Ta IPOBAJUTD KYIbTypPHO-
IPOCBITHUIIBKY OisNMbHICTD. (3axoH
Ypainu «IIpo suusy ocsimy», 2014 p.)

AxpenuTania — mpoliec, 3a JOIIOMOTOI0

AKOTO 3aK/Iafl BUILOL OCBiTH OTPUMYE
BiJj BUIIIOTO KOMIIETEHTHOTO OPraHy
By IPaBO HajjaBaTy KBamiikarii
Ta/abo OTpMMYeE BUSHAHHA IUX KBa-
nmidikarniit. lJe Moxxe 6yTH fepskaBa,
yPpA#OBe areHTCTBO abo IHIINIT Mic-
1eBUI Y1 iHO3eMHUII 3aK/Iaji BUILOL
ocsitu. (Ilapusvke komioHike, 2018 p.)

AKpepuTanisa ocBiTHbOI IporpaMu —

OLIiHIOBAHH:A OCBITHBOI IIPOrpaMM Ha
IpefMeT i1 BiIIIOBIJHOCTI CTaHZAPTY
OCBITH, a TAKOXX CIIPOMOXKHOCTI 3a-



AynurtopHi rogyan

K/IaJly OCBITH 3a0e3IeUNTH HOCATHEHHS
3moOyBadamy BUIOI OCBiTH Hepen6a-
YEHMX B OCBiTHIii IIporpami pesynbTa-
TiB HaBYaHHA. AKpeiuTallis OCBITHbOI
IIporpamu € fOoOpOBiIbHOIO i TPOBO-
IUTHCA 32 iHILIaTMBOIO 3aK/Ia/ly OCBi-
Ti. OCBiTHA Nporpama BifIoBifHOTO
PiBHA OCBiTH aKPeAUTYETHCS OPTAaHOM
i3 3abe3me4eHHs SIKOCTi OCBITH, BU-
3HAYEHIM CIIelia/IbHUM 3aKOHOM, Ta/
a60 aKpeINTOBAaHNMM IPOMaJICEKIMU
¢daxoBuMyM 06’ €THAHHAMM UM IHIIMMU
AKpEeIUTOBAHNMU IOPUAMYHIMMU OCO-
6amu, 10 31IICHIOIOTH He3a/IeXKHe Olli-
HIOBAaHHA AKOCTI OCBIiTU Ta OCBITHbOI
OisABbHOCTI 3aKmamiB ocBiT. (3akoH
Yxpainu «IIpo ocsimy», 2017 p.)

ACHCTEHT-CTaKHUCT — 0c00a, IKa Mae
BUIITY OCBIiTY CTYIIEHs MaricTpa, HaByYa-
€TbCA B ACUCTEHTYPi-CTaXKyBaHH] 3a-
K/IaJy BUILOi OCBITY 332 MUCTELbKIMM
CIIeNiaTbHOCTAMM 3 METOIO BJJOCKOHA-
JIEHHsI TBOPYOI MajicTepHOCTI. (3akon
Yxpainu «IIpo euuy ocsimy», 2014 p.)

AcnipaHT — BYeHUII, AKUI IPOBOAUTD
¢dyHpaMenTanpHi Ta (a60) npuKIagHi
HaYKOBI JJOC/IIJPKEHHSA y paMKax ITifiro-
TOBKM B aCIIipaHTYPi y 3aK/a/ii BUILIOL
OCBIiTI/HAYKOBill yCTaHOBI 1714 370-
6yTTA cTyneHs BokTopa ¢imocodii.
(3akon Ykpainu «IIpo nayxosy i Ha-
YK080-mexHiuHy OisimvHicmy», 2015 p.)

Arecraiis 3506yBayiB BILIOI OCBiTH —
BCTaHOBJIEHHS BiIIOBiTHOCTI 3aCBO€E-
HIIX 3500yBadaMil BUILOI OCBITU PiBHSA
Ta 00CATY 3HAaHD, YMiHb, HIINX KOM-
IIeTEHTHOCTEN BUMOTaM CTaHJapTiB
BUIOi OcBiTH. (3akon Ykpainu «IIpo
suuy oceimy», 2014 p.)

ArecTanisg HayKOBMX IpaliBHUKIB

MIPOBOZIUTHCA B HAYKOBMX yCTaHOBAX
He pijillle OTHOTO pasy Ha ITATb POKiB
3 METOI0: OLIiHIOBaHH: piBHA mpode-
CilfHOI IiIFOTOBKY HAYKOBOTI'O IIpaliB-
HMKa, pe3y/IbTaTUBHOCTI J10ro po6oTys;
BU3Ha4YeHH: BiAmoBigHOCTI KBamidika-
1ii HAYKOBOTO ITpalliBHMKA 3aliMaHil
mocafi; BUABNEHHsA IepCIIeKTUBY BI-
KOPUCTaHH:A 31i6HOCTEI HaYKOBOTO
IpalliBHMKA, CTUMY/IIOBAHHA IiJIBY-
IIeHHs J1oTo IpodeciilHOro piBHS;
BU3HAYCHHs MOTPeOM B IifBUILeHH]
kBasi¢ixauii, mpodeciituii nifroTosIi
HayKOBOTO TIpaljiBHUKA. (3akoH Ykpa-
inu «IIpo HayKosy i HAyK0B0-mMexHiUHy
OisinvHicmo», 2015)

Artecranis HayKOBOi yCTaHOBU (JVB.

Jlep>kaBHa aTecTalisi HAyKOBOI yCTa-
HOBH)

ArecTanis negarorivHNX NpauniBHMU-

KiB — c1cTeMa 3aX0fliB, CIPsIMOBaHMX
Ha BcebiuHe Ta KOMIIIEKCHe OL[iHIOBaH-
Hs IeJaroTivHOI Iis/IbHOCTI Iearoriv-
HIX NIpaliBHUKIB. 3a pesynabTaTaMu
aTecTallii BUSHAYAETHCS BiITIOBiIHICTD
I1e/laroriyHOro IpaliBHMKA 3aliMaHii
Hocafi, IpUCBOIIOTHCS KBasidikariii-
Hi Kareropii, memaroriuni sBanH:. [1e-
PeJliK KaTeropii i nefaroriYyHux 3BaHb
IearOTiYHMX IpaliBHMKIB B/3HAYa-
erbcsa Kabinetom MiHicTpis Ykpainn.
(Bakon Yrpainu «IIpo oceimy», 2017 p.)

AyauTOpHi TORVIHM — TOJIMHU, AKi BU-

TPavaloThCA 3j00yBadeM BUIIOi OCBITH
i BUKJ/IalayeM Ha ayJUTOPHI HaBYa/IbHi
sanarta. (Hayionanvruii oceimmuiti 2no-
capiii: euwa oceima, 2014 p.)



basa mannx

Bbasa gaHux (KOMIIIALIS faHUX) — Cy-
KYIIHICTb TBOPIB, JaHUX ab0 6yAb-
Kol iHIII01 He3aneXxHoI iHpopmarii
y KOBiNbHIi pOpMi, B TOMY 4MCIi —
eTIeKTPOHHIIT, Mixbip i posTalyBaHHs
CKJ/IafIOBMX YaCTVH AKOI Ta 1i yIOPAJKY-
BaHH:A € Pe3y/NbTaTOM TBOPYOI Ipalli,
1 CKJ1a[10Bi YaCTVHY AKOI € JOCTYITHUMU
iHAMBiKyanbHO 1 MOXKYTDb OyTI 3Halife-
Hi 32 JJOIIOMOT'OI0 CIIeLlia/IbHO] IO -
KOBOI CHICTEMM Ha OCHOBI €JIeKTPOHHIX
3aco6iB (koMIT'I0Tepa) 4y HIINX 3aco-
6iB. (3akon Yxpainu «IIpo asmopcoke
npaso i cymixcHi npasa», 1994 p.)

basa ganux Scopus — Mi>kHapojHa Ha-
yKOMeTpuyHa, pedepatusHa it 6i67io-
rpadiyHa 6a3a faHUX BULABHUYOL
kopnoparii Elsevier, mo mictuts no-
HaJ 23,7 THC. PEL€H30BaHNX HayKO-
BMX MEPIOAUIHIX BUAHD (6/1M3BKO
11 Tvic.— 3 cowia/IbHYUX HayK), OHA[,
166 Tuc. KHUT, TIOHa 8,3 MJIH. MaTepi-
aniB KoH$epenuiit. Binbip HaykoBux
NepiofMYHMX BUJAHD /I BK/IIOYEHHA
Io 6a3y JaHMX Scopus 3AiNICHIOETHCS
3a TAKMMM KPUTEPiAMM: IEPEKOHIMBA
pemaKiiiiHa MONiTUKA BUSAHHA, TUIL
pelieH3yBaHHs cTarelt, reorpadiuHa
Pi3SHOMaHITHICTb 4I€HIiB pefaKLiiiHOl
KOJIerii Ta aBTOPiB BUJJAHH; HAYKOBUIL
BHECOK Y r'ajly3b, 4iTKiCTh aHOTaLLiii,
AKICTD 1 BifIOBIAHICTh 3asABIEHUM
LIi/IAM BUJaHHA, YuTabenbHICTD CcTa-
Tell; IMTOBAHICTh cTaTeil y 6asi gaHux
Scopus; BUMOTH [0 Y/IeHiB pefaKIiii-
HOI KOJIeTil; pery/IApHiCTb myOmikarii
HOMEPpiB, 30KpeMa BiJJCyTHICTb 3a-
TPUMOK Ta IepepB y myomikaiii Ho-
MepiB; OHJIAJIH JOCTYIIHICTD, 30KpeMa
HasIBHICTb IOBHOT'O 3MICTy BUIAHHA

OHJIAIH, aHITIOMOBHMIII iHTepdelic
Be6-CTOpiHKM BUAAHHA, SIKICTD Be6-
CTOpPiHKM BUfjaHHA Tolo. [Ipomnosuii
I[OI0 BK/TIOUEHHs KHUT 710 a3y TaHUX
MOJAIOTHCA JIMIIe BUJABHUIITBAMI,
30KpeMa OLiHIOETbCA penyTalisa Ta
BIUIMB BUIAaBHUIITBA, JOCTYIIHICTD Ta
(dbopMat BujjaHb, BUIaBHIYA IOTITHKA
i pemakuiriaa micis, sSKicTh omy6/IiKO-
BAaHMX BMJaHb. J[J0 KHUT BUCYIOTbCA
TaKi BMMOTY: aHIJIINICbKa MOBa BUJIAHb,
HaaBHicTb ISBN Ta enexTpoHHOI Bepcii
Bupanus (Gopmaru PDF a6o xml), 3a-
nc MeTaganux Kuuru (6i6morpadiy-
Hoi iH¢opmanii) B ONIX a6o MARC
Ta HaABHICTb ranyseBux Kopis BIC
a60 BISAC. Marepianu koHbepeHIii
BK/TIOUAIOThCA 10 6asy JaHUX 3TiTHO
3 BUMOTaMH JI0 HayKOBYX HepiofnyHmX
BupnaHb 3a HasaBHoOcTi ISSN. (Elsevier,
Scopus)

Basza manux Web of Science Core Col-
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lection (WoS CC) — mixxHapogHa
HayKOMeTpu4Ha, pedepatusHa it 6i-
6miorpacdivyna 6asa faHMX KOMIAHII
Clarivate Analytics, 1110 MiCTUTb TIOHAT
20 THC. HAYKOBMX I€PiOJUYHUX BU-
TaHb, a TAKOXX KHUTY i MaTepianu KOH-
¢depenuiit. basa faHnx oXomIoOE: TPU
ranysesi 6asu ganux Science Citation
Index Expanded (SCI-Expanded, mo-
HaJ 8,9 THC. HAyKOBMX IEPiOJMYHNX
BUJaHb 3i 150 crienianbHOCTEN 3 IPU-
POIHMYNX, MaTEMATUIHUX, aTPAPHMUX
HayK, MEXaHi4HOI J1 eIeKTPUYHOI iHXe-
Hepii, OyniBHMIITBA, €IEKTPOHIKM, Te-
JIEKOMYHIKa1iit, inpopmaniiiHmx Tex-
HOJIOT1i1, OXOPOHM 3[JOPOB’sI, BETepU-
HAapHOI MeMIMHN, TPAHCIOPTY TOILO,
nounHawuu 3 1990 p.), Social Sciences



BesnepepBHuii npodeciitHnit po3BUTOK

Citation Index (SSCI, monay 3,2 Tuc.
HayKOBMX IIE€PIOJMYHMX BUJJAHD 3 55
CreniaZbHOCTEN Y ralysi colia/IbHUX
HayK, mouyHaoun 3 1990 p.), Arts &
Humanities Citation Index (A&HCI,
IoHaZ 1,7 THC. HAyKOBUX MEPIOAMYHUX
BIJIAHD 3 MIUCTEIITBA Ji TyMaHiTapHUX
HayK, ToYMHaI041 3 1975 p.); Ta MiX-
mucuuiniHapHi 6asm ganux Book
Citation Index (rmonap 80 Tuc. KHuT,
nouyHaouy 3 2005 p., 671m3pKo 10 Trc.
KHIT IoflaeThcA mopoky), Conference
Proceedings Citation Index (mmonap
180 Tyic. MatepiasiB KoHpepeHLiit, mo-
ypHatoun 3 1990 p.), Emerging Sources
Citation Index (ESCI, nonap 5 Tuc.
pelleH30BaHMX HAYKOBMX Nepiofny-
HUX BUJIaHb, 3 HUX 60% i3 cotiabHNX
i ryMaHiTapHUX HayK) TOLLO.

Jns BKIIOYEHHS HayKOBUX Ilepio-
OUYHUX BUOaHb g0 6a3 gannux SCI-
Expanded, SSCI Ta A&HCI WoS CC
3[iJICHIOETDCS OL[iHIOBAHHS, 1[0 IIepefi-
6agae 060B’A3KOBICTb peljeH3yBaH-
Hs cTaTell, BifNOBifHICTh popmary
HayKOBUX BIJIaHb, CBOE€YACHICTD Ta
PeryspHiCTb Imy6iKalii, HasABHICTD
aHOTalill i IepeniKy BUKOPUCTaHUX
IKeper TaTUHUIelo (71 HeaHTIo-
MOBHMX ITy06/IiKaIiil); ypaxoBY€ETbCA
HasBHICTb IPaHTOBOI MATPUMKH ITy0-
JIiKallill, CAMOLIMTYBaHHA BUJIAHHA Ta
YIEHIB peaKLiliHOI KOIerii i1 aBTOPiB,
Pi3HOMAHITHICTb YIEHIB peJaKLiiHOL
KOJIETii i1 aBTOPiB; IPOBOAMTHCS aHAJIi3
LUTYBaHb, 30KpeMa IOPiBHANbHUI,
OLIIHIOETHCA BifiIIOBIAHICTD ramysi,
LUTYBAaHHA YWIEHIB pefaKLiiiHOI KO-
J1erii 1 aBTOPiB, LIiIbOBA ayAUTOPis,
BiJIITOBiJHICTD 3MiCTY TOLIO.

o 6asu manux ESCI WoS CC BHe-
ceHo indopmariio mpo cTarTi 3 Ha-
YKOBMX IEPIOJUYHMX BUAHD, AKi

OymyTb BKIIIoYeHi fo 6a3 ganux SCI-
Expanded, SSCI Ta A&HCI WoS CC
Y pasi JOTpUMAaHHA Bi/IIIOBITHUX YMOB,
nepenbadeHux uumu 6asamu. s
BK/IIOYE€HHS HaYKOBUX MePiogMIHUX
BUmaHb g0 6asu manux ESCI WoS CC
HeOoOXiHVMM € JOTPUMAaHHS TaKUX BU-
MoT: 000B’sI3KOBICTb pelleH3yBaHHS
cTaTeil, HaAABHICTb METalaHUX IIPO
KOKHY CTaTTIO aHIJIiICBKOI0 MOBOIO,
eJIeKTPOHHMUIT popMaT cTaTei, Jo-
TPMMaHHA eTUYHUX CTaHJAPTiB BU-
JIABHMYOI CIIPABY, LIiIHHICTh BUJJAHHA
1A 36aradeHHs KOHTEHTY IIaTHopMu
Web of Science. (Clarivate Analytics)

bakamaBp — ocCBiTHill cTymiHb, 1110 3710-

OyBaeThbCs Ha MepLIOMY piBHI BUIIOT
OCBIiTM Ta IPUCYIPKYETHCA 3aK/IaOM
BUILOL OCBITY Y Pe3y/IbTaTi yCIIIIHOTO
BUKOHAHHA 3700yBadyeM BIIIOI OCBITH
OCBITHBO-TIpOeciitHol Tporpamu, 06-
cAr 1Kol cTaHoBUTh 180-240 xpeguTis
€EKTC. O6c¢ar ocBiTHbO-TIpodeciii-
HOI IpOrpaMu JyiA 3000y TTA CTYIeHA
6akanaBpa Ha OCHOBi CTyIeHs MO-
nopuroro 6akanappa abo MOIOAIIOTO
CIleljiaicTa BUSHAYAETCA 3aKIaZIOM
BUIOI ocBiTH. (3akoH Ykpainu «IIpo
suugy oceimy», 2014 p.)

be3sommaTHa ocBiTa — 0CBiTa, KA 370~

OyBa€eTbCs 0c060I0 32 paXyHOK KOLITIB
Iep>kaBHOTO Ta/abo MicueByx OromKe-
TiB 3TiFHO i3 3aKOHOABCTBOM. (3axoH
Ykpainu «IIpo ocgimy», 2017 p.)

BesnepepBuuit npodeciitHuit po3su-
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TOK — OesIepepBHNIT TPOLieC HaBYaH-
Hs Ta BEOCKOHaJIEHHs IpodeciitHnx
KOMITETEHTHOCTel (haxiBLIiB Mic/iA 30-
OyTTs BUIOI Ta/ab0 MiCIARNIIOMHOL
OCBITH, 1J0 ja€ 3MOTy (axiBIffo HifTPK-
MyBaTy ab0 IMOKpalLlyBaTy CTaHap-
TH IIpOodeciiiHOI Ais/IbHOCTI 1 TpUBae
BIIPOJIOBX YChOTO Mepiofy #10ro mpo-



Bononcpka mexnapanisa

deciitHoi gianbHOCTI. (3akox Ykpainu
«IIpo oceimy», 2017p.)

bonoHnchka fekmapania — gexmaaparis
PO MD>KHApOAHE CIiBPOOITHUIITBO
y cdepi BuIOI OCBiTH, 1110 mifIuca-
Ha y 1999 p. y M. Bononss (ITamis) Ha
PiBHI Bi/JIIOBiJa/IbHMX 32 BUILY OCBITY
MiHiCTpiB 29 eBpoOmeNchbKNUX KpaiH Ta
3amoyatKyBana bonmoncpkmit mporec is
CTBOPEHH IPUBAOGIUBOTO i KOHKYpEH-
TO3/JaTHOTO €BPOIENICHKOT0 IPOCTOPY
BuIoi ocBiTH. [lekmapaiiieto mpororno-
LIEHO OCHOBHI LIiJIi: 3aIIpPOBaKEHH A
3pO3YMIi/INX i IOPIBHIOBAHMX aKaJ[eMiy-
HIX CTYIIEHIB Ta iX JBOLIMK/IOBOI Opra-
Hi3allii; IPUITHATTA CUCTEMU KPELUTIB,
aHasIoriyHoi EBPOMNeNChKill KpenNUTHill
TpaHCcepHO-HAKONMYYBaIbHIIl CHCTe-
Mi; CIIpUAHHA MOOIIBHOCTI CTYEHTIB,
BMK/IaJIa4iB, JOCIiHMKIB, afMiHicTpa-
TOPIB; POSBUTOK €BPOIIENICHKOTO CIIiB-
po6iTHMIITBA i3 3a0e3IeyeHHs AKOCTI
Ta €BPOIIEIICbKOTO BUMipy BMIIOI OCBi-
1. (Hayionanvruti oceimuiti enocapiii:
suwa ocsima, 2014 p.)

BonoHchkuii mponec — CTPyKTypHa
1 napagurmanbHa peopma BuUIol
OCBiTU B EBpoOIi, TOYATOK AKill IO-
KJIaJIeHO MifnucaHHAM bonoHchkol
mexmapanii B 1999 p. y bononsi (ITanis)

Be6-caiiT — CyKyIHICTb IaHUX, e/leK-
TpouHol (yndposoi) indopmarnii,
iHINX 06’€KTiB aBTOPCHKOTO Ipa-
Ba i (a60) CyMDKHUX TIpaB TOILO,
OB’ I3aHMUX MIXK CO00I0 i CTPYKTY-
POBaHMX y MeXXax afipecy BeO-cailTy
i (a60) 06/1iKOBOTO 3aMNCy BIACHUKA
1[bOTO Be6-CalTy, JOCTYI B0 KX
3[I1JICHIOETBCS Yepes3 aipecy Mepexi

i AKa cIpsAAMOBaHa Ha CTBOPEHHA ITPK-
Ba6/IMBOTO i KOHKYPEHTO3[,ATHOTO €B-
POIIEIICHKOTO IPOCTOPY BUILIOI OCBITH.
Peanisaniis mepeTBOpeHb 371iICHIOETbCA
BifIIOBiTHO 0 KOMIOHIKe (mexaparii)
KOH(epeHLilt MiHICTpiB, BiAIOBigab-
HUX 32 BUIY OCBITY, IIJ0 IPOBOJATHCA
He pijlle, HDK pa3s Ha gBa poku: 2001
(ITpara), 2003 (Bepniu), 2005 (bepren),
2007 (JTougon), 2009 (Jleen/JTroBeH-
ns1-HpoB), 2010 (Bynamenrt/Binens),
2012 (Bbyxapecrt), 2015 (EpeBan), 2018
(ITapux). (Hayionanvruti oceimmiii
enocapiii: euwa oceima, 2014 p., Ila-
pusvke komtonixe, 2018 p.)

Byninr — (1pKkyBaHHs) — gisgHHA (Bil
a60 6e3fiANbHICTb) YIaCHUKIB OCBIT-
HbOT'O IIPOLIECY, AKi IO/IATAIOTD Y IICK-
XOJIOTiYHOMY, Pi3MIHOMY, €KOHOMIY-
HOMY, CEKCyanbHOMY HacUIbCTBI,
Yy TOMY YMCIIi i3 3aCTOCYBaHHAM 3a-
CO0iB e/IeKTPOHHMX KOMYHiKalil, 1110
BYMHAIOTHCSA CTOCOBHO MaJIO/iTHBOI 4
HEIIOBHOJIITHBOI 006U Ta (a060) TaKOI0
0C00010 CTOCOBHO iHIINX YYaCHUKIB
OCBiTHBOTO ITPOLECY, BHACTITOK YOTO
Morna 6yTu uy 6yna 3amopisgHa mKoya
HCUXIYHOMY 260 (isMIHOMY 30pOB’I0
norepminoro. (3axoxn Ykpainu «IIpo
oceimy», 2017 p.)

IHTepHeT, 1110 MOXKe CKITafjaTHCA 3 [I0-
MEHHOTO iM€Hi, 3aIICiB IIPO KaTaIorn
a6o Bukmukn i (a60) 4ncnoBoi agpe-
cu 3a IHTepHET-IPOTOKOMTOM. (3aK0H
Yxpainu «IIpo asmopcoke npaeo i cy-
MixcHi npasar, 1994 p.)
Be6-cropinka — ckajoBa 4acTHa BeO-
CaliTy, 110 MOXKe MIiCTUTH JaHi, eleK-
tpoHHy (1udposy) iHdopmariito, i
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Buxkmaganpka qisIbHiCTh

00’€KTM aBTOPChKOro Ipasa i (a6o)
CYMDKHMX IpaB Tolo. (3akox Ykpa-
inu «IIpo asmopcvke npaso i CymixcHi
npasa», 1994 p.)

B3saemHe BUSHaHHA — B3a€MHa 3rofia
IBOX a60 6ijblile IHCTUTYLINHUX Op-
raHiB OJ0 BU3HAHHS KOXXHMUM aKajie-
MiYHMX CTYIIE€HiB, OCBIiTHIX Iporpam
4y 3aKjaajiB BUILOI OCBiTHU 1 mij-
TBEePPKEHH: ABOMa a60 Oinbliie areH-
isAMu 3abe3NedeH s AKOCTI 41 aKkpe-
AUTAIlil TOTO, 110 MEeTOJOJIOTisI areH-
LIiJi JoTpUMaHa i BifjIIoBifiHi poue-
Iypu peani3oBaHi HalIEXXHUM YMHOM.
(HayionanvHuil oceimmiii enocapiii:
suuia ocsima, 2014 p.)

Bup nmpodeciittoi gisnpHOCTI — CyKyII-
HICTb BUJIB TPY/IOBOI JiA/IbHOCTI, 1110
MAIOTh CIIJIbHY iHTerpaliiiHy OCHOBY
Ta Iepef0avaroTh IORIOHMIT TTepeTik
KOMIIETEHTHOCTeI! (3[JaTHOCTeI1) IS
ix BukoHaHHs1. (Hakas Minicmepcmea
coyianvroi nonimuxu Yxpainu «IIpo 3a-
meepoxnceHHs «Memoouku po3pooneHHs
npodecitinux cmanoapmie» i 22 ciuHs
2018 p. Ne 74)

Bup TpynoBoi gisimbHOCTI — CKIajoBa
YacTyHA BUAY npodeciitHol AisanbHOC-
i, cbopMoOBaHa LiicHUM HabOpOM
TPYHOBUX PYHKIIN Ta HeOOXiMHMUX
T iX BUKOHAaHHSA KOMIIETEHTHOCTEIA.
(Haxas Minicmepcmea coyianvHoi no-
nimuxu Ykpainu «IIpo sameepOncerns
«Memoouku po3pobnerts npogeciti-
Hux cmanoapmie» 6i0 22 ciung 2018 p.
Ne 74)

Bupanua — TBip (ZOKyMeHT), 110 Mic-
TUTH iHpOpMaLilo, IpU3HAYEHY [
IIOLIVPEHHS, IPOJILIOB pefaKLiiHO-
BIAaBHMYE OIPAI[IOBAHHSA, BiTBOpe-
HUII IPYKYBaHHAM, TUCHEHHAM, 260
BUTOTOBJIEHUII €IEKTPOHHUM 3aIN-
COM Ha OyIb-sKOMY HOCi€Bi uu iHIIIM

croco6oM, BupjaBHIYe 0)OPMIICHHS,
nojirpadidHe it TeXHiYHe BUKOHAH-
HA AKOTO BiJIIOBiZla€ BUMOraM IIpa-
BOBMX i HOPMAaTUBHMUX JOKYMEHTIB.
(HauionanvHuii cmandapm Ykpainu.
Ingopmayis ma doxymenmauisi. Bu-
Oanns. Ocrosni 6udu. Tepminu ma eu-
3HaueHHs nonamv. JJCTY 3017:2015,
2016 p.; 3akon Yxpainu «IIpo uoas-
Huuy cnpasy», 1997 p.)

Busnanna — dopmanbHe/odiniiiHe

HiTBep KEeHHA KOMIIETEHTHUM Op-
TaHOM BJaAM IIIHHOCTi iHO3eMHO1
0CBiTHDBOI KBasi¢ikauii 3 oragy Ha
TOCTYII 10 OCBiTHBOI Ta/abo mpode-
ciitHoi misnpHOCTi. Hanpuknag, kami-
¢ixanis Moxxe 6yTH BM3HaHA 3 METOIO
HO/Ia/TbIIIOTO HABYAHHA Ha IEBHOMY
piBHi (akameMiuHe BM3HaHH:A) abo
ISl BUKOPUCTAHHA 3BaHHA, a00 /A
BTi/IEHHA LjijIe)l IpalleB/IalTyBaHHA
(mpodeciiine BusHauHs). (Ilapusvke
KomioHike, 2018 p.)

BusHaHHA KpepuTiB — Ipollec, 3a JI0-

TIOMOTOI0 SIKOTO 3aKJjIa i BULIIOI OCBiTH/
BMILVI HABYa/IbHUI 3aK/IaJ] 3acBiguye
(mipTBEpmXYE), IO Pe3y/IbTATy Ha-
BYaHHSA, OTPMMAaHI Ta OLliHEHi B iHIIIO-
MY 3aK/IaJii, Ta BiIOBiHI IM KpeanTn
3aIOBONIBHAIOTH (HesaKki abo Bci) Bu-
MOTY OKPEMOi OCBiTHbOI/HaBYa/IbHOI
nporpami, ii KOMIIOHeHTa (MOLy/Is)
a60 kBaidikanil B IbOMY OCBITHbOMY
HaBYaJIbHOMY 3aK/ajli/3aK/aii BUIOL
ocBitu. (HayioHanvHuil oceimmiil 270-
capiii: euwa oceima, 2014 p.)

Buxknaganpka misgabHICTh — TisTbHICTD,
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sgKa CIpsAMOBaHa Ha GOPMYBaHHI
3HaHb, IHIINX KOMIIETEHTHOCTEI, CBi-
TOITIAY, PO3BUTOK iHTe/IEeKTyaTbHUX
i TBOpUYMX 37i6HOCTEI, eMOLiITHO-
BOJIbOBMX Ta/a60 (DisMYHUX AKOCTe
3p06yBaviB OCBiTH (JIeK1lis, ceMiHap,



Buxnaganbkuii nepcoHan

TpEHIHT, Kypcu, MajicTep-Kiac, BebiHap
TOII[O), Ta KA TPOBATUTHCH NEfIArori4-
HMM (HayKOBO-IIefIaTOT{YHIM) TpaIliB-
HIKOM, CaMO3afHATOI 0c06010 (Kpim
ocib, skuM Taka GpopMa BUK/IafAI[bKOI
IiANbHOCTI 3a60pOHeHa 3aKOHOM) 260
iHmow ¢i3nyHO0 0c0600 Ha OCHO-
Bi BifiIMOBiHOTO TPYZOBOroO a60 IIN-
BiIbHO-TIPaBOBOTO JIOTOBOPY. (3aKoH
Yikpainu «IIpo ocsimy», 2017 p.)
BuxmaganbKuii mepcoHan — IepcoHan
BUIIIOTO HaBYa/IbHOTO 3K/ y/3aKmamy
BMIIOI OCBiTM, OCHOBHMM 3aBIaHHAM
AKOTO € BUK/IaJlaHHA. Bxiodae ocib,
AKi 061iIMa0Th OCanN, 110 Iepenbda-
YaloTh 3/ilICHeHHA BUKIaganus. (Ha-
UIOHAIPHUTE 0CB8IMMITL 2710Capiil: 6UULa
ocsima, 2014 p.)

BuxonaBenp Iep>KaBHOTO 3aMOBIICH-
HA — 3aK/Iaj BUILOI, mpodeciitHol
(mpodeciitHo-TexHiuHOI), MicmARNUI-
JIOMHOI OCBiT!U, HAYKOBa YCTaHOBA
Iep>kaBHOI Ta KOMyHanbHOI popmu
BJIACHOCTI, AKi IIPOJIL/IY KOHKYPCHMUII
Bif6ip Ta 3 AKMMIU YK/IaeHO Jep>KaB-
HMII KOHTPAKT Ha HifrOTOBKY (axiBLiB,
HayKOBMX, HAYKOBO-II€[JarOTiYHNMX Ta
POOITHIYMX KafipiB, MiABUIEHHS KBa-
midikauii Ta NepemigroTOBKy Kafpis
3a JIep>KaBHMUM 3aMOBJICHHAM. (3akoH
Yxpainu «IIpo ¢popmyearns ma pos-
MiljeHHS 0epHa6HO020 3aMOBTIEHHS HA
ni0eomosKy axieyis, HAyKo8ux, Ha-
YK0B80-ne0azoeiuHux ma pooimnuuux
Kaopis, nidsuueHHsa keanigikayii ma
nepeniozomosxy kaopie», 2014 p.)
Bumnaaxose a60 no6iune HaBYaHHA —
pisHOMaHiTHI popMM HaBYAHHS, IO
He opraHizoBaHi a60 Bif0yBaoTbcs 32
KOMYHiKallii, He CTBOPEHOI CIleljiajib-
HO /I HaBYaHH:A. Moxe BinbyBaru-
Cs iJ] Yac MOBCAKAEHHIN qisIbHOCTI,
i 9ac Ji0BMX 11 iHIIMX 3ycTpiveit,

Heperisany Tenenepenay romo. (Ha-
UIOHAILHULL OCBIMMILL 27I0Capiil: 8UULA
ocsima, 2014 p.)

Bumyck — ycriniHe saBepuieHHA 3/10-

6yBayaMy BUILOI OCBITM HaBYaHHS
y BUILLOMY HaB4YajbHOMY 3aKmaji/
3aK/Iajii BUILIOL OCBITYU Ta Oflep>KaHHA
BinmosinHol kBanmidixauii. (Hayionano-
HUTL 0C8IMMIti e710capiti: 6uwya 0ceima,
2014 p.)

BunmyckHuK — ocoba, AKa yCIiIHO

3aBeplIN/ia HaBYaHHA Ha MEBHOMY
OCBITHBOMY piBHi (eTami, MKJIi) BU-
moi ocBitn. (HayioHanvHuil oceimmitl
enocapiii: suuia océima, 2014 p.)

Bupo6Hnyo-opieHTOBaHa (ramysesa)

HayKOBa yCTAaHOBA — HAyKOBa yCTa-
HOBQ, HAYKOBO-TEXHIYHMIT PE3Y/IbTAT
IiSTIBHOCTI SIKOI IIpUSHAYeHWIt 1 6e3-
HOCePETHbOTO BIIPOBA/PKEHHA Y BIPOO-
HUITBO Ta/ab0 MPaKTUIHOTO BUKOPYC-
TaHH Ha MJIIPUEMCTBAX i B yCTaHOBAX.
(Baxon Yxpainu «IIpo Haykosy i Hayko-
80-mMexHiuHy OisinoHicmb», 2015 p.)

BupoO6HuYO-npaKTUYHE BUJAHHA —

BUJJaHHA, 1O MiCTUTD BiflOMOCTI IIpy-
KJIaJJHOT'O XapaKTepy 3 TEXHOJOril,
TeXHIKM i1 opraHisanii BUpOOHMIITBA,
a TaKOXX iHINX cep MPaKTUIHOI Ai-
STIBHOCTI 715t IpOdeciiiHOro BJOCKO-
HaseHH: ¢axiBIiB pisHOro mpodimo ta
BinmosinHol kBanmidixauii. (Hayionano-
Huti cmanoapm Yipainu. Ingpopmauis
ma dokymenmauist. Buoanms. OcHosHi
6uou. Tepminu ma eusHA4eHHA NOHAMD.
JCTY 3017:2015, 2016 p.)

Bua ocBita — 3106y 1T 006010 BHCO-
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KOTO piBHS HayKOBUX Ta/ab0 TBOPUMX
MICTELbKIX, PO eciiiHuX i 3araib-
HUX KOMIIETEHTHOCTE, HEOOXITHUX
JUUIS TisIIBHOCTI 3a TIEBHOIO CITelliasib-
HICTIO UM B IIeBHili ranysi sHaHb. Buia
0CBiTa 3100yBAETHCSI HA OCHOBI IIOBHOI



BiiichkoBa ocBira

3aranbpHOI cepenHboi ocBiTu. PiBHi,
CTYIIeHi BUILIOI OCBITH, IOPAJLOK, YMO-
B, popMu Ta 0COOMMBOCTI 1T 3100y TTA
BU3HAYAIOTHCS CIIEIliaIbHUM 3aKOHOM.
(Baxon Yxpainu «IIpo ocsimy», 2017 p.)

Buina ocBita, 3acHOBaHa Ha TOCTiKeH-
HAX — IIpoljec HaGYTTA KOMITETeHTHOC-
Tejl 3a IeBHOIO CIIeLlia/IbHICTIO (KBasTiQi-
Kalli€lo) Ha BiJIIOBIHOMY PiBHi BUIIO
OCBIiTH 32 JIOTIOMOTOXO ITPOBENIEHHS JI0-
CTIifI>KEHb 3a MiTPUMKI HAYKOBMX KOH-
cynbrauTiB. (Hayionanvruii océimmii
enocapiii: uuia oceéima, 2014 p.)

Buimit BifichKOBMIT HaBYa/IbHUI 3a-
Knap, (3aKmaj BUILOL OCBIiTH i3 cIie-
nudiYHUMI YMOBaMU HaBYaHHSA) —
3aKJIaj] BUIIOL OCBiTH fiepkaBHOI ¢op-
MU BIACHOCTI, SIKUI 3]IiJICHIOE Ha T1eB-
HMX PiBHAX BUILOI OCBITH MiITOTOB-
Ky KypcaHTiB (cayxauiB, CTYEHTiB),
aJl IOHKTIB [/ ITOJA/IbIIOL CITy)KOM Ha
nocafiax oQirepchbKoro (cep)kaHTChKO-
TO, CTapIINHCHKOT0) 00 HayaTbHUIIb-
KOTO CK/IaZly 3 METOIO 33/J0BOJIEHHA
noTpe6 MiHicTepcTBa BHYTpilIHiX
cnpas Ykpainu, HanionanpHoi nosmi-
1ii, 36poitHux Cun Ykpainu, iHmmx
YTBOPEHUX BifIIIOBIJHO O 3aKOHiB
YKpaiHu BilicbkOBYX (pOPMYBaHb, IieH-
TpaZbHMX OpPTaHiB BUKOHABYOI B/Iajii
i3 cnenianpHMM cTatycoM, Cayx6u
6esnexn Ykpainu, Cry>x61 30BHIIIHBO]
PO3BinKy YKpaiHu, IeHTPaTbHOTO Op-
raHy BMKOHABYOI BJIaJjy, 10 peasisye
Jlep>KaBHY TOMITHKY Y cepi oXopoHU
IepKaBHOTO KOPJIOHY, LIEHTPaJbHOTO
OpraHy BMKOHABYOI BIafiy, AKUI 3a-
6esmeuye GOpMyBaHHS Ta peanisye
IepXKaBHY HNOMITUKY Y cdepi LyBinb-
HOTO 3axUCTy. (3akon Yipainu «IIpo
suuy oceimy», 2014 p.)

Bigkputuit gocTyn — BiibHMI Ta 6e3-
OIIJTATHUIA IOCTYTI IO PEECTPY Ta aKa-

JNEeMiYHUX TEKCTiB, IPeCTABIEHNX
y Harionansaomy pennosurapii. (Haxa3s
Minicmepcmea oceimu i Hayku Ykpai-
Hu «IIpo 3ameeposcenns Peenamenmy
pobomu Hayionanvrozo penozumapito
aKkademiuHux mekcmie» 6i0 4 TUNHI
2018 p. Ne 707)

Binxputi gani — inpopmaris, 1o He Mae

00MeXKeHb /L1 OIPUTIONHEHHS (TOOTO
He MicTuTh iHdopMarii 3 06Me>KeHNM
JmocTynoM) i nogana y popmarti, mo
YMOX/IUBIIIOE Il aBTOMATM30BaHe 00-
POO/IeHH: eIeKTPOHHUMU 3acobamu,
BiKpUTUII JOCTYII 1O Hel, a TAKOX
ii nopanbuie Bukopuctanus. (Haxa3s
Minicmepcmea oceimu i Hayku Yxpa-
inu «IIpo sameeposcenns Peenamermy
pobomu Hayionanvrozo penozumapito
axkademiuHux mekcmie» 6i0 4 nunts
2018 p. Ne 707)

BiiicbkoBa ocBiTa — OCBiTa, 1110 TIepef-
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6agyae 3aCBOEHHS OCBITHBOI TpOrpaMu
3 BilICbKOBOI MiJITOTOBKY 3 METOIO Ha-
Oy TTs KOMIUIEKCY IPOdeCiiTHUX KOM-
IIeTEHTHOCTeT, POpMyBaHHA Ta po3-
BUTKY iHAMBiAyanbHUX 30i0HOCTE
0co0u i Tornub1eHOro OBOIONIHHA
BiliCbKOBOIO CIIelliasisariielo Ta 3506y-
BAETHCSA OIHOYACHO 3 CEPEHBOIO, TIPO-
¢ecirtaomwo (IpodeciitHO-TeXHIYHOI0),
(haxoBOI0 ITepeBUILOI0 YN BUIIIO OCBI-
To10. OCBiTHI Iporpami 3 BiiiCbKOBOI
IIATOTOBKYM pO3pOOIAIOTHCA 3aK/TaJaMI
crielfiasisoBaHoOl OCBITU BiliCbKOBOTO
(BilfCbKOBO-CIIOPTMBHOTO0) IPOdinio Ta
3aTBEPHKYIOTbCA OpraHaMI Iep>KaBHOL
BIIaZN, KO cepy YIpaB/IiHHI KUK Ha-
JIeXKaTh BIJIMOBiTHI 3aK/Iait OCBITH.
Jlo cTpyKTypH BilicbKOBOI HiITOTOBKM
HaJIeXXaTb: JOTIPM30BHA MiAIrOTOBKA, IO
niepenbadae 3006y TTs 0c0OaMU IIEPBUH-
HUX 3aTaJIbHOBINICBKOBUX i CITellia/IbHUX
KOMITIETEHTHOCTEIT; IIiATOTOBKA 0Cib 3a



BilicbkoBuii ninein

BiliCbKOBO-TE€XHIYHMMMU Ta BilICbKOBO-
MEeIVYHUMMU CIellia/IbHOCTSAMM; Bili-
CbKOBO-IIpodeciliHa ImifroToBKa 0ci6
PATOBOTO, CEPXKAHTCHKOTO (CTapIINH-
CBKOT'0) CKJIaly CTPOKOBOI BijICbKO-
BOI CTy>KOM Ta BilICbKOBOI CIIy>KOM 32
KOHTPAKTOM, fKa 3Ji/ICHIOETbCA Ha
OCHOBI 6a30B01, IIpodiIbHOI cepesHbOT,
npodecirinoi (mpodeciitHO-TeXHIYHO])
4y $axoBoi IepenBuUIIIOi OCBITH; Hifro-
TOBKa 0Ci6 cepyKaHTChKOTO (CTapIINH-
CbKOT'0) CKJIaJly BilICBKOBOI CITy»01 3a
KOHTPAKTOM 3 OTHOYACHUM 3[J00y TTAM
BUIIOI OCBiTH, SIKA 3[IiICHIOETHCS Ha
OCHOBIi IIOBHOI 3arajIbHOI CEPEeIHbOI
OCBITH; IIATOTOBKA 0Cib 0diriepcbKoro
CKJIaZy, sIKa 3[iJICHIOETbCA Ha OCHOBI
IIOBHOI 3arajapHoOI cepefHboi, mpode-
cirtHoi (podeciiiHo-TexHi4HOI), paxo-
BOI IIepeBULLOL UM BULLOL OCBITH [/
3000y TTs BiIIIOBiJHNX CTYIICHIB BU-
11101 OCBITM Ta PiBHiB BiJICbKOBOI OCBiTI
(TaKTUYHUIT, OTIepaTVBHO-TAKTUIHUI
ab0 onepaTuBHO-CTpaTeriunmit). (3akon
Ypainu «IIpo oceimy», 2017 p.)
BiiicbkoBmii (BiiiChKOBO-MOPCHKMIL)
JiIeNt — JIilei 3 MOCU/IEHOI0 BilIChKO-
BO-(i3sMYHOI0 MiITOTOBKOI — 3aK/Iaf
crenfianizosanoi ocsitu II-1IT a6o III
CTYIEHIB BilicbKOBOTO Mpodiio s
miteit 3 13 pokis. (3akou Ypainu «IIpo
ocsimy», 2017 p.)

Tamysesi pamku KBamigikarniin — omic ix
PiBHIB y TepMiHaX KOMIIETEHTHOCTEIA,
1110 XapaKTepHi i KBasidikaryiit mes-
HOI raJTy3i 3HaHb Ta/ab0 BIJYy eKOHOMI4-
HOI [iisAIbHOCTI. PiBHi ramyseBux paMok
KBasiikariit MaloTh CIiBBITHOCUTICS
3 BignosifayMy piHAMM HanionanbHol

BpagysanHsa y BUIIIiiT OCBiTi — Mofpienb

YIIPaB/IiHHS, 110 € HACTYIIHMM €BOJIIO-
LI/IHMM €TallOM y PO3BUTKY MOJIe/IeN
YIIpaB/IiHHsA; Hepefbadae MMpOKe 3aly-
YeHHA [0 YIPaBIiHHA IPOMafCbKOCTi Ta
3allikaBjIeHux ocib (cTelikxonzepiB) Ha
BCiX piBHSX YIIPaB/IiHHA; peali3yeTbcs
Ha OCHOBI BiIKPUTOCTI, TaPTHEPCTBA,
POSIO/iIEHO] BifIIOBIAIbHOCTI Ta ITifl-
3BiTHOCTI; TOTpebye BUKOPVUCTAHHA
M€XaHi3MiB pe3y/IbTaTOOPiEHTOBAHO-
IO YIPaB/IiHHA Ta KOMIIETEHTHICHOTO
ninxony. (Hayionanvruii oceimmuiii eno-
capiii: euwa ocsima, 2014 p.)

Buena paga — xonerianbHMit opraH

YIpaB/IiHHA 3aK/IaJy BUILLOI OCBIiTH,
AKNI YTBOPIOETHCSA CTPOKOM Ha IT AT
POKiB, CK/IaJ] IKOTO 3aTBEPHKYETHCSA
HaKa3OM KepiBHMKa 3aK/Iajly BUILOI
OCBITH IIPOTATOM ITATU POOOYNX [HIB
3 IHA 3aKiHYEHHSA IIOBHOBA)KEHD I10-
HepegHbOTo CKIaly BueHol pau. (3a-
ko Ykpainu «IIpo Haykoey i HayK060-
mexHiuny disimbHicmo», 2015 p., 3axon
Ypainu «IIpo suusy ocsimy», 2014 p.)

Buennit — ¢isnyHa 0ocoba, sika IpoBoO-

muth pyHZaMeHTanbHi Ta (a60) mpu-
KJIaJjHi HAyKOBI JJOC/IIIPKEHHA 1 0Tpu-
Mye HayKoBi Ta (a60) HayKOBO-TeXHi4Hi
(mpyknapHi) pesynbratn. (3axox Yipa-
iHu «IIpo HAYKO8Y i HAYKO0B0-MeXHiUHY
distmvHicmo», 2015 p.)

pamku kBamidikariit. Tanysesi pamku
kBastiQikariiit 3arBepmKyoTbhcs Kabine-
toM MiHictpis Ykpainu. (3axon Yipairu
«IIpo ocsimy», 2017p.)

Tamy3b 3HAaHb — OCHOBHA IIpeMEeTHA

o6macTph ocBiTH i HayKM, 10 BK/IIOYAE
IpyIy CIIOPiIHEHMX CIIeljiaTbHOCTEN,



Ipomanceke camoBpsmyBaHHA y cdepi ocBiTH

3a AKMUMU 3IiICHIOETCS podeciii-
Ha TiiroToBKa. (3akon Ykpainu «IIpo
suuy oceimy», 2014 p.)
lamysp ocBiT — 3a MixkHapoJHOIO
CTaHZapTHOIO KIacudikaliieo ocBiTn
raaysb (OCBiTU Ta HMiITOTOBKM) BU3HA-
YaeThCs AK MUPOKNUIT JOMeH, 061acTh
3MICTY, II]O OXOIIIIOETHCA OCBITHHOIO
nporpamoro abo kBarnidikariero. [anysp
(mopsiz 3 piBHEM) OCBITH € 6a30BOIO Ha-
CKpisHOI0 KmacudikaniiHO0 3MiHHOIO
OCBITHIX IIPOTrpaM Ta BifNIOBiJHIX KBa-
nidixauiit. (HayionanvHuii oceimuiti
enocapiii: suwa océima, 2014 p.)
Iimuasia — sakmag cepenuboi ocitu 11
crymeHs (ab0 CTPYKTypHMII MifpO3in
iHIIIOTO 3aK/Iafy OCBiTH), 11O 3a6e3-
neqye 6a30By CepeHIO OCBiTY. (3akoH
Yxpainu «IIpo ocsimy», 2017 p.)
IpanTt — ¢inaHCoBi 4 iHIi pecypcn,
HaJaHi Ha 6e30IUIaTHIN i 6e310BOpPOT-
Hiil OCHOBI Jiep>KaBoI0, OPUANYHNIMUA,
disuyHMMM 0cobamu, y TOMY IMCIi
iHo3seMHUMH, Ta (ab60) MiXKXHapox-
HUMM OPraHi3aliiMu JIJI1 PO3BUT-
Ky MaTepiaZbHO-TeXHIuHOI 6a3n [
NIPOBA/KEHHA HAYKOBOI i HAYyKOBO-
TEXHI4YHOI JiANbHOCTI, IPOBEEHHA
KOHKPEeTHMX (QyH/JaMeHTaTbHNUX Ta
(ab0) mpuKIagHUX HAYKOBUX JOCITi-
IKeHb, HAYKOBO-TE€XHIUHUX (eKcIIe-
PMMEHTaIbHMX) PO3POOOK, 30KpeMa
Ha OIUIATY IIpalli HayKOBUX (HayKOBO-
IefJaroTiYHMX) IPaLiBHIUKIB y paMKax
X BMKOHAHH4, 33 HallpsAMaMM i Ha yMo-
BaX, BII3HAYEHMX HalaBa4yaMy IPAHTY.
(3akon Ykpainu «IIpo nayxosy i Ha-
YK080-mexHiuHy OisimvHicmy», 2015 p.)
Ipomapcpka akpenuTalid 3aKmamy ocBi-
TU — OLjiHKa 3aKJIaJly OCBiTU LJOMIO
eeKTHMBHOCTI BHYTPILIHBOI CHCTEMU
3abe3medeHHA AKOCTI OCBITH Ta 3a6e3-
HeYeHHs TOCATHEHHA 3[[00yBadyaMy

OCBITU pe3y/IbTaTiB HAaBYaHHA, IIe-
penbadeHMX OCBITHIMY ITporpaMamu
i cranmapramu ocsitu. [pomazcbka
aKpeauTalisa 3aKaajy OCBiTU 3Miii-
CHIOETHCS 3 METOK BU3HAHHS SIKOCTi
OCBITHBOI JiAATIbHOCTI 3aK/Ia/ly OCBITH
Ta GOpMyBaHHS JIOTO ITO3UTUBHOTO
imimpky i peryranii. [pomazncpka akpe-
IUTaLlisA 3aK/Iay OCBITHU 3/i/ICHIOETbCS
aKpeJUTOBAHVMMI B YCTAHOBIEHOMY
nopsAnKy ¢paxoBUMM FPOMaICbKIMU
00’eHAaHHAMMY, IHIIMMM aKPeRNUTO-
BaHUMM IOPUANIHUMU 0CO6aMu, 110
3IIMICHIOIOTh He3a/ie)KHe OLliHIOBaHH
AKOCTi OCBIiTU Ta OCBiTHBOI TisI/TIBHOCTI.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)

Ipomanchbke caMOBpARYBaHHA B 3aKIafi

OCBiTH — IIPaBO YYACHYKIB OCBiTHBOTO
Hpoliecy sk 6e3MmocepeHbo, TaK i yepes
OpTraHy TPOMaJICbKOTO CaMOBPASYBaH-
Hs KOTIEKTMBHO BUPillyBaTV IMTaHHA
oprasisaliii Ta 3a6e3IedeHHs OCBITHBO-
IO IIPOLIECY B 3aK/afi OCBiTH, 3aXICTy
IXHIX IIpaB Ta iHTepeciB, Opraxisauii 1o-
3Bi/IIA Ta 03JJ0POB/IEHHS, OPATH y4acTh
y TPOMajICbKOMY Har/IsAfli (KOHTpori) Ta
B YIIpaB/IiHHI 3aK/IaJloM OCBITH Y MeXKaxX
IIOBHOBa)KEHb, BU3HAYEHNX 3aKOHOM
Ta yCTAHOBYMMM JOKYMEHTAMU 3a-
KJIaJy OCBiTH. Y 3aK/afi ocBiTU Mo-
JKYTb JIiATV: OpTaH) CAMOBPSA/TyBaHHSA
NpalliBHUKIB 3aK/Iafly OCBiTU; OpraHu
CaMOBPA/IyBaHHA 3700yBadiB OCBiTH;
opraHy 6aTbKiBCbKOTO CaMOBPSTyBaH-
Hs; IHILI OpraHM TPOMaJChbKOTO CaMO-
BpAJyBaHHSA yYaCHUKiB OCBiTHBOTO
npotecy. Bumum KonerianbHuM op-
TaHOM IPOMaJICBKOTO CAMOBPSA/TyBaHHSA
3aK/IaJy OCBITH € 3arabHi 360pu (KOH-
(epeHI1isa) KONeKTUBY 3aK/Iay OCBiTI.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)

Ipomapncpke caMoBpARyBaHHA y cdepi

OCBIiTH — ITPaBO YYaCHMKIB OCBiTHBOTO



IpomanchKuit HAIIAf y CHCTEMi OCBiTHI

IIpoliecy Ta TPOMaJiCbKIX 00’ €JHAHb,
IHIIMX IHCTUTYTIB TPOMA/ITHCBKOTO
CYCII/IbCTBA, YCTAHOBYMMI JJOKYMEH-
TaMM AKKX IepenbadeHa fifAmbHICTD
y cdepi ocsiTu Ta/abo comiaabHOrO
3aXMUCTY 0cib 3 0cOOMMBUMM OCBITHI-
MM TOTpe6aMy, BUPIIIyBaTy MUTaHHS
y cepi ocBiTi 5K 6esnocepenHbO, Tak
i yepes oprany rpoMayicbKoro camo-
BPAyBaHHA, 6paTH y4acTb B yIpaB-
JIIHHI 3aK/IaJJOM OCBIiTU, MiCLIeBUMU
i pep>xaBHMMMU cIipaBaMu y coepi
OCBiTU 3 IMTaHb, 110 HajIeXXaTh 10 iX
KomrieTeHIiii. [pomazicbke camoBpsny-
BaHHA y cdepi ocBiTH peamisyeTbes:
y 3aKaji ocBiTH; Ha MicuieBoMy (Te-
puTOpiaTbHOMY) PiBHI; Ha Hal[iOHANb-
HOMY (BceyKpaiHcbkoMy) piBHi. (3akon
Yipainu «IIpo ocsimy», 2017 p.)

I'pomapcekuit Harns (KOHTPOIb)
y cucTeMi OCBiTH — 3[ilICHIOETbCA
cy6’ekTaMy TpOMajCbKOTO HArIA-
Iy (KOHTPONI) — TPOMaJCbKUMMU
00’eTHaHHAMMY Ta IHIIMMM IHCTUTY-
TaMJ IPOMaJITHCHKOTO CYCIIiNbCTBA,
YCTAaHOBYMMM JJOKYMEHTAMU AKMUX
nepepnbadeHo AiANbHICTD y cdepi
OCBiTI Ta/ab0 COIIiaTbHOTO 3aXWCTY
oci6 3 iHBaTigHIcTIO, IpOodeciitHuMU
06’eqHaAHHAMMY IeJaroriylnx i Ha-
YKOBO-II€[JaTOriYHUX IIpalliBHUKIB,
o6’epHaHHAMY 3000yBadiB OCBiTH,
00’ eqHaHHAMY 0ATbKIBCHKIX KOMITETIB
Ta OpraHaMu, JI0 AKUX BOHY JIETIETYIOTh
CBOIX NIpeCTaBHUKIB. (3axkoH Ykpainu
«IIpo oceimy», 2017p.)

Ipomapcpki HaykoBi opranisanii (rpo-
MaJIChKi aKafzieMii HayK, HayKOBi TO-
BapUCTBAa, HAYKOBIi acoujialyii, CITi/IKu,
o6’egHaHHA TOI0) — 00’ €NHAHHA
BYEHUX JI/IA 11i/IeCTIPSIMOBAHOTO PO3-
BUTKY Bi/INIOBIJHMX HAIIpAMiB HayKI,
3axXUCTy GaxoBUX iHTEpeCiB, KOOPANU-

Hallil HayKOBO-OCTiAHOI po6oTH, 06-
MiHy JocBigoM. [pomazichbKi HayKoBi
Oprasisanil mi/I/IAralOTh peecTpallii Ta
JIiIOTH BiJIIIOBITHO /1O 3aKOHO/IaBCTBa
IIPO rpOMafchKi 00’ enHaHHA. (3aKoH
Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OisnvHicmo», 2015 p.)
IpomapsiHChKa OCBiTa — HaBYaHHA Ta
rpoMajiiHCbKe BMXOBAHH:A Ha OCHOBI
HalliOHaJIbHMX Ta 3aTa/IbHOJIOICHKIX
ninHocTeil. Mae 3a MeTy popmyBaH-
HA i pO3BUTOK y TPOMaJiAH YKpaiHu
IpPOMaAHCHKIX KOMIIETEHTHOCTEIA,
CIpAMOBAaHMX Ha YTBEPIPKEHHA i 3a-
XUCT [Aep>KaBHOCTI Ta leMOKparili,
31aTHOCTI BiJJCTOIOBATU CBOI IIpaBa,
BiZITIOBi/Ia/IbHO CTABUTHCA O IPOMa-
ISHCbKUX 000B’A3KiB, 6paTu Bifmo-
BiflaZIbHICTD 32 B/IACHE XKUTTS, XUTTA
CBOEI TPOMA/IM Ta CYCIIZIbCTBA.
3aBJjlaHHA IPOMaIAHCBKOI OCBiTH:
¢bopMyBaTy rpOMaJIIHCHKY (Iep>KaBHY),
HalliOHa/IbHY Ta Ky/IbTYPHY ileHTN4-
HICTb; CIPUATY PO3SBUTKY YKPaiHCHKOI
MOBU, HiIBUIIEHHIO JYXOBHOTO PiBHA
YKpaiHCBKOTO HapOfly Ta YCBiOM/IEHHs
J10r0 MOpanIbHUX HOPM; pOpMyBaTH
IIOBary JO YeCTi Ta TifHOCTi TIOAVHHA,
T IIpaB Ta CBOOO JIIOAVHM, 3TATHICTD
ix saxumaTy; GOpMyBaTU IPOMaIsIH-
CbKY Bi/IITOBiIa/IBHICTD 32 CYCIIi/IBHO-
HOJITUYHI Ipollecy, Haby TTs HaBIYOK
3/iJICHIOBATH IEMOKPAaTHYHE YIIpaB-
JIiHHA Ha MiCLIeBOMY PiBHi Ta HABMYOK
y4acTi TpOMaJIsiH Y BefIeHHi Iep>KaBHIX
cripaB; GOpMyBaTH i pO3BUBATY KPU-
THYHE MUCTIEHHS Ta MeJ}iarpaMOTHICTb,
BMiHH iX IPaKTMYHOTO 3aCTOCYBAaHHS;
BIIPOBA/KYBATH ijel iHK/II03MIBHOTO Ha-
BUYaHHS; GOPMYBATH aKTUBHY XUTTEBY
MO3NIIiI0, 3[JaTHICTD O TPOMAJChKIX
ininjatus Ta Bomoutepcra. (Posno-
paoxenns Kabinemy Minicmpis Yxpai-
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Google Akagemis

Hu «I1po cxeanenns Konyenuii posum-
Ky 2poMadsHcoKoi oceimu 6 YipaiHi» 6i0
3 smcoemns 2018 p. Ne 710)

I'pynma €4 — rpyma, 10 AKOi BXOJATD
YOTUPY OCHOBHMX KOHCY/IbTALiIHNX
4yjieHu i3 cynposopay bomoncbkoro
npouecy: Espomneiicbka acolniania
3abe3nedyeHHs AKOCTI BUIOI OCBIiTH,
E€BporelicbKa acoliallis 3aKnafis BI-
0i ocBiTH, €BpoTIelicbKa acolialis
yHiBepcuTeTiB, EBpOmeichbKNil COI03
cTyneHTiB. (HayionanvHuii oceimmii
enocapiii: suwa océima, 2014 p.)
Ipyna 3aGe3meueHH: creniaTbHOCTI —
rpyIia IefarorigyHiX, HayKOBO-TIeJaro-
TiYHUX Ta/ab0 HAYKOBUX IpalliBHMUKIB,
IS AKMX 3aKJIaf OCBiTY € OCHOBHUM
MiciieM po6oTH i AKi BiAOBiZaIOTH
3a BUKOHAHHA OCBiTHIX Iporpam sa
CIeniaZbHICTIO Ha IIEBHUX PiBHAX
BuInol Ta ¢paxoBoi IepenBuIIOl OCBi-
T, MiC/AIUITIOMHOI OCBITH IS 0Ci0
3 BUILOI0 OCBITOIO Ta 0Cib 3 OCBITHBO-
KBaniQikaliifH1IM piBHEM MOTOAIIOTO
crierianicra, 0co6MCcTO 6€PyTh y4acTh
B OCBITHPOMY IIPOLIEC] 1 BifITIOBiZIAXOTH
kBamidikalifHuM BIMOraM, BU3Ha-
yeHnM JlinjeHsifiHuMy yMmoBaMu 1po-
Ba/PKEHHA OCBITHBOI fisibHOCTI. (Io-
cmanosa Kabinemy Minicmpis Yipainu
«[Ipo 3ameeponcenns Jliuensitinux ymos
npo6aodseHHs 0c8iMHbOT JiANLHOCI»
810 30 epyoHs 2015 p. Ne 1187)
Google Axagemis (Google Scholar) —
3araJibHOJOCTYIIHA CUCTEMA TIOIIYKY
HayKOBUX ITyO/IiKaliit, 3alpoBajpKeHa
koMnasieo Google y 2004 p. 3 MeTo0
yIopsiKyBaHHs iHpopManii oHmaliH.
3aBmanusamu Google Axkazemii €: 3a6e3-
HeYyeHHA IPOCTOTO MOIIYKY HayKOBOi
niTepaTypu; GOpMYyBaHHSA BUYCHUM
ByIacHoI 6ibniotexn (36epexxeHHs iH-
¢dbopmanii mpo HaykoBi my6mikanii 3i
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CTOPIHKM IIOLIYKY, Bif6ip ix 3a TeMoro,
MOYK/IMBICTh IOIIYKY IIOBHUX TEKCTIiB
TOIII0); CTBOPEHHSA aBTOPCHKOTO IIPO-
¢inro 3 mepenikoM my6iKariiit BIeHO-
ro (camocTiliHe CTBOpeHH: npodisio,
JI0r0 OHOBJIEHHS, JOTIOBHEHHS B aBTO-
MaTUYHOMY Ta PyYHOMY PeXUMaXx);
IiJpaXyHOK KiJIbBKOCTi IMTYBaHb
(3aranbHa, 3a pOKaMM, 32 OKPEMIMHI
my6rikanisaMu), BUSHaUeHHS iHeKCy
Tipura (h-ingexc), 110-iHgeKCy TOLLO.
Ockinpku Google Axamemis BUKopuc-
TOBY€ aBTOMAaT30BaHe IIPOTPaMHe
3abesnedeHHs (aHamisaTopyu/parsers)
I BU3Ha4YeHHs 6i6miorpadiuHux na-
HYX y IyOJIiKalisax Ta mocumialb MK
HVIMIU, BOK/IMBYM € iX KOpEKTHe Ipef-
craBneHHA. Google Akanemis iHmekcye
oKpeMi my6mikanii yueHux, Be6-caitu
HayKOBUX IEPIOANYIHNX BUAHD, IO
BUKOPMCTOBYIOTb ITpOTrpaMHe 3a6e3-
meyeHHs i cepBicu Atypon, Highwire,
Open Journal Systems Ta iH., oHnaH
penosurapii Ha ocHoBi Eprints, Digital
Commons, DSpace Ta iH.

B VkpaiHi /14 HalaHHA CYCITIIBCTBY
IIi/TiCHOTO YSABNIEHH IIPO HayKoBe (Hay-
KOBO-TeXHiUHe) Ta HayKOBO-IIearoriy-
He cepefloBUIIe CTBOPEHO iHpopMaiii-
Hi pecypcu cuctemn «bibniomeTpuka
YKpaiHCbKOI HayKI», IKi IPYHTYIOTbCA
Ha JaHyXx 3 mpodinis yuennx y Google
AxapeMil Ta IMOKasHMKaX 6a3 JaHUX
Scopus i Web of Science Core Collec-
tion. Cucrema «bibnioMeTpuxka ykpa-
THCBKOI HayKu» BpaxoBye iHpopmaliio
3 moHay 45 Tuc. mpodiniB yKpaiHcbKux
yuaennx y Google Akagemii. ¥ cucremi
«bibmiomeTpuka yKpaiHCbKOI HayKI»
HaTiyyeTbcs noHap 45 tuc. mpodi-
MiB YKpaiHChKMX Y4EHUX, CTBOPEHNUX
y Google Axapmemil. (Google Axademis,
Bibniomempuxa ykpaincokoi Hayku)



Jeno3nrapiii e1eKTpOHHNUX pecypciB

Jemo3snurapili e1eKTpPOHHUX pecyp-
ciB — iHdopmarniiina cucrema, 110
3abesnedye 30cepeKeHHs B OTHOMY
Mmicui cydacHux EOP 3 moxxnuBicTio
Ha/laHHA JOCTYITy 0 HUX Yepe3 TeX-
HivHi 3aco6M, y TOMY uncii B inpopma-
LiTHMX MepeXXax (SIK TOKa/IbHMX, TaK
i ro6anpuux). (Haxkas Minicmepcmaa
ocsimu i HAyKu, Monoodi ma cnopmy
Yxpainu «IIpo sameeponcenns ITono-
JHEHHS NPO eNleKMPOHHI 0CBIMHI pe-
cypcu» 6i0 1 scosmus 2012 p. Ne 1060)

JlenoHOBaHa HayKOBa Po60Ta — Iepe-
TaHa Ha 30epiraHH:A IO YCTaHOB Jiep-
>KaBHOI CHICTEMY HayKOBO-TEXHIYHOI
indopmarii Haykosa pobora. (Hakas
Minicmepcmea ocsimu i Hayku Yxpa-
inu «IIpo sameeponcenns Peenamermy
pobomu HayionanvHozo penozumapito
akademiuHux mekcmie» 6i0 4 TUNHA
2018 p. Ne 707)

Jep>kaBHa aTecTalis HAyKOBOI ycTa-
HOBM — KOMIIJIEKC 3aXOJiB 1100
oLiHIOBaHHA e(PeKTUBHOCTI HAYKO-
BOI, HAYKOBO-TE€XHIYHOI JiA/IbHOCTI
HayKOBOI YCTaHOBM BiJIIOBiJJHO [0 ii
3aBJJaHb 33 TAKMMI HalpAMaMu: PiBeHb
3abesIedeHHs HayKOBUMM i HAYKOBO-
TeXHIYHMMM Kagpamy (KiIbKicHUI
CKJIaJ, piBeHb KBasidikamil HayKOBUX
HpaliBHMKIB); CTaH MaTepianbHO-Tex-
HiyHOI 6a31; AKICTD BisANBHOCTI, 1110
BJM3HAYAETHCA HA OCHOBI: EKCIIEPTHOI
OLIiHKM 3 BUKOPUCTAHHAM HayKoMe-
TPUYHKX TA iHIIMX IIOKA3HMKIB, 1110
BUKOPUCTOBYIOTbCA B M>KHAapOJHi
CUCTEMI eKCIepTU3M; MOKA3HUKIB
¢diHaHCOBO-eKOHOMIUHOI JiATBHOCTI
(06csr BURATKiB, Y TOMY YMCIIi iep-
YKaBHOTO OIOJKETY, /11 3a0esNedeHHs

IisbHOCTI, hiHAHCYBaHHs QyHIAMeH-
Ta7IbHMX, IPUK/IAJHIX HAYKOBUX JI0-
CIiKeHb i HayKOBO-TeXHIYHNUX (eKc-
[IepUMEHTAIbHNX) PO3POOOK; 06CAT
HaIXOM>KeHb BiJl TaTEHTHO-JTiLIeH3iTHOL
TiSJIBHOCTI 1 MaTEeHTIiB Ha BUHAXOAY Ta
KopucHi Moperni Toio). (Ilocmanosa
Kab6inemy Minicmpis Yxpainu «IIpo
3amaepOxcenns Ilopsoky nposeders
OepacasHoi amecmauii HAyKosux ycma-
Ho8» 610 19 nunus 2017 p. Ne 540)

Jep>xaBHa mocmigHuIbKa iHppacTpyk-

Typa — 00’ €IHaHH: HayKOBJX YCTAaHOB
Ta (a60) BUIMX HABYAJIbHUX 3aKJIa-
IiB iep>kaBHOI GOpPMM BIACHOCTI, 1110
CTBOPIOETLCA 3 METOI0 OITYMATbHOTO
BUKOPMCTAHH IXHIX pecypciB (kaapis,
MarepiasiB, yCTaTKyBaHH:I, 004MCITIO-
Ba/IbHMX PeCypciB Ta 36epiraHHs 6aH-
KiB JaHMX i 3HaHb) Ta KOOpAMHALII IX
eeKTMBHOTO BUKOPYCTAHHA /1A IPO-
BefleHHA HayKOBMX, HAYKOBO-TeXHiy-
HUX JJOC/IiJ)KEHb i HAyKOBO-TEXHi4-
HUX po3pOOOK Ha HABUILIOMY PiBHI,
a TaKoXX 3abe3ledyeHHs CIiIbHOTO
IIPOBEJIEHHSA 3aXO0/iB IO/I0 AKiCHOI
mifroToBKM GaxiBIiB y BifmOBIZHIX
ranyssx 3HaHb. (3axkoH Yxpainu «IIpo
HAYKO08Y i HAYK0BO-MeXHIUHY Oisinb-
Hicmo», 2015 p.)

Iep>kaBHa K1040Ba 1aboparopis —
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CTBOPIOETHCSA 3 METOIO MiJTPUMKI
Ta PO3BUTKY PYHJAMEHTaTbHIX JI0-
C/IiJ)KEeHb Ha CBITOBOMY PiBHi, HOBUX
HepCIEKTUBHIX MKANCIUIITIHAPHIX
HaIIpsIMiB HAYKOBUX JOC/Ii/KEHD i Ha-
YKOBO-TeXHIYHMX PO3POOOK, KOOPHM-
HaIii CIIiZIbHOI Jis/IbPHOCTI Ta edek-
TMBHOTO BUKOPVCTaHH: (PpiHaHCOBUX,
MarepiaTbHO-TeXHIYHMX Ta KaJpOBUX



Jep>xaBHUIT CEKTOP

pecypciB 3a BU3SHa4eHMM HAayKOBMM
HanpsAMoM. (3axon Ykpainu «IIpo Ha-
YKO8Y i HAYKOBO-MeXHIuHY OisiTbHiCby,
2015 p.)

JepkaBHa cayx06a sSKocTi ocBiTH YKpa-
iHM — LIeHTpa/lbHUII OPTaH BUKOHAB-
401 B/, BiATbHICTD AKOTO CIIPAMO-
BYeTbcs i KoopauHyeTbes KabiHeTom
MimnicTpis Ykpainn 9epes MinicTpa
OCBiTHM 1 HayKu Ta AKUI peanisye
IepXKaBHY HOMITUKY ¥ cepi ocBiTH,
30KpeMa 3 NIUTaHb 3abe3IMedeHHA
SIKOCTi OCBiTH, 3a6e3meueHH AKOC-
Ti OCBITHBOI [isIIBHOCTI, 3/ilICHEHHS
Ilep>KaBHOTO HAITIAAY (KOHTPOIIO) 3a
3aK/IaZiaMy OCBIiTU LIOf0 JOTPUMAHHA
HUMM 3aKoHoAaBcTBa. (ITocmarosa
Kabinemy Minicmpis Yxpainu «/eski
numanua Jeprasnoi cnyibu sxoc-
mi oceimu Ykpainu» 8id 14 6epe3us
2018 p. Ne 168)

Hep>kxaBHe 3aMOBNIEHH Ha IIiTOTOBKY
¢daxiB1iiB, HayKOBMX, HAYKOBO-IIefIa-
TOTiYHMX TA POOITHUYUX KaAPiB, mifi-
BuUIIeHHs KBanidikamii Ta mepemif-
TOTOBKY KaApiB — 3acib jep)kaBHOTO
peryTIoBaHH:A 3al0BONIEHHS ITOTPe6
eKOHOMIKM Ta CYCIiNbCTBA y KBasidi-
KOBaHMX KaJipax, IiJBUIIE€HHS OCBiT-
HbBOTO Ta HAYKOBOT'O ITOTEHIia/Ty Haljil,
3abesmnedeHHA KOHCTUTYIITHOTO ITpaBa
TpOMaJIsH Ha 306y TTSA OCBITH BifilIO-
Bi/IHO [10 iX ITOK/IMKaHb, iHTEepeciB Ta
3mibHOCTeIL. (3axon Yipainu «IIpo ¢op-
MYBAHHS MaA PO3SMIU4EHHS 0ePHAEHO20
3aMO8/IeHHS HA Nid20MOosKYy paxisuis,
HAYKOBUX, HAYKOB0-1e0a202i4HUX ma
pobimHuuux xaopis, ni0sULeHHS K6a-
nigpikauii ma nepeniozomosxy kaopie»,
2014 p.)

HayK YKpaiHH, rajayseBi HallioHaIbHi
akajeMii Hayk, Paga minicTpiB ABTO-
HOMHOI Pecniy6nikn Kpum, obnacHa,
Kuiscbka ta CeBacTOnONbChKA MiChKi
TepyKaBHi afiMiHicTpalil, iHIIMI BU3HA-
genuit Kabinetrom MinicTpiB Ykpainu
Tep>KaBHUIT OpraH — TOJIOBHUI PO3-
HOPARHMK OIOKeTHMUX KOUITIB. (3a-
koH Ykpainu «IIpo ¢opmysanns ma
DO3MIU4EHHS 0ePHABHO20 3AMOBTIEHHS
Ha nideomosKy Paxisuis, HAyKOBUX,
HAYK080-nedazoeitHux ma pooimHuULx
Kaopis, nidsuueHHsa keanigikayii ma
nepenioeomosxy kaopie», 2014 p.)

JepxaBHMIT peecTp HAYKOBUX 00 €KTIB,

IO CTAHOBIATH HalliOHA/TbHE HaJl-
6aHHA — CTBOPEHO 3 MeTOI0 36epe-
KeHHsI yHiKa/IbHMX HayKOBMX 00 €KTiB
(xomexuiii, inpopmaniitanx GoHpiB,
TOCTiHNX YCTAaHOBOK Ta 06/IaHAHHA,
a TAKOXX 3aITOBITHMKIB i IeH/IpOIIapKiB,
HayKOBJX IIOJIIrOHIB TOLIO), AKi MAIOTh
B/HATKOBE 3HAYEHH J/IA BITUM3HA-
HOi Ta CBiTOBOI HayKW. (3akoH Ykpainu
«IIpo Haykosy i HAYKOB0-mexHiuHy 0i-
savHicmo», 2015 p.)

Hep>xaBH1I1 peecTp HAayKOBMX YCTAHOB,

SAKUM HAaJa€ThCsA MiITPUMKA lepiKa-
BII — II€PeJliK HayKOBO-JOCIiJHUX,
HayKOBO-TEXHiYHMX, HAYKOBO-TE€XHO-
TIOTiYHIX, HAYKOBO-TIPAKTUYHNX YCTa-
HOB ycix (opM BIaCHOCTI Ta 3aK/IajiB
BIIIIOI OCBiTH BCiX GOpPM BIIACHOCTI,
HiANbHICTD AKMX Ma€ BaXk/IMBe 3Ha-
YeHH JI PO3BUTKY HAYKJ, EKOHOMIKM
i Bupo6uuuTBa. (Ilocmanosa Kabinemy
Minicmpie Ykpainu «IIpo 3ameeposcen-
Hs Tonoxcenns npo [epucasHuil peecmp
HAyKOBUX YCMAHOB, AKUM HAOAEMbCS
niompumxa depucasu» 6i0 23 keimms

Jep>xaBHMii 3aMOBHMK — MiHICTepCTBO,
IHIINIA LeHTPaJIbHNIL OpPraH BUKOHAB-
yoi Bmagu, HarionanpbHa akagemis

2001 p. Ne 380)
Jep>xaBHMII ceKTOp (government sec-
tor) — CK/IalaeThCsA 3 TAaKUX IPYIL: yci
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Jlep>kaBHO-TpOMajiCbKe YIPaBIiHHA y cepi ocBiTn

opraHy Brajy (LeHTPabHi, perioHab-
Hi, Mic1ieBi), BKIo4ao4n GpoHAM coLi-
a7IbHOTO CTPAXyBaHHS, 32 BUHATKOM TUX
CTPYKTYP, 110 HafIal0Th OCBiTHi IOCTTY-
i 260 BilTIOBifIal0Th IPefICTaBIEHOMY
Y BOKYMEHTI OINCY 3aK/Iay BUIIOI OCBi-
TH; iHII1 HEKOMEPLIiiHI CTPYKTYpM, 1O
MiIOPATKOBaHI Iep>KaBHUM OpraHaM
Ta He BiTHOCATHCA JIO CEKTOPa BUIIOI
ocsitu. Iet ceKTop He OXOIIIIOE fiep-
>KaBHI KOpIlopaliil, HaBiTh KO BeCh
KalliTajl TaKMX KOPIIOPaLill HaJIeXKUTh
Tep>KaBHUM CTPYKTypaM. [lep>kaBHi
TIIPUEMCTBA BiIHOCATCA O CEKTOPa
HiAnpreMHNIBKOIL AistmbHOCTI. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and Ex-
perimental Development, OECD)
Jep>xaBHO-TpOMafiCbKe YIIPaBIiHHA
y cdepi ocBiTH — B3aeMofis opraHis
TeP>KaBHOI BlIaZiil, OpraHiB MicCLIeBO-
IO CAMOBPA/IYBAaHH:A 3 TPOMaJICbKMMU
00’ eTHAHHAMY, IHIIVMY iHCTUTYTaMU
IPOMafIAHCHKOTO CYCITi/IbCTBA 3 METOI0
NpUIHATTA e(eKTUBHUX YIIpaBIiH-
CbKMX pillleHb Ta 3aJJl0OBOJIEHHSA CyC-
IinbHYX iHTepeciB y cdepi ociTu. [
3abesIeyeHHs Jep)KaBHO-TPOMaJIChKO-
TO yIpaB/IiHHA Y chepi OCBITY MOXYTh
YTBOPIOBATIICA PENPE3EHTATUBHI IPO-
MaJCchbKi 06’ €mHaHHA Ta iHuIi iHCTH-
TYTU TPOMAJAHCbKOTO CYCIi/IbCTBA,
110 IIPEeCTaB/ATD, Y TOMY YMCIi: ITe-
JAroriyHuX, HAayKOBO-IeJaroriYHMmXx,
HAayKOBIUX IpaliBHUKIB; 35,00yBaydiB
OCBiTH; 6aThKiB; 3aK/IafM OCBITH; PO-
60TOaBIiB; 00’ €JHAHHA 3a3HAYEHUX
Kareropiit ocib. (3akon Yipainu «IIpo
ocsimy», 2017 p.)
Hep>kaBHO-IpMBAaTHE NAPTHEPCTBO —
3IiJICHIOETbCA Ha OCHOBI IOTOBOPiB
MDXX OpraHaMMm JIep>KaBHOI B/Iaiu Ta
IIPUBATHUMM TAPTHEPAMM, AKi yK/Iazia-

I0TbCA Y MOPAZKY, Bu3HaueHOMY Kabi-
HetoM MiHicTpiB Ykpainn. [lep>xaBHO-
HpUBaTHE ITAPTHEPCTBO y chepi ocBiTH
i HaykM MO>Ke mepep6avaTit: CIiIbHE
¢dinaHCyBaHHA 3aK/IafiB OCBITH, a Ta-
KOX IOPUANYHUX i BisudaHMX 0cib, Axi
IIPOBAJATDH OCBITHIO [iA/IbHICTD; YTBO-
peHHs Ta/abo criinbHe GiHAHCYBaHHSA
i po3BUTOK 6a3 IPaKTUYHOI MiATOTOB-
KI; YTBOPEHH: Ta/abo crinbHe iHaH-
CYBaHHA i eKCIUTyaTalilo iHHOBaLiIHMX
nifnpueMcTB (IHHOBALiTHNIL LIEHTD,
TEXHOIIAPK, TEXHOIOJIIC, iIHHOBaLi/THNI
6i3Hec-iHKybaTop ToIIO0) Ha 6as3i icHy-
104X 3aK/IafliB OCBITI; PO3POOIEHHS
i pOSBUTOK CY4aCHMX TEXHOJIOTiN OCBi-
T, HAaBYaHHSA; IPOQeCiiiHO-IPaKTUYHY
HiTOTOBKY; 3alpOBaJ>KEHHSA CII/IbHMX
nporpaM ¢iHaHCYBaHHS MiITOTOBKY
¢axiBIIiB TOIO; 37iVICHEHH 3aXONiB
OO COLIia/IbHOTO 3aXMCTY Ta IOIill-
IIE€HHA XUTIOBMX YMOB IIpalliBHMUKIB
CUCTeMI OCBIiTH Ta 3[,00yBa4iB OCBITHL.
(Baxon Ykpainu «IIpo oceimy», 2017 p.)

Heckpunropu kBanigikanii (Descrip-

tors of qualifications) — 3aranbuui
omnuc kBayidikanii 3a piBHaAMy (mig-
piBHAMM, eTanaMy, UK/IaMu) ¥ Tep-
MiHax KoMmIeTeHTHocTel. (Hauionans-
HUTL 0C8IMMItL e710Capiti: 6uw4a 0ceima,
2014 p.)

Juceprania — xBari¢ikaniiina HaykoBa

pobora, sika Biffo6pakae HayKoBi pe-
3Y/IbTATH JOCITIYKEHb aBTOpa Ta Ipef-
CTaBJIeHa [y 300y TTA HayKOBOTO CTY-
neHs fokropa ¢inocodii (kangusara
HaykK) ab6o fokropa Hayk. ([locmanosa
Kabinemy Minicmpis Yxpainu «Ilono-
wenns npo HayionanvHuii penosuma-
piti akademiunux mekcmieé» 6i0 19 nun-
HA 2017 p. Ne 541)

Hucranniitia popma 3406y TTA OCBi-

TU — IHAMBifyanisoBaHuUil mpouec



JoKkTOop MucTeniTBa

3000YTTA OCBITH, SIKMIT BifOyBa€eTh-
Cs1 B OCHOBHOMY 3a OIIOCEPENKOBAHOI
B3a€EMO/Ii1 Bifija/IeHX OIVH Bif OJI-
HOTO YYacHIUKiB OCBiTHBOTO IIPOLIECY
y crenianisoBaHOMY CepefloBMIL, 110
¢dyHKIIOHYE Ha 6a3i Cy4acHMX IICUXO-
JIOro-IefaroriyHyx Ta indopmaniiHo-
KOMYHIKAI{THUX TeXHOJIOTii. (3axon
Yxpainu «IIpo ocsimy», 2017 p.)
HoBimKoBe BUTaHHS — BUIAHHSA, 1110
MICTUTb KOPOTKi BiJOMOCTi HAyKOBOT'O
Yy IPUKIAHOTO XapaKTePy, po3Ta-
LI0BaHi B MIOPAJIKY, 3PYYHOMY I IX
HIBY/IKOTO IIOLIYKY, IpM3HaYeHe [/
BubipxoBoro untanus. (Hayionano-
Huti cmanoapm Yipainu. Ingpopmauis
ma dokymenmauisi. Buoanns. OcHosHi
6uou. Tepminu ma susHa4eHHA NOHAMD.
JCTY 3017:2015, 2016 p.)

JoBigHUK — NOBifKOBEe BUJAaHHSA ITPU-
KJIaJJHOTO XapaKTepy, MoOynoBaHe B
CHCTeMaTUYHOMY MOPSJIKY UM 3a abet-
KOIO Ha3B CTaTell, IpM3HadeHe A/
IMIBMJKOTO TOIIYKY IIEBHUX BiOMOC-
Teit. Po3pisHAIOTH cycninbHO-1OMI-
TUYHUI, HAYKOBMII, HAYyKOBO-IIOIIY-
JIAPHUIL, TOMY/IIPHIIL, BUPOOHUYO-
NIPpaKTUYHUI, HABYAJIbHUI, CTATUC-
TUYHMUI, 6iorpadiuHnil JOBIZHUKY
towo. (Hauionanvruii cmandapm
Yipainu. Inpopmauyis ma 0oxymen-
mauis. Budanus. OcnosHi sudu. Tep-
MiHU ma susHaveHHs nousmo. JJCTY
3017:2015, 2016 p.)

JopmaTok mo gumnaoMa — JOKYMEHT,
10 BUJJAETHCSA BUITYCKHMKAM BUIIIX
HaBYaJbHUX 3aK/IafliB/3aKnaliB BU-
1101 OCBiTM Ta MiCTUTD leTalbHY iH-
¢dbopmariro npo ycmilHo 3aBeplieHe
HaBYaHHA. JJoaToOK /10 AUIIIOMA €B-
POIIEliChKOTO 3pasKa 3allOBHIOETCA
BiJITIOBi/{HO JI0 CTPYKTYpH, po3pobite-
Hoi EBpornericbkolo Komiciero, Pagoro

€sponnu i JOHECKO, mo Heobxin-
HO [71s1 3a6e3IeYeHHs] M>KHAPORHOI
3PO3yMi/IOCTi Ta BUSHAHHA AUIIOMA
(xBamicikanii BuIOi OCBiTH) 3 METOIO
TOCTYIy JIO TTOZIa/IbLIIOTO HaBYaHHA
Ta/abo 3pilicHeHHA podeciitHol fi-
ANbHOCTI. [lofaToK Ko AuUIIoMa €B-
POIEICHKOTO 3pasKa € HeBil'EMHOIO
JaCcTMHOIO AUIIOMa 6aKanaBpa, Mari-
cTpa, foxTopa ¢inocodii, 1o MicTUTh
CTPYKTypoOBaHy iHdoOpMaIio mpo
3aBeplIeHe HaBYaHHA Ta Pe3y/nbTaTh
HaBYaHHA 0COOU, AKa CK/IaJaeThbCsA
3 indopmarii Tpo Ha3BU HaBYa/Ib-
HUX QUCUUIUIIH, OTPMMAaHi OLiHKM
i 3m06yTy Kinbkictb kpenutis EKTC,
a TAKOXX BiJJOMOCTi IIPO HAILliOHAJIbHY
cucreMy BuIoi ocitu Ykpainn. (Ha-
UIOHATHUTE 0CB8IMHITL 2710capiil: 6ULU4La
ocgima, 2014 p., nocmarosa Kabinemy
Minicmpie Ykpainu «IIpo dokymenmu
npo euugy oceimy (Haykosi crmyneni)
depicasHozo 3paska» 6i0 31 epesHs
2015 p. Ne 193)

HOKTOP MUCTeTrBa — OCBiTHbO-TBOP—
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YUl CTYIiHB, 110 3700yBaeThCs Ha
TPeTbOMY PiBHi BUILIOI OCBiTM Ha
0cHOBI cTymens Marictpa. Ocoba Mae
IpaBo 3700yBaTH CTYIIHb JOKTOPa
MUCTELTBA Y TBOPYill acIIipaHTypi.
[Tepmum eTaroM 3goOyTTA CTYHEHA
IOKTOPa MUCTEITBA MOXe Oy T acuc-
TEHTypa-CTaXyBaHHS, AKa € POPMOI0
HiJrOTOBKM MUCTEIIbKMX BMKOHAB-
CHKUX KafpiB Buiol kBamidikaiii.
[Topspok 3006yTTA OCBITHLO-TBOP-
9Oro CTYIEHA JOKTOPa MUCTELTBA Ta
HaBYaHHs B aCUCTEHTYPi-CTaXKyBaHHi
3aTBepmxyeThcs Kabinerom MinicTpis
YKpainu 3a MoflaHHAM LEHTPalbHO-
TO OpraHy BUKOHaBYOI Blajy y cdepi
KYJIbTYPH 32 IIOTOJ)KE€HHAM 3 LIeH-
TPa/JIbHMM OPTaHOM BMKOHABYOI BNIafu



HokTop Hayk

y cdepi ocBitu i Hayku. CTymiHb JOK-
TOpa MUCTEITBA IPUCYKYETCA CIIe-
11ia/1i30BAHOI0 P00 3 IPUCYKEHHSA
CTyIEHS JOKTOPA MUCTELTBA 3aKIay
BMIIOI OCBiTM MUCTEIIbKOTO CIIPAMY-
BaHHA 32 PE3YIbTaTOM YCIIIIIHOTO BU-
KOHaHHs 3[00yBadeM BUIIOI OCBITU
BifITIOBiZIHOI OCBITHbO-TBOPYOI IIPO-
rpaMit Ta My6/1iYHOTO 3aXVCTy TBOPYO-
IO MUCTELLKOTO IIPOEKTY B MOPATKY,
BusHaueHoMy KabineTom Minictpis
Ykpainu. HopmaTusHuMit cTpok mis-
TOTOBKM IOKTOPa MICTELITBA Y TBOP-
4ili aclipaHTypi CTAHOBUTD TPU POKI.
O6cAr OCBITHBOI CK/IaZiOBOI OCBITHBHO-
TBOPYOI IIPOTPaMM MiITOTOBKM JOKTO-
pa MucrenTBa ctaHoBUTH 30-60 Kpe-
mutiB EKTC. (3akon Yipainu «IIpo
oceimy», 2017 p., 3axkoun Yxpainu «IIpo
suuy ocgimy», 2014 p.)

JOKTOp HayK — HayKOBUII CTYIIiHb, 1[0
300YBa€TbCA 0COO0I0 Ha HAYKOBOMY
PiBHi BULIOI OCBiTH, KNI BifIIOBi-
Iae 9-My kBayidikaLiilHOMy piBHIO
Hanjionanpnoi pamky kBaniikanii
YkpaiHu, Ha OCHOBI CTyTIeHA JOKTO-
pa dinocodii i meperbadae HaOyTTA
HaJBUIIVX KOMIIETEHTHOCTEN Y rajysi
PO3po06IeHHs i BIPOBa/IXKEHHA METO-
JOJIOTil JOCIiFHNIIBKOI PO6OTH, ITIPO-
BeJleHHs OPUTiHANbHUX JOC/i/IKEHb,
OTPUMAaHHA HayKOBMUX Pe3Y/bTAaTiB, AKi
3a0e3IevyI0Th PO3B A3aHHS BXXINBOL
TeopeTMyHOI a60 IPUKIafHOI Mpo-
671eM11, MalOTh 3ara/JIbHOHAIliOHAIbHe
abo cBiTOBe 3HaYEHHs Ta OMyOIIiKO-
BaHi B HayKoBMX BUjjaHHAX. CTyNiHb
TOKTOPa HayK IPUCYIKY€EThCA CIIelli-
a/1i30BAHOI0 BYEHOIO PafIOI0 3aK/Iany
BMIIOI OCBIiTM Y1 HAYKOBOI YCTaHOBU 32
pesy/nbraTaMy Iy 6/IiYHOTO 3aXMCTY Ha-
YKOBMX JOCATHEHD Y BUIJIAZLL IUICEPTa-
1ii a6o omy6ikoBaHOI MOHOTrpadii, a6o

3a CYKYIIHICTIO CTaTell, OIy0/IiKOBaHUX
Y BITYM3HAHUX i MDXHAPOJIHMX PeLeH-
30BaHMX (PaXOBUX BUIAHHAX, HEpPeTiK
AKUX 3aTBEPIKYETHCA LIeHTPaTbHUM
OpraHOM BMKOHABYOI Bragn y cdepi
ocBitu i Hayku. (3axon Yipainu «IIpo
suugy ocgimy», 2014 p., Hayionano-
HUTL 0C8IMMIti e710capiti: 6uwya 0ceima,
2014 p.)

Hoxrop dinocodii — ociTHiit i Boj-
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HOYAC IepIINii HAYKOBUII CTYIiHb,
0 37106yBa€THCA HA TPETHOMY PiB-
Hi BMILIOI OCBITM Ha OCHOBI CTyIIeH:A
Mmarictpa. Cryniap goxropa ¢ino-
codii mpucymKyeTbcs crenianizo-
BAHOI0 BUEHOIO PaJi0I0 3aK/IaJy BU-
11101 OCBiTM 260 HAYKOBOI YCTaHOBU
B Pe3y/nbTaTi YCIIIIHOTO BMKOHAHHA
3no6yBadeM BMUIOI OCBITY BifNOBif-
HOI OCBiTHbO-HayKOBOI IIPOTpaMI Ta
Ny0/IiYHOTO 3aXVCTY AMCepTaLiii y cie-
1jiaTi3oBaHiit BueHiit pani. Ocoba Mae
IpaBo 3700yBaTH CTYIIHb JOKTOPA
dinocodii miy yac HaBYAHHA B acIIi-
pauTypi (ag’ oHKTYPi). Ocobu, saki
npodeciitHO 3aiJICHIOIOTh HAyKOBY,
HayKOBO-TeXHiUHy a60 HayKOBO-IIe-
[AroTivyHy JiA/bHICTh 34 OCHOBHUM
MicuieM po60TH, MaIOTh IIPaBO 370-
O6yBaTy CTYIiHb JOKTOpa (inocodii
11032 aCHipaHTYpPOIo, 30KpeMa Iij] 9ac
nepebyBaHHs Y TBOPYIil BifIycTIi, 32
YMOBM YCIIIIHOTO BUKOHAHHA BifjII0-
Bi/IHOI OCBITHbO-HAYKOBOI IIpOrpamMu
Ta Ny6IIYHOTO 3aXMCTY AucepTanii
y clienjianisoBaHiit BueHiit pagi. Hop-
MaTMBHMUI CTPOK IiIFOTOBKM JOKTOpPa
¢inocodii B actipanTypi (a IOHKTYpI)
CTaHOBUTD YOTHPHU POKI. O6CAT OCBiT-
HbOI CK/IaJJ0BOI OCBiTHbO-HAayKOBOI
IporpaMu MiArOTOBKY JoKTOpa ¢i-
nocodii craHoBUTH 30-60 KpenuTiB
€KTC. HaykoBi ycTaHOBU MOXYTb



JocmimKeHHs 11 eKCIIepUMEHTANbHI PO3pOOKHU

3MiJICHIOBATH IiITOTOBKY JJOKTOPiB
¢inocodii 3a BIacHO0 OCBITHbO-Ha-
YKOBOIO IIPOTPAMOIO 3Tif[HO 3 OTpUMa-
HOIO JIiLI€H3i€10 Ha BifINIOBiJHY OCBITHIO
IiIBHICTD 200 32 OCBITHHO-HAYKOBOIO
IIPOTPaMOI0, OKpEMi eJIeMEHTHU SAKOI
3a6e3IeYyI0ThCA IHIMMY HayKOBU -
MU yCTaHOBaMU Ta/abo 3aKmajaMu
BUIIOL OCBITH. Y GONMOHCHKII KIacu-
¢ikanii cTyminb fokTopa dinocodii
IPUCYIKYEThCA MiC/A 3aBepIIeHHA
TPEeTbOrO LYK/IY BUILLOI OCBITH Ta BiJi-
nosifae 3-my uukny Pamku kBanidika-
11iit EBpONeicbKOTro MpOCTOPY BUILOL
ocCBiTH Ta 8-My piBHIO EBpoIechbKOi
paMKu KBasi¢ikaiiit Aa HaBYaHHSA
BIIPOJIOBXK XUTTA. (3axoH Yipainu
«IIpo euusy oceimy», 2014 p., Hayio-
HAIbHULL 0C8IMMILL eocapiil: 6uUwsa
oceima, 2014 p.)

JJokTOpaHT — HayKOBUIT 860 HAyKOBO-
IelarOriyHmil paLiBHNUK, AKNUI IIPO-
BOZUTH pyHIaMeHTa/IbHI Ta (a60) mpu-
K/IaJ{Hi HayKOBi JOC/IIIPKEHHA Y PaMKax
IiATOTOBKM B JOKTOPAHTYPi y 3aKIai
BUIIIOI OCBITY (HayKOBIil yCTaHOBI) [/
3106y TTA CTyTIeHs JOKTOpa Hayk. (3a-
kon Yxpainu «IIpo nHaykosy i Hayko-
80-mexHiuHy OignvHicmov», 2015 p.).
Y pemaxuii 3akony Yxpainu «IIpo suusy
ocsimy», 2014 p. BOKTOpaHT — 0c06a,
3apaxoBaHa abo MPUKPIIIeHa 10 3aK/Ia-
Ly BUILOI OCBiTM (HAyKOBOI yCTaHOBM)
IU1A 30006y TTA CTYIeHs JOKTOpa HayK.
JOKTOopchKa MIKOMIa — CTPYKTYPHUIA
HiZpO3Ji/ yHiBEpCUTETIB, iHIIMX IIPO-
BifIHMX BUIIMX HaBYa/JIbHUX 3aK/IaziB/
3aK/IafiiB BUIOL OCBiTH, 110 3a0e31e-
4yye peatisalliio Mporpam JOKTOPChKOI
ocBitu (IMiAroToBKM) BifmoBigHO K0
piBHEBOI OpraHisalil BUILLOI OCBIiTH.
(HayionanvHuil oceimmiii enocapiii:
suua ocsima, 2014 p.)

JJOKyMeHTH PO OCBiTy — BUAAIOTbCA

3aKjIaflaMJ OCBIiTH Ta IHIIUMM CY0 €K-
TaMM OCBIiTHBOI AisinbHOCTI 3500yBa-
yaM OCBiTU (KpiM BMXOBaHIIiB [j0-
IMKiZIbHUX 3aKIafiB OCBiTH) Iicia
YCHILTHOTO 3aBeplIeHHs X HaBYaHHA
3a OCBiTHBOIO porpamoro. ITopagok
BUTOTOBJICHH, BUadi Ta 00Ky Ho-
KYMEHTIB IIPO OCBiTYy, BUMOI'M JI0 IX
¢dbopmu Ta/abo 3MICTy BU3SHAYAIOTHCA
3aKoHOZIaBCTBOM. [Topaok BUroTos-
JIeHHS1, BUJa4i Ta 00Ky JOKYMEHTIB
IIPO OCBiTY, Mepef6adeHNX CIeliab-
HYIMI 3aKOHaMMU, BMMOTH JI0 iX dop-
MU Ta/abo 3MiCTY 3aTBepKYIOTbCA
LIeHTPa/JIbHMM OPTaHOM BMKOHAaBYOI
Brajy y cdepi ocBiTH 1 HayKu 3 ypaxy-
BaHHsAM BMMOT CIIEIlia/TbHIX 3aKOHiB.
Indopmarisa mpo BUAaHi JOKYMEHTH
IIpo cepenHio, npodeciitny (mpodeciit-
HO-TeXHIYHY), paxoBy IIepeABUILY Ta
BIIIY OCBiTY BHOCUTBCA [0 ENMHOTO
Iep>KaBHOTO PEECTPY HOKYMEHTIB IIPO
OCBITY B IIOPAJKY, BUSHAYEHOMY L€H-
TPa/JIbHUM OPTaHOM BUKOHABYO]i BIIafint
y cdepi ocBiTu i Hayku. (3axoH Ykpainu
«IIpo ocsimy», 2017p.)

JocnigKeHHA i eKclepyIMeHTaNbHi
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po3po6xku (research and experimen-
tal development, R&D) — TBOpuUa i1
CUCTeMHa po6oTa 3 MeTOI0 30i/IbIIeH-
Hs1 00CAry 3HaHb (BK/II0YAI04N 3HAHHS
PO JTIOfICTBO, KY/IBTYPY i CYCIIiIbCTBO)
i po3po6eHHs HOBUX CIIOCOOIB 3a-
CTOCYBaHH: NOCTYIIHNX 3HaHb. Y Fra-
scati Manual BU3Ha4eHO TpU BUAK
TOCTIZ>KEHD 11 eKCIIepYMEeHTaTbHIX
po3pobok: pyHmaMeHTaIbHE FOCTTi-
[DKeHHsI, IPUK/Ia/{He [OCTiPKeHHs Ta
eKcIiepyMeHTaIbHa po3pooKa. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and
Experimental Development, OECD)



Hocmigne BUPOOGHUIITBO

JocmigHe BUPOOGHULITBO — CTPYKTYP-
HUI i PO3/Iil HAYKOBOI YCTAaHOBMU,
YHIBEPCUTETY, aKajeMii, iIHCTUTYTY
a60 ropuanYHa 0c06a, OCHOBHOIO [ii-
ANbHICTIO IKOTO € BUTOTOBJIEHHA Ta
anpobanis KocIifHNX 3pasKiB, KO-
PMICHUX MOJ€e/IeN, HOBUX IIPOYKTiB,
TEXHOJIOTIYHMX IIPOLIECIB, HAJlAHHA Bifl-
HOBiTHMX TTOCITYT, TIOB’A3aHMX 3 I[i€l0
IismpHiCTIO, TOWO. (3akoH Ykpaitu
«IIpo Hayko8y i HAYKOB0-MeXHIUHY
Oismonicmoy, 2015 p.)
Hocniguunpka inppacTpykrypa —
CYKYIHICTD 3ac06iB, pecypciB Ta
IIOB’I3aHMX 3 HUMMU ITOCTIYT, AKi BU-
KOPMCTOBYIOTbCSI HAYKOBIM CIIiBTOBa-
PUCTBOM JI/IA IPOBENIEHHA TOCIiKEHD
Ha HalBUIIOMY PiBHI, IO OXOILIIOE
HaMBOX/IMBilIi 06’€KTY HAYKOBOTO
yCTaTKyBaHHA Ta o6/magHaHHA a60
Habopy mpunaznis, pecypcu, 1o 6a-
3yI0TbCs Ha 3HAHHAX (KOMeKIii, apXiBy,
merosuTapii abo 6aHKM TaHUX HAYKO-
Boi indopmarii), indpactpykrypy, 3a-
CHOBAHY Ha TEXHOJIOTil KOMYHiKaLlil
(rpiz, KOMIT I0TepH, IporpaMHe 3abes3-
TIeYeHH: i MepeXXeBNit 3B 130K), Ta IHIIi
CTPYKTYPM yHiIKaJTbHOTO XapaKTepy.
Jocniguuubki iHppacTpyKTypn Mo-
XyTb OYTH JIOKaTbHO PO3TALIOBAHUMIL,
BipTya/bHUMU 260 PO3NOAITEHNMMU
(opranizoBaHa Mepexka pecypcis),
mepxaBHMMU abo npyuBaTHUMU. [lo-
CTZHULIBKI IHPPACTPYKTYPU MOXKYTh
BXOJIUTH 0 MDKHapOJHUX Mepex. (3a-
koH Ykpainu «IIpo Haykosy i Hayko60-
mexHiuHy disimvHicmo», 2015 p.)
JocmigHunbKuii yHiBepcuTeT — Ha-
LiOHAJIBHUI 3aKaajl BUIOI OCBiTH,
10 3abe3Medye IPOPUBHIIT PO3BUTOK
Tep>KaBl B IIEBHMUX Ta/ly3sAX 3HAHD 3a
MOJI€/ITIO OEJHAHHA OCBITH, HAYKN
Ta iHHOBAalLliil, cupuse il iHTerpanii

Y CBiTOBMII OCBiTHbO-HayKOBMII IIPO-
CTip, Ma€ BU3HaHI HaYKOBi 3100y TKIL.
CraTyc OCTiTHUIIBKOTO YHIBEPCUTETY
Hapaerbcs Kabinerom Minictpis Yipa-
iHM Ha KOHKYPCHMX 3acafiaX 3aKaajy
BUIIOL OCBITU CTPOKOM Ha CiM POKiB
BifMOBITHO 1o 3aTBepmKeHoro Kabi-
HetoM MinicTpis Ykpainu Ilonoxxennsa
IIpO JMOCTiHULBKNI YHIBEPCUTET Ta
KPUTEPIiB, 1[0 BK/IIOYAIOTh IIOKA3HIKM,
IIpUBEJIEH] 10 KiIbKOCTi HayKOBO-IIe-
JArOriYHuX i HAYKOBUX NPAliBHUKIB
3aKJIafly BUILOI OCBiTH. (3akoH Ykpainu
«ITpo suusy ocsimy», 2014 p.)

JlomkinbHa 0CBiTa — OCBiTa, METOIO KOI

€ 3abe3MevyeHH I[iJTiICHOTO PO3BUTKY
IUTUHY, 11 Gi3WYHYX, iHTe/IeKTyab-
HUX i TBOpYMX 37I6HOCTEI! WIIAXOM
BUXOBAHHS, HABYaHHs, COLliai3aliii Ta
¢dbopMyBaHHA HEOOXITHMX XKUTTEBUX
HaBMYOK. JloIIKisIbHA OCBiTa BifIIOBi-
Jla€e HynboBOMY piBHI0O HanionanbHoi
pamku kBanidikariit. (3akon Yipainu
«IIpo ocsimy», 2017p.)

Hpyruit (Maricrepcbkuii) piBeHb BU-

101 OCBiTN — piBeHb BUIIOI OCBiTH,
1o BifiMoBifae BocbMoMy piBHI0 Ha-
ioHanbHOI paMky kBasidikaniit i me-
penbadae 3106y T 0c06010 IOTIIOTe-
HJX TeOPETNYHMX Ta/ab0 MPaKTUIHNUX
3HaHb, YMiHb, HABIYOK 32 06paHOI0
crienianbpHicTIO (4K crenjianisaliero),
3araJibHUX 3acafl METOJOJIOTii HayKo-
Boi Ta/abo npodeciitHoi AiATbHOCTI,
IHIIMX KOMIIETEHTHOCTEN, JOCTaTHIX
1A eheKTMBHOTO BUKOHAHHA 3aBIaHb
IHHOBAILITHOTO XapaKTepy BiJIIOBif-
HOTO PiBHA IpodeciitHol AisANMbHOCTI.
(Baxon Yxpainu «IIpo suusy ocsimy»,
2014 p.)

prKOBaHe BUTAHHA — BUJIAaHHA, BUTO-

TOBJIEHE IPYKYBAHHAM YU THCHEHHSIM.
(Hauionanvruii cmandapm Ykpainu.



Enexrponna indpopmania

Ingpopmauis ma dokymenmauis. Bu-
oanns. OcHosri eudu. Tepminu ma eu-
3HaueHHss nouamov. JICTY 3017:2015,
2016 p.)

HyanpHa popma 3m006yTTA OCBiTH —
croci6 3706y TTA OCBiTH, 11O Iepef-
6ayae MOE€JHAHHA HaBYaHHA 0Ci0
y 3aK/IafiaX OCBiTH (B IHIINX Cy6’€KTiB
OCBITHBOI JiSI/IBHOCTI) 3 HABYAHHAM
Ha po6oYMX MICISX Ha MiANpUEM-
CTBaX, B YCTAaHOBAaX Ta OpTaHi3alliax
It HabyTTA IeBHOI KBayiikanii, sk
IpaBUIIO, HAa OCHOBI foroBopy. (3axoH
Yxpainu «IIpo ocsimy», 2017 p.)
JlyanbHe HaBYaHHA — CUCTEMa OPTaHi-
3a1lil OCBITHBOT'O IIPOLIECY, B AKIilI CYT-
TEBA YACTHHA IIPOIIECY 3i/ICHIOEThCA
Ha PoOOYNX MICIISIX 3 OIUIATOIO Ipari
0co6i, sxa HaByaeThed. (Ilocmanosa

ExcnmepuMeHT — KOMIIJIEKCHUII Me-
TOJ, JOCII/KEHH s, IKMit 3abesnedye
00’€KTUBHY i I0Ka30BY IepeBipPKy BU-
CYHYTOI Ha ITOYATKY JOCi/PKEHHA TiIlo-
Te3N i ae 3Mory 3’sicyBaTu HeoOXiffHi
YMOBMU peajtisalii IpoIOHOBAHOI iHHO-
Bauil. (Hakas Minicmepcmaa oceimu
i Hayku Ykpainu «IIpo sameepoienHs
IonosxienHs npo nopsi0ox 30iticHeHHs
IHHOBAUILIHOT 0C8IMHBOT OiAIbHOCI»
6i0 7 nucmonada 2000 p. Ne 522)

ExcniepuMeHTanbHa po3pobka (experi-
mental development) — cucremna po6o-
Ta, IO CIIMPAETHCA HA 3HAHHSA, OTPUMaHi
B XOJIi OCTI/PKEHHSI a60 3 TIPAKTUIHOTO
IOCBiTy, TPOBOIMTBCA I/ OTPYMAHHSA
JIOJIATKOBYX 3HaHb, CITPSIMOBAHMX Ha BU-
TOTOBJICHHsI HOBMX IIPOJYKTiB, pO3p00-
JIHHsI HOBUX IIPOL[eCiB 260 yIOCKOHa-
nenHst icuytounx. (Frascati Manual 2015:

Kab6inemy Minicmpis Yxpainu «IIpo
3ameeposcerns JliyeHsiliHux ymos npo-
8a0KHeHHA 0C8IMHYOT iANLHOCMI» 610
30 epyors 2015 p. Ne 1187)

HyO6miHCBKi JeCKpUIITOPY — 3aTa/IbHUI

OIIJIC TUIIOBMX OYiKyBaHNX JJOCATHEHDb
Ta 3JaTHOCTE BUITYCKHIKA JI/1 KOXKHO-
ro 1ukiy (piBus) Buinoi ocsitu. [1y6-
THCBKI fecKkpuTopy chOpMyIbOBaHi
y TepMiHax I ATU BUJIB KOMIIETEHT-
HOCTel1: 3HaHHA 1 pO3YMiHHA; 3aCTOCY-
BaHH: 3HaHb 1 po3yMiHH:; GopMyBaH-
Hs CyJKeHb; KOMYHIKaljisd; 3JaTHICTh
IO IOZIa/IbIIOTO HABYAHHS, POSBUTKY.
BuxopucToByroThCs 1714 ONUCY LUKITIB
BuIoi ocBity B Pamui kBamidikarii
€BpoIerichbKOro MpoCTOpy BUILOI OCBi-
. (Hayionanvruti oceimuiti enocapiii:
suwa ocsima, 2014 p.)

Guidelines for Collecting and Reporting
Data on Research and Experimental De-
velopment, OECD)

ExcrepHaTHa ¢popma 30006y TTA OCBi-

T (eKcTepHaT) — cocib opranisa-
11ii HaBYaHH: 37j00yBauiB 0CBiTH, 32
SIKJM OCBITHS IIpOrpaMa IIOBHICTIO 3a-
CBOIOETHCS 3400yBadeM CaMOCTIITHO,
a OLIHIOBAaHHA PE3Y/IbTaTiB HaBYaHHA
Ta IPUCYIKEHHsI OCBITHBOI KBaTidi-
KaIil 3ifiCHIOIOTHCS BiJITIOBIHO 0
3aKOHOZABCTBA. (3akoH Ykpainu «IIpo
oceimy», 2017 p.)

EnextponHa (mudposa) inpopma-
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IisA — ay/ioBisyasbHi TBOPY, My3U4-
Hi TBOpH (3 TeKcTOM 260 6€e3 TeKCTy),
KOMIT'I0TEpPHI ITporpamu, poHorpami,
Bifeorpamu, mporpamu (mepepadi) op-
raHisailiyi MOBJIEHHS, 1110 3HAXOAATh-
s B eneKTpoHHii (1udposiit) popmi,



Enexrponna 6i6miorexa ungppoBux 06’exris

NpUJATHIN [/ 3YUNTYBAHHA i BiITBO-
PEHHS KOMITI0TePOM, IKi MOXXYTb ic-
HyBatu i (a60) 36epiratycs y BUITIAAL
OJfHOTO 200 AeKinbKOX ¢aiiiiB (dacTuH
¢aitnis), 3ancis y 6asi faHux Ha 36e-
piraroumx IpUCTpPoOsIX KOMII I0TepiB,
cepBepiB Tomo y Mepexi IHTepHer,
a TaKoX Iporpamu (mepepadi) opraHi-
3al1iil MOBJIEHHS, 1[0 PETPAHC/TIIOIOTHCSA
3 BUKOPUCTAHHAM Mepexi IHTepHer.
(Baxon Yxpainu «IIpo asmopcoke npaso
i cymiscHi npasa», 1994 p.)

EnextponHa 6i6nioTeka nqudpposux
006’eKTiB — Habip eleKTPOHHUX
OCBITHIX pecypciB pisHUX HopMaTiB,
B IKOMY Ilepef6adueHo MOXXJINBOCTI
714 IX aBTOMAaTU30BaHOTO CTBOPEHHS,
IIOIIYKY i BUKOopucTanHus. (Hakas Mi-
Hicmepcmea oceimu i HayKu, Monodi ma
cnopmy Yxpainu «IIpo 3ameeposceHHs
IonoscenHs npo eneKmpoHHi 0C8IMHi
pecypcu» 6i0 1 nosmms 2012 p. Ne 1060)
EnekTponHe BUFaHHA — €N€KTPOHHMUI
TOKYMEHT, IKUJ IIPOVILLIOB pefaKIiii-
HO-BU/IAaBHNYE ONPAIIOBAHHS, MAE
BUXiJJHi BilOMOCTI 11 IpU3HAYeHNI
IJIs pPO3NOBCIOJYKEHHA B HE3MiHHO-
My Burnsagi. (Hayionanonuii cmamu-
oapm Yxpainu. Indpopmauyis ma do-
KymeHmauis. Buoanus enexmpoHHi.
OcHosHi 610U ma 6uxioHi 6i0omocmi.
JCTY 7157:2010, 2010 p., Haxa3 Minic-
mepcmaea oceimu i HayKu, monodi ma
cnopmy Yxpainu «IIpo 3ameeposceHHs
IonoscenHs npo eneKmpoHHi 0C8IMHi
pecypcu» 6i0 1 nosmms 2012 p. Ne 1060)
EnekTpoHHMIT aHAIOT APYKOBAHOTO
BupanuA (pdf Bepcis Tomo) — enex-
TPOHHE BUJIAHHS, 10 BiITBOPIOE Jpy-
KOBaHe BUJIaHHA, 36epiraroun posra-
LIyBaHHA Ha CTOPiHII TEKCTY, i/110-
CTpalliii, IOCU/IaHb, IPUMITOK TOILO.
(HayionanvHuii cmandapm Ykpainu.

Ingpopmayis ma dokymenmauis. Bu-
Oanns enexmponni. OcHosHi 6UdU ma
suxioni eidomocmi. ICTY 7157:2010,
2010 p., Haxas Minicmepcmea ocei-
mu i HayKu, monodi ma cnopmy Ykpa-
inu «IIpo 3ameepOxucerns [lonoxcerns
npo enexmpoHHi 0csimui pecypcu» 6io
1 snoemus 2012 p. Ne 1060)

EnexTpoHHMIT JOBiZHUK — €NeKTPOH-

He JJOBiIKOBE BU/IaHHSA IPUK/IaJHO-
TO XapaKTepy, B IKOMY Ha3B} CTaTel
posTairoBaHi 3a abeTKox abo B CHCTe-
MaTM4HOMY Nopsfky. (Haxas Minic-
mepcmea oceimu i HAyKu, MOn00i ma
cnopmy Yipainu «IIpo 3ameepornenns
Ionoscenns npo enekmpoHHi oceimui
pecypcu» 8i0 1 smoemms 2012 p. Ne 1060)

EnexkTpoHHMI1 JOKYMEHT — TOKYMEHT,

indopmauis B skomy nogaHa y popmi
eeKTPOHHMX JJAHVX i 7711 BUKOPUCTaH-
HA IKOTO MOTPiOHI TexHiuHi 3aco6m.
(Hauionanvruii cmandapm Ykpainu.
Ingpopmauis ma dokymenmauis. Bu-
Oanns enexmponni. OcHo8HI 6U0U ma
suxioni eidomocmi. ICTY 7157:2010,
2010 p., Haxas Minicmepcmea ocei-
mu i HayKu, monodi ma cnopmy Ykpa-
inu «IIpo 3ameepOonucerns Ilonoxerns
npo eneKmpoHHi 0csimui pecypcu» 6io
1 snoemus 2012 p. Ne 1060)

EnexTpoHHUIT JOKyMEHTOO0Ir ycTaHO-

BM — 00ir c1y’)X60BMX €/IeKTPOHHIX
TOKYMEHTIB 3 MOMEHTY iX CTBOPEHHS
a60 ofiep)KaHHA JI0 3aBEPIIEHHS BUKO-
HaHHA, BilllIpaBJIeHH, 3HNIIEHHS a60
nepepaBaHHA 1o apxisy (ITocmanosa
Kabinemy Minicmpis Yxpainu «/eski
NUMAHHS 00KYMEHIYBAHHS Y NPABIiH-
cokoi OisimvHocmi» 6i0 17 ciung 2018 p.
Ne 55)

EnexkTpoHHUIT 1abOpaTOPHUIT IPAKTH-

KyM — iHdopmaiiiHa cucrema, 1o €
IHTEPAKTMBHOIO JEMOHCTPALIIITHO MO-



EnexrponHi MeTopmyHi MaTepiann

JIe/UTIO TIPUPOSHYX 1 INTYYHMX 00 €KTIB,
IIPOLECiB Ta IX BIACTUBOCTEN i3 3a-
CTOCYBaHHAM 3aC006iB KOMIT I0TepHO]
Bisyanisauii. (Hakas Minicmepcmea
oceimu i HAyKU, Mon00i ma cnopmy
Yxpainu «IIpo sameepdncenns ITono-
HEHHA NPO eNleKMPOHHI 0CBIMHI pe-
cypcu» 6i0 1 scosmus 2012 p. Ne 1060)
EmexTpoHHMIT HABYaTbHMIT TOCIOHNK —
HaBYa/IbHe eIeKTPOHHE BUJAHHSA, BU-
KOPVCTaHH:A SKOTO JIOIIOBHIOE 260
YacTKOBO 3aMiHIoe minpyunuk. (Hakas
Minicmepcmea ocsimu i HAyKu, MOJIO-
0i ma cnopmy Ykpainu «IIpo sameep-
Oxcerts TonosxeHHs npo eneKmpoHHi
ocgimmi pecypcu» 6i0 1 snosmus 2012 p.
Ne 1060)

EnexTpoHHUI1 OCBiTHIll irpoBuii pe-
CYPC — Pi3HOBUJ, €IEKTPOHHOTO OCBIT-
HBOTO PeCypCy HaB4aIbHOTO NPM3HA-
YeHHS, O MOEHYE MisHaBa/lIbHY Ta
PO3BUBaIbHY PYHKIT, MICTUTD Liiic-
HUJ TEOPETUYHMI MaTepiall Ta KOM-
NETEHTHICHI 3aBJaHHSA 3 HABYATbHOTO
IpegMeTa, IOfaHi B irpoBiit ¢popmi.
(Haxa3 Minicmepcmea oceimu i Ha-
yKu, mon00i ma cnopmy Yxpainu «IIpo
3ameepoxnenHs IonoxerHs npo ernex-
MpoHHi oceimui pecypcu» 6i0 1 #06mHs
2012 p. Ne 1060)

EnexTponHmii ocBiTHil pecypc — Ha-
BYa/IbHi, HayKoBi, iHpopMalliiiHi, foBiz-
KOBi Matepias Ta 3aco61, po3pobieHi
B €IeKTPOHHIN OopMi Ta IpefcTaBIeH]
Ha HOCIsIX 6yAb-gKOro TUIy abo pos-
MillleH] y KOMIT IOTepHUX Mepexax,
AKi BIiITBOPIOIOTHCA 3a JOIIOMOTOIO
e/IeKTPOHHUX IM(PPOBUX TeXHITHUX
3aco6iB 1 HeoOXifHI A1 eeKTUBHOI
oprasisallii OCBITHbOTO IIPOLIECY, B Yac-
THHI, 1IIJ0 CTOCY€EThCSA JI0T0 HAIOBHEHHA
AKICHMMM HaBYa/IbHO-METOANIHNMMU
Mmarepianamu. (Hakas Minicmepcmaa

ocsimu i HayKu, Monodi ma cnopmy
Yxpainu «IIpo sameeponcenns Ilono-
HEHHS NPO eNeKMPOHHI 0CBIMHI pecyp-
cu» 6i0 1 nosmus 2012 p. Ne 1060)

EnexTpoHHMIT mifpyYyHuK (moci6-

HUK) — e/IeKTPOHHE HaBYa/lbHe BU-
TaHHA i3 CHCTeMaTN30BaHMM BUK/IAZIOM
HaBYaJIbHOTO MaTepiay, o Bifmo-
BiJJa€ OCBIiTHIl Mporpami, MicTUTb
1dposi 06’extu pisHuUX PpopmaTiB Ta
3abesmedye iHTepaKTVBHY B3aEMOJIIO.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)

EnexTpoHHMII CIOBHUK — €/IeKTPOHHE

TOBiIKOBE BUJAHHA YIIOPALKOBAHOTO
HepeniKy MOBHMX OfVHUIIb (CIIiB, CTIO-
BOCIIONTy4eHb, (ppas, TepMiHiB, iMeH,
3HAKiB), JOIOBHEHNX BillIOBITHUMM
nosigkoByuMu gauumu. (Haxas Minic-
mepcmaea oceimu i HayKu, mMonodi ma
cnopmy Yxpainu «IIpo 3ameeposceHHs
IonoscenHs npo eneKmpoHHi 0C8IMHi
pecypcu» 6i0 1 sosmus 2012 p. Ne 1060)

EnexkTpoHHI AMAaKTUYHI JeMOHCTpa-

IiiiHi MaTepianu — eneKTpoHHi Ma-
Tepiamu (mpeseHTaii, cxemi, Bineo- i
ay/io3aIicy TOIO), IpM3HAYeH] /A
CYIIpOBOZLY OcBiTHBOTO ITporecy. (Ha-
ka3 Minicmepcmea oceimu i HayKu, mo-
7100i ma cnopmy Ypainu «IIpo sameep-
Oxncernst ITonoxeHHS NPo eneKmpoHHi
ocsimui pecypcu» 6i0 1 smoemus 2012 p.
Ne 1060)

EnexTpoHHi MeTOAMYHI MaTepianu —
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e/IeKTPOHHE HaBYanbHe a60 BUPOO-
HUYO-IIPAKTIYHE BUIAHHA PO3 ICHEHD
3 IIEBHOI TeMH, PO3Ziny ab0 IMTaHH:I
HaBYa/IbHOIL JUCLMIUTIHA 3 BUK/IAZOM
METOMKY BUKOHAHHS OKPEMUX 3aB-
IaHb, IeBHOTO BUAY pobit. (Haxas Mi-
Hicmepcmea oceimu i HayKu, Monodi ma
cnopmy Yipainu «IIpo 3ameeposceHns
IonostcernHs npo eneKmpoHHi 0C8imMHi
pecypcu» 6i0 1 smoemms 2012 p. Ne 1060)



Ennuknonemist

Ennukmonenia — goBigKkoBe BUaH-
HS, 110 MICTUTD y3arajbHeHi OCHOBHI
BiJOMOCTi 3 OffHi€l, KiZTbKOX YU BCiX
rajiyseil 3HaHb Ta IPAKTUYHOI JisA/b-
HOCTI, BUKJIaJIeHi y BUIJIAJIi CTaTell,
PO3TaIIOBaHMX 3a a0ETKOIO IXHIX HasB
Yl B CUCTeMaTUYHOMY MOPAAKY. 3a
L[iTbOBUM IIPU3HAYEHHAM PO3Pi3HA-
I0Tb HAYKOBY, HAYKOBO-IIOMYIAPHY,

€Bporneiicbka aconialfist 3abe3neveH-
HA AKOCTi Bumoi ocBitu (European
Association for Quality Assurance in
Higher Education, ENQA) — eBpo-
INeJICbKMI OpTraH, KU CIIPUE BIIPO-
BaJI>)KEHHIO KPall[oi MPaKTUKM II0fI0
3a0e31edeHHs AKOCTi BUIOI OCBIiTU
i K OJJIH 3 OCHOBHMX KOHCY/IbTaIlili-
HMX YIEHIB i3 cynpoBofty bonmoncpkoro
Hpoliecy BXOANUTH fo rpynu €4. (Ha-
UIOHANIbHULL OCBIMHILL 27I0Capill: 6UU4A
océima, 2014 p.)

€BponeiicbKa aconianisa 3aknagis
Bumoi ocBitu (European Associa-
tion of Institutions in Higher Edu-
cation, EURASHE) — eBpomeiicbke
06’emHAHHA 3aK/IaliB BUIOI OCBiTI/
BUILMX HaBYaJIbHUX 3aK/Ia/liB HEYHi-
BEPCUTETCHKOTO CEKTOPa, SIKi IIPOBO-
IATD Y3TOIDKEHY i IPO30py NOMITUKY
3 BUILOI OCBiTU B KOHTEKCTi bomoH-
CbKOTO ITpoliecy. SIK ofiiH 3 OCHOBHIX
KOHCY/bTAl[i/IHMX YIEHIB i3 CyIIpOBO-
1y Bononcpkoro mporiecy BXoguThb 0
rpymu €4. (HayionanvHuti ocgimmiil
enocapiti: uuia ocgima, 2014 p.)
€BponelicbKa acolianis yHiBepcuTe-
tiB (European University Association,
EUA) — 06’eHaHHS €BPOIECHKIUX
YHIBEPCUTETIB 3 METOIO IPOBENEHHA

HONY/APHY eHUMK/IoneAii. 3a XapaKre-
poM indopmarii eHIMKIOeNRis MOXe
Oy Ty yHiBepca/lpHOI, CIIelianizoBa-
HOI0, perionanbHow0. (Hayionanvruil
cmandapm Ykpainu. Ingpopmauis ma
ookymenmauis. Budanus. OcHosHi
6uou. Tepminu ma eusHA4eHHA NOHAMD.
JCTY 3017:2015, 2016 p.)

KOHCTPYKTMBHOI 11 y3TOJI>KEHOI TOJi-
TUKI 3 BUIIOI OCBIiTH, CIIPMAHHA Y4acTi
yHiBepcureTiB B bomoncpkomy npo-
1Leci, HaJlaHHA IM HiJTPUMKM B 3aXUCTi
aBTOHOMII, akameMidHux cBobox. Ak
OJIVH 3 OCHOBHMX KOHCY/IbTaLi/IHMX
4YJIeHiB i3 cynposopay bomoHnchkoro
mpolecy BXoAuTh fo rpynu €4. (Ha-
UIOHAILHULL 0CBIMHILL e7I0Capiil: 6UU4A
oceima, 2014 p.)

€BporneiicbKa KpeguTHa TpaHCPEpHO-
HakoInyyBanbHa cucreMa (EKTC) —
cucreMa TpaHcdepy i HaKOIMYeHHs
KpeJuTiB, 1[0 BUKOPUCTOBYETbCA
B €BpOIENICbKOMY IPOCTOpPi BUIIOL
OCBiTU 3 MeTOI0 HaJlaHHA, BU3HAHHS,
HifTBepIKeHHs KBasi¢ikaiit Ta 0cBiT-
HiX KOMIIOHEHTIB i CIIpys€ aKafeMivHiit
MO6iIbHOCTI 3106yBadiB BUILOT OCBITHL.
Cucrema IpyHTYETbCSA Ha BUSHaYEHHI
HaBYa/IbHOI'O HaBaHTA)KEHHS 3100Y-
Baya BUILOI OCBiTH, HEOOXIHOTO ML
TOCATHEHHA BU3HAUYEHNUX Pe3y/IbTaTiB
HaBYaHHsI, TA 0O/IIKOBYETHCS ¥ KPeMu-
tax EKTC. (3axon Yxpainu «IIpo suusy
oceimy», 2014 p.)

€BporneiicbKka Mepeka HallioHaTbHUX
iHopMaiiiHKX LIEHTPIB 3 aKageMiy-
HOTO BU3HaHHA i MoOinbHOCTI (Euro-
pean Network of National Information
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€BponeicbKmit peecTp 3ade3nedeHHs AKOCTi BUINOT OCBITH BUIIIOI OCBiTH

Centres on academic recognition and
mobility, ENIC Network) — mepesxa,
o 3acHoBaHa Pagoro €Bponu ta
IOHECKO na BukoHaHH: JlicaboH-
CbKOI KOHBEHIIii 3 BU3HAHHS Ta TiCHO
criBIpanoe 3 Mepexero Hal[ioHaTbHMX
indopmariitHux LIeHTpiB aKafeMiqHO-
ro BusHa"HA (NARIC Network). (Ha-
UIOHAIbHULL 0CBIMMILL 27I0Capiil: 8UULA
ocsima, 2014 p.)

€EBpomneiicbka pamka KBamigikaiii
I1A HaBYAHHA BIPOJOBK KUTTA
(European Qualifications Framework
for Lifelong Learning, EQF LLL) —
pexoMeHpgoBaHuit y 2008 p. i mepe-
ARy THit y 2018 p. €sponeiicbkum
ITapnamentoM i Pagoro Epomeiicbkoro
Coro03y 3arajibHUI CUCTEMHUIT ONIC
BOoCbMU KBajidikariiiHux piBHiB, AKi
OXOIIIIOIOTh BeCh CIIeKTpP KBarmigika-
1iit, 306y THX B Ipoleci popmanbHO-
ro, HeopMaIbHOTO, iHPOPMaTBbHOTO
HaBYaHH#A, 30KpeMa 3arajbHoi cepefi-
HbOI, TpodeciiiHO-TeXHIYHOI Ta BUIIOL
ocBity. PaMKa € iHCTpyMeHTOM [ij14 T10-
JIIIIEHHA PO3YMiHHS, IOPiBHAHHA,
imenTnikanii Ta BUSHAHHS iCHYI0UMX
i 3ampoBafKeHHs HOBUX KBaTidikaiii
B pisHUX KpaiHax EBpONMN, CIPUAE MO-
6i1pHOCTI TpOMafIsIH MDK KpaiHaMI Ta
HABYAHHIO BIIPOJOBXK XUTTA. JlecKpui-
Topamy KBasi¢ikaliitnux piBHiB PamMku
€: 3HaHH#A, YMiHHS, Bi/JIIOBiJa/IbHICTD i
aBTOHOMHICTb. (HauionanvHuil oceim-
Hiil enocapiii: suuia oceima, 2014 p.)
€BponeiicbKuii JOCTiZTHNIBLKNUIL PO-
CTip — cucTeMa Mporpam Ta MOoJli-
TUYHMX IHCTPYMEHTIB, 110 06’ enHye
IHCTUTYLiJIHE CepeoBNUILEe NOCTIIKEHD
i po3po6oK Hep>kaB-yuyacHNIb EBPO-
neiicbkoro Coro3y Ta acoliifoBaHux
YJIEHIB 3 METOIO PO3BUTKY MiXKHApOJI-
HOTO HayKOBO-TeXHIYHOTO CHiBpOOiT-

HMILITBA, BITBHOTO TpaHC(epy 3HAHB,
MOOinbHOCTI gocnigHuKiB. (3axkoH
Yxpainu «IIpo Hayxosy i HayKo60-mex-
HiuHy OisnvHicmo», 2015 p.)
€BponeiicbKuil IpocTip BUILOI OCBi-
i (European Higher Education Area,
EHEA) — mpocrip Buioi ocsitu kpa-
iH-yyacHuub bonoHchbkoro npomnecy,
110 IPOBOJATD Y3TOJKEHY i IIPO30-
Py OcCBiTHIO NoONiTUKY. BomoHchKOIO
Iekmapatiern y 1999 p. nporonoumeno
¢bopmyBanus 5o 2010 p. mpuBabIMBOTO
i KOHKypEHTO3]aTHOTO €BPOIEICHKOTO
pocropy Buioi ocsitn (EIIBO), By-
JaIeLITChKO-BifleHChKOI0 leKmapaltiero
y 2010 p. 3aBJI€HO PO JI0TO CTBOPEH-
Hs. Komronike, npuitHATIM y JIboBeHi/
JlyBen-na-HpoBi (2009 p.), BUsHa4eHO
crparerito po3sutky EINBO mo 2020 p.
OcnoBuumu incrpymentamu €EINBO e
€BporeiicbKa KpejuTHa TpaHCPepHO-
HAKOIMYYBa/IbHa CUCTEMa, HalliOHA/Ib-
Hi pamxy kBaidikariii, cymicHi 3 Pam-
ko kBaiigikaniit EIIBO (2005 p.),
ta TJomaTok o punnoma. (Hayionans-
HUll 0c8iMHiti e7l0capiii: 6uwya oceima,
2014 p., Ilapu3svke komionixe, 2018 p.)
€EBponeiicbKnit peecTp 3abe3nevyeH-
HA AKOCTi Bumoi ocsitu (European
Quality Assurance Register for Higher
Education, EQAR) — peecTp, 1110 yTBO-
peHuit EpponeicbKoo acoljialjiero
3abesnedyeH s SKOCTI BUILOI OCBiTH,
€BporeiicbKoI0 acoljialli€ro yHiBep-
cuTeTiB, EBPOIEIICHKOIO acollialli€o
3aKsajiiB Buoi ocBiTu, €EBpomeii-
CBKIUM COI0O30M CTY/IeHTiB (Ipymoio
€4) i BK/II04a€ BM3HAHI €BPOIENIChKI
Ta HalllOHa/IbHi areH1ii 3abesneyen-
Hsa skocTi Bumol ocsitn. Jlo EQAR
BHOCSTBCS areHIlil, AKi BiIIOBigal0Th
B/MOTraM EBpOIENIChbKUX CTaHJAPTiB
i pexoMeHpa1liit OO 3abe3NedeHHs
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€BponericbKuii COX03 CTYJeHTiB

AKOCTi B EBpOIeiicCbKOMY ITPOCTOPi BU-
woi ocBitn. (HayionanvHuil oceimmiti
enocapiii: uuia océima, 2014 p.)
€BporneiicbKuii coros cryaenTis (Euro-
pean Students’ Union, ESU) — eBpo-
IejicbKe 00’ €fHAHHA CTYNEHTChKUX
oprasisaiiii, sike 6epe aKTHBHY y4acTb
y Bononcpkomy mporieci, 06¢To0€ iH-
Tepecyu CTY[EHTIiB Ha €BPOIEICBKOMY
piBHi. Ik ojMH 3 OCHOBHMX KOHCY/Ib-
TalliifHUX 47eHiB i3 cynposopy bonon-
CDKOTO TIPOIIeCy BXOIUTD [0 Ipymu €4.
(HayionanvHuil oceimmiti enocapiii:
suwa ocsima, 2014 p.)

€nyHa Aep)KaBHA eTeKTPOHHA 6a3a 3 -
TaHb ocBiTH (gani — Exuna 6asa) —
aBTOMATM30BaHa CUCTeMa, QPYHKIiAMM
AKOI € 36ip, Bepudikariis, 06pobneHHs,
36epiraHH: Ta 3aX1CT iHpopMaLii mpo
cucreMy ocBiTu. [om0BHMM IpU3Ha-
yeHHAM €OMHOI 6asy € 3abe3neyeHHs
OpTaHiB Jiep>KaBHOI B/IaJjJl, OPTaHiB Mic-
IIeBOTO CaMOBPAAYBaHHsA, QisNYHMX Ta
IOPUANYHIX 0ci6 iHpopMaliero B ramysi
OCBiTU 1[0J0 HaBYa/IbHNUX 3aK/IaJiB,
JOKYMEHTIB IIPO OCBIiTY Ta HayKOBIi
CTYIIEHI, pe3y/lIbTaTiB 30BHIIIHHOTO
He3aJIeKHOTO OIIiHIOBaHHS, Mepebiry

3a6e3nmevYeHHA AKOCTI — CYKYIHICTD
IpOLeNyp, IO 3aCTOCOBYIOThCA Ha
iHCTUTYLiIHOMY (BHYTPILIHBOMY)
Ta Hal[iOHa/JIbHOMY i MD>KHapOJIHOMY
(3oBHIiIIHbOMY) piBHAX 1A AKiCHOT
peanisallii OCBiTHIX/HaBYaIbHMX ITPO-
rpam i mpucymKeHHs KBamidikaiiil.
(HayionanvHuil océimmiti enocapiii:
suwa ocgima, 2014 p.)

3aranpHi KOMIIETEHTHOCTI — KOMIIe-

TEHTHOCTI, sIKi pOpMyI0ThCs ¥ 3500y-

3

BCTYIIHOI KaMIIaHil 10 HaBYa/IbHMX 3a-
KJIaJiB, CTyIeHTChKUX (YIHIBCHKUX)
KBUTKIB JIep>KaBHOTO 3pasKa, iHIIO00
indopmauiero B ramysi ocBiTi, BU3Ha-
YEHOI0 3aKOHOM, IlonoxenHAM 1mpo
E€nuHy fepXXaBHY eeKTPOHHY 6asy
3 IMTAaHb OCBITU 1 PO3IOPAJZHUKOM
€nuHoi 6a3u.

O60B’A3KOBMMMU CKIAflOBUMI Eu-
Hoi 6a3u € PeecTp cy6’eKTiB OCBITHBOI
misimbHOCTI, PeecTp JoKyMeHTiB Ipo
ocBiTy, Peectp cepTudikaris 30BHi-
HDBOTO HE3aJ/IeXKHOTO OL[iHIOBaHH:A Ta
PeecTp cTymeHTChKMX (YUHIBCHKUX)
kBUTKIB. [Teperik Ta 06csr BifoMocreit,
IO MiCTATD PeECTpH, Ta MOPANOK iX Be-
T€HHS BCTAaHOB/IOIOTHCSA LEHTPaTbHIM
OpraHOM BMKOHaBYOI Bragu y cdepi
ocBiTu i Hayku. Bmacaukom €nnHoi
6asu € fep>xaBa. PosmopsapHukoM €y-
HOI 6a3u Ta BOJIOJiNAbLIEM I BiOMOC-
et Ta ganux € MOH Ykpaiun. (3axon
Yxpainu «IIpo oceimy», 2017 p., no-
cmanosa Kabinemy Minicmpis Yipainu
«IIpo cmeopenns €dunoi depicasHoi
eneKMpPOHHOT 6a3u 3 nUMars 0ceimu»
610 13 nunus 2011 p. Ne 752)

Baya BUILOI OCBIiTH B IIPOLeCi HABYAHH
3a JJaHOIO OCBITHBOIO IIPOTPAMOI0, aJIe
MalOTh yHiBepCalbHUI XapaKTep i Mo-
XKYTb OyTI IepeHeceHi i3 KOHTEKCTY
OJIHi€1 OCBITHHOI IPOTPaMM B iHIIY.
(HayionanvHuil oceimmiii enocapiii:
suuga ocsima, 2014 p.)

3axnaj BUIIOL OCBiTH — OKpeMUI BUJ,
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YCTaHOBH, 5IKa € IOPUANIHOI 0COO0I0
IPUBATHOTO ab0 My6/IiYHOro MpaBa,
JIi€ 3TiHO 3 BUIAHOIO JilleH3i€l0 Ha



3aCHOBHUK 3aK/IaJy OCBiTH

IIpOBaJKEHHA OCBITHDOI JisA/IbHOCTI
Ha [IeBHMX PiBHAX BUILOI OCBiTH, IIPO-
BOJIUTD HAyKOBY, HAYKOBO-TEXHIYHY,
iHHOBaIiiTHy Ta/ab0 METORMYHY [is/b-
HicTb, 3a6e3Medye opraHisaliiio ocBiT-
HBOTO TIpollecy i 3506y TTs ocobamm
BUIIOI OCBIiTHU, MiCAAUIIIIOMHOL OCBiTHU
3 ypaxXyBaHHAM IXHIX ITIOK/IMKaHb, iH-
Tepecis i 3gibHOCTEIL. (3akoH Yipainu
«ITpo suusy ocsimy», 2014 p.)
3axnaj 3arajabHOI cepeHbOI OCBITI —
3aKJ1ajJl OCBiTU, OCHOBHUM BUJIOM [Ii-
STBHOCTI SIKOTO € OCBITHS Jis/IBHICTD
y cepi 3aranbHOI cepenHbOI OCBITH.
3100y TTsA 3ara/IbHOI CepefHbOI OCBITH
3abesMevyroTh TaKi TUIIM 3aK/Ia/iB OCBi-
TU: IOYATKOBA IIIKOJIA, TiMHa3is, /Tiler,
a TaKOXX: CIIellia/IbHa MIKOJIa, CAHATOpHA
IIIKOJIa, IIIKOJIA COLianbHOI peabiniTanil,
HaBYa/IbHO-peabimiTaniriHnii neHrp. 3a-
3Ha4eHi 3aK/Tafy OCBITU MOXKYTb (PyHK-
LIIOHyBaTy Ha OJJHOMY i Ha JieKi/TbKOX
PiBH:X 3arajIbHOI CEPEHBOI OCBITIHL.
3106yTTs 3aranbHOI cepefHbOI
OCBITM TaKOXX MOXKYTb 3abe3neuyBa-
TI1 3aKMagu npodeciitHoi (mpodeciit-
HO-TeXHi4YHOI), paxoBoI IepefBUILOf,
BUIIOI OCBIiTYU Ta iHII 3aK/Iaiul OCBiTH,
30KpeMa MDKIIKI/IbHI pecypcHi LieHTpu
(MDKIIKiNBHI HaBYa/TIbHO-BUPOOHMYI
KOMO6iHaTI), 1[0 MAIOTh JIII|€H3iI0 Ha
IIpOBaJKEHHA OCBITHDOI JisA/IbHOCTI
y cdepi 3aranbHoI cepefHbOI OCBITH.
VY cuctemi crerrianizoBaHoil OCBITU
3006y TTs 3arasbHOI CepefHbOl OCBi-
T 3a0e3MeuyIoTh: ClielianisoBaHa
MMCTel[bKa KoM (IIKOo/Ma-iHTepHaT);
LIKosa-iHTepHaT (mimer-iHTepHaT)
CHopTMBHOTrO Ipodinio; mpodeciii-
HUI KOJeIK (KOMeK) CIIOPTUBHOTO
npodinio; mpodeciituuit Konemx (ko-
JIE[K) KY/IBTYPOIOTiYHOr0 ab0o Mic-
TeLbKOTO CIIPSAMYBAHHS; BillCBKOBUI

(B1/IcPKOBO-MOPCHKMIT) JTiLiel, mirieit
3 IIOCUJIEHOIO BilIChKOBO-(i3sNIHOI0
IiATOTOBKOIO; HAYKOBMUIA JIiLiell, HAyKO-
BUI ninlei-iHTepHaT. (3axon Ykpainu
«IIpo ocsimy», 2017p.)

3akmap ocBiTM — IOpUANYHA 0coba

ny6/IiYHOrO Y¥ IPUBATHOTO IpaBa,
OCHOBHUM BUJIOM JisITIBHOCTI SIKOI €
OCBITHA [iANbHICTD. (3akon Ykpainu
«IIpo ocsimy», 2017p.)

3akmag npodeciitnoi (mpodeciitno-

TEXHIYHOI) OCBITI — 37iJICHIOE Iiro-
TOBKY, IIEPEIiATOTOBKY i IiJBAIIEHHA
kBayidikanii oci6 3a xourTn gep>xas-
HOTO Ta/ab0 MicCl[eBUX OIO/IKETiB, a Ta-
KOXX 32 YTOflaMI 3 IiITPMEMCTBAMM,
YCTaHOBAMU, OpraHisalisiMu, OKpe-
Mymy isyHNMYU Ta/ab0 I0PUANIHM-
Mmu ocobamu. 3axmanu npodecirHol
(mpodeciriHo-TeXHIYHOI) OCBITH MaIOTh
IIpaBO 3/Ii/ICHIOBATY 3a BiJIIOBIJHUMMI
CTaH[apTaMU MiArOTOBKY ¢axiBIiiB,
KOMIIETeHTHOCTi IKUX BiJIlIOBiAalOTH
Ipyromy, TPETbOMY, 4ETBEPTOMY Ta
rAToMy piBHAM HanioHanbHOI paMKku
kBamidikaniit. JlimeH3yBaHH TaKol
OCBITHDOI JIisI/IPHOCTI Ta aKpeJUTaLlid
BiJJIIOBiTHMX OCBITHIX IIpOrpam 3/iii-
CHIOIOTHCA B 3aralbHOMY IOPAJKY.
(Bakon Ypainu «IIpo ocgimy», 2017 p.)

3aoyHa popma 3706yTTA OCBiTH — CIIO-

ci6 opraHisauii HaB4aHHs 3000yBaviB
OCBITY IIIAXOM NOENHAHHA OYHOI hop-
MU OCBITH IIiJi YaC KOPOTKOYACHMX CeCiit
i CaMOCTiITHOTO OBOJIOMIIHHS OCBITHBOIO
IIpOrpaMoI0 y IPOMIXKKY MiXK HUMMU.
(Bakon Ypainu «IIpo oceimy», 2017 p.)

3acHOBHUK 3aKIafy OCBiTM — OpraH
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Tiep>KaBHOI BJIaJy Bif iMeHi Jiep>KaBu,
BiJIITOBiJjHA pafia Bij iMeHi TepuTOpi-
anpbHOI rpoMaju (rpoMagn), gpisuyna
Ta/abo opuAMYHa 0c06a, pillleHHAM
Ta 32 paXyHOK MalfHa AKUX 3aCHOBAHO



3asBa B eIeKTPOHHIIT popMi Ha yIacTh Y KOHKyPCHOMY Big0opi...

3aKJ1az; OCBiTY 260 AKi B iHIIMII CcII0Ci6
BiJITIOBiTHO /10 3aKOHO/IABCTBA HAOY/IN
mpaB i 000B’s13KiB 3aCHOBHMKA. (3akoH
Yipainu «IIpo ocsimy», 2017 p.)
3asBa B eneKTpOHHIiT popMi Ha yuacTb
Yy KOHKYPCHOMY Big6opi 50 3aKnagis
BMIIOI OCBIiTM — 3amuc, 1o BHO-
CUTBbCS BCTYITHUKOM B 0COOMCTOMY
e/IeKTPOHHOMY KabiHeTi o €ExuHOI
Iep>KaBHOI eJIeKTPOHHOI 6asu 3 Imu-
TaHb OCBIiTHU LIJIAXOM 3aIIOBHEHHS
HUM Y PEXMMi OHJIa/H €JIeKTPOHHOI
¢dbopmu Ha iHTepHeT-CaliTi 3a afpecoro
https://ez.osvitavsim.org.ua/ Ta MicTUTD
BioMOCTi IIpo 06paHi HUM 3aKTann
BMIIOI OCBIiTH, KOHKYPCHY IIPOIIO3ULIiI0
Ta BCTAaHOBJ/IEHY HIM IPiOPUTETHICTD
sasBu. (Haxas Minicmepcmea ocsimu
i Hayku Yipainu «Ilopsook nodanus ma
Dp032nA0y 3456 8 eneKmpoHHitl popmi
Ha yuacmov Y KOHKYpPCcHOMY 8i000pi 00
3aknadie suuoi ocsimu Yipainu 6 2018
poui» 13 wosmus 2017 p. Ne 1378)
36ipHUK HayKOBUX Ipalb — HayKOBe
BUJAHHSA, 1[0 MiCTUTD JTOCTiAHUIIbKI
IIpalli HAYKOBUX YCTaHOB, HaBYa/IbHMX
3aK/Ia/IiB 91 TOBAPUCTB. 3a mepiofud-
HiCTIO 361pHIK HayKOBUX Ipallb MOXe
Oy Ty HelepiofMYHMM, IEePIOAYHIM
i npopoBXyBaHuM BupganusaM. (Hauio-
HanvHuti cmandapm Yxpainu. Ingop-
mayiss ma dokymeHmauis. Buoauns.
OcHosHi udu. Tepminu ma 8usHaueHHs
nonamy. [JCTY 3017:2015, 2016 p.)
3mo6yBayi ocBiTH — BUXOBaHI, Y4HI,
CTYZIEHTH, KypCaHTH, CITyXadi, CTaXKMC-
T, acIipaHTH (a FOHKTI), JOKTOPaH-
I, iHIIE 0CO0M, SIKi 3T06YBaIOTh OCBITY
3a 6yZb-SIKMM BUJIOM Ta HGOPMOIO 370~
6yTTa ocitn. (3axon Yxpainu «IIpo
ocsimy», 2017 p.)

31006yTTs OcBiTH Ha po6OYOMY MicHi —
crioci6 opraisajil HaB4aHH: 3700yBa-

4iB OCBITH, 3aBJAKM AKOMY OBOJIOJiHHSA
OCBITHBOIO IIPOrPaMoIo (K IPaBUIIO,
npodeciitaoi (mpodeciiiHo-TexXHIYHOT),
¢axoBoi nepenBuioi ocBiTH) BifdyBa-
€TBbCS Ha BUPOOHUIITBI IIJIIXOM IIPaK-
TUYHOTO HABYAHH, y4acTi y BUKOHAH-
Hi TpynoByUX 060B’A3KiB i 3aBIaHb IIif
KepiBHUITBOM (axXiBLiB-IIPaKTUKIB,
3aJIy4eHNX JO OCBITHBOTO IIPOLIECY.
(3axon Ypainu «IIpo oceimy», 2017 p.)

3HaHHA — OCMIC/IeHa Ta 3aCBOEHA

cy0’eKTOM HayKoBa iHpopMalis, 1o €
OCHOBOIO J10TO YCBiJIOMJIEHOI, LIi/IECTIPsI-
MOBAHOI [Jis/IbHOCTI. 3HaHHA 6yBaIOTh
emmipnaanmi (axromnoriynumn) i Teo-
PeTHYHMMY (KOHIIEITYaIbHIMI, METO-
ponoriunnmu). (Hayionanvruii ocgim-
Hiil enocapiil: uuia océima, 2014 p.)

30BHIilIHE He3a/MeKHe OI[iHIOBAHHA —
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OLIiHIOBAaHHA pe3y/IbTaTiB HABYAHHA,
3006yTHX 0c060I0 Ha IEBHOMY piBHi
OCBiTH, 1IJ0 IPOBOAIUTHCA CIIEIIiaTbHO
YTIOBHOBA)KEHOIO JIePKaBOI0 YCTaHO-
BOI0 (opraHisaui€ro). 30BHIIIHE He3a-
JIe>KHe OLIiHIOBaHHS 3[Ii/iICHIOEThCS Ha
OCHOBI IIpOTrpaM 30BHIIIHBOTO HE3a-
JIEXKHOTO OL[iHIOBaHHs, 3aTBEPIPKEHNX
LI€eHTPa/JIbHIM OPTaHOM BMKOHAaBYOi
BJIa i, 10 3a6esmnedye GOpMyBaHHH Ta
peanisye iep)KaBHy IOMITUKY Yy BifIo-
BipHilt cdepi. [Tpouenypu, popmu ta
HOPA/IOK IPOBEZIEHHSA 30BHILIHBOTO He-
3aJIEKHOTO OIiHIOBAHHS BU3HAYAIOTbCA
L€eHTPa/IbHIM OPTaHOM BMKOHAaBYOi
BJIa i, 10 3a6esmnedye GOpMyBaHHH Ta
peanisye iep)KaBHy IOMITUKY Yy BifIo-
BifHiit cdepi, 3 ypaxyBaHHIM MOXIIN-
BOCTel! 0¢i6 3 0COOMMBUMY OCBITHIMU
noTpebaMu Ta MaloTb Oy T OIIPYIIION-
HeHi He MeHIII sIK 3a IIiCTh MiCAIIiB 10
IPOBEJIeHHSA 30BHILIHbOTO HEe3a/IEXHO-
ro oljiHioBaHHA. (3akoH Yipainu «IIpo
ocsimy», 2017 p.)



ImenTndikaniiiHnii KOMiTeT 3 MUTaHb HAYKN

ImenTHdikaTopy BUEHOr0 — yHiKasb-
Hi HOMepH, CTBOPEHI /ISl yCYHEHHS
HIpo6IeMy HalVCaHHA IMeHi BYCHOTO,
301/IbLIIEHHS CTYIEHIO BiZKPUTOCTI
JOCITiITHUIIBKOIL Ai/IbHOCTI BYEHOT'O
Ta 3abesIedeHHs CyMicHOCTI iHop-
Mallii IPO HbOTO MiX CUCTEMaMMU,
110 MiITPUMYIOTh M>KHAPOJHMI J10-
CrigHNLIbKMI pocTip. [lo Takux ifeH-
tudikaTopiB HameXXaTh 3arajabHUIL
izentudikarop sueHoro ORCID iD
(ous. Ioenmugixamop éuernozo OR-
CID iD), aBTOpCBKI ifeHTHdiKaTOpU
kommasii Clarivate Analytics Re-
searcherID (Ous. I0enmudgikamop
8uen020 ResearcherID) Ta BUugaBHINYOL
koproparii Elsevier Scopus Author ID
(Ous. Idenmudgpixamop sueHozo Scopus
Author ID). (ORCID; ResearcherID;
Elsevier; Scopus)

Inentudikarop Buenoro ORCID iD
(Open Researcher and Contributor
ID) — yHikanbHUIT HOMEpP BYEHO-
ro, lepeBaraMu sIKOro € CTBOPEHHS
i BemeHH: aBTOpChKOro npodinio (ix-
¢dbopMmatis mpo ocBiTY, ZOCBif poboTH,
y4acTb Y TPAHTOBMX IPOEKTaX, Mepeik
ny06miKariii ToIo), HasIBHICTb HOMepa
He3aJIe)XHO Bifj Mic1isg po60Tu BYeHO-
T0, MOXX/IMBICTD 3’€HAHHA IPOdiNIo
3 iHIMMY igeHTHdiKaTopamm, 30KkpemMa
ResearcherID (ous. Ioenmudpixamop
8ueH020 ResearcherID) i Scopus Au-
thor ID (0us. Ioenmudpikamop suerozo
Scopus Author ID). Ilepe6ayeHo pisHi
piBHi goctyny fo indopmarii BueHOro
y mpodini: Bizkpurta /st BCix, Bitkputa
I KOPUCTYBAYiB CHCTEMM Ta 3aKpH-
Ta. Ha xinenn 2018 p. sapeecTpoBa-
HO Maibke 5,5 M/H. izeHTHdiKaTOpiB

I

yuenux. (ISO 27729:2012. Information
and documentation — International
standard name identifier (ISNI); OR-
CID; ResearcherlID; Elsevier; Scopus)

Inentndikarop BueHoro ResearcherID —

aBTOPCHKMII iffeHTI(iKaTOp KOMIaHil
Clarivate Analytics, MOXXIMBOCTSMMU
SKOTO € 6e3KOIITOBHA peecTpallis,
OTpUMaHHA ifeHTHdiKaTOpa Ta CTBO-
PEHHsI aBTOPCHKOTO IMPOdiNio BUCHO-
T'0; MO>K/TUBICTb GOPMYBaHHS BUCHUM
BJIACHOTO IIepestiKy Ipallb Ta BHECEHH
mopaTkoBol iHdopMarii mpo my6mikarii
(aHOTALifA, KIIIOYOBI C/I0OBa, ITOCU/IAH-
HA Ha TeKCT ny6mikaunii, ISBN Bupan-
Hs a60 ISSN nepiopnyHoro BugaHHs
Tomo), Bukopucrosyoun EndNote.
(ResearcherID)

Inentndikarop Buenoro Scopus Author

ID — aBTOpCHKMIL igeHTUDIKATOP
BupaBHu4ol Koprnoparii Elsevier, mo
IPUCBOIETHCA AaBTOMATUYHO MiC/IA
ny06ikanii y4eHOro y BUfaHHsAX, BHe-
ceHux fo 6asu ganux Scopus. [Togans-
i ny6/ikarii y4eHoro y BUgaHHsIX,
1[0 BHeCeHi 1o 6a3u, MpUefHYIOThCA
JI0 aBTOPCHKOTO MPOINI0 TAKOXK aBTO-
maruuHo. (Elsevier, Scopus)

ImenTudikamiitHmit KOMiTeT 3 MUTAHBb
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HayKH — fopanuuit opras npu Kabi-
HeToBi MinicTpiB Ykpainu, AKuit Ha
KOHKYPCHill 0CHOBi 06upae mepco-
HasbHUI cknag HaykoBoro koMiteTy
HauionanbHoi pagu Ykpainu 3 muTaHb
PO3BUTKY HayKu i TexHosnoriit. Kinb-
KicHuit cknap Imentudikaniiaoro
KOMITeTY CTaHOBUTbD HeB SITh 0Ci6.
InenTudikaniitHuit KOMiTeT PO3p0O6-
nsie ITonoxeHHs PO KOHKYPC LI0fl0
06paHnHs wieHiB HaykoBoro komiteTy



Inpexc lipma

Hauionanbroi pagyu Ykpainu 3 muTaHb
PO3BUTKY HAayKM i TEXHOJIOTIN, 110 3a-
TBepKyerbcs Kabinetom MiHicTpis
Ykpainu, Ta popmye kpamidikamiitui
BUMOIY 0 KaHAUAATYp. (3axox Ykpa-
inu «IIpo HayKosy i HAyK0B0-mMexHiUHy
Oismonicmoy, 2015 p.)

Inpgexc INpma (h-index) — 1e mokasHmk
BIIBOBOCTi BYEHOTO, 110 NTPECTaB-
nennit Xopxe ipmom (Jorge E. Hirsch)
y 2005 p., BUKOPUCTOBYETbCS basamu
maHux Scopus i Web of Science Core
Collection, pisHoMaHITHMMM HOLIY-
KOBVMMI CHCTeMaMI, 30kpeMa Google
Axapewmis, Tomo. Inpmexc T'ipma Bueno-
TO — Iie KiNbKicTb my6iKariiil yueHOro
3 KIIbKICTIO LIUTyBaHb > h KOXHa, TOO-
TO BYeHMI1 3 iHfekcoM h mae h my6rmi-
KalIliif, KO>KHa 3 IKUX IPOLIUTOBaHA He
meHute h pasis. (Hirsch J. E. An index
to quantify an individual’s scientific re-
search output, 2005)

InpuBinyanpHa OcBiTHA TpaexkTopisa —
IePCOHA/IbHMII LIIAX peastisallii 0co-
OMCTiCHOTO IOTeHLiany 3[00yBaya
OCBiTH, 0 POPMYETHCA 3 ypaxy-
BaHHJM J10T0 31i6HOCTeI], iHTepeciB,
notpe6, MOTMBALil, MOXX/INBOCTEN
i mocBinmy, IPYHTyETbCA Ha BUOOpI 370-
OyBadeM OCBiTU BUJiB, hopM i Temmry
3000yTTs OCBiTH, CY6 €KTIB OCBITHDBOI
TiATbHOCTI Ta 3aIIPOIIOHOBAHNX HUMI
OCBITHIX IIpOrpaM, HaBYa/IbHUX JVIC-
LMAIUIIH i piBHA IX CK/IaIHOCTI, METOJIB
i 3aco6iB HaBuaHHsA. IHAMBifyanbHA
OCBITH:A TPAEKTOPiA B 3aK/a/li OCBITU
Moxke 6y Ty peanizoBaHa dyepe3 iHAMBI-
IyajbHUI HaBYa/IbHUIL IIaH. (3aKoH
Yipainu «IIpo ocsimy», 2017 p.)
InpguBigyanpHa nporpamMa po3BuT-
Ky — IOKYMEHT, 1[0 3abe3mneyye
inpguBinyanizanito HaBYaHHSI 0COOM
3 0COONMMBUMM OCBITHIMMU OTpebami,

3aKpiIIIoE Meperik HeoOXifHIX -
XOJIOTO-II€/laTOTiYHMX, KOPEKIiIHIX
HOTPe6/TIOCITYT IS PO3BUTKY JUTHHU
Ta po3pOO/AETHCA IPpyNoo daxiBIiiB
3 000B’A3KOBYIM 3a/Ty4eHHAM 6aTbKiB
IUTUHA 3 METOO BY3HAYEHH: KOHKPET-
HJX HaBYaJIbHMX CTpATeriil i migxonis
o HaBYaHHA. (3akox Ykpainu «IIpo
ocsimy», 2017 p.)

InpuBigyanpHMil HABYATbHMII ITIAH —

TOKYMEHT, 110 BU3HA4Ya€ MOCiJJ0B-
HicTb, GopMY i TeMII 3aCBOEHHS 3710~
OyBadeM OCBiTM OCBITHIX KOMIIOHEHTIB
OCBITHDOI IPOTPaMI 3 METOIO peasli-
3alii JI0ro iHAMBilyaJbHOI OCBITHBOI
TpPaEeKTOPii Ta po3po6IA€ThCS 3aKa-
IOM OCBiTH Y B3aeMOZii i3 3m06yBadeM
OCBITU 332 HAABHOCTI HEOOXITHMX /11
1boro pecypcis. (3akon Yipainu «IIpo
ocsimy», 2017 p.)

IHKn03UBHe HABYAHHA — CUCTEMaA

OCBiTHIX IIOC/IYT, FapaHTOBAHMUX Jiep-
’KaBOI0, [0 6a3yEThCA Ha IPUHIIMITAX
HefMCKpMUMiHalii, BpaxyBaHHs Oa-
raTOMAaHITHOCTI JIOAVHY, e(eKTHUB-
HOTO 3a71y4eHHsA Ta BKIOYEHHA JIO
OCBITHBOTO IIPOLIECY BCiX JIOTO y4Yac-
HMKIB. (3akon Yipainu «IIpo ocsimy,
2017 p.)

Inkn031BHE OCBiTHE cepemoBuIEe —

CYKYIIHICTb YMOB, cI10c06iB i 3ac06iB
iX peatisallii /1 CIiJIbHOrO HaBYaHHS,
BUXOBaHHA Ta PO3BUTKY 3/100yBaviB
OCBITM 3 ypaxyBaHHAM iXHiX moTpeb Ta
MOXXIUBOCTeM. (3akon Ykpainu «IIpo
ocsimy», 2017 p.)

IHKTrO3MBHIII 3aK/Ia] OCBITH — 3aK/Iaf,
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AKUIT 3abesevye iHKITI3UBHY MOJIeITb
OCBITM SIK CICTEMY OCBITHIX IIOCTIYT, 30-
KpeMa: a[laliTye HaBYa/lIbHi IPOrpaMu
Ta IJTaHY, (i3UIHe cepeoBNILe, METO-
1y Ta GopMI HaBYAHHSI, BUKOPUCTOBYE
iCHYI0Ui B TPOMaJii pecypcy, 3amydae



IncTuryniliamii aypur

6aTbKiB, criBnpanioe 3 ¢paxiBuAMU
T/ HaJJaHHA CTIellia/IbHMX IOCTYT Bifl-
IIOBIHO [1O0 Pi3HUX OCBITHIX OTpe6
HiTen, CTBOPIOE O3UTUBHMIA K/liMaT
y LIKinbHOMY cepepoBuii. (Caraman-
coka Oexnapauis ma Pamku 0iti w000
ocsimu 0cib 3 0coOnUBUMU OCBIMHIMU
nompebamu, 1994 p.)
IHKTI03MBHO-pEeCypCHUI LEHTP —
YCTaHOBA, 110 YTBOPIOETHCA 3 METOK0
3abe3medeHHs IpaBa JiTell 3 0c06-
JIMBYMY OCBiTHIMM moTpebaMn Bi-
KOM Biz 2 5o 18 pokiB Ha 3506yTTA
JOLIKIZIbHOIL Ta 3arajabHOI CEpeHbOI
OCBITH, B TOMY YMCJIi Y 3aK/Iafax Ipo-
deciitaoi (mpodeciitHO-TeXHIYHO])
OCBIiTHU Ta iHIIMX 3aKJIafiaX OCBiTH, SAKi
3abesnevyroTh 30006YTTsA 3araabHoOI
CcepelHbOI OCBITH, HIIAXOM IIPOBE-
TEeHHA KOMIIEKCHOI IICMXOJIOTO-TIe-
JAroriyHoI OLIHKYM PO3BUTKY AUTVHM,
HaJlaHHA IICUXOJIOrO-TearoTiYHNX,
KOPEKIIiI/IHO-PO3BUTKOBMUX MOCTYT Ta
3abe3nedeHHs IX CMCTEMHOTO KBaJli-
¢ikoBaHoro cymposony. ([locmatosa
Ka6inemy Minicmpis Yxpainu «IIpo
3ameepoxners IonoxenHs npo inkmo-
3UBHO-pecypcHULi uenmp» 8i0 12 nunts
2017 p. Ne 545)

InnoBaniiiHa OCBiTHA Jis/MbHICTD Y CHC-
TeMi OCBiTH — [II/IbHICTD, 110 CIIPSAMO-
BaHa Ha PO3POOTIEHHS i1 BUKOPUCTAHHS
y cdepi OCBiTU pesy/nbTaTiB HAYKOBUX
HOCTimKeHb Ta po3pobok. (Hakas Mi-
Hicmepcmea oceimu i HAyKu Ykpainu
«IIpo 3ameeposcenns Ilonoxenus npo

nops0oK 30ilicHeHHA iHHO8AUITIHOT

0C8IMHBOT 0isAMbHOCMI» 8i0 7 JIUCHO-
naoa 2000 p. Ne 522)

InHoBanifiHNiT OCBiTHIiN MPOAYKT —
Ppe3ynbTaT HayKoBO-HOCTIfHOI po3po6-
KM, 110 BifiOBifja€ BUMOraM 3aKOHY
Yxpainn «IIpo iHHOBaLiliHY [ifA/b-

HicTb». (Hakas Minicmepcmea ocsimu
i nayku Yxpainu «IIpo 3ameeposcens
Ionoscenns npo nopsoox 30iticHeHHs
IHHOBAUITIHOT 0CB8IMHBOI OiANILHOCHI»
6i0 7 nucmonada 2000 p. Ne 522)

InnoBaniliamii ocBiTHIlN MpoekT — mpo-

Lenypa i KOMIUIEKC yCiX HeoOXiTHMX
3aXOJiB 1[O/JO CTBOPEHH i peaisanii
IHHOBAIIIHOrO OCBITHHOI'O IIPOJYKTY.
(Haxas Minicmepcmea ocgimu i Ha-
yxu Yepainu «IIpo sameeposxcenus
IonoscenHs npo nopsook 30iticHeHHs
IHHOBAUITIHOT 0CB8IMHBOI OiANILHOCHI»
610 7 nucmonada 2000 p. Ne 522)

InHoBanii — HOBOCTBOPEHi (3acToco-

BaHi) i (a60) BHOCKOHAaIeHI KOHKY-
PEHTO3/JaTHi TEXHOJIOTi1, IPOAYKLisA
a0 mMoCIyry, a TAKOXK OpraHisarii-
HO-TeXHiuHi pillleHHsA BUPOOHUYOTO,
aJMiHiCTPaTMBHOIO, KOMEPLIiMTHOTO
a0 iHIIOro XapakTepy, 110 iCTOTHO
MOMINIIYIOTh CTPYKTYPY Ta AKICTb BU-
po6uunTBa i (a60) conianpHol chepu.
(Baxon Yxpainu «IIpo inHosauiiiny 0i-
savHicmy», 2002 p.)

Incruryniiina akpeguTania — oljiHio-

BaHHA AKOCTi OCBITHBOI [IisI/TBHOCTI
3aK/mIafy BULOI ocBiTH. IHCTUTYLIiTTHA
aKpenuTalis 3firicHI0eTbcs Hatio-
HaJIbHJM areHTCTBOM i3 3abe3IedeH-
HA AKOCTi BUIOI OCBiTU Yy cHiBIpani
3 Hal[iOHAaJIbHUMMMU Ta Mi>KHapOTHUMU
eKCIlepTaMM, a TAKOXX M>KHApOITHUMHU
IHCTUTYLIiAMMY, 1O 3iVICHIOIOTD Jisl/Ib-
HICTB y cdepi 3abe3eueHHs AKOCTI BU-
1101 OCBiTM Ta BU3HaHi HallioHabHUM
areHTCTBOM i3 3a0e3meYeHHs AKOCTI
BUIIOI OCBITH. 3acafy iHCTUTYLifIHOL
aKpeuTallii BUSHAYAITHCA CIelliab-
HUM 3aKOHOM (3akox Ykpainu «IIpo
ocsimy», 2017 p.)

IHcTUTYHifiHNit ayAuT — KOMIIEKCHa

30BHILIHA IIepeBipKa Ta OL[iHIOBAHHA



Incrpymenr Journal Citation Reports

OCBITHIX i yIIpaB/IiHCbKUX IIPOLECiB
3aKjIafly ocBiTH (KpiM 3aK/IafiB BUIOL
OCBiTHI), 5Ki 320€311e4yI0Th 110T0 edek-
TUBHY POOOTY Ta CTannit pO3BUTOK.
IHCTUTYLiIHMIT ayAUT TPOBOAUTHCA
LIeHTPa/JIbHMM OPTaHOM BMKOHAaBYOI
BJIaZy i3 3a0e3meYeHHs AKOCTI OCBITH.
3a pesynbTaTaMy IPOBEZIEHHA iIHCTHU-
TYLII/IHOTO ayIUTY Ha/JAl0ThCA BUCHO-
BOK IIPO AKICTb OCBIiTHDBOI Iis/IBHOCTI

3aK/IaJly OCBiTH, BHYTPIllIHIO CUCTEMY

3abesneyeHHs AKOCTi OCBITH, @ TAKOX
PeKOMeH Al I0/10 BJJOCKOHAIEHH
IisBHOCTI 3aKnany ocBiTu. (3axon
Yipainu «IIpo ocsimy», 2017 p.)
IncTpymenr Journal Citation Reports
(JCR) — iHCTPYMEHT pO3IINPEHO-
TO aHaJi3y i paH)KyBaHHA HayKOBUX
MepiofUIHNX BUTAHD, IO BXOATD
1o 6a3 manux Science Citation Index
Expanded Ta Social Sciences Citation
Index Web of Science Core Collection.
OnuiHIOBaHHSA ITPOBOAUTHCS LIOPOKY,
i 71 KO)KHOTO MePiOAMYHOTO BYIAHHSA
BUPAXOBYETHCS IMIIAKT-paxkTop (0us.
Ioxasnuk imnaxm-paxmop). Y 2018 p.
3 80 KpaiH npoaHanisoBano 12 tuc.

(i3 Hux 15 yKpalHCHKMX) HAYKOBUX

NepiOAMYHUX BUNAHD, IO IPECTaB-
nA10Th 234 cnenianpaocti. (Clarivate
Analytics)

InTerpanbHa KOMIETEHTHICTh — y3a-
raJibHeHUI! OIMC KBaliiKaliitHOTo
PiBHS, AKNIT BUPa)Ka€ OCHOBHI KOM-
IEeTEHTHICTHI XapaKTepUCTUKN PiBHA

IIOfI0 HaBYaHH:A Ta/abo mpodeciitHol

pisinbHOCTI. (ITocmanosa Kabinemy Mi-

nicmpis Ykpainu «IIpo 3ameeposiceHHs

Hauvionanvrol pamxu xeanigixauiii» 6io
23 nucmonada 2011 p. Ne 1341)
InTepH — 0co6a, sika Mae CTYIiHb Mari-
CTpa MefITIHOro a60 papMaleBTUYHO-
TO CIIPsIMYBaHHS | HABYa€TbCA 3 Me-

TOI0 OTpMMaHHsA KBamiikauii mikaps
a60 IpoBi3opa MeBHOI cHeliaTIbHOCTI
Bi/IIOBIHO [0 TEPEeNiKy MiKapChbKUX
a60 IIPOBi3OPCHKIX CIlelliaTbHOCTe!
inTepHatypu. (3akon Yepainu «IIpo
suugy oceimy», 2014 p.)

IntepHaTrypa — o60B’a3k0Ba ¢op-

Ma IepBUHHOI crienianizanii ocib sa
JIIKapChKUMU Ta IIPOBi3OPCHKUMU
CIHElia/IbHOCTAMM /ISl OTPUMaHHA
kBayidikanii mikaps-creniamicra abo
IIPOBi3opa-cIeliaicra i IpOBOANUTHCA
B YHiBepCUTETaX, aKaleMisX, IHCTUTY-
TaX, HAYKOBMX YCTAaHOBAX, 3aK/IajjaxX
OXOPOHU 3[0POB’sA, BUSHAHUX I[eH-
Tpa/JbHMM OPraHOM BMKOHABYOI BJIa-
n'y cdepi OXOpOHM 3TOPOB s sIK 6a3u
inTepHaTypu. (3akon Yepainu «IIpo
ocsimy», 2017 p.)

InTepHamionanisania — y BuILil ocBiTi

1le IIpolec iHTerpauii 0CBiTHHOI, [10-
CHIIHMUIBKOL Ta aiMiHiCTPaTUBHOI
IisIIBHOCTI BUIIIOTO HAaBYa/JIbHOTO
3aKaagy/3aknajy BUIIOI OCBITU 4K
HayKOBO{ yCTaHOBM 3 Mi>KHapOJHOIO
CK/TaJlOBOIO: IHAMBiyanbHa MO6iIb-
HICTb (CTYZHEHTIB, HaYKOBIiB, BUK/Iaja-
4iB, aAMIHICTPAaTUBHOTO IIEPCOHATY);
CTBOPEHHA CIIIbHUX MI>)KHapOJZHUX
OCBITHIX i JOCTIZHUIIBKUX IIPOTPaM;
¢dbopMyBaHHA MDKHAPOFHMUX OCBITHIX
CTaHJAPTIB 3 METOIO 3a0e3MedeHHs
AKOCTI; IHCTUTYILIiJIHE IAPTHEPCTBO,
CTBOPEHHS OCBiTHIX i JOCTIJHUIBKUX
KOHCOpLiyMiB, 06’ efgHanb. (Hayionany-
HUTL 0C8IMMITL e710capiti: 6uw4a 0ceima,
2014 p.)

IntepHeT-mrardopma gna o6MiHy
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HAayKOBMMM NYOTiKaIisIMu — OOVH
3 €JIEMEHTIB HayKOBOI Ta JOCTiHUILb-
Kol iHppacTpyKTypH, 110 CTAHOBUTD
CYKYIIHICTb iHCTPYMEHTIB Ta 3ac006iB,
peanisoBaHUX y Mepexi InTepHeT



Indopmarnsanisa ocitu

y dopmi conianpHoOi Mepexi (IHTepak-
TUBHOTO BeO-CaliTy), IpM3HAYeHOI /IS
HeopMabHOr0 06MiHY pe3ynbTaTaMu
HAyKOBOI Ii/IbHOCTI, 30KpeMa /4 iX
po3MilljeHHA, 00TOBOPEHHS, pelieH3Y-
BaHHS, ONPU/IIOHEHHS, apXiByBaHHA,
30epeXXeHHsI, HaflaHHs y BITKPUTHIL
JOCTYII Ta pO3IOBCIOKeHH:. (Haxas
Minicmepcmea oceimu i Hayku Ykpa-
inu «IIpo sameeposcerHs Peenamenmy
pobomu Hayionanvrozo penozumapito
aKademiuHux mexkcmie» 6i0 4 TUNHs
2018 p. Ne 707)

Indopmanpua ocBira (camoocBira) —
ocBiTa, fAKa mepefdavae caMoopra-
Hi30BaHe 3100y TTS 0CO60M0 MEBHNUX
KOMIIETEHTHOCTEN, 30KpeMa IIij] 4ac
MOBCAKJEHHOI Jis/IbHOCTI, II0B’A3aHO1
3 podeciiiHo0, IPOMaJChKOI0 abo iH-
LIOXO JisAZIbHICTIO, POIMHOIO M JJO3BiJI-
nam. (3axon Yipainu «IIpo ocsimy»,
2017 p.)

Indopmarnsanisa — cyKynHicTbh B3a€EMO-
IIOB’sI3aHNUX OpraHisalilfHNX, IpaBo-
BUX, MOITUIHUX, COLIia/IbHO-EKOHO-
MiYHJX, HaYKOBO-TeXHIYHUX, BUPOO-
HMYMX IPOLECIB, 1110 CIIPsAMOBaHI Ha
CTBOPEHH: YMOB [I/Is 3aJJOBOJIEHHA
indopmarniitHux notped, peamisarii
IIpaB IPOMaJAH i CyCiZIbCTBA Ha
OCHOBi CTBOPEHH, PO3BUTKY, BUKO-
pucTaHHA iHGOPMALIIHUX CUCTEM,
MepexX, pecypciB Ta iHpopMarlinHux
TEXHOJIOTil1, TOOyZOBaHMX Ha OCHOBI
3aCTOCYBaHH:A Cy4acHOI 064NCITIO-
BaJIbHOI Ta KOMYHIiKalli/IHOI TeXHIiKM.
(3axon Yxpainu «IIpo Konyenuiro Ha-
YioHANbHOI npozpamu ingopmamu3sa-
yii», 1998 p.)

Indopmarusania HaykoBoI FiATbHOC-
Ti — CIIpyATUMe HiBUIIEHHIO edeK-
TUBHOCTI HaYKOBMX JJOCIIiJI>KEHD,
CTBOPEHHIO ITOTY>KHOI CCTEeMI Ha-

YKOBO-TexHiuHOI iHdopmawil Ta ii Bu-
KOPJCTaHHIO Ha BCiX €Tanax HayKOBOI
IiAZIbHOCTI 32 YMOBM aKTHBi3allii BCiX
ii popm. [ToBuHHI 6yTH CTBOpPeHi yMO-
BU I/Is1 LIMPOKOI KOMIT I0Tepu3alii Ta
MaTeMaTU3aLil IPUPOJHNYMX i TyMa-
HiTapHMX HayK, BXOJPKEHHS Y CBITOBY
inpopmaniitHy Mepexxy 6as gaHuX Ta
3HaHb, POPMYBaHH: B Mail6yTHbOMY
«06’€,HHaHOI‘O» YU «KOJIEKTUBHOTO»
intenexry. [ndopmarnsartis BiTUn3HA-
HOI HayKJ JAcTb 3MOTY IiABULIUTH ii
IIPaKTUYHY Bifijady, IPUCKOPUTH iHTe-
Tpaliilo y cBiTOBY HayKy. (3akoH Ykpa-
inu «IIpo Konuenuyiro Hayionanvnoi
npoepamu ingopmamusayii», 1998 p.)

Indopmarnsanisa ocBiT — cripsaMoBy-
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€TbCs Ha GOPMYBAHHSA Ta PO3BUTOK
iHTe/IeKTya/IbHOTO IIOTEHIlia/Ty Hallii,
YOOCKOHaNIeHHs GOpM i 3MicTy Ha-
BYa/IbHOTO IIPOIIECY, BIIPOBa/I>)KEHHA
KOMIT IOT€PHMX MeTOJIiB HaBYaHH: Ta
TeCTYBaHHS, O JACTh MOX/INBICTh
BUpilIyBaTy Ipo6eMu OCBITY Ha BU-
LIOMY PiBHi 3 ypaXyBaHHAM CBiTOBUX
BuMor. Cepefi HUX — iHAMBigyanisanis
HaBYaHHsA, OpraHisalis cucTeMaTy-
HOT'O KOHTPOJIIO 3HaHb, MOXX/IMBICTDh
BpaxoByBaty ncuxodisionoriui ocob-
TMBOCTI KOXXHOI AUTVHM TOIO. Pesynb-
Tatamy indopmarusarii 0OcBiTI MaOTh
OyTy: po3BUTOK iH(OpMAIiiiHOT Ky/Ib-
Typy MIOAMHY (KOMI IOTEPHOI OCBi-
YEHOCTI); PO3BUTOK 3MICTY, METOZIB
i 3ac06iB HaBYAHHA [0 PiBHA CBITOBUX
CTaHJAPTiB; CKOPOYEHHA TEPMiHY Ta
Mi/iBUILIEHHSA AKOCTI HaBYaHHA i Tpe-
HYBaHH: Ha BCiX piBHAX IiITOTOBKMU
KaJIpiB; iHTeTpaljisl HaBYa/IbHOIL, TOCIIifI-
HUIIBKOI Ta BUPOOHNUYOI AisANMbHOCTI;
YHOCKOHa/IEHHA YIpaB/IiHHA OCBIiTOI0;
KaJlpoBe 3abe3levyeHHs yCixX Hanps-
MiB iHdopMmaTusanii Ykpainu nuiaxom



Indopmaniitna cucrema

crieniamisanii Ta iHTeHcuikarii min-
rOTOBKM BifnoBigHux ¢axisuis. Ilep-
HI0YepTOBMM 3aBIAHHAM € CTBOPEH-
Hs [7106a/IbHOT KOMIT I0TepHOI Mepexxi
OCBiTH Ta HayKM. (3axoH Ykpainu «IIpo
Konuenuyiro Hayionanvnoi npozpamu
ingopmamusayii», 1998 p.)

IndopmaniiiHa cucrema — oprasisa-
LIIHO BIIOPA/IKOBAHA CYKYIIHICTb JIO-
KYMEHTIB (MacuBiB JOKYMEHTIB) Ta
inpopMaLiiHNX TEXHOIOTI, B TOMY

Katamor — goKyMeHT, 110 MiCTUTb CHC-
TeMaTU30BaHMII 3B} ab0 meperik 6y/b-
SKMX 00’ €KTIB Ta /jae 3MOTY BifHAITH
KOYXHIIT 00’€KT 3a MeBHUM ITO3HAYEH-
HaAM. KaTanor Mo>ke MiCTUTM Xapak-
TEPUCTUKM, IOKA3HMKM Ta iHIII JaHi
L[OLO 06 €KTiB, BHECEHNUX [O HbOTO.
(3axon Ykpainu «IIpo cmandapmusa-
uiro» 2014 p.)

Ksanidikauilinmit piBeHb — cCTPyKTYp-
Ha opuHuILA HanionanbHOI paMKM KBa-
micikaiit, 110 BU3HAYAETHCS TEBHOIO
CYKYITHICTIO KOMIIETEHTHOCTEA, AKi €
TUIIOBUMM i1 KBasTiiKaIiiit ZaHoro
piBus. (Ilocmanosa Kabinemy Mini-
cmpis Ykpainu «IIpo 3ameepoieHHs
HauionanvHoi pamku keanigixayiti»
610 23 nucmonada 2011 p. Ne 1341)
Keanidikaniiizi meHTpn — cy6’exru,
YIOBHOBa)KEH1 Ha OLIIHIOBAHHA i BU-
3HAHHs Pe3y/IbTaTiB HABYAHHS 0Ci6
(30Kpema, 3700y TUX LUTAXOM Hedop-
MaJIbHOI 4M1 iHOPMaTbHOI OCBITH), TIPH-
CBO€EHHsI Ta/abo MiATBEPIKEHHS Bif-
MOBIZHUX TpodeciltHuX KBamiQikarii.
(Bakon Yxpainu «IIpo ocsimy», 2017 p.)
Ksanidikanis — Bu3HaHa yoBHOBaXe-
HUM Cy0 €KTOM Ta 3acBifveHa Bifgmo-
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YKCTIi 3 BUKOPMCTaHHAM TEXHIYHUX 3a-
c06iB, 1110 peani3yoThb iHpopMaLiliHi
HpOIlecy Ta IpU3HaYeHi /s 36epiraH-
Hsl, 00pOOKIL, IIOIIYKY, PO3IOBCIOIKEH-
H{, Tlepefadi Ta HafaHHA iHopMaIil.
(Haxa3 Minicmepcmea ocgimu i Ha-
yku, Moniodi ma cnopmy Yipainu «IIpo
3ameepoienHs IonoxeHHs npo ernex-
MpoHHi oceimui pecypcu» 6i0 1 io6mHs
2012 p. Ne 1060)

BiJJHIM JJOKYMEHTOM CTaHIapTU30BaHa
CYKYIIHICTb 3,00y TIX 006010 KOMIIe-
TEHTHOCTeI (pe3ynbTaTiB HaBIAHHS).
3a xoHIenuiero Mi>kHapogHOI CTaH-
mapTHOI Knacudikanii mpodeciit ka-
midikanis — 34aTHICTD 0cO6U BUKO-
HyBaTy 3aBJaHH: 1 000B’sI3KM IIEBHOTO
BUJTY [iATIBHOCTI, BUSHAYAETHCA PiBHEM
i crrentianizanieto ocsitu (popmans-
Hoi, HepopManbHOi, iHpOpMaIbHOI).
CyuacHe posyMiHHs KBamidikariii sk
«BTi/IEHHS IIEBHOI IKOCTi» (J1aT.) BUXO-
IMTB 32 MeXIi IPUAATHOCTI [yist mpode-
CIITHOI [{is/IBHOCTI Ta He 0OMEXXYeThCst
ii mpodecirtaumu o3Hakamu. Pamxu
(1K TeBHe LIKAMIOBAHHsI) KBaTi(iKaii
nepen0avaoTh IPUHIUIIOBY IX BUMi-
proBaHICTD (BM3HAUeHICTD) i rpagario.
st 3a6e3mevenHst boro KBamidikarii
ONNCYIOThCs B TEPMiHaX pe3y/bTaTiB
HaBYaHH:A, OCTaHHi, Y CBOIO Uepry,
($HOpMYIIOITHCA B TEPMiHAX KOMIIE-
TeHTHoCTell (peaisaniiyi 3gaTHoCTI
ocobn). TepmiH «xBamidikaris» oxomn-
JIIOE IMPOKE Pi3SHOMAHITTA Pe3y/IbTaTiB
dbopmanbHOro, HePOpPMaIBPHOTO, iH-
¢dbopmanbHOro HaBYAHHS 5K B OCBITHIl
cucteMi, Tak i mo3a Heto. 3 OITIAAY Ha



KepiBHuK 3aKknmamy ocBiTu

npoBalifepa KBamidikaliit BOHY IOAi-
JIAIOThCA Ha aKafieMiuHi/ocBiTHI (Haja-
J0TbCs1 OCBITHBOIO CHCTEMOIO Ha OCHOBI
OCBITHIX cTaHZapTiB) Ta mpodeciitHi
(Hafjar0ThCA TIepeBaXKHO poOOTONAB-
LMY a00 CIIJIBHO 3 HMMI Ha OCHOBI
npodeciiiHux cTaHRapTiB, BUpobIe-
HUX Yy cdepi mpari). Y JlicaboHcbKil
KOHBEHIIil 3 BU3HAHH: KBami¢ikarii
BUIOI OCBITU B €BPOIIEICBKOMY pe-
rioni (1997 p.), cipsiMoBaHiit Ha 3i-
CTaB/I€HHs, HOPiBHIOBAHHA i BCTAHOB-
JIEHHS €KBiBaJIECHTHOCTI JJOKYMEHTIB
IIpO BUILY OCBiTY pi3HUX KpaiH, y l0-
KyMeHTaX €BpOIIeJICbKOTO IPOCTOPY
Bu1I0i OCBiTH, [TapusbkOMy KOMIOHiKe
2018 p. mip kBamigikaiieo Takox po-
3yMIIOTb OY/Ib- KNI CTYNiHb, HUIIOM
a00 iHIINIT JOKYMEHT, 1110 HafaHNIA
KOMIIETEHTHMM OPTaHOM i 3aCBiffuye
ycHillHe 3aKiH4eHHS BiJIIIOBiIHOI IIpo-
TpaMI 3 BUIIOI OCBIiTH. (3axon Yipairu
«IIpo ocsimy», 2017 p., Hayionano-
HUTL 0C8IMMITL e710Capiti: 6Uw4a 0C8ima,
2014 p., Ilapu3svke komionixe, 2018 p.)
Ksanmidikanis BigmosigHo mo cmeri-
anmpHOCTI — KBanigikaris ocobu, mix-
TBepJ KEHa JOKYMEHTOM IIPO OCBITY
YJL HAyKOBUII CTYIIiHb i3 BiZiIIOBigHOL
crientiaIbHOCTI 260 MiiTBEpIKeHa Ha-
YKOBOIO, HayKOBO-II€/IlarOTiYHOI0, IIe-
[ArorivHOI0 4y 1HIIOK IpodeciiiHO
TisIIBHICTIO 32 BiJITTOBiTHOIO CITellia/ib-
HICTIO 3a He MEHII SIK CiMOMa BUJia-
MU Y¥ pe3yabTaTaMH, IepelideHuMI
B nyHKTi 30 JlilleH3ifiHuX yMOB Ipo-
Ba/PKEHHA OCBITHDBOI fisyibHOCTI. (Io-
cmanosa Kabinemy Minicmpis Yipainu
«[Ipo 3ameeponcenns Jliuensitinux ymos
npo6aodseHHs 0c8iMHbOT JiANLHOCI»
610 30 epyoHs 2015 p. Ne 1187)

Ksanigikauis moBHa — OBHWII ITepertik
KOMIIETEHTHOCTEI BiJJIIOBiIHOTO piBHA

HarionanpHoi pamku kBamidikarii,
110 BU3HAYeHIi BifIOBiTHUM CTaH-
IapToM, sIKi ocoba Habya Ta 3faTHa
npopemonctpysaru. (Haxasz Minicmep-
cmea coyianvHoi nosimuxkuy Yxpainu
«IIpo sameeposcenns «Memoouku po3-
pobnenus npodecitinux crmanoapmie»
610 22 ciunsa 2018 p. Ne 74)

KBanigikamis yacTkoBa — 4acTuHa

KOMIIETEHTHOCTEI BiJITIOBIJHOrO PiBHA
HarionanpHoi pamku kBamidikanii,
110 BU3HAYeHIi BifIOBiTHUM CTaH-
IapToM, sIKi ocoba Habya Ta 3faTHa
npopemonctpysaru. (Haxasz Minicmep-
cmea coyianvHoi nosimuku Yxpainu
«IIpo sameeposcenns «Memoouku po3-
pobnenns npodecitinux cmanoapmie»
610 22 ciunsa 2018 p. Ne 74)

KepiBHuk 3akinamy ocBiti — 0co0a, siKa

41

3[iiicHIOE 6e3mocepeHe YIpaBIiHHA
3aKJIaIoM i Hece BiJIITOBIJIaIbHICTD 3a
OCBITHIO, (hiHAHCOBO-TOCIIONIAPCHKY Ta
iHIIy AiANbHICTD 3aKmMafy ocBiTu. Ke-
PiBHIMK 3aK/Iajly OCBiTH IIPM3HAYAETHCS
3aCHOBHIKOM Yy OPSAZIKY, BUSHAYEHOMY
3aKOHAMJ Ta YCTaHOBYVMI JJOKyMEHTa-
M, 3 YMC/Ia IPETEH/IEHTIB, AKi Bi/IbHO
BOJIOZIIIOTD Iep>KaBHOIO MOBOIO i MalOTh
BUILY OcBiTY. [JomaTkoBi kBanmidikaryiitai
BIIMOTY JIO KEPiBHMKA Ta IIOPSA/IOK JI0TO
oOpaHHs (pU3HAYeHHs) BYI3HAYAIOTHCS
cIiellia/IbHMMM 3aKOHaMM Ta YCTaHOB-
YUMIM JOKyMEHTaMI 3aK/ay OCBiTI.
[ToBHOBa)keHHA (mIpaBa i 060B’A3KM)
Ta Bi/INOBiJa/IbHICTh KepiBHMUKA 3a-
KJIaJly OCBiTM BM3HAYaIOTbCsA 3aKOHOM
Ta YCTAaHOBYMMM JOKYMEHTAMM 3aK/Ia-
Iy ocBitu. KepiBHMK 3aK/Iagy ocBiTU
B Me)XaX HaJlaHMX JIOMY IIOBHOBa>KEHb:
OpTaHi30BYE JiANbHICTD 3aK/Ia/y OCBITH;
BUpilye IUTaHHA (iHAHCOBO-TOCIIO-
JApChKOI HisAZIbHOCTI 3aK/Iafly OCBiTH;
IpU3Ha4Ya€ Ha IOcCajy Ta 3Bi/IbHAE



Knacudikanisa ramyseit gocrigxens i pospo6ox OECP

3 II0CaJM IpalLliBHMKIB, BU3HAYAE IX
¢byHKLiOHATBHI 000B’513K1; 3a0e3meuye
OpraHisallilo OCBITHbOIO IIPOLECY Ta
37IiJICHEHH KOHTPOJIIO 32 BUKOHAHHAM
OCBiTHIX Iporpam; 3abesmeuye QyHK-
LIiIOHYBaHHSA BHYTPIIIHbOI CUCTEMU
3abesmedeHHs SIKOCTi OCBiTH; 3a6e3-
revyye yMOBY JYIA 3/1iICHEHHS Ji€BOTO
Ta BiIKPUTOTO TPOMaJICbKOTO KOHTPO/IIO
3a JIIAIbHICTIO 3aK/Ia/ly OCBIiTH; CIpUsie
Ta CTBOPIOE YMOBH [/ JisA/IBHOCTI Op-
raHiB CAMOBPANYBaHHs 3aK/Iafly OCBiTH;
CIIpUSIE 3[I0POBOMY CIIOCOOY SKUTTA 3710-
OyBadiB OCBITM Ta ITPaI{iBHMKIB 3aKIagy
OCBIiTH; 3[IiMICHIOE iHIIIi TOBHOBa)KEHHS,
nepen6adeHi 3aKOHOM Ta YCTaHOBYMMIU
TOKYMEHTaMM 3aK/Iafy OCBiTH. (3akoH
Ypainu «IIpo oceimy», 2017 p.)
Knacudikanis ramyseil gocmimxeHpb
i pospo6ok OECP (OECD fields of
research and development (FORD)
classification) — po3po6nena y pam-
kax KepiBuunrsa ®packari (Frascati
Manual) i BUKOPUCTOBYETbCSA 1A KITa-
cudikarii HayKOBO-ZOCTITHUIIBKAX
OIMHMID i pecypciB 3a raayssamu 1o-
IIYKY, a caMe IIMPOKUMM 06TacTAMM
3HaHb, 110 6a3yI0ThCA B IEPIIY Yepry
Ha 3MicTi mocmimkenHs. [lo comianb-
HIX HayK BiIHOCATbCA: IICUXOJIOTisA
i KOTHITMBHI HayK1; EKOHOMIYHi Ha-
YKMI; OCBITa i IIe[Jarorika; coliosoris;
NIpaBo; NMOJITUYHI HayKy; COLIia/IbHa Ta
eKOHOMi4Ha reorpadis; Mefiia i KOMyHi-
Kauii; iHmi conianphi Hayku. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and
Experimental Development, OECD)
Knacudikania ranyseit ocBitu Ta mif-
rotoBku, €spocrar (Classification
of fields of education and training,
EUROSTAT) — knacudikauis ocitu
Ha OCHOBI CMCTEMHOI XapaKTePUCTUKI

OCBITHIX IIpOrpaM, CIIyIye iHCTpyMeH-
TOM 360Dy, y3aralbHEHHS Ta IPeCTaB-
JIEHHs CTaTUCTUYHYX JAHUX IIPO OCBi-
Ty B EBpomnelicbkoMy Colo3i Ha OCHOBi
MCKO 1913. (HayionanvHuii océimmiii
enocapiii: suwia océima, 2014 p.)

Knacudikanis conianbHo-eKOHOMIY-

HUX Iiinei (socio-economic objectives
(SEO) classification) BUKOPUCTOBYETbCS
1A POSIIOAITY GI0IKETHNX KOIITiB Ha
mocmimkeHHs 1 po3pobku. [Tpu xmacu-
¢ixanii B mepiry 4epry Mae BpaxoByBa-
THCA MeTa JOCTiTHUIIbKOI eKCIIepYMeH-
Ta/bHOI porpami (mpoexry). Posmozin
OIO/KETHIMX KOIITIB Ha COIlia/TbHO-eKO-
HOMIYHI 1Iij1i Ma€ BifgmoBigaTy Linsam
THUX, XTO (piHAHCYE IIi HOCTiIKEeHHS
i pospo6ku. PekoMeHOBaHMIT PO3IIO-
Iin 6asyerbcs Ha kinacudikanii Pagn
€spomnu, 3aTBepyKeHiit EBpocTaToM
1 «HoMeHKIaTypy aHasi3y Ta HopiB-
HSHHSA HayKOBUX ITPOrpaM Ta Gromxe-
TiB» Ha BignoBigHOMY piBHi. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and
Experimental Development, OECD)

KoediuienT BUIMycKy — BifiCOTOK Ki/Tb-

KOCTi BUITYCKHUKIB IIEBHOTO PiBHA (Ij1-
KJTy) BUILOI OCBIiTM BiJj YMCENbHOCTI
HaceJIeHHs, sSIKe Ma€ BiK, BiIIOBiqHUI
TUIIOBOMY BIKY LIMX BUIIYCKHUKIB. (Ha-
UIOHAILHULL OCBIMMILL 27I0Capill: 8UULA
ocsima, 2014 p.)

KoedinienT BcTynmy — BiicOTOK Kiflb-

KOCTi 0ci6, yneplie NpuitHATAX Ha
IIeBHMII piBeHb (LIMKIT) BUILOT OCBi-
TH, BiJj YMCETbHOCTi HaceJIeHHs, AKe
Mae BiK, BiITIOBiJHIII TUIIOBOMY BiKY
BCTYIHMKIB. (HayionanvHuii oceimmuii
enocapiii: suuia océima, 2014 p.)

Konemx — 3axiaj BuUIoi ocBiTi a60

CTPYKTYPHMII iIPO3/iN yHIBEpCUTE-
TY, aKaJieMii uM iHCTUTYTY, 10 IIPOBa-



KoHTakTHi romman

IATH OCBITHIO [isI/IbHICTD, IIOB A3aHY
i3 3M00yTTAM cTymeHs 6akanaspa Ta/
a60 MonmopIoro 6akaaaBpa, IPOBOAUTH
MIpUK/Ia/iHI HAyKOBi JOCTif>KeHHA Ta/
a00 TBOPYY MUCTELbKY Ais/IbHICTD.
Komnemx Tako>x Ma€ IpaBo BifiIOBifHO
o mineHsii (mineHsiit) 3abesnevyysa-
TH 3000y TTA NpodinbHOI cepefHbOi,
npodeciitHoi (mpodeciitHO-TeXHIYHO])
Ta/abo PpaxoBoi MmepedBNUIIOL OCBITH.
CraTyc KonepKy OTpUMYE 3aK/af, OCBi-
Y (CTPYKTYPHMII MiPO3TIN 3aKIany
OCBIiTH), B IKOMY JTilJeH30BaHMII 00CsT
HiATOTOBKY 3706yBadiB BUIIOI OCBITH
CTymneH: 6aKamaBpa Ta/abo MOIOJIIOro
6axanaBpa CTAHOBUTD He MeHIe 30
BIJICOTKIB 3arajibHOTO JIil[leH30BaHOTO
obcary. (3akon Yikpainu «IIpo suusy
ocsimy», 2014 p.)

Komir'roTepHmii TectT — cTaHAapTU30BaHi
3aBJJAHHA, IPECTAB/IEH] B €IEKTPOH-
Hilt ¢popmi, mpusHaveHi /1 BXifHOTO,
IIPOMIXKHOTO i IiJICYMKOBOT'O KOHT-
POJIIO PiBHA HaBYa/IbHUX IOCATHEHD,
a TaKOXX CAaMOKOHTPOJIIO Ta/abo Taki,
1[0 3a6e3IevyI0Th BUMiPIOBaHHS IICU-
xo¢isionorivHux i 0coOUCTICHNX Xapak-
TEPUCTUK BUIIPOOOBYBaHOTr0, 06poOKa
Ppe3y/bTaTiB AKUX 3[iJICHIOETbCA 3a JI0-
IIOMOTOI0 BifjoBinHux nporpam. (Ha-
ka3 Minicmepcmea oceimu i HaAyKu, mo-
7100i ma cnopmy Yxpainu «[Ipo sameep-
OsceHHst T10nI0HeHHST NPO eneKmpoH-
Hi ocsimHi pecypcu» 6i0 1 H08MHA
2012 p. Ne 1060)

KoMmmnerenTHiCHMIT migxim — migxim gqo
BM3HAYEHHs Pe3y/IbTaTiB HaBYaHHA,
1110 6a3y€eThCs Ha IX OMICi B TepMiHaxX
KoMIeTeHTHocTell. KommeTeHTHic-
HUM TiIXi € KTI0YOBUM METOMOJIOTiY-
HMM iHCTPYMEHTOM peatisalil 1inen
Bononcrpkoro npouecy Ta 3a cBo€r
CYTHICTIO € CTY/IEHTOLIEHTPOBAHMM.

(HayionanvHuil oceimmiti enocapiii:
suwa oceima, 2014 p.)

KoMneTreHTHICTh — AMHaMiYHa KOM-

6iHanis 3HaHb, YMiHb, HABIYOK, CIIO-
co6iB MUCIEeHHS, TIOITIALIB, I[iIHHOC-
Tell, iIHINX 0COOUCTUX AKOCTEI, 1[0
BM3HAYA€ 3aTHICTb 0cOOU YCIIIIHO
colianisyBaTncs, IpoBafuTy npode-
CiifHy Ta/ab0 mofanbIly HaBYalIbHY
IismbHiCTh. KOMIIETEHTHOCTI /T€XXaTh
B OCHOBI KBaidikarnii BUIyCKHUKA.
KomrmeTeHTHICTh (KOMIIETEHTHOCTI)
AK HabyTi peaisaLiiiHi 3naTHOCTI 0CO-
61 1o eheKTMBHOI AiANBHOCTI He CTIif
IUTyTaTy 3 KOMIIETEHIII€I0 (KOMITeTeH-
LiAMMI) AK HaJaHUMM 0CO0i ITOBHOBA-
XKEeHHAMM. (3axoH Yipainu «IIpo ocei-
my», 2017 p., HayionanvHuii oceimmiil
enocapiii: uuia océima, 2014 p.)

KoMmnertenmisi/koMme TeHIiT — HamaHi

(HampuKIIa, HOPMAaTUBHO-TIIPAaBOBUM
aKToM) 0co6i (iHIoMy Cy6’eKTY Hisnb-
HOCTI) IOBHOBa)XEHH:, KOJIO i (10T0)
CTy>kOOBUX J1 HIIMX IIpaB i 060B’A3KiB.
Crip BinpisHATY IOHATTA KOMIETeHIii/
KOMIIETEHI[ill BiJf KOMIIETEHTHOCTI/
KOMIIETEHTHOCTeII sIK HabyTux pea-
ni3aliifHUX 3gaTHOCTEN ocobu. (Ha-
UIOHAZIbHULL OCBIMHILL 27I0CAPIll: 8UU4A
ocsima, 2014 p.)

KomyHikanisa — B3aeM03B 130K Cy0 €KTiB

3 MeTOI0 IlepefaBaHHsA iHpopMarii,
Y3TOJpKEHHs i, CIIIJIBHOIL Jis/IbHOC-
Ti, 30KpeMa Ji/id 37iJICHEHH: OCBIiTH,
HaBYaHHsA. (HayionanvHutl oceimmil
enocapiii: uuia océima, 2014 p.)

KoHTaKTHI rogmHay — HaBYaAbHIUI Yac,
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110 TIPOBOAMTLCA 3T06yBadaMy BUIILO]
OCBiTH B 6e310CepeTHPOMY KOHTAKTi
3 BUK/IafjadeM (ayUTOPHI TONUHN —
7eK1ii, ceMiHapChbKi 3aHATTA TOLLO).
(HayionanvHuil océimmiti enocapiii:
suwa ocsima, 2014 p.)



KonTpons sxocri

KonTponp siKocTi — npoliec o1jiH0BaH-
HA AKOCTI, cOKYCOBaHMII Ha BUMIpIO-
BaHHI AKOCTi BUIIOTO HaBYaJIbHOTO
3aKIafy/3aKkiafy BULOL ocBiTH ab0
OCBiTHBOI porpamu. Bxiodae neBHMit
Habip MeTOAiB, IPOLeRyp, IHCTPYMeH-
TiB, 110 PO3p0O6TIEH] Ta BUKOPUCTOBY-
I0TbCs J/1A BUSHaYEeHH: BifJIOBiTHOC-
Ti peanbHOI AKOCTi BCTAHOBJIEHUM
cranpgapTam. Kirouosum enemeHTOM
KOHTPOJIIO AKOCTI € CHCTeMa JJOKa3iB
NIPaBUIBHOCTI oniHKM sKocTi. (Ha-
UIOHAIbHUTE 0CB8IMMITL 2710Capiil: 6ULU4La
ocsima, 2014 p.)

Konuenuis (Bif nat. «COpuiHATTA») —
CUCTeMa IOT/IA/IiB Ha IIeBHE sABUIILE,
Croci6 po3yMiHH:, TIyMadeHH: SKU-
XOCb SIBUIL, OCHOBHA ifiest 6yab-sKol
teopii. (CnosHuk iHUIOMOBHUX CTli6,
1977 p.)

Konuenuia HanioHanbHO-NaTpioTNy4-
HOTO BUXOBaHHA iTell Ta MOIOMI —
OKPECTIOE HaNPAMI i IJIAXY PO3BUTKY
HaI[iOHaTbHO-NTATPiOTMYHOTO BUXOBAH-
HA B OCBITHbOMY IIPOCTOPi YKpaiHu
i KOHKpETU3Y€EThCA Yepes CUCTEMY Ta-
KIIX BUXOBHMX 3aBJJaHb: yTBEPKEHHA
B CBiOMOCTI i OYYTTAX 0COOMCTOCTI
NaTPiOTMYHMX LIHHOCTEI, IIEPEKOHAHD
i moBarm o Ky/IbTyPHOTO Ta icTopud-
HOTO MMHYJIOTO YKpaiHM; BUXOBaHHSA
nosaru 1o Koncturyuii Ykpainn, 3a-
KOHiB YKpaiHu, lep>KaBHOI CHMBOJIIKIL;
MiABUIIEHHA IPECTIKY BilICbKOBOI
CTy>k6M, a 3BificM — KyJIbTUBYBaHHA
CTaBJIEHHA JIO CONJATA SK JIO 3aXNC-
HUKA BiTYM3HM, F€POS; YCBiIOMIEHHA
B3a€MO3B’A3KY MDX IHAMBIfyaTbHOIO
cB0OOJ 010, TpaBaMM JIOAVHY Ta il
NaTPiOTMYHOIO Bi/INIOBiJa/IbHICTIO;
CIPVAHHS HabYTTIO IITBMY Ta MOJOJ-
10 TATPiOTUYHOTO JOCBily Ha OCHO-
Bi TOTOBHOCTI /IO y4acTi B IIpoLecax

Tep>KaBOTBOPEHH:, YMiHHSA BU3HAYaTU
¢dbopmu Ta crIoco6y CBOE] y4acTi B XKUT-
TENiANbHOCTI TPOMaJAHCHKOTO CyC-
IIi/IBCTBA, CIJIKYBATHCA 3 COLLia/IbHUMU
iHCTUTyTaMu, OpraHaMu Bafu, CIpo-
MOYKHOCTi JOTPUMYBATUCh 3aKOHIB Ta
3axXMILATY ITpaBa JTOAHYI, TOTOBHOC-
Ti B3ATU Ha cebe BifIIOBigaNIbHICTD,
3[JaTHOCTi pO3B’s13yBaTy KOHIIKTH
BiIMTOBiTHO 1O A€MOKPAaTMYHUX ITPUH-
1uIiB; GOPMYBaHHS TOIEPAHTHOTO
CTaBJI€HHA [0 iHIINX HapOfiB, KyIbTYp
i TpajuLIili; yTBEPIPKEHHA IyMaHiCTI4-
HOI MOPa/bHOCTI sIK 6230BOI OCHOBU
TPOMafIIHCBKOTO CYCIiNbCTBA; KYIlb-
TUBYBaHHA KPal[UX PUC YKPaiHCbKOI
MEHTa/IbHOCTI — IpanenioOHOCTi,
cBOOOAN, CIpaBeAINBOCTI, KOO6pOTH,
YeCHOCTI, 6epe>XXHOTO CTaBIEeHHA 0
npupony; GOpMyBaHHSA MOB/IEHHEBOI
KYIbTYPHU; CHOHYKaHH: 3pOCTaI0401
0COONCTOCTI 10 aKTUBHOI IIPOTUAII
yKpaiHo($oOCTBY, aMOpaIbHOCT, celta-
paTusMmy, 1oBiHi3My, daimmsmy. (Hakas
Minicmepcmea oceimu i Hayku Yxpainu
«IIpo 3ameeponcernss Konyenuii Hayio-
HANbHO-NAMPIOMUUHO020 BUXOBAHHS
dimeti i M07n100i, 3ax00i8 1,000 peai-
3ayii Konuenyii HayionanvHo-nampi-
OMUUHO20 BUX0BAHHS Oimetl | MOL0OT
ma memoouUHUX pexomeHoayiil U000
HAUIOHATLHO-NAMPIOMUUHO20 BUXO-
BAHHA Y 302a/1bHO0CEIMHIX HABYATLHUX
3aknadax» 6io 16 uepsus 2015 p. Ne 641)

Konneniis peanisanii gep;kaBHoi nomi-
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THKH Y cdepi pedopMyBaHH: 3araib-
HOI cepengHboi ocBiTn «HoBa ykpa-
iHCbKa IIKO/Ia» Ha nepiop go 2029
POKY — 3[Ii/ICHIOETHCS 32 TAKMMIU Ha-
IMpsAMaMM: yXBa/JeHHA HOBUX Jiep>KaB-
HUX CTAaHJIAPTIB 3arajabHOI CepeHbOI
OCBITH, pO3pOOIEHNX 3 ypaxyBaHHAM
KOMIIETEHTHOCTEN, HeOOXimHMUX 11



KopexkuiiitHo-p0o3BUTKOBI moCcTyrn

ycHiInHoi camopeartisalii 0co6MCTOCTi;
3aIpOBaJP)KEHHSA HOBOTO NPUHIINITY
Ie/laroriky MapTHEPCTBA, IO IPYH-
TY€ETbCA Ha CHIiBIpalli YYHA, BUUTENA
i 6aThKiB; IiBUILIEHHA MOTUBALil BYM-
TeJIA LUIAXOM IiJIBULIEHH PiBHA JI0TO
OIUIATH IIpalli, HaZlAHHA aKaJeMi4HOol
cBO6ONIY Ta CTUMY/TIOBAHHS 10 pode-
CilIHOTO 3pOCTaHH:; 3alIPOBAIPKEHHA
HPVHIUITY TUTHHOLIEHTPU3MY (Opi€H-
Tallis Ha TOTPeOy YIHA); YIOCKOHA/IeH-
Hs NPOIeCY BUXOBAHHA; CTBOPEHHSA
HOBOI CTPYKTYPM IIKOJH, 1[0 JACTh
3MOTYy 3aCBOITI HOBMI 3MICT OCBiTHU
i HabyTH KIIFOYOBNUX KOMIIETEHTHOCTETL,
HeOOXiHVX /IS YCIILIHOI caMopeanti-
3anii 0co6MCTOCTI; AeljeHTpanizamis
Ta epeKTUBHE YIPaB/IiHHA 3aralbHOIO
CepeHbOI0 OCBITOI0, O CIPUATUME
peanbHil aBTOHOMII IIKO/IN; CIIPaBef-
JIVBUIA PO3IOAI IyOMiYHUX KOLITIB,
IO CIPUATUME PiIBHOMY JOCTYIY YCiX
miTen Ko AKICHOI OCBITM; CTBOPEHHA
CY4YacHOTO OCBiTHBOTO CEPEIOBNUIIIA,
sKe 3abe3MeunTb HeoOXifHI yMOBY, 3a-
€001 i TeXHO/OTIi /11 HABYaHHS y4HIB,
BYMTENIB i 6aTbKiB; CTBOPEHHS He06-
XifHMX YMOB [/ HABYaHHA Y4HIB 6e3-
HOCEpPENHDO 33 MICLIEM iX IPOKMBAHHS,
30KpeMa y CiIbChbKill MicIieBOCTi, a60
3abe3MeueHHs PETYIAPHOTO MifiBe3eH-
Hs f1o wKin. (Posnopsaoscenns Kabinemy
Minicmpis Ykpainu «IIpo cxeanenus
Konuenuii peanizauii oepicasHoi noni-
muku y cgpepi pedpopmysarHs 3a2anvHoi
cepednvoi oceimu «Hoea ykpaiHcvka
wikona» Ha nepiod 00 2029 poxy» 6io
14 epyons 2016 p. Ne 988)

Konnenuisa po3BUTKy negaroriaynoi
OCBiTH — CIIpsAMOBaHa Ha MOJIEpHi3a-
1Iif0 CUCTeMU MefarorivYHOl OCBITH /1A
CTBOpeHH: 6a3M MiIrOTOBKY Iefjaro-
IiYHMX NpalLliBHUKIB HOBOI TeHepallii,

CTBOPEHH:A YMOB JIJIA 3a7Ty4eHHA 10
IefaroriyHoi AismpHOCTi axiBiiiB iH-
myx npodeciit Ta 3abe3nedeHHA YMOB
/1A CTAaHOBJIEHHA i POSBUTKY Cy4acHMX
aJIbTepHATVMBHIIX MOJieneil Gesnepeps-
HOTO IpodeciiTHOro Ta 0c0OMUCTICHO-
IO PO3BUTKY II€/laroriB, sKi, y TOMY
YJCITi, CTAHYTb KJII0YO0BOX YMOBOIO
BITpoBa/pkeHHA KoHnennii peanizanii
Iep>kaBHOI MoMiTHKY Y cepi pedop-
MYBaHHSA 3arajIbHOI CEpEHbOI OCBITH
«HoBa ykpaiHcbKa IIKO/Ia» Ha Iepiof
10 2029 poky. PosB’s3aHHs Tpobnemu
nepe6avaeThbCs 3AIMICHUTY MIIAXOM
IpOBefIeHHA KOMIUIEKCHOI pedopMu
CICTEMM IIeJJaroTiyHol OCBiTH, 6€e3-
HepepBHOTO NpodeciiiHOro Ta 0co-
OUCTICHOTO PO3BUTKY TI€fJaTOTiYHNX
IIpalliBHUKIB, BK/IFOYAOYM CTPYKTY-
Py, 3MICT, OpraHisaliro Ta METOLUKHI
(TexHosorii) HaBYaHHA, 30iIbIIEHHSA
B OCBiTHIX ITpOrpaMax IMTOMOI Baru
IPaKTUYHOI MiAroToBKN. Pepopmy-
BaHHsI [lefarorivHoi ocBiTH nepenbda-
vae 1ii 3a HanpsMamu: po3poOIeHHs
Cy4acHOI MOJIeJIi IeJJarorivHol mpo-
¢ecii B KOHTEKCTi TOTpeb CYCIiNbCTRA,
NepCHeKTUB PO3BUTKY HalliOHAa/IbHOI
€KOHOMIKM Ta ITT06aTbHUX TEXHOIO-
riYHMX 3MiH; TpaHchOpMalis BUIOL
Ta PaxoBoi mepeABuUILOl OCBiTH 3a
Ie/laTOTiYHMMU CIIeLliaTbHOCTAMIU;
BJI3HAY€HHA IEePCIEeKTUBHUX IIAXIiB
6e3repepBHOTO MpodeciitHOro pos-
BUTKY Ta IifiBUIIeHH KBamidikaril
nefaroriyHux npauiBHukis. (Hakas
Minicmepcmea oceimu i Hayku Ykpai-
Hu «IIpo sameepdxcerns Konyenuii
possumky nedazoziuHoi oceimu» 6io
16 nunus 2018 p. Ne 776)

KopexniliHo-p0o3BUTKOBi mocnyru

(momomora) — KOMIIJIEKCHA CHUCTe-
Ma 3aXO[iB CYIIPOBOPKEHHs 0CO6M



Kpeput €BponeiicbKoi KpeguTHOI TpaHCepHO-HAKONIIYBATBHOI CHICTEMI

3 0COOMMBUMM OCBITHIMM TOTpebaMu
y IIpolleci HaBYaHHs, 10 COPAMOBaHi
Ha KOPEKIilo IIOPYIIEHb LIJIIXOM PO3-
BUTKY 0CO0MCTOCTI, ii IIisHaBanbHOI
RisTIBHOCTI, eMOLIITHO-BONbOBOI chepu
Ta MOBJIeHHA. (3axkoH Ykpainu «IIpo
ocsimy», 2017 p.)

Kpenut €Bponeiicbkoi KpeaMTHOI TPaHC-
(depHO-HAaKOMMYYBaTBbHOI CHICTEMMI
(mani — xkpeput EKTC) — oguHuA
BUIMIipIOBaHHSA 00CATY HaBYa/IbHOTO Ha-
BaHTa)XeHH: 300yBaya BUIIOI OCBITH,
HeOOXiTHOTO /IS JOCATHEHHS BU3Ha-
JeHMX (O4iKyBaHNX) pe3y/IbTaTiB Ha-
BuaHHs1. O6car ognoro kpegury EKTC
craHoBuTh 30 roguH. HaBaHTa)keHHA
OJIHOTO HaBYa/IbHOTO POKY 3a IEHHOI0
¢dbopMoOI0 HABYAHHSA CTAHOBUTD, SK
paBuno, 60 xpexutis EKTC. (3axon
Yipainu «IIpo suusy oceimy», 2014 p.)
Kpurepii onjiHroBaHHA — CTOCOBHO OIi-
HIOBAHHA BUKOHaHHA BUMOT OCBiTHIX
IIPOrpaM — OIIMCH TOTO, IO i Ha AKOMY
piBHI Mae 3pobuTH 3500yBay BUIIOL
OCBITH JI/IS IEeMOHCTpallii JOCATHEHHA
pesynbrariB HaBYaHHA. (Hayionanv-
HUll 0C8IMHitL e710capiti: 6uwya oceima,
2014 p.)

Kypc — y cBiToBilt mpakTuui yacTuHa
OCBITHDBOI IIPOIPaM, sIKa 3a3BMYAIL €
ABTOHOMHOIO i OITiHIOETHCS OKPEMO Ta
XapaKTepU3YETbCA KOHKPETHUM Ha-
60pOoM pesy/nbTaTiB HaBYaHHA i Bif-
NOBIJHUMI KPUTEPisAMU OLjiHIOBAH-
HA. OCBiTHA NMporpama, AK IPaBUJIO,
CKJ/IaJIA€THCA 3 IEBHOI Ki/IbKOCTi KYPCiB.
3a HaBYa/IbHYM HaBaHTA)XEHHAM 3710-
OyBava BUILOI OCBITY KYPC XapaKTe-
PU3YETHCS MEBHOIO (PeKOMEHJ0BaHO
yHipikoBaHO a60 KPaTHOIO) KibKic-
ti0 KpepntiB EKTC. Kypc — cunHoHIM
BiTYM3HAHOTO TEPMiHy «HaBYaabHa
IOMCUUIIIiHA/MOZIy/b» B OCBITHil IIpo-

rpami. Y neBHUX BUIIa/IKaX KypC O3Ha-
Ja€ OCBITHIO ITporpamy B Linomy. (Ha-
UIOHAIbHULL OCBIMMILL 27I0Capill: 8UULA
ocsima, 2014 p.)

Kypc pucranniiitHoro HaB4aHHA — iH-

¢dbopmariiiina cucrema, sgKa € JOCTAT-
HbOIO JI/Id HABYaHHA OKPEMIUM Ha-
BYa/IbHMM JVCLUIIIIHAM 32 JOTIOMOTOI0
OIIOCEPEKOBAHOI B3aEMOJII Bifiae-
HMX OJJVH BiJ} OJHOTO YYaCHMKIB Ha-
BYa/IbHOTO IPOLIeCY Y CIellianisoBa-
HOMY CepefioBuIL, sike PYHKI[IOHYE
Ha 6asi CyJacHMX IICMXOJIOTO-TIefia-
roriuHux ta iHpopMaritHo-KOMyHi-
Kauiitaux texHonoriin. (Haxas Minic-
mepcmea oceimu i HAyKu, MOn00i ma
cnopmy Yipainu «IIpo 3ameepornenns
Ionoscenns npo enekmpoHHi oceimmi
pecypcu» 8i0 1 smoemms 2012 p. Ne 1060)

KypcaHnT — 0c0064a, sIKa B yCTaHOBIIEHOMY
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HOPAJKY 3apaxoBaHa JI0 BUILOTO Biii-
CbKOBOTO HAaBYa/IbHOTO 3aK/Iafy (3a-
KJIaJy BUIIOL OCBITH i3 crienmiqHIMu
yMOBaMy HaBYaHH:), BilICbKOBOTO iH-
CTUTYTY AK MiAPO3MiIYy 3aK/Iajy BUILOI
OCBITH i HABYAETHCA 3 METOIO 37J00YTTA
BUIOI OCBITM 32 IIEBHUM CTYIIEHEM
Ta SAKill IPUCBOEHO BiJICbKOBE 3BaHHA
PAMIOBOTO, CEPKAHTCHKOTO i CTapIINH-
CBKOTO CKJIafly abo crieljiaibHe 3BaHH:
PA0BOTO, MOJIOZIIOTO Ha4Ya/IbHUITBKO-
ro ckaay abo Take 3BaHHS BOHA Masia
Iil 9ac BCTyIy Ha HapyaHHA. CTaryc
KypCaHTa MOYKe Ha/JaBaTICs OKPEMIM
KaTeropisim ocib, ki HABYAIOThCS Y He-
BilICBKOBMX 3aKjajax BUIIOI OCBiTH,
y TIOpAZIKY, BcTaHOB/IeHOMY KabiHeToM
MinicTpiB Ykpainn.

Oco6a, AKa B yCTaHOBJIEHOMY IIO-
PAOKY 3apaxoBaHa [0 BUILOTO BiJIChKO-
BOTO HaBYA/IbHOTO 3aKJIafy (3aKmamy
BUILOI OCBiTHI 13 criennivHNMYU yMO-
BaMJ HaBYaHHsA) 3 METOIO 300y TTA



JlicaboHChbKa KOHBEHIisA 3 BUSHAHHA

BUIIOI OCBITY i Ma€ BiliCbKOBe 3BaHHS
odinepcbkoro cknany abo BinmoBif-
He CIieljiajibHe 3BaHHA CepeJHbOro 4
CTapIUIOTO HaYaTbHUIILKOTO CKIAJY,
Ma€ CTaTyc cyXada BUIIOTO BiliCbKO-

JligepcTBO — ympaBaiHHA, IO 37iil-
CHIOETHCA LIAXOM BIJIMBY Ha IO-
BeMiHKY ofielt (TOCIifOBHNUKIB) Ha
OCHOBIi B3a€MHOI IIOBaru Ta JoBipu
3aJ/1 peasisallil CyCIiJIbHO 3Ha4YY-
X Ijisteit (I{iHHOCTeT) Ta moTpebye
HasABHOCTI B yIIpaB/IiHLA-Iilepa Bif-
HOBiIHMX JIilepCbKNX KOMIIETEHTHOC-
Teit (sikocreit). JlizepcTBO € OHOYAC-
HO IOIOKEHHAM (CTaTUYHMUIT aCIIEKT)
i mporecoM BIIuBY (AMHAMIYHMIL/
IIPOL{eCHMIT ACTIEKT), B OCHOBI SIKMX —
[IPOSIB iePCHKUX SIKOCTEN 0cobmC-
TocTi. HaABHICTDb CTaTMYHOIO aCIEKTY
IIPOAYKYE MPOLIECHNII aCTIEeKT.
BigmoBigHO 1O OCHOBHUX BUJIIB [Ii-
snbHOCTI (IHAMBIya/IbHA Ta IPYIIOBA)
BUOKPEMJTIOIOTD /IBA BU/Y JTifilepcTBa —
iHMBilya/IbHe Ta OpraHisaniine: iH-
IUBigyanbHe MifilepcTBO — Cy6’eKTOM
IIPOABY JIiflepCTBa BUCTYIIA€ OKpeMa
0COOMCTICTD, MOKE 3MIICHIOBATIICS SIK
6e3mocepenHbO CTOCOBHO cebe (camo-
PO3BUTOK OCOOMCTOCTI), TaK i BifHOCHO
iHIMX 0cib; iHcTUTYyIitHe (a60 OpraHi-
3ariifHe) niiepcTBO — Cy0 €KTOM HPO-
ABY NiJlepCcTBa BUCTYIIA€ OpraHisanis,
MO>Ke 3[iIICHIOBATHCSI SIK Ge3moceper-
HBO CTOCOBHO cebe (caMOpO3BUTOK
oprasisarii), Tak i CTOCOBHO iHIINX
opranisauiit. (HayionanvHuii oceimmiti
enocapiii: uuga océima, 2014 p.)
Jlikap-pesugeHt — ocoba, fKa Mae
CTYIIiHb MaricTpa MeAMYHOIO CIIP:-

BOTO HaBYA/IbHOTO 3aK/Iafy (3akmamy
BUILOI OCBiTH 13 crienudiyHMMYU yMO-
BaMM HaBYaHHA). (3akoH Ykpainu «IIpo
suugy oceimy», 2014 p.)

MYBaHHsI, HABYAE€TbCS BUKIIOYHO Ha
BiIIOBIZHYX KIiHIYHNX Kadenpax abo
6asax pesuieHTypY 3 METOI0 OTPUMAH-
Hs1 KBamidikauii mikaps meBHOI cire-
11ia/IbHOCTI BifITIOBiIHO IO IepertiKy
CIeliaTbHOCTel pesuAeHTYPU. (3aKoH
Yipainu «IIpo ocsimy», 2017 p.)

JIikapcbKa pesupgeHTypa — dopma

crienianisanii mikapiB-creniaaicTis
3a IIEBHMMU JiKapCbKMMMU CIIeliab-
HOCTSIMI J/I1 OTPUMaHH KBayidikarii
JliKaps-cIeliajicTa 3rifiHoO 3 neperti-
KOM JIIKapChbKUX CIellia/IbHOCTEN, 3a-
TBEPIKEHVM IIeHTPa/IbHUM OPTaHOM
BMKOHABYOI BIafiu y chepi 0XOpoHU
3[J0POB’sl, i IPOBOAUTHCS B YHiBep-
CUTETAX, aKaJleMifAX, IHCTUTYTaX, Ha-
YKOBMX yCTaHOBAX, 3aK/1a/laX OXOPOHM
3[J0OpOB’sl, BUSHAHUX IIeHTPATbHUM
OpraHOM BMKOHABYOI BIajfu y cdepi
OXOPOHU 3[JOPOB’sI SIK 623U JTiKapChKOl
pesuneHTypu. (3axkon Ykpainu «IIpo
oceimy», 2017 p.)

JIicaboHChbKa KOHBEHIIid 3 BUSHAHHSA
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(Lisbon Recognition Convention) —
MDKHapoJHa KOHBeH1liA Pagu €spomn,
1110 po3pobinena crinprao 3 OHECKO,
npuitHaTa B 1997 p. y JlicaboHi, 3a-
IpOBAKYEThCA 3 1999 p. i cTocyerhes
BU3HAHHA aKaJIeMiYHUX CTYTIEHIB Ta
kBari¢ikanii Buoi ocsitu. KoHBeH-
11ifl BCTAaHOBJIIOE, IO CTYIeHi (KBai-
dbikarii) i nepiogy HaBYaHHS MaIOTb
BU3HABATIUCH, AKIIO IHCTUTYLIiAMMU,



JlicaGoHchKa crpaTerist

BiIIOBiaTIbHMMM 32 BU3HAHHS, He
BCTAHOBJIEHO CYTTEBMX BiJIMiHHOCTEIA.
JlicaboHChbKa KOHBEHIIiA 3 BUSHAHHA
CITyTy€e BaK/IMBUM iHCTpyMeHTOM bo-
JIOHCBKOTO Tpoliecy Ta EBpONeicbKoro
pocropy Buioi ocitu. (Hayionany-
HUll 0c8iMHiti e7l0capiii: 6uwya oceima,
2014 p.)

JTica6oHncpka crpareris (Lisbon Stra-
tegy) — ininiitoBana y 2000 p. €Bpo-
neiicbkuM Co1030M cTpaTeris i3 miz-
BHUIIIEHHA KOHKYPEHTOCITPOMOXXHOCTI,
30KpeMa uepe3 CTBOpeHH: EBporeii-

CbKOTO ,[IOCTIi,[[HI/IL[bKOI‘O IIpOCTOpPYy

(EOII) 3 MeTOIO PO3BUTKY CYCIIiNb-

CTBa Ta eKOHOMIKI, 1o 6aBYIOTbCFI Ha

sHaHHAX. (HayionanvHuil oc8immiil
enocapiii: suuia océima, 2014 p.)
Jlineit — 3aknap cepefinboi ocBity 111
cTynens (abo CTPyKTypHUII ifxpos3-
Ii7 iHIIOTO 3aK/Mafy OCBiTH), 11O 3a-
Oesmeuye npodibHy CepefHIO OCBITY.
(Baxon Ypainu «IIpo ocsimy», 2017 p.)

JlineH3oBaumit o6cAr y cepi Buimoi

200 IicIAmIIIOMHOI OCBITH )1 0Ci0
3 BUIIIOK0 OCBiTOI — BJ3Ha4YeHa JTi-
LIeH3i€10 MaKCMabHa KiIbKicTh 0ci0,
SIKVIM 3aKJIaJ] OCBiTU MO>Ke OTHOYACHO
3abe3ne4ynTy 30006y TTA BUILOI OCBi-
TU 3a BiiIOBIAHOIO CIIellia/IbHiICTIO

[IeBHOTO piBHA BMIIOI OCBiTH 260 3a

BifJIIOBIZHOIO CITeljiabHICTIO (IIporpa-
MOI0, TaTy3310 3HaHb) y cdepi mics-
IUIIIOMHOI OCBITH [ 0Ci6 3 BUILOIO
ocsitow. (Ilocmarnosa Kabinemy Mi-

MaricTp — OCBiTHIil CTYIiHb, 1110 3/10-

OyBaeTbCs Ha APYroMy piBHI BUIIO]

OCBiTM Ta NIPUCYKYETHCA 3aK/IaJOM
BUILOI OCBiTY (HAYKOBOIO YCTaHOBOIO)

nicmpie Ykpainu «IIpo 3ameeponcen-
Hs JliyensiiiHux ymos nposaonsenHs
oceimupoi disgnvHocmi» 6id 30 epyoHs
2015 p. Ne 1187)

JlineHsyBaHHA — 3aci6 mep>kaBHOTO

perynoBaHHA NIPOBAJ>)KEHHSA BUJIiB
TOCIIO/IAPCHKOI IiA/IbHOCTI, 10 IIiJ-
JIATAIOTD JT[eH3YBAHHIO, CIIPIMOBAHMIA
Ha 3a0e3IedyeHHs peanisaliil eanHOI
Iep>KaBHOI NOMTHKM Y cdepi /illeHsy-
BaHHA, 3aXJICT EKOHOMIYHUX i colliaib-
HUX iHTepeciB fepKaBM, CYCII/IbCTBA Ta
OKpeMMUX CIOXVBadiB. (3akoH Ykpainu
«IIpo niuenzysanns eudie eocnooap-
cokoi dignvHocmi», 2015 p.)

JlieH3yBaHH:A OCBiTHBOI FisTIBHOCTI —

Ipolefypa BUSHAHHSA CIIPOMOXXHOCTI
IopuANYHOi a60 ¢disndHOI 0cobM Hafa-
BaTy OCBITHi IIOC/IyTY HA IIEBHOMY PiB-
Hi OCBITU BIJIIIOBIJTHO MIO JTilleH31THUX
yMoB. OCBIiTHA [iANbHICTD IPOBAJUTD-
Cs1 Ha ITiIcTaBi illeH3ii, 1110 BUJAEThCA
OpPraHOM JIiLJeH3YBaHH: Bi/IIIOBITHO 10
3aKoHofaBCTBA. (3akoH Ykpainu «IIpo
ocsimy», 2017 p.).

JIokanbHMIT peno3uTapiit — eneKTpoH-

M
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Ha 6asa JaHUX, IO HiJTPUMYETbC
IHCTUTYLiOHA/IbHMM YYaCHUKOM i €
yacTuHO0 HanionanpHOro penosu-
Tapilo akageMi4HMX TeKCcTiB. (Hakas
Minicmepcmea oceimu i Hayku Ykpa-
inu «IIpo sameeposcerns Peenamenmy
pobomu Hayionanvroeo penozumapito
aKademiyHux mexkcmie» 6i0 4 TUNH
2018 p. Ne 707)

Y P€3y/IbTaTi YCIIiIIHOIO BUKOHAHH S
3mo6yBadeM BUIIIOI OCBITH BiAIIOBiAHOL
ocBiTHbOI mporpamu. CTymiHb Mari-
cTpa 3500yBa€ThCS 33 OCBITHBO-IIPO-



MeTtomuka

(eciitHOI0 260 32 OCBITHBO-HAYKOBOIO
nporpamoro. O6csr ocBiTHbO-IIpode-
CiliHOI IpOrpamMu IiIFOTOBKM MaricTpa
cra"HoBuUThb 90-120 xpeputiB EKTC,
06cAT 0CBITHBO-HAYKOBOI IIPOrpaMyt —
120 xpepguris EKTC. OcBiTHBO-Ha-
yKOBa ITporpama MaricTpa 060B’A3K0BO
BKJII0YA€ NOCTiAHNUIIBKY (HAaYKOBY)
KOMIIOHEHTY 00csAroMm He MeHuIe 30
BifIcOTKiB. ¥ 60/0HCBKIiT Kmacudika-
Lii CTYITIiHb MaricTpa IpUCYIKYETbCA
IIiCJIA 3aBepIIEHHA 2-TO LMK/ BUIOl
OCBiTHU Ta BifiloBifja€ 7-My piBHIO €B-
poreiicbkol paMky KBami¢ikariit ajs
HaBYaHHA BIPOJOBX XUTTA. Ocoba
Mae IpaBo 3K00yBaTy CTYIIiHb Mari-
CTpa 32 YMOBM HasABHOCTI B Hei CTy-
nens 6akanaBpa. CTyminp Marictpa
MeJVYHOTr0, (apMaleBTUIHOro abo
BETEPUHAPHOIO CIPSAMYBaHHA 3/10-
OyBa€eTbCs Ha OCHOBI IIOBHOI 3ara/IbHOL
CepeHbOI OCBITH i MPUCYKYETHCA
BUINVM HaBYaJbHMUM 3aKIaZoM/3a-
K/IaJJOM BUILOI OCBIiTU y pe3y/bTaTi
YCHILTHOTO BUKOHAHHA 3100yBaveM
BUIIOI OCBITY BifIIOBiTHOI OCBiTHBOIL
nporpamu, 06¢sr sikoi cTaHoBUTD 300
360 kpeputiB EKTC. (3axon Yrpainu
«IIpo suusy oceimy», 2014 p., Hauio-
HAIbHULL 0C8IMMILL e1ocapili: 8ULLa
ocsima, 2014 p.)

MaiiHoBi IpaBa iHTeTeKTyaIbHOI Blac-
HOCTi Ha TBip — NpaBoO Ha BUKOpPUC-
TaHHS TBOPY; BUK/IIOUYHE IIPaBO J0-
3BOJIAATY BUKOPUCTaHHSA TBOPY; Ipa-
BO NEPENIKOKaTH HEMPaBOMipHOMY
BMKOPUCTAHHIO TBOPY, B TOMY YMCIi
3a60pOHATY TaKe BUKOPUCTAHHS; iHIIi
MaJiHOBI IIpaBa iHTEIEKTya/IbHOI B/IaC-
HOCTI, BCTaHOBJIEHi 3aKoHOM. (L[usins-

MOJIOZ] y JOCTiFTHUIIbKO-€KCIIEPYMEH-
TaJIbHil, HAYKOBiil, KOHCTPYKTOPCbKili,
BMHAXiJHMUIIbKIN Ta IOLIYKOBIN Jif/Ib-
HOCTI, crpusie pOopMyBaHHIO iHTeTIeK-
TYaZIbHOTO KalliTa/ly Hallil, BUXOBaHHIO
MaiibyTHbOI HayKOBOI 3MiHU. (3aKOH
Yxpainu «IIpo Hayxosy i HayKo060-mex-
HiuHy OisnvHicmo», 2015 p.)

Mepesxa HanjioHanbHUX iHdopMariiiH-

X IeHTPiB aKafleMiYHOTO BM3HAH-
Ha (National Academic Recognition
Information Centre Network, NARIC
network) — Mepe»xa HalliOHaIbHUX
indopmariiiHyX IIeHTpiB KpaiH-4/IeHiB
€sponericpkoro Corosy, AKa CTBOpeHa
3 METOIO BJOCKOHA/IEHHS aKa/IEMi9HOTO
BM3HAHHA IUIUIOMIB i IIepiofliB HaBYaH-
Hsl, CIIPUSHHA MOOUIBHOCTI CTYHEHTIB,
BUKJ/IAavyiB Ta JOCTITHUKIB. BinmbmricTs
TaKUX LEHTPIiB He IPUIIMAKOTh PillleHHSA
3 BU3HAHHS, a /IMIIle HaJIAloTh ITOTPib-
Hy iHpopMaIiio i KOHCYIbTAL{I [ORO
3apyODKHMX OCBITHIX CMCTeM Ta KBa-
nidixaniit. (HayionanvHuii oceimmuiti
enocapiii: uuia océima, 2014 p.)

MepexxeBa popma 300y TTA OCBiTH —

crioci6 opraxisajil HaBYaHH: 3700yBa-
4iB OCBiTH, 3aBJAKN AKOMY OBOJIOiHHA
OCBITHBOIO IIPOIPaMoOI0 BifOYBaETHCA
3a y4acTIO pi3HMX CY0 €KTIB OCBITHDBOI
TisSTBHOCTI, 11O B3aEMOIIIOTh MiX CO-
6010 Ha JOTOBipHUX 3acafax. (3akoH
Ykpainu «IIpo ocgimy», 2017 p.)

Mertop (Bif rpew. «IIAX TOCTIHPKEHHM»,

«CITOCIO Mi3HAHHSA») — CIIOCIO Mi3HAHHA
TiJICHOCTI, 11 BiITBOPEHHA B MMC/IEHHI.
Crioci6, mpuitom abo cucTeMa IpUitoMiB
IULA JOCSITHEHHS SIKOi-HeOYIb MeTH, JL
BYIKOHAHHs NeBHOI ontepail. (CrnosHux
iHwomosHux cnis, 1977 p.)

Huti kodekc Yxpainu, 2003 p.)
Mana akageMis HayK YKpainu — opra-
Hi3ye Ta 3a0esnevye y4acTb yIHIBCHKOI

MeTtopyka — po3/iis efaroriku, 1o
BMBYAE i CK/IaJjae MpaBUIa i METOAU
BUKJIaJIJaHHS SIKOTOCh HaBYaJIbHOTO
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MeTonuKy OLiHIOBAaHHA HAaYKOBUX IEPiOANYHUX BUFAHD

IpefMeTa. Y3aranbHeHHs JOCBIiLy, CIIo-
€00iB, IPUITOMiB ZOLIBHOTO 37i/ICHEH-
Hs OyIb-sAKOro 3aBpaHHA. (CrnosHux
iHuomosHux cnis, 1977 p.)

MeToANKM OLiHIOBAHHA HAaYKOBUX
nepioguyHuX BuAaHp (journal met-
rics) — MeTOJVIKM, 1[0 BUKOPUCTO-
BYIOTbCSI HAYKOMETPUYHIMY 6azaMu
JAaHUX /14 OLIiHIOBAaHHA PiBHA Ta
BIUIVBY HAYKOBUX IePiOANYHNUX BU-
[aHb, GIIBLIICTD 3 AKUX TOOYLOBaHi Ha
aHaJIi31 JaHUX IIPO LIUTYBAHHS CTATEA.
Hait6inp1n mony/spHO0 MeTOLMKOIO
1 6asu manux Web of Science Core
Collection € Bu3HaueHHs iMIIakT-dak-
topy (Impact Factor) (ous. IToxaznuk
imnakm-gaxmop), nnaa 6a3u JaHUX
Scopus — CiteScore (dus. ITokasHux
CiteScore). Kpim 11010, BUKOPUCTOBY-
I0ThCs I iHIII METOAVKY, CEpeN AKMX:
OLIIHIOBaHHS KOHTEKCTHOTO BILIMBY
IepiOAMYHOTO BUJJAaHHS 3 ypaxXyBaH-
HAM crieny ik KoXXHOI ranysi 3HaHb
(Source Normalized Impact per Pa-
per, SNIP); ouinoBaHHsA nepiognd-
HOTO BMJJaHHs 32 piBHEM HayKOBMX
IepiofMYHNX BUAAHD, [0 LUTYIOTH
crarTi 3 nporo BumanHsa (SClmago
Journal Rank, SJR); onjiHoBaHHA
BIUIMBY IIePiOAMYHOTO BUJAHHS 3a
OCTaHHI I ATb pokiB (5-Year Impact
Factor); ouiHIOBaHH: BIUIMBY Iepio-
IVYHOTO BUIAHHA 6e3 ypaxyBaHH:
camonutysaub (Impact Factor without
Self Cites); oLiHIOBaHHSA 3arajJibHOrO
BIUINBY IepiopnyHoro Bupanus (Ei-
genfactor); oljiHIOBaHHA 3arajabHO-
r'O BIUIVBY IepiOgMYHOrO BUAAHHS,
ypaxoBytouy o6csr BumaHHA (Article
Influence Score); oLiHIOBaHHS BT -
KOCTIi IMTYBaHHA HOBUX CTaTell Iepio-
mmuaHoro BupaHHA (Immediacy Index);
OLIiHIOBAaHHS TPUBAJIOCTI LIUTYBaHHS

crareit nepiogyunoro Buganus (Cited
Half-Life); onjiHloBaHHs BUKOPMCTAHMX
IDKepesl y CTATTSX [epPiogIIHOro BI-
IaHHA 3a pokamy ix my6nikauii (Citing
Half-Life) tomo. (Clarivate Analytics,
Elsevier, Scopus)

MeTtopuyHnit NOCiGHUK — BUPOOHU-

YO-IPaKTUYHE BUJAHHSA, OCHOBHUM
3MiCTOM SIKOTO € MEeTOAMIKa BUKOHAH-
H:A OyIb-KOTO BUAY NPaKTUYHOI [ii-
snbHOCTI. (HayionanvHuii cmandapm
Yipainu. Inpopmauis ma 0oKkymeH-
mauis. Budanus. OcrosHi eudu. Tep-
MiHU ma susHaveHHs nousmo. JJCTY
3017:2015, 2016 p.)

MertoguuHi pekoMeHaanii (MeTOqMYHi

HAaCTaHOBMU) — BYPOOHNYO-TIPAKTITIHE
BUJIAHHA, 1110 MiCTUTb PEKOMEH ALl Ta
HAaCTaHOBM LIONO BUKOHAHHA MEBHUX
Iit, IpoLeciB, onepawiil IpaKTU4YHOL
(Bupo6HMyO0iL) missnbHOCTi. (Hayionany-
Huti cmanoapm Yipainu. Ingpopmauis
ma dokymenmauisi. Buoanms. OcHosHi
6uou. Tepminu ma eusHA4eHHA NOHAMD.
JCTY 3017:2015, 2016 p.)

Meropororif (Bif rpew. «MeTom» i ...«10-

Tisi») — BYEHH: PO METORM Mi3HaH-
HA i nepeTBOpeHHs cBiTy. CyKyIHICTb
IIPUIIOMIB JOCITIIPKEHH, 10 IX 3aCTO-
COBYIOTb Y OYAb-sKiil Haylli BifIIOBif-
HO f1o crrenniky 06’ €Ty il misHaHHS.
(CnosHux inwomosHux cnis, 1977 p.)

MicrenbKa 0CBiTa — OCBITa, 1110 TIEpEf-
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6avae 3000y TTA creljianbHKUX 3Ri6HOC-
Tell, eCTETUYHOTO JOCBiNY i IHHICHUX
Opi€eHTalill y IpOoLleci aKTMBHOI MIC-
TeLbKOI Ais/IbHOCTI, HAOYTTA 0CO60I0
KOMILZIEKCY ITpoeciiiHux, y ToMy 4mcii
BJKOHABCHKIX, KOMIIETEHTHOCTEN Ta
CIIpsIMOBaHa Ha npodeciiiHy Xymox-
HbO-TBOPYY caMoOpeasisalnilo 0co-
6MCcTOCTI i OTpUMaHHA KBamigikarrii
Y pisHMX BUJaX MIUCTeNTBa. MucTelbKa



MixHapogHa cTaHgapTHa KIacudikanisa ocBitn

OCBiTa BK/IOYAE: TI0YATKOBY MUCTELILKY
OCBiTYy, 0 3706yBa€eTbCA OTHOYAC-
HO 3 II0YaTKOBOIO Ta/ab60 6a30B0I0
CepefHbOI0 OCBITOIO i IIO/IATAE B Ha-
6yTTi 3;06yBaUYeM KOMIETEHTHOCTE!
HOYaTKOBOTO PiBHA B 06paHOMY BUi
MUCTEITBA; TPOQITbHY MUCTEIIbKY
OCBITY, 110 3006YBa€ThCsI Ha OCHOBI
MOYAaTKOBOI MUCTEIbKOI OCBITH OJTHO-
YaCHO 3 TIOBHOIO 3aTa/IbHO0 CEPETHBOI0
OCBITOIO Ta Opi€EHTOBAHA Ha IIPOJO-
B)XEGHHs HaBYaHHA Ha HaCTYIIHOMY
piBHiI MUCTelbKOI 0CBiTH; PaxoBy
nepefBUITy MUCTEIbKY OCBiTY, 11O
3100yBa€ETHCA HA OCHOBI IIOYaTKOBOI
MJCTeLbKOI Ta 6a30BOI cepeHbOI OCBi-
TH 3 OJHOYACHMM 3[00yTTAM IOBHOI
3arajbHOI cepeHbOI OCBiTM ab0 Ha
OCHOBI IIOBHOI 3arajIbHOI C€PeHbOI
OCBITM Ta IOJIATAE B HAbYTTi 3M06yBa-
YeM OCBIiTH ITPOdeciiiHNX KOMIIETEHT-
HOCTeJ! 33 IEBHOK MMCTEIIbKOIO CIIelTi-
a/IbHICTIO; BUIIYY MUCTEIbKY OCBiTY, 110
3000yBa€TbCs Ha OCHOBI podinbHOI
a60 ¢axoBoi nepegBUIIOl MUCTEI[BKOI
OCBITM Ta IIOBHOI 3arajIbHOI CepeHbOI
OCBiTHU i mO/IATaE B HAOYTTi 3K00yBa-
4YeM BUIIOI OCBITY KOMIIETEHTHOCTEN
BiJIITOBiJHOTO CTYII€H: BUIIOL OCBITU
(monop1oro 6akanaBpa, 6akanaspa,
MaricTpa, fokTopa dinocodii/mokropa
MMCTEITBA Ta JOKTOPA HayK) 3a IeB-
HOIO MUCTELIBKOIO CIIeliaIbHICTIO. (3a-
koH Yxpainu «IIpo ocsimy», 2017 p.)

MixBigoMua pajga 3 KoopgMHaLil
dyHmaMeHTaNbHNX i MPUKIATHUX
BOCTimKeHb B YKpaiHi — KOHCY/Ib-
TaTMBHO-/IOPafYMil OpTaH, yTBOPEHMI
HauionanbHoro akafiemiero Hayk YKpa-
iHU CIIINIBHO 3 LIEHTPaTbHUM OPTaHOM
BMKOHABYOI BIIA/IN, 1[0 3abe3reuye
dbopMyBaHHA Ta peanidye Aep>KaBHY
HOJTHKY Y cdepi HayKOBOi i HAYKOBO-

TEXHIYHOI JIiSI/IbHOCTI, Ta HAalliOHAJIb-
HYIMM Ta/ly3eBMMU aKafleMisAMM HayK
UL CIIPUAHHSA PO3BUTKY QyHIaMeH-
TaTbHUX JOCTIKeHb Ta epeKTUBHOMY
BUKOPUCTAHHIO IX pe3y/IbTaTiB y Ipu-
K/IaJIHYX JIOCTII/PKEHHAX 1 HAyKOBO-Tex-
HIYHMX PO3pOOKax 3a MPiopUTETHIMU
HAnpAMaMy PO3BUTKY HayKM i TeXHIKML.
(3axon Yipainu «IIpo Haykosy i HayKo-
80-mexHiuHy OianvHicmo», 2015 p., Ilo-
cmanosa Kabinemy Minicmpis Yipainu
«[Tumanns Mixeioom4oi padu 3 Koop-
OuHauii pyHoameHmanvHux i npuxknao-
HUX 0ocnioxnceHs 6 Yikpaini» 6i0 4 nunws
2018 p. Ne 526)

MixxnapopgHa crangapTHa Knacudi-
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Kanig ocsit, MCKO (International
Standard Classification of Education,
ISCED) — xnacudikaris ocBitu Ha
OCHOBI CMCTEMHOI XapaKTepUCTN-
KI OCBiTHIX IIpOrpaM i BiIIIOBigHMX
KBasidikaliil, cIyrye iHCTpyMeHTOM
360py, y3araJqbHeHH: Ta NPeJCTaB-
TIEHHA CTAaTUCTUYHMX JAHNUX IIPO OCBi-
Ty. MCKO 3anposapyxena JOHEC-
KO y 1976 p., nepernaganach y 1997
i 2011 pp. Y 2013 p. BUOKpeMIeHa
MCKO: ranysi ocBiTu Ta migroTos-
k1. HuHi € 0cHOBHOIO Mi>KHapO/IHOIO
K1acu}ikalilfHOW CHCTEMOIO OCBITH.
Y MCKO-2011 HacKpisHUM K1acu-
¢dikaniifHNM napamMeTpoM BU3Haue-
HO PiBHI OCBiTH, a TAKOX JOJATKOBI
KpuTepil (Hampukiaz, Ipu3HaYeHH,
Opi€HTalisA, TPUBANICTh OCBITHDOI
nporpamu), y MCKO-2013 — rany-
3i (mpoki, By3bKi i setanizoBaHi)
ocsitu. Konuerris MCKO mictuth
BJ3Ha4YE€HHS TAKMX IIOHATD, IK OCBiTa,
HiZTOTOBKA, HABYEHICTh, HABYAHHA,
KOMYHiKauis, inpopmauis romo. (Ha-
UIOHAZILHULL OCBIMHILL 27I0CAPIli: 8UU4A
ocseima, 2014 p.)



MixHapopHa cTaHgapTHa K1acudikania npodecii

MixxHapogHa cTaHgapTHa Knacudika-
uist npodeciit, MCKII (International
Standard Classification of Occupations,
ISCO) — opHa 3 OCHOBHMX MIXKHAPOS-
Hux kaacuikariii, gxa € iHcTpymeH-
TOM cycTeMaTu3anii pobit (3aHsATs,
npodeciit) BifMOBIAHO KO IpUTaMaH-
HUX iM 3aBgaHb Ta 0008’ a3kiB. MCKII
CIIyTy€: OCHOBOIO [/ Mi>KHapOJTHUX
3BiTiB, TOPIBHAHD Ta 0OMiHIB cTaTIC-
TUYHUMHA /i a]MiHICTpaTMBHMMM Ja-
HUMM 100 Ipodeciit; MOTEeIIo [is
PO3po06IeHHA HalliOHA/IbHYX i perio-
HampHMX Kaacudikariiit mpodeciit; cic-
TEMOIO, 1110 MOYKe Oy TH 6e3M0CepeHbO
BMKOPMCTaHA B KpaiHaX, AKi He MalOTh
BIACHUX HallioHa/IbHMX Kimacudika-
uiit. (Hayionanvruti oceimmiti enocapiii:
suwa ocsima, 2014 p.)
MixHapogHMIi CTAaHJAPTHUIT HOMeP
kuuru (International Standard Book
Number, ISBN) — yHikanbHMit Mix-
HapopHMiI ineHTH]IKaTOP Hemepio-
IVYHUX BUAHD, IO TPOCTaBIAETbCA
Ha KHUTaX 1 6polrypax He3ameXXHo
Bil cr10co6y iX BUTOTOB/IEHHS, PO3-
IIOBCIOJKEHH S, TUPAXY Ta 00CATy.
ISBN oHO3Ha4YHO 11 6€3IIOMUIKOBO
inenTudikye muie ofHe HellepiofIHe
BUJIAHHA O[HOTO KOHKPETHOTO BI/aB-
1141, € HETOBTOPIOBAHMM i BUKOPHUCTO-
BYETbCA TiNTbKY /1S IIbOTO BUTAHHA.
DyHKI1Iil HalliOHa/IbHOTO areHTCTBA
ISBN B Ykpaini Bukonye Jlep>xaBHa
HayKoBa ycTaHOBa «KHIDKKOBa ITajaTa
Ykpainu imeni IBana ®egoposar. (ISO
2108:2017. Information and documen-
tation — International Standard Book
Number (ISBN); Knuxckosa nanama
Ykpainu)

MixHapogHMIi CTAaHJAPTHUIT HOMeP
nepiogmuanoro Buganus (International
Standard Serial Number, ISSN) —

YHIKQJIbHUI Mi>)KHaAapOJLHMI ifeHTH -
(ikaTop IPyKOBaHMUX i eeKTPOHHNUX
HepiofVYHMX Ta IPOJOBXXYBaHNX BU-
TaHb. BuaHHAM, mo my6miKyoThcs Ha
Pi3HMX HOCIAX (EPYK, OH/ANH-Bepcis)
a60 pisHMMU MOBaMU, IPVCBOIOIOTH-
cs pisHi Homepu ISSN. Bupnansro, 1o
yO6/IiKY€EThCS B IeKiIbKOX Bepcisx,
IOJAaTKOBO NpucBoleThca ISSN-L,
1110 00’€HYE HeKilbKa Bepciit BUgaH-
HsA. Taknit HoMep IIOJIeTIIye IMONTYK
i mepena4y gaHuUX pisHUMU CTyXO6a-
MU, 30KpeMa, TIOIYKOBUMMY CUCTe-
MaMmn i1 iHpopmaniniHuMu 6asamMu
mauux. (ISO 3297:2017. Information
and documentation — International
standard serial number (ISSN); ISSN
International Centre)

Micue npoBafKeHHs OCBiTHBOI Ji-
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SANMBHOCTI — 00’€KT (MpUMillleHHA,
6yniBiis, 3eMenbHa OinsgHKa Ta/abo
TepUTOPis, Ta/abo iX CYKyIMHICTB), 110
PO3TaIIOBaHMIT 32 IEBHOIO aJJpecolo,
y MeXXax fAKOro (sKoi) IpoBaguThCs
OCBITHSA AisAIBHICTD 32 BiJIIIOBiTHOIO
crientianbHicTIO (TIpodeciero) uu rpy-
II0I0 CIIopifHeHuX mpodeciii, BinHe-
CeHMX JI0 OHOTO Ky1acy (IifK/Iacy, rpy-
i) KnacugikauiiiHoro yrpynoBaHHs
HaunionanpHoro knacudikaropa npo-
¢eciit 1K 003:2010 Ha eBHOMY piBHi
(piBHsX) BUILO, paxoBOi IepeBUIO]
a6o mpodeciitnoi (mpodeciitHo-TexHi4-
HOI) OcBiTK (KpiM Micllb IPOBEReHHS
IIPaKTUYHOI IiATOTOBKM, Y TOMY 4MCITi
IIpY ya/bHOMY HaBYaHHI) Ta y cdepi
MiC/IATUIIIOMHOL OCBIiTU, TTIOBHUM ITUKJT
OCBITHBOT'O IIPOLIECY HA TIEBHOMY DiBHi
(piBHX) ITOBHOI 3aranbHOI CEpPefHbOI
OCBITH, IiA/IPHICTD Ha PiBHI JJOLIKi/Ib-
Hol ocBiTu. (Ilocmanosa Kabinemy
Minicmpie Yxpainu «IIpo 3ameeposncen-
Hs JliyensiiiHux ymos nposaonenHs



MoHiTOpMHT AKOCTi OCBiTH

oceimHpoi disgnvHocmi» 6id 30 epyoHs
2015 p. Ne 1187)

MoO6inbHICTD — OfVH i3 KITFOYOBUX IIPUH-
1umiB GOpPMyBaHHs €BPOIMENCHKIX
IIPOCTOPIB BUILOI OCBITH i JOCTII/PKEHD,
110 nepen6adae pisSHOMaHITHI MOX-
JIMBOCTI JI/I BIIBHOTO IepeMillleHHsA
CTYJI€HTiB, BUK/IaJjadiB, JOC/Ii/JHUKIB,
aJIMiHICTpPaTOpiB y LMX NPOCTOPAX
3 METOI0 aKa/IEMi9HOTO i 3ara/IbHOKY/Ib-
TYPHOTO B3a€MO3baradeHHs, CIyTye
3a0€e3IeYeHHIO TICHOCTI 3a3HaYeHNX
€BPOIENCHbKNUX IPOCTOPiB. Baxxnuy
poib y 3abe3nedyeHHi MOOiIbHOCTI
3n00yBayiB BUILOI OCBITK BifirpaoTh
OCHOBHI iHCTpyMeHTU bononcpkoro
npouecy — €BporeiicbKa KpeTHa
TpaHCc(epHO-HAKOMMUyBaIbHa CUCTEMA,
Pamka xBasidikariit €EBporneiicbKoro
IIpOCTOPY BUILOI OCBiTH, [JogaTok o
JAIIOMA, @ TAKOXK EBPOIIEIIChKA 1 Hallio-
Ha/IbHi ccTeMM 3abe3IedeHHs AKOCTi
BuIoi ocBitn. (HayioHanvHuil oceimmii
enocapiii: uwia oceéima, 2014 p.)
Mopynapusania — miaxin go nobygno-
BJI OCBiTHbOI/HaBYa/IbHOI IPOrpaMm,
HpM AKOMY ii KOMIIOHeHTH (Kypcu/Ha-
BYaJIbHI AVCIUIIIIHM) MalOTDh OffHAKO-
BUit a60 KpaTHMII BUMIp. 3a IPOEKTOM
€C TioHiHT Ta EBPONEIICHKOIO KPERUT-
HOI0 TpaHC(epHO-HAKOMIIYBaTbHOIO
CHCTEMOIO PEKOMEH/IOBAHO TaKi Bapi-
AHTY KpeAUTHYX BUMIipiB: 5-10-15 abo
6-9-12-15. (HauioHanvHuii océimmitl
enocapiii: suwa ocgima, 2014 p.)
Mopmynp — HaBYaAbHUII KOMIOHEHT
OCBITHbBOI IIPOTPaMIH, Y AKill KOXKHUMI
TaKUii KOMIIOHEHT MiCTUTD OfJHAKOBY
a60 KpaTHy KinbKicTb kpennTiB EKTC
(nanmpuknag, 5, 10, 15). V pisHux xpa-
1HaX, OCBITHIX JJOKyMeHTaX MO Y/b
MO>Ke O3HaYaTy KOMIIOHEHT OCBiTHDOI
IpOrpamMu, Kypc, HaBYalbHY IMCINII-

TiHY, TPYIly HaBYaIbHUX JVICLIAII/IiH.
(HayionanvHuil oceimmiti enocapiii:
suwa ocsima, 2014 p.)

MopynbHa nporpaMa — OCBiTHA IIpoO-

rpama, sKa IIOjli/ieHa Ha cepilo cer-
MEHTIB O[HAKOBOT'O PO3Mipy Ta y AKiil
CTYIEHTY MOXYTb THYYKO pOpMyBa-
TU iHAMBiJya/IbHAI 3MIiCT HaBYaHHA
IUIIXOM Bi/TbHOTO BIOOPY HaBYaTbHIX
ZUCHUIUIiH abo MoaymiB. MopynbpHi
IporpaMy MOXXYTb HE MaTH 4iTKO
BU3HA4YEHOI IIOC/IiIOBHOCTI BUBYEH-
Hs OKpeMux Monynis. (Hauionano-
HUll 0C8iMHiti e710capiii: 6uwya oceima,
2014 p., Ilapu3svxe komionixe, 2018 p.)

Monoauit B4UEHUI — BUYEHUI BiKOM

110 35 pOKiB, AKUII MAa€ BUILLY OCBITYy
He HIDKYe APyroro (MaricrepchbKoro)
PiBH:, a0 BueHUIT BikoM 10 40 poKiB,
AKNI Ma€ HAYKOBUIL CTYITiHb JJOKTOpa
HaykK a00 HaBYA€ThCSA B JOKTOPAHTYPI.
(3axon Ykpainu «IIpo Hayxosy i Ha-
YK080-mexHiuHy OisimvHicmo», 2015 p.)

Monopunii 6akanaBp — OCBITHbO-IIPO-

(eciltHMII CTYMiHb, 110 35,00yBaETHCA
Ha TI04aTKOBOMY PiBHi (KOPOTKOMY Ijyi-
KJIi) BUIIOI OCBITH 1 IPUCYIKYETHCA
3aK/IaZlOM BUILOI OCBITU Y pe3y/IbTaTi
YCHIIITHOTO BUKOHAHHA 3700yBadeM
BUIOL OCBITM OCBiTHBO-IIpOdeciii-
HOI IporpaMu, 06CAT KOl CTAHOBUTD
120-150 xpeputis EKTC. O6car
OCBITHBO-IIpOeciltHOI Iporpamm As
3000y TTA CTYHEHs MOJIOAIIOro 6aKa-
JaBpa Ha OCHOBI CTyIIEHs MOJIOZIIOTO
CIenjiaicTa BUSHAYAETCA 3aK/IaOM
ocBiTi. Ocoba Mae mpaBo 3500yBaTH
CTYIIiHb MOJIOIIOTO GaKanaBpa 3a yMo-
BJL HAABHOCTI B HEl IIOBHOI 3arajibHOI
cepenHboi ocBiT. (3akoH Yipainu «IIpo
suugy ocsimy», 2014 p.)

MOHITOpUHT AKOCTi OCBiTH — cucTeMa

l'IOCTIiJIOBHI/[X i CCTEeMaTUYHUX 33aX0-



Momnorpadis

IIiB, 1110 3[iMICHIOIOTHCS 3 METOIO BU-
SABJIEHHS Ta BifiCTe)XeHHS TeHJeHI[ill
Y PO3BUTKY SIKOCTi OCBiTM B KpaiHi,
Ha OKpeMUX TePUTOPifX, y 3aKmajgax
ocBiTy (iHIIMX cy6’eKTaxX OCBITHBOI
IisAZIbHOCTI), BCTAHOBJ/IEHHA BifIIIOBif -
HOCTi GaKTUIHMX pe3yIbTATIB OCBIT-
HbOI JiATbHOCTI 11 3asABEHUM IIi/IsIM,
a TAaKOXX OIIiHIOBAaHH:A CTYIIEHS, Ha-
NpsIMY 1 IpMYMH BiXWIEHb Bif LiijIei.
MOoHITOpPUHT SKOCTi OCBiTH MOXKe 6y TH
BHYTPpillIHil Ta 30BHiIIHII. BHyTpim-
Hill MOHITOPMHI SIKOCTi OCBIiTU IIPO-
BOJIUTBCSA 3aK/IaflaMy OCBIiTH (iHIIMMU
cy6’ekTaMu OCBITHBOI AisIIBHOCTI).
30BHIIIIHiI MOHITOPUHT AKOCTi OCBITHI

HapyanbHa mporpama — HaBYajIbHE BU-
[aHHS, 1[0 BUSHAYAE 3MICT, 00CSIL, 0~
PAIOK BUBYEHHS 1 BUK/Ia[JaHH:I IIEBHOI
HaB4YaabHOI pucuumutinm. (Havyionany-
Huti cmanoapm Yipainu. Indopmavis
ma 0okymenmauis. Budanns. OcHosHi
suou. Tepminu ma 8U3HAUEHHS NOHAMND.
TICTY 3017:2015, 2016 p.)

HapuanbHe BUJaHHA — BUIAHHS, 110
MICTUTDh CUCTEMATU30BaHI BifoMOCTi
HayKOBOTO a00 MPMK/IaJHOTO XapaKTe-
PY> BUK/IaJieHi y 3py4Hili [y BUBYEHHSA
it BuKIaganus dopmi. (HauionanvHuil
cmandapm Yipainu. Ingpopmauis ma
doxymenmauis. Buoanns. OcrosHi
suou. Tepminu ma 8U3HAUEHHS NOHAIMND.
TICTY 3017:2015, 2016 p.)

HaByanbHMi1 HAOYHMIT MOCIOHUK —

HaBYaJIbHUI MTOCIOHUK, OCHOBHUM
3MICTOM SIKOTO € 300pakeHHsI, 110
YHAOYHIOIOTb IIpeAMET HaBYya/lbHOL
mucuunninn. (HauyioHanvruil crman-
dapm Yxpainu. Inpopmauis ma ooxy-

MOXKe TIPOBOAUTHUCS OYb-IKVIMY OpTa-
HaMM, MiiITPMEMCTBAMH, YCTAHOBAMI,
opraHisanisiMu, iHIIMMU IOPUANIHUMUI
0co0aM, 110 31IICHIOIOTh He3aleXXHe
OI[iHIOBAHHS SIKOCTi OCBIiTU Ta OCBIT-
HbOI JiiAnbHOCTI. (3akon Yipainu «IIpo
oceimy», 2017 p.)

Mownorpadisz — HaykoBe a60 HayKOBO-

HOIY/IApHE BUJAHHA, [0 MICTUTD TIOB-
He OCTiIKeHHs ofHiel npobnemu a6o
TEMI Ta Ha/Ie)KUTh OJTHOMY M KilTbKOM
aBTopam. (Hayionanvruii cmanoapm
Yipainu. Inopmauis ma 0oKkymeH-
mauis. Budanus. Ocrosni eudu. Tep-
MiHU ma susHaveHHs nousmov. JJCTY
3017:2015, 2016 p.)

menmauis. Buoanns. OcHosHi 6udu.
Tepminu ma 6uUSHAYEHHS NOHIMD.
JICTY 3017:2015, 2016 p.)

HaBuanpHuit NOCiIOHMK — HaBYa/IbHE

BUJIQHHS, 1[0 OTIOBHIOE 260 YaCTKOBO
(ToBHicCTIO) 3aMiHIOE MIAPYYHUK i Ma€e
BigmoBigHwit odiuiriHo Hagauwit rpud.
(HavionanvHuii cmanoapm Yipainu. In-
popmauis ma dokymenmais. Buoanms.
OcHosHi uou. Tepminu ma susHAUeHHS
nonsmo. JCTY 3017:2015, 2016 p.)

HaByanpHO-METOMMYHMIT MOCIOHMK —

HaBYaJIBHUI IOCIOHMK, OCHOBHUM 3MicC-
TOM SIKOTO € METOJMKa BUK/IalaHHA
HaBua/IbHOI gucunitinm (ii posginy,
JacTVHM) a00 METORMKA II[Of{0 PO3BUT-
Ky Ta BUXOBaHHs ocobucrocri. (Ha-
yionanvHuti cmanoapm Yipainu. In-
opmauis ma dokymenmais. Buoanms.
OcHosHi uou. Tepminu ma sUsHAUeHHS
nonsmy. JCTY 3017:2015, 2016 p.)

HaBuanpHo-peabimiTaiiiHmit qeHTp —

3aKJjIaj] 3arajbHOI cepeJHbOI OCBITU



HaykoBa (HayKoBO-JOC/IiffHA... ) yCTaHOBA

IUIA JiTel 3 0COOMMBUMM OCBITHIMM
noTpe6aMu, 3yMOBIICHMMIY CKJIaTHU-
MM TIOPYIIEHHAMM PO3BUTKY. (3aKoH
Yxpainu «IIpo ocsimy», 2017 p.)
HapyannsA/HaBYeHicTh — iHAMBITYab-
He OITaHYBaHH: a60 3MiHIOBaHHS iH-
¢dbopmariii, 3HaHb, PO3yMiHb, HOITIANIB,
LiHHOCTEM, YMiHb, KOMIIETEHTHOCTEN
4l BUMHKIB Yepes [JOCBif, IPAKTUKY,
BUBYEHHA a00 BUK/TafaHHA 32 Mixk-
HapOJJHOI0 CTaHNAPTHOIO Kmacudikarti-
ero ocsity 2011, 2013 pp. (Hayionany-
HUTL 0C8IMMITL e710Capiti: 6Uw4a 0ceima,
2014 p.)

HasyanHA BOPOJOBXK XKUTTA — IIPO-
Ijec HaBYaHHA 3a Oyab-akuMu ¢op-
Mmamu (popmanbHe, HepopManbHOE,
indopmanbHe, BUMaIKOBe/CIIOHTAHHE,
no6iyHe), piBHAMY (HigpiBHAMY, LU-
KJIaMM) Ta nepiogamu (TpUBaJIiCTIO)
BIIPOJOBX Ycboro XUtTA. (Hayionans-
HUTL 0C8IMMITL e710Capiti: 6Uw4a 0C8ima,
2014 p.)

HaBueHicTh HaBYATUCA — 3TaTHICTh
[0 OpraHisalil i HOCTITHOTO IIPOJO-
B)X€HHs BJIACHOTO iH/IMBiflya/TbHOTO
Ta/abo rpymnosoro Hap4yaHHA. Hapye-
HiCTb HaBYATHCA € OGHIEI0 3 KTIOYOBUX
KOMIIETEHTHOCTeT 0CO0M, 110 BU3HA-
yeHi EBpomneiicbkuM IlapramenTom
i Pagoro €Epponericrkoro Corsy, Ta
BK/II0YA€ OL[iHIOBAaHHA CBOIX HaBYalb-
HMX TTOTPeb, IPOIIecy Ta Iporpecy, Bu-
3HA4YeHHs MOX/IMBOCTEN MOJ0TaHHA
HepEeIIKO, /I YCIiIIHOTO HaBYaHHA,
BiJITIOBiTHY MOTMBALIiIO i BIEBHEHICTD.
(HayionanvHuil oceimmiii enocapiii:
suua ocsima, 2014 p.)

Harnaposa (nmikmyBanbHa) paja 3akmagy
OCBIiTI — CTBOPIOETHCA 3a PillleHHAM
10r0 3aCHOBHMKA BifITIOBITHO JIO CIIe-
IjiabHUX 3aKOHiB. PYHKIIIT HArIAKOBOL
(mikyBa/IbHOI) pajy 3aKIafgy OCBIiTH

IIOJIATAIOTD Y CIIPUAHHI BUPILIEHHIO
NIepCHEKTUBHIX 3aBJJAHb POSBUTKY 3a-
K/Iafly, 3aTy4eHHI0 (DiHAHCOBMX pecyp-
ciB 1714 3a6e3neyes s oro JisIbHOCTI
3 OCHOBHUX HaIIPsIMiB PO3BUTKY i 371ii1-
CHEHHIO KOHTPOJIIO 3a X BUKOPUCTAH-
H:AM, epeKTUBHIII B3aeMOpii 3aKmIagy
OCBITH 3 OpraHaMy JieP>KaBHOI BT/l Ta
OpraHaMy MiCIIeBOTO CaMOBPs/TyBaHHS,
HayKOBOIO I'POMAaZCbKiCTIO, TPOMa/-
CbKMMM OPTaHi3aliiMiu, OPUANIHIMI
Ta QiswaHNMM 0cobamu. (3akon Yipai-
Hu «IIpo oceimy», 2017 p.)

HaxonmyenHa KpeauTiB — mpoljec 1o-

CITiJOBHOTO OTPMMAaHHA KPEAUTIB 3a
HaBYaHHA B paMKaX OCBiTHbOI IpOrpa-
M, BIIIIOBIZHO 0 BUMOT KOl IOTPi6-
HO OTPMMATY IIEBHY KiNbKiCTb Kpein-
TiB 714 ii ycmimHoro 3akindeHHA. Kpe-
JUTU IPUCBOIOIOTHCSA | HAKOIMIYIOTHCA
JIMIIE TOZi, KO/IU YCIiIITHE JOCATHEHHSA
3mo6yBayeM BUILOI OCBITH BUSHAYEHNX
(ouikyBaHMX) pe3y/nbTaTiB HaBYaHHA
HifTBep/>KeHe olliHIOBaHHAM. Kpe-
IUTY MOXYTb B3aEMHO BM3HABATUCS
MK OCBiTHiMU IIpOrpaMaMI B OfHO-
MY BUIIOMY HaBYa/JIbHOMY 3aKmafi/
3aK/Ia/li BUIIOI OCBiTH, MK pisHUMMI
3aK/IajaMM B MeXKaxX KpaiHu a6o Ha
MDKHapofHOMY piBHi. Y 6yib-sAKOMY
BUIIAJIKy JIMILE BUILIMI HaBYa/IbHUIL
3aK/Iajl/3aK/az, BUILIOL OCBIiTH, 110 IIPK-
CymKye KBamidikaiiio, BM3HaYae, sAKi
KpeJUTH, OTPUMaHIi B iHIIMX MiCLAX,
MOXYTb OYTU 3apaXoBaHi K JacTVHa
po60TH, HeOOXiTHOI /I PYCYIPKEHHS
kBayidikauil. (HayionanvHuii oceimmiil
enocapiii: uuia océima, 2014 p.)

HaykoBa (HayKoBO-JOCTiTHA, HAYKOBO-
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TEXHONOTiYHa, HAYKOBO-TeXHi4Ha,
HayKOBO-NPAaKTNYHAa) yCTAHOBA —
IOpUAMYHA 0coba He3a/Ie)XHO Bin opra-
HisariitHO-1IpaBoBoi popmu Ta popmu



Haykosa npopykuia

B/IACHOCTI, yTBOPEHA B YCTAaHOBJICHOMY
3aKOHOMIAaBCTBOM MOPAJKY, /A AKOI
HayKoBa Ta (a60) HayKOBO-TeXHiuYHa
IiANBHICTD € OCHOBHOIW. (3akoH Ykpa-
inu «IIpo HayKosy i HAyK0B0-mMexHiUHy
Oismonicmoy, 2015 p.)

HaykxoBa (HaykoBO-TeXHi4Ha) IPORYK-
1ig — HayKoBuii Ta (a60) HayKOBO-
TeXHIUHWIT (IPUKIaJHMIT) pe3ybTar,
IIpM3HAYeHui! s peanisanil. (3akon
Yxpainu «IIpo Hayxosy i HayKko8o0-mex-
HiuHy OisnvHicmo», 2015 p.)

HayxoBa (HayKoBo-TexHiyHa) po6oTa —
HayKOBi JOCTII)KeHHA Ta HAYKOBO-TeX-
HiuHi (eKcIepyMeHTaIbHI) pO3pOOKI,
NIpOBeieHi 3 METOIO0 OfIeP>)KaHH:A Ha-
YKOBOTO, HAyKOBO-TeXHi4HOTrO (mpu-
KITaJHOTr0) pe3ynbTrary. OCHOBHUMMU
BUJJaMJ HayKOBOI (HaYKOBO-TeXHIYHO])
po6OTH € HAYKOBO-JOCII/HI, JOCTIf-
HO-KOHCTPYKTOPCbKi, TPOEKTHO-KOH-
CTPYKTOPCBKi, IOCTiTHO-T€XHO/IOTi4Hi,
TEXHOJIOT14YHi, IIOIIYKOBi Ta IPOEKTHO-
HONTYKOBi pOOOTH, BUTOTOBJIEHHS JIO-
CTIIHUX 3pa3KiB ab0 MapTiit HayKoBO-
TEXHIYHOI IIPOJYKILil, @ TAKOXX iHILI PO-
60T, OB’ sA3aHi 3 JOBEJIeHHAM HOBUX
HayKOBJX i HAyKOBO—TEXHIYHUX 3HAHDb
O CTalii IPAKTMYHOTO BUKOPUCTAHHS.
(3axon Ykpainu «IIpo Hayxosy i Ha-
YK080-mexHiuHy OisinvHicmo», 2015 p.)
HaykoBa Ta HayKOBO-TeXHiYHa Jidb-
HiCTb y 3aK/Iafax BUILOI OCBiTH —
HeBIJJ €EMHa CKJIaZl0Ba OCBITHBOI Jis/Ib-
HOCTI i IPOBaINTHCA 3 METOXO iHTErpa-
11il HayKOBOI, OCBiTHBOI i BUPOOHIYOI
IiSITBHOCTI B CUCTEMi BUIIOI OCBIiTH.
(3axon Ykpainu «IIpo Hayxosy i Ha-
YK080-mexHiuHy OisinvHicmo», 2015 p.)
HayxoBa giAnbHicTh — iHTeNeKTyanbHa
TBOpYa JiA/NbHICTD, CIPMOBaHa Ha
Ofiep>KaHHS HOBUX 3HaHb Ta (ab60) 1o-
HIYK IIJIAXIB IX 3aCTOCYBaHHS, OCHOB-

HVMM BUJAMI SKOi € pyHIaMeHTasIbHi
Ta IIPUK/IA/IHI HAYKOBI JJOCTiKEHH .
(3akon Ykpainu «IIpo Hayxosy i Ha-
YK080-mexHiuHy OisimvHicmy», 2015 p.)

HaykoBa excnemunia — opraHisaniii-

Ha GopMa HayKOBUX JOCIi/KEHb, 110
nepep6adae MOZOPOXK, MOI3MKY, Bif-
PAMKEHHA HayKOBOTO MpaljiBHMKA
(rpymny HayKOBUX IpaliBHMKIB) 3 Me-
TOIO 3000y TTA eMIIPUYHIX BiTOMOCTeit
I/ OTPUMAHHA IPaKTUYIHOTO JOCBify
Ta IOja/IbIINX TEOPETUIHUX y3arajb-
HeHb y BifIIOBixHII ranysi Hayk. (3akon
Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OismvHicmo», 2015 p.)

Haykosa papga HanionansHoro ¢poHnmy
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JOCTiKeHb YKpaiHU — KoJIeriajb-
HMI1 opral ynpasninHa Haionans-
HOTro (QOHJTY HOCTiKeHb YKpaiHu, Ha
AKUI TOKTAA€ThCS, 30KpeMa, HayKo-
BO-EKCIIEPTHE Ta HAYKOBO-METONNY-
He 3a0e3ne4eHHs AisIbHOCTI PoHpy.
HaykoBa papga Hanionanpaoro ¢poumy
TOCTimKeHb Ykpainu: 1) pospobise:
IIPOEKT 3arajbHoi cTparerii po6oTn
HarnjionansHoro GpoHRY BocifKeHb
Ykpainu; Iponosuiii Moo mnepeti-
Ky HaIIpAMiB I'PaHTOBOI MiATPUMKI
HarnjionansHoro GpoHRy BocifKeHb
YKpainu; mopAJOK Ta METOMYHE 3a-
GesreueHHs IPOBeMIeHHs eKCIIepTU3H
IPOEKTIiB 3 BUKOHAHHA HAyKOBUX J0-
CITPKEeHD i po3p0o00K, 1110 TOAITHCA
HarjonanpHOMY QOHAY FOCTIIKEHb
YKpainu #ma y4acTi B KOHKYPCHUX
Binbopax; 2) 3saTBepAXKye: TeMaTny-
Hi HaIpsAMM Ta YMOBU NPOBEJEHHA
KOHKYpCHUX Big6opis Hanjionans-
HUM GOHJIOM FOCIIIKeHb YKpaiHy;
pe3ynbTaTy KOHKYPCHOTO Binbopy
HanionanbHuM GOHIOM JOCTIHKEHD
YKpaiHyu IpOeKTiB 3 BUKOHAHHA HAayKO-
BIX JJOCTIIKeHb i po3po6ok. (3akon



Hayxose craxyBaHH:A

Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OismvHicmo», 2015 p.)

HayxoBe BMaBHMIITBO — BUJaBHUI]-
TBO — IOPUINYHA 0c06a, OCHOBHUM
BUJIOM JIisSI/IBHOCTI SIKOI € BUJIaBHUYA
IiAIbHICTD, CIPAMOBAaHA Ha BUCBIT-
JIEHHA Pe3y/NbTaTiB HayKOBOI, HAYKO-
BO-T€XHIYHOI, HAYyKOBO-IIe/IarOrivyHOI,
HayKOBO-OpraHisalliliHol AiAMbHOCTI,
ONPV/IIONHEHHA HayKOBUX PE3YNbTaTiB,
IpeJiCTaB/IeHHA HayKoBOI (HayKOBO-
TeXHiYHOI) MPOAYKIii, a TAKOX KO-
CIIiJPKEHD y Ta/lysi Teopil Ta METONVIKI
HayKOBO-BUIABHNYOI CIIpaBIL. (3aKoH
Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OismvHicmo», 2015 p.)

HayxoBe BumaHHa — TBip (y3araab-
HIOI0Ya HayKOBa IIpalls, MOHOrpadis,
30ipHMK HayKOBUX IIpallb, 30ipHUK
JNOKYMEHTIB i MaTepiaiiB, Te3u Ta Ma-
Tepiany HayKOBMUX KOH(epeHIiil, aB-
TopedepaT fucepTaLii, NpenpuHT,
CTIOBHUK, €HLIIMK/IONE/is, HAYKOBUI
IOBiTHNK 200 MOKaXXYMK, HAyKOBe ITe-
pionuyHe BUIAHHA TOIIO) HAYKOBOTO
XapakTepy, 1[0 IPOJIIOB MPoLefypy
HayKOBOTO PelLleH3yYBaHHsA Ta 3aTBEP-
JIDKeHHs [0 APYKY BUEHOI0 (HaYKOBOIO,
HAayKOBO-TeXHIYHOI0, TEXHIYHOIO) pa-
JIOI0 HAYKOBOI YCTaHOBY ab0 BUIIIOTO
HaBYa/IbHOTO 3aKMaJy, pelaKILliliHO-BI-
JlaBHIYE ONPAIJOBAHHSA, BUTOTOB/IEHNI
IIIAXOM APYKYBaHHS, TUCHEHHS a60
B iHIMII c110ci6, MicTuTh iHdOpMalio
IIPO pe3yIbTaTy HayKOBOI, HAYKOBO-
TEXHIYHOI, HAYKOBO-II€[arOriyHoi,
HayKOBO-OpraHisalliliHol AiAMbHOCTI,
TEOPETUYHNUX 9 eKCIIEPUMEHTATbHIX
RoCTiKeHb (HayKOBO-JOCTiTHE BU-
JIAHHS); MiITOTOB/IEH] HAYKOBIIAMMU 1O
nyO6iKawil TeKCTI ITaM SITOK KY/IbTYPH,
ICTOpMYHKX JOKYMEHTIB UM JIiTepa-
TYPHUX TeKCTiB (apxeorpacdiune abo

IKepello3HaBYe BUJIAHHA); HAYKOBO
CUCTEMATM30BaHI JaHi 9 MaTepiann,
IO Bi0OpaXKaroTh iCTOPIiI0 HAYKM Ta
CYYacCHMI CTaH HayKOBOTO 3HaHHA (Ha-
YKOBO-[J0BiIKOBe a0 HayKkoBO-iHpOP-
ManijiHe BUFaHH:A), IpU3HadYeH] [
NOIIVPEHHS, 110 BiINOBiAI0TH BUMO-
raM HalliOHA/IbHUX CTAHJAPTIiB, iHIINX
HOPMAaTUBHUX IOKYMEHTIB 3 IUTaHb
BU/AaBHIYOT0 0pOpMIIEHH ], TTONirpa-
¢ivHOrO i TeXHiYHOTO BUKOHAHHS. (3a-
KkoH Ykpainu «IIpo Haykosy i Hayko60-
mexHiuHy OisnvHicmoy», 2015 p.)

HaykoBe BifpAmKeHHA — BifIpAKeHHA

HayKOBOTO (HayKOBO-IIeaTOTiYHOTO)
mparnjiBHUKa, aclipaHTa, ajJ IOHKTA,
TOKTOpPaHTA Ha EBHMI CTPOK JI/IA ITPO-
BeJleHH: HayKOBOI 200 HayKOBO-TIefia-
roriyHoi po60TH, y4acTi B HAYKOBUX
KOH(epeHLifAX, CUMIIO3iyMax, ceMiHa-
Pax, HayKOBMUX IIKOJIaX, EKCIeAUIIiAX
1103a MiclieM JI0r0 OCHOBHOI po60TI
(pa acnipaHTiB, af’ IOHKTIB — 1032
Mic1ieM HaBYaHHA), 3a HasIBHOCTI 3a-
IpOIIEHHsA CTOPOHH, 110 MPUIIMaE,
a60 HalpaBJIeHH: YCTaHOB, Jie TIpa-
IJ0€ BYeHMIT. TepMiH HayKOBOTO Bifi-
PAIYKEHHs He MOXKe TepeBUIyBaTH
90 pHiB, KpiM BUIIafKiB, KON Bifi-
PAPKeHHs 0B A3aHO 3 JOBTOTPMBa-
71010 HAYKOBOIO eKCIeuIier0. (3aKoH
Yxpainu «IIpo Hayxosy i HayKo60-mex-
HiuHy OisnvHicmo», 2015 p.)

HaykoBe cra)kyBaHH:A — ITiIBUIIEHHA
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PiBHA TEOPETUYHOI Ta IPAKTUYHOI ITifI-
TOTOBKM, IPOBEJIEHH: aBTOPChKIX JI0-
CTIi/[)KEHD 3 BUKOPYICTAaHHAM Cy4acHOTO
o6/magHaHHA i TeXHOMOTit, OllaHyBaHHS
HOBITHIX YHIKa/IbHMX METOfIiB, HAOYTTS
TOCBiZy IPOBaJ KEHHA HAayKOBO-T0-
CiHOI BisANMbHOCTI, 3a6e3IeYeHHs
inpopmanitHoro 06MiHy Ta po3LIN-
PeHHA HayKOBMX KOHTaKTiB. CTpokK



Haykosuit npoexT

HAyKOBOTO CTa)XyBaHHS He MOXKe Ilepe-
BUILYBaTy ABOX POKiB. 3 ocobamy, sKi
HaIPaB/IATHCA Ha HAYKOBE CTaXY-
BaHHs, YK/IQla€ThCsA IOTOBIp PO Ha-
IIpaB/IEHHA IX HAa HAYKOBE CTAKYBaHHSA
10 iHIIIOI HAYKOBOI YCTAaHOBU, BULILOTO
HaBYa/IbHOTO 3aK/afy. (3axkon Ykpainu
«IIpo Haykosy i HAYKOB0-mexHIuHy 0i-
snavHicmo», 2015 p.)

Haykosuii (HayKoBO-TeXHIYHUII) IPoO-
€KT — KOMIITIEKC 3aXOfIiB, TIOB’I3aHUX
i3 3abe3MevYeHHAM BYKOHAHHSA Ta 6e3-
IOCepeHIM NIPOBENEHHAM HayKOBUX
HocmimKeHb Ta (a60) HayKOBO-TeXHIY-
HIX PO3pOOOK 3 METOIO JOCATHEHHA
KOHKPETHOTO HayKOBOTO 260 HayKOBO-
TEXHIYHOTO (IMPUK/IAJHOrO) Pe3y/IbTa-
Ty. (3akon Yxpainu «IIpo Hayxosy i Ha-
YK080-mexHiuHy OisinvHicmo», 2015 p.)
HayxoBmuii >xypHam — >XypHaJl, KUl
MICTUTDb HayKOBi Iy6Omikauii mpo Te-
OpETUYHI J1 IPUK/IAJHI JOCTiKEHH.
3a [iTbOBYMM NPU3HAYEHHAM HayKOBi
JKYPHa/IN MOJINAANTD Ha HAYKOBO-
TeOpeTNYHi, HAyKOBO-NIPAKTUYHi Ta
HayKoBO-MeTofin4Hi. HaykoBo-mpak-
TUYHUI XXYPHAI, AKUI MICTUTD Iy0-
JiKalil 3 TEXHIYHUX HayK, € HAYKOBO-
TeXHIYHMM XypHanoM. (Hayionanvruti
cmandapm Yipainu. Ingopmauis ma
ooxymenmauis. Budanns. OcHo8Hi
6uou. Tepminu ma 8U3HAUEHHS NOHAMD.
JCTY 3017:2015, 2016 p.)
HayxoBwuii nineii, HayKoBmii mimesi-
iHTepHAT — 3aKJjaf cleliani3oBaHOl
ocsitu II-1II a6o III cTymens Hayko-
Boro npodinto. (3axorn Yxpainu «IIpo
ocsimy», 2017 p.)

HayxoBuit 06’€KT, 1[0 CTAHOBUTD Ha-
IioHaIbHe HaJ0aHHA — YHIKaIbHUI
00’€KT, 1110 He MiITa€ThCs BiATBOPEH-
HIO, BTpaTa ab0 pyliHyBaHH: SKOTO
MaTUMe CepIIO3HiI HeraTUMBHI HACTiKN

IJ1 PO3BUTKY HayKM Ta CyCHi/bCTBA.
Jlo HayKOBUX 00’€KTiB, IIJ0 CTAHOBIIATDH
HalliOHa/IbHe HaI0aHH:, MOXYTb Oy TH
BiiHeceHi: YHiIKa/IbHI 06’ €KTU My3eil-
HIX, apXiBHMX (OHAIB, KOMEKIIii, 0c06-
JIMBO LIiHHI Ta PifKicHI BUIaHHA, iH1Ii
IaM’ ATKY icTopii Ta KynbTypy; indop-
MauiiiHi GoHAY; OCIiHI YCTaHOBKI,
o6afHaHHA, OMITOHM; IPUPOSHI Ta
6iocdepHi 3aI0BiTHMKY, HaLliOHATbHI
HPUPOJHI MAPKY, 3aKa3HUKM, aM ATKH
npupony, 60TaHiYHI caju, JeHAPOIIO-
riyHi mapKy, iHLIi IPUPOJHI TEPUTOPIi
Ta 00 €KTH, LITYIHO CTBOPEeHi 00’ €KTHI
HIpPYUPOTHO-3aMIOBITHOTO (HOHLY, 11O
HOTPeOYIOTh MiATPUMKMY, He Tepe-
6avyenoi 3akoHoM Ykpainn «IIpo npu-
pomHO-3anoBigHMIT GoHp YKkpaiHm»,
a60 IX OKpeMi JacTMHI, 30KpeMa 6oTa-
HiuHi, 300710Ti4Hi, MiKpo6iomoriuni Ta
iHIIII KOJIEeK1ii; iHIIi YHiKa/IbHi HayKOBI
o6’extn. (3axon Yipainu «IIpo Hayxo-
8y i HAYK080-MexHiuHy OiAnbHICMb»,
2015 p.)

HaykoBuii migposgin — cTpykTypHuMit
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HipO3AiN PUANIHOL 0CO6M, OCHOB-
HVIM 3aBJJAaHHAM AKOTO € IPOBa/I)KEH-
Hs HayKOBOI, HAyKOBO-TeXHIYHOI a60
HayKOBO-OpraHisalliliHoil AiANbHOCTI,
y LITaTi AKOTO IOCa/i HAYKOBUX ITpa-
LiBHMKIB CTAHOBJIAATh He MeHII s1K 50
BificoTkiB. Tunamy HayKoBOTO Mifipo3-
Oiny € iIHCTUTYT, HAyKOBO—/JOC/IiHa
YaCTUHA, YIIPaBJIiHHA, BilJJi/IeHHA,
KOMIIJIEKC, LIeHTP, Bifmin, nabopa-
TOpif, cexuis, ceKkTop, 610po, rpyma,
dinian, gocmifHa cTaHLisAg, JOCTifHE
nose, 6OTaHIYHNIL Caf, JeHAPOIapK,
ob6cepBaropis, HaykoBa (HayKOBO-TeX-
HiuHa) 6i6mioTeka, HayKOBMII (HayKO-
BO-TeXHIuHMIT) My3eit. (3axon Ykpainu
«IIpo HayKkosy i HAYK080-mexHiuHy Oi-
anvHicmv», 2015 p.)



HaykoBi ¢paxoBi Buganusa Ykpainu kareropii «b»

HayxoBuit npaniBHuK — BUeHMIT, AKUIA
Ma€ BUIY OCBiTy He HIDKYE JPYTOro
(maricTepcpKoro) piBH#, BiZIOBIFHO 10
TPYZIOBOTO JOTOBOPY (KOHTPAKTY) IPO-
(eciitHO TPOBaANTD HAYKOBY, HAYKOBO-
TEXHIYHY, HAyKOBO-OpraHisaliliHy, Ha-
YKOBO-IIE[JarOTi4HY JisA/IbHICTD Ta Ma€
BifnoBigHY kBaTidikalito HesameXHO
Bi/l HAABHOCTi HAYKOBOTO CTYIIE€HA
a60 BUEHOTO 3BaHH, Hi[TBEPKEHY
pesy/IbTaTaMy aTecTalil y BUIafIKax,
BU3HAYEHUX 3aKOHOMIABCTBOM. (3aK0H
Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OismvHicmo», 2015 p.)

HaykoBuii pe3ynbTaT — HOBe HayKOBe
3HaHHA, Ofiep)KaHe B Impolleci pyHma-
MEHTa/IbHUX 200 IIPUKIAJHNX HAYKO-
BMX JOCTIIKeHb Ta 3adikcoBaHe Ha
Hocisx iHopmanil. HaykoBuit pesyb-
TaT MoXe OyTu y popwmi 3BiTy, ony6mi-
KOBaHOI HayKOBOI CTaTTi, HAYKOBOI JJ0-
IIOBi/li, HAYKOBOT'O IOBiJJOM/IEHHSA IIPO
HayKOBO-JIOCTiTHY pPobOTY, MOHOTpa-
(biYHOTO HOCTIIKEHHSI, HAYKOBOTO Bifi-
KPUTT, IPOEKTY HOPMaTHBHO-IIPABO-
BOTO aKTa, HOPMAaTMBHOI'O JJOKYMEHTa
a60 HayKOBO-MeTOIUYHYX JJOKYMEHTIB,
HiITOTOBKA SIKMX IIOTpebYe IpoBefIeH-
H:A Bi/IIIOBITHMX HAYKOBUX JOCTI[KEHD
a60 MiCTHUTb HAyKOBY CK/IafIOBY, TOLLIO.
(3akon Ykpainu «IIpo nayxosy i Ha-
YK080-mexHiuHy OisimvHicmy», 2015 p.)
HayxkoBuii piBeHb BUII[01 OCBiTH — BifI-
noBifjae fecaTomy piBHIo Harjionann-
HOI paMKu KBasnidikariiit i mependadyae
HaOyTTs KOMIIETEHTHOCTeI! 3 po3po6-
JIEHHA i BIIpOBa/PKEHHA METOJO0/IOTIL
Ta METOMIVKY JOCTiTHUIIBKOI pOOOTIL,
CTBOPEHH:A HOBUX CUCTEMOYTBOPIO-
104X 3HaHb Ta/ab0 MPOTPeCUBHNIX
TeXHOJIOTi, PO3B’sI3aHHS Ba)KJIMBOI
HayKoBoI a60 IpyUKIafHOI IpobeMI,
AKa Mae 3araJibHOHaI[iOHaTbHe a0

cBiTOBe 3HaUeHHs. (3akoH Ykpainu
«IIpo suugy oceimy», 2014 p.)

HayxoBi ¢axoBi Bupanus Ykpainu

KaTeropii «A» — HayKoBi lepiofin4Hi
BUJaHHA, 1[0 BKIIoueHi fo [epenixy
HayKOBMX (paXOBMX BUJJaHb YKpaiHU
KaTeropii «A» i BHeceHi 1o MiXKHa-
POJHMX HaYKOMETPUYHNX 6a3 JaHUX
Web of Science Core Collection Ta/a6o
Scopus. (Hakas Minicmepcmaa ocsimu
i Hayku Yxpainu «IIpo 3ameeposcens
ITopsoxy gpopmyeanns Ilepeniky Ha-
yKo8UX paxosux eudanv Ykpainu» 6io
15 ciung 2018 p. Ne 32)

HayxoBi ¢axoBi Buganus Ykpainu
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Kareropii «b» — HaykoBi nepiognyni
BUJaHHA, 10 BKIIoueHi fo [epenixy
HAayKOBMX (aXOBMX BUJJaHb YKpaiHU
Kareropii «b» i MaloTb CBiZOITBO PO
Iiep)KaBHY peecTpallito 3aco6y MacoBoi
indopmarii i3 3araspHOIEP>KaBHOIO
Ta/abo 3apy6ixkHOI0 cdeporo itoro
PO3MOBCIOIKEHHA (I TIepioANIHIX
IPYKOBaHMX HayKOBUX BUfaHb); ISSN-
HOMeEp; JOTPUMYIOTbCs 3asB/IE€HO] Ile-
PiOAMYHOCTI; IPUCBOKIOTH KOXXHOMY
ony6/1KOBaHOMY MaTepiany MKHapOZ-
Huit nudposuit inentudikatrop DOI
(Digital Object Identifier); matotb web-
CaliT 3 YKPAalHCbKMM Ta aHIIINICbKUM
inTepdeiicamu (inTepdeiic moxe
MarT¥ iHII iHO3eMHi MOBU, TTOB’sA3aHi
3i cdeporo mommpeHHs BUAaHH:) a60
web-cTopinky BugaHHA Ha web-caiiTi
3acHOBHMKA (CIIIB3aCHOBHUKA) BU-
IDaHHS; pO3MIIIYIOTh Ha ImaTdopmi
«HayxoBa nepiopnka Ykpainu» B Ha-
nioHanbHil 6i6mioTeni Ykpainu imeni
B.I. Bepnagcpkoro HAH Ykpainu ta
B HaiionanbHOMYy penosurapii aka-
JeMiYHUX TEKCTIB y pasi BiIKpUTOro
TOCTYITy eIeKTPOHHMUX KOIIiii BU/IaH-
Hs, a 32 YMOBM PO3IIOBCIOJKEHHA 3a



Haykosi ¢paxosi Bugannsa Ykpainu kareropii «B»

IlepefIIaTo — IIOBHOTO 6ibmiorpa-
¢iyHOroO OMNICY Ta aHOTALll IO CTaTel,
AKi pO3MILIIYIOTbCA Y BiIITOBiJHMX HO-
Mepax BUfIaHb; 3a0€3IIeUyIoTh AKiCHe
He3aJIe)KHe pelleH3yBaHHA IOJaHNX
Iy my6mikanii MaTepiasiiB BYCHUMI,
SKI MaloTh IyOmikanii y BUfaHHIX,
BKII0OYeHNX Jo Ilepeniky HaykoBuUx
¢daxoBux BuaHb YKpainu, abo 3a-
KOPIOHHMX BU/IAaHHAX, BKIIOYEHNX
1o Web of Science Core Collection Ta/
a6o Scopus, a60 MaroTb MOHOTpadii
4y po3ninu MoHorpadiii, BufaHi Mibk-
HapOJHMMM BUJJaBHULITBAMI, 1[0 Ha-
JIeXaTb 10 KaTeropiit «A», «B» a6o «C»
3a kmacudikaniero Research School for
Socio-Economic and Natural Sciences
of the Environment (SENSE); maroTh
Y CK/IaJii peaKLiiiHOI KOJIerii He MeHIIe
CeMI BYEHUX, AKi MalOThb HayKOBUIL
CTYIIiHb 3a OJHI€IO i3 CIIelliaTbHOCTEN,
IO BiATIOBifAl0Th HAYKOBOMY IIpOdistio
BMIAHHA, Ta My6/iKkanil y BUTaHHAX,
BK/II04eHnX 70 Web of Science Core
Collection Ta/abo Scopus, a6o MoHO-
rpacdii uu poszninu Monorpadiit, Bu-
JaHi MDKHapOJHMMY BUIABHULITBAMI,
110 HajIeXaTb [0 KaTeropilt «A», «B»
a60 «C» 3a knacudikaniero Research
School for Socio-Economic and Natural
Sciences of the Environment (SENSE);
BKJIIOYeHi 10 TpodiTbHMX MDKHAPOS-
HVIX HayKOMeTPUYHUX 6a3 JaHUX, pe-
komenpioBaHyx MOH Yxpaiun. (Haxas
Minicmepcmea ocsimu i Hayku Yxkpaitu
«IIpo sameepscenns Ilopaoxy gopmy-
6anHs [lepeniky HAyKOBUX Haxoeux
sudanv Yipainu» 6i0 15 ciunsg 2018 p.
Ne 32)

HayxoBi ¢axoBi Buganua Ykpainu
Kareropii «B» — HaykoBi nepiognyni
BUJIaHHS, 110 BKIIIo4eHi fjo [lepemniky
HAayKOBMX (paXOBMX BUJaHb YKpaiHM
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Kareropii «B» i MaloTb CBiZOIITBO PO
TepKaBHY peecTpallifo 3aco0y MacoBoi
indopmalii i3 3araspHOIEP>KaBHOIO
Ta/abo 3apy6i>xkHOIO cdeporo iforo
PO3IOBCIOIKEHHA (/1A TePioAMIHIX
IPYKOBaHMX HayKOBMUX BMfaHb); ISSN-
HOMep; JOTPUMYIOTbCS 3asIB/IEHO] Ile-
PiofMYHOCTI; TPUCBOIITH KOXKHOMY
ony0/IiKOBaHOMY MaTepiany Mi>KHa-
ponumit uudposuii ineHTudikatop
DOI (Digital Object Identifier); mators
web-caiiT 3 yKpalHCbKMM Ta aHIJIiN-
cbKMM iHTepdericamu (iHTepderic Moxe
MaTH iHIIi iHO3eMHi MOBU, TTOB’s13aHi
3i cdeporo moIMpeHHs BUAAHHA) a60
web-cTopinky BuaHHA Ha web-caiiTi
3acHOBHIKa (CIiB3aCHOBHMKA) BU-
IaHHs; pO3MIIIYIOTh Ha IMaTdopmi
«HaykoBa nepioguka Ykpaian» B Ha-
1ioHanbHil 6i6moTeni Ykpainu iMmeHi
B.1. Bepnagcpokoro HAH Ykpainu ta
B HanjionanbHOMy penosurapii aka-
IEeMiYHMX TEKCTIB y pasi BiIKpUTOIO
TOCTYIIy €IeKTPOHHMX KOIIiil BUJJaHHS,
33 YMOBU PO3IIOBCIOJI)KEHHS 32 Iepefi-
IIATOI0 — TTOBHOTO 6i6miorpadiynoro
OIINCY Ta AHOTALHI IO CTaTel, sAKi po3-
MILIYIOTbCA y BiiIIOBIJHIX HOMEpax BI-
manb. HaykoBuM (haxoBUM BUIAHHAM,
BKII0ueHuM fio Ilepeniky HayKoBuUX
(axoBuX BUJaHb YKpaiHV Ha JIeHb Ha-
6panHs unHHOCTI Hakasy MOH Vkpa-
iHm Big 15 ciuna 2018 p. Ne 32 «ITpo
sarBeppkeHHA [Topanky dopMyBaHH:
ITepeniky HaykoBUX (haxOBUX BUIaHb
VYkpainn», IpUCBOEHO KaTeropito «B»
CTPOKOM Ha JiBa POKI. Bujjanns Kare-
ropii «B», sfike MpOTATOM JBOX POKiB
He OTPMMAaJIO IIpaBa Ha MPUCBOEHHA
Kareropii «A» un kareropii «b», Buko-
varoThcs 3 [Teperiky 6e3 ImpaBa IIOHOB-
nenHs. (Haxas Minicmepcmea ocsimu
i Hayku Ykpainu «IIpo 3ameeposnceHns



HaykoBo-TexHiuHi po3poOKxu

Iopsaoxy popmysanus Ilepenixy Ha-
yKO8UX (paxosux 6udanb Ykpainu» 6io
15 ciuns 2018 p. Ne 32)
HayxkoBo-opranisaniiina gisnpHicTs —
IiA/IbHICTD, CIPSIMOBaHA HA METOJMYHE,
opraisaliiiiHe 3abesIe4eHHs Ta KOOP-
JVHALiI0 HaYKOBOI, HAYKOBO-TE€XHI4YHOI
Ta HAyKOBO-IIEJATOTi4YHO]I JiA/IbHOCTI.
(3axon Yxpainu «IIpo naykosy i Ha-
YK080-mexHiuHy OisimoHicmp», 2015 p.)
HaykoBo-nepmaroriyna gisimpHicTh — I1e-
JarorivyHa JjiAnbHICTh B yHIBEpCUTETAX,
aKajieMisx, iIHCTUTyTaX Ta 3aK/lajax
MiCIARUIIIOMHOI OCBITH, 1110 ITOB s3aHa
3 HayKOBOIO Ta (a60) HayKOBO-TeXHiy-
HOIO IisnbHicTIO. (3akoH Yipainu «IIpo
HAYKO08Y i HAYK0BO-MeXHIUHY Oisinb-
Hicmo», 2015 p.)
HayxoBo-negaroriunmii npaniBHuK —
BYEHMUI, AKMI Ma€ BUILY OCBITy He
HIDKYe IPYToro (MaricTepchbKoro) pis-
Hl, BifITIOBiJHO JI0 TPY/IOBOTO IOTOBOPY
(KOHTpaKTy) B yHiBepcuTeTi, akagemii,
iHCTUTYTI TpOdeciiiHO MPOBAUTD Iie-
[laTOTiyHy Ta HAyKOBY a60 HAyKOBO-
IeJarorivyHy Aisf/IbHICTDh Ta MA€ BiJ-
IOBigHY KBajiikallilo He3anexHo
Bi/l HAABHOCTi HAYKOBOTO CTYIIE€H:A
a60 BUEHOTO 3BaHH, Hi/[TBEPIKEHY
pesy/nbTaTaMy aTecTalil y BUIafIKax,
BU3HAYEHUX 3aKOHOMIABCTBOM. (3aK0H
Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OisnvHicmo», 2015 p.)
HaykoBo-TexHiuHa fgisnpHicTh — Ha-
YKOBa [JisfJIbHICTD, CIPAMOBaHa Ha
OJlep>)KaHH:A i BUKOPUCTaHHA HOBUX
3HaHb JI/IA PO3B’sI3aHHS TEXHONOTiY-
HIX, iHXKEeHepHUX, EKOHOMIYHUX, CO-
IiaIbHMX Ta TYMaHiTapHUX IpoO6TIeM,
OCHOBHMMU BUJJaMI AKO] € IPUK/IATHi
HAYKOBIi JOCTII>)KeHH: Ta HAYKOBO-TeX-
HiuHi (eKCIIepyIMeHTaIbHi) pO3pOOKIL.
(3akon Ykpainu «IIpo nayxosy i Ha-

YK080-mexHiuHy OisimvHicmo», 2015 p.)

HaykoBo-texHiuna inpopmanis —

Oyznb-sKi BifoMocTi Ta/abo faHi npo
BiTYMSHSAHI Ta 3apyODKHI JOCATHEH-
Hs HayKU, TeXHIKNU i BUPOOHUIITBA,
OJlep>KaHi B XOJji HAyKOBO-JOC/IiIHOI,
TOCITiIHO-KOHCTPYKTOPCHKO, IIPOEKT-
HO-TEXHOJIOTT4HOI, BUpOOHIYOI Ta Ipo-
MaJICbKOI Ais/IBHOCTI, SIKi MOXYTb Oy TH
30epeXxeHi Ha MaTepiaTbHUX HOCISAX
a60 BifoOpa)keHi B eleKTPOHHOMY BH-
mapi. (3axon Yipainu «IIpo ingopma-
uiro», 1992 p)

HaykoBo-TexHiuyHMiI (MPpUK/IagHILIT)

pesynbTaT — OJlep>KaHi il 9ac 1po-
BeJIeHH:A MPUK/IAJHAX HAYKOBUX JIO-
CIIifKeHb, HAayKOBO-TeXHIYHMX (eKc-
IIepUMEHTAIbHUX) PO3POOOK HOBi 260
ICTOTHO BJJOCKOHAJIEH] MaTepiau, IIpo-
IYKTU, IIPOLIECH, IPUCTPOI, TEXHOIOTI,
cucTeMu, HOBi a0 iCTOTHO BIOCKOHa-
JIEHI IIOCTTYT, BBEJICHI B JIif0 HOBi KOH-
CTPYKTVBHI 41 TEXHOJIOTIYHI pillleHHs,
3aBeplleHi BUIPOOYBaHHS, PO3POOKIL,
1110 BIIPOBAa>KeHi a60 MOXYTb OyTU
BIIPOBAJKEHI B CYCIIi/IbHY IPAKTUKY.
HaykoBo-TexHiuHmit (mpukiagHuit)
pesybrat Moxe 6yTi y popmi eckis-
HOTO IPOEKTY, eKCIIePUMEHTAaTbHOTO
(mocnigHOro) 3paska abo itoro Airouoi
MOJIei, KOHCTPYKTOPCHKOi abo Tex-
HOJIOTi4HOI JOKYMEHTallii Ha HayKO-
BO-TEXHIYHY IIPOJYKIIiIO, JOCTiTHOTO
3pasKa, IPOeKTY HOPMaTUBHO-TIPaBo-
BOTO aKTa, HOPMAaTMBHOIO JOKyMEHTa
260 HayKOBO-MeTONUYHNUX TOKYMEHTIB
tomo. (3axox Yrpainu «IIpo Hayko-
8y i HAYK0B80-MexHIUHY OiANMbHICMb»,
2015 p.)

HaykoBo-TexHiuHi (eKCIlepUMeHTab-

Hi) po3p0o06KU — HaAyKOBO-TeXHIUYHa
IisZIbHICTD, 110 6a3yeThCst Ha HAyKO-
BJX 3HAHHAX, OTPMMAaHUX y PE3Y/b-



HaykoBuii komiteT

TaTi HAYKOBMX JOCIIi/I>)K€Hb 49U MpaK-
TUYHOTO JIOCBify, Ta IPOBaAUTHCA
3 METOIO JJOBEJEHHA TaKMX 3HAHD /IO
CTaflii IPAaKTUYHOTO BMKOPUCTaHHS.
PesynbTaToM HayKOBO-TeXHIYHIUX (€KC-
IIepUMEeHTaIbHUX) pO3pOOOK € HOBi
a0 iCTOTHO BJJOCKOHaJIeHI Marepia-
71, TPOJYKTHU, IPOLeCH, IPUCTPOI,
TeXHOJIOTII, cucTeMM, 06’€KTH IpaBa
iHTeneKTyanIbHOI BIaCHOCTI, HOBi a60
icToTHO BIOCKOHaTeHi mocyT. (3akoH
Yxpainu «IIpo Hayxosy i HayKko8o0-mex-
HiuHy OisnvHicmo», 2015 p.)

HayxoBuit koMitTeT — po6ounit Kone-
rianbHKI opran HanionanbHoi pagn
Ykpainu 3 TUTaHb PO3BUTKY HAyKH
i TEXHOJIOTN, 10 IpeACTaB/IA€E iHTe-
pecu HayKoBoOi TpoMajicbKocTi. Pop-
MY€TbCA 13 24 BYEHUX, SAKi IPECTaB/IA-
I0Tb HayKOBY CIi/IbHOTY, € HAyKOBMMU
nifepaMy, MalOTh BM3HAYHI HAYKOBI
3000y TKY, 6e3MOraHHy HayKOBY pe-
ITyTallilo Ta JOBipy B HAYKOBOMY Cepe-
noBuii. HaykoBuil KOMiTeT 3 MeTOIO
peamisanii ¢pyukuin HamionanbHoi
pangy YKpaiHu 3 IMTaHb PO3BUTKY Ha-
YKI 1 TEXHOJIOTIN: POSITIANAE IPOEKTH
TOKYMEHTIB, po3pobieHi pobounmu
IpynaMy 3 IUTaHb, [0 HAJIEXXaTb [0
kommneTeH1ii HanionanbHoi pagn
Ykpainu 3 TuTaHb PO3BUTKY HAyKH
i TEXHOJIOriI, Ta IpUIIMaE OO HUX
pilleHHs, AKi BHOCATHCA HA PO3TIIAL,
HauionanbHoi pagu Ykpainu 3 muTaHb
PO3BUTKY HayKM i TeXHOJIOTi; iHilji-
I0€ YTBOPEHH: MOCTINIHUX ab0 TUM-
JacOBUX POOOUMX IPYTI, @ TAKOXK €KC-
IIepTHMUX KOMICili 3 OKpEMUX IIMTAHD;
TeNerye CBOIX 4YIeHiB Ta IPOIOHYE
eKCIepPTiB JI0 CKIay po60uMX TPyT;
BUKOHYe GyHKUIT HarrapoBoi pagy Ha-
I[ioHa/IbHOTO (POHJTY HOCTI/KEHb YKpa-
1HM; BUKOHYE QyHKIito [nenTndika-

1iftHoro koMirteTy Aina HaykoBoi pagu
HarnjionanbHoro GpoHRY BocmifKeHb
YKpainu; IpOBOJUTD €KCIIEPTUSY HOP-
MaTMBHO-IIpaBOBUX aKkTiB Kabinety
MinicTpiB Ykpainu Ta IjeHTpaabHUX
OpraHiB BUKOHABYOI B/Iaiy HA IPEJMET
BiJIITOBiJHOCTI iHTEpecaM Ta 3acajaM
Iep>KaBHOI MOMITUKY Y cepi HayKoBoOi
Ta HAyKOBO-TEXHIYHOI [JifA/IbHOCTI, Ha-
Iae BifnoBigHi pexomeHpanii. (3axon
Yxpainu «IIpo Haykosy i Hayko60-mex-
HiuHy OismvHicmo», 2015 p.)

HamnionanbHa akafemia Hayk YKpaiHu

(HAH Yxpainn) — BuIla HayKoBa ca-
MOBpA/JHA OpraHisalisa YKpainu, 3acHO-
BaHa 27 mucromnaza 1918 p. y m. Kuesi.
Meroro gisnprocTi HAH Ykpainnm €
OTPVMAaHH:A HOBUX Ta y3arajbHEHH:A
HasABHIUX 3HAHD IIPO IPUPONY, TOAUHY
i cycninbeTBO, pO3poOIeHH HAYKOBIUX
OCHOB HayKOBO-TEXHIYHOT0, COLIia/IbHO-
€KOHOMIYHOTO Ta Ky/NbTYPHOTO PO3BUT-
Ky KpaiHu, BcebiuHe CIPUAHHS MpaK-
TUYHOMY 3aCTOCYBAHHIO Pe3y/IbTaTiB
HAyKOBYX JOCTIfIKeHb, IiIF0TOBKA BJ-
COKOKBaTi(piKOBaHMX HAYKOBUX KafpiB,
(dbopMyBaHHA HAYKOBOTO CBITOIIALY
B cycminbcTii. [Tpn HanionanpHiit aka-
neMil HayK YKpainu fiitoTb MikBifoMmyua
pajia 3 KoopAMHaliii pyHIaMeHTaIbHIX
i IpUKMaHUX HOCTIIPKEeHb B YKpaiHi
Ta Paga npe3usieHTiB akafieMiil Hayk
Ykpainn. (3axon Yipainu «IIpo Hayxo-
8y i HAYK080-MeXHiuHy OiAnbHICMb»,
2015 p.; Cmamym HauyionanvHoi aka-
Oemii Hayk Ykpainu, 3ameepoxceHutl
nocmanosoro 3azanvHux 36opie HAH
Ypainu 14 keimus 2016 p. Ne 2)

HamionanbHa akafeMis arpapHUX HayK
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Ykpainu (HAAH Ykpainu) — posmo-
yasla CBOIO JIifi7IbHICTD AK Bceykpain-
CbKa aKaJleMis CiTbChKOrOCIIOfaPChKIX
HayK 22 TpaBHA 1931 p. (3 1990 p.—



HaijionanbHa 0CBiTHS eTeKTpOHHa marpopma

YKpaiHcbKa akajieMisl arpapHIX HayK).
Y HuHIIHbOMY CTaTYCi i€ 3TifHO
3 YkasoM IIpesupenta Ykpainu «IIpo
HaJaHHA YKPaiHCBKill akafjeMii arpap-
HUX HAayK CTaTyCy HalliOHaJbHOID» Bif
6 ciyna 2010 p. Ne 8. AkajieMisI BUKOHYE
3aBJJaHHA 3 HAYKOBOTO 3a0e3IedeH-
HsA PO3BUTKY Tajry3eil arpoIpOMIC-
JIOBOTO KOMIITIEKCY YKpainu. (Ykas
Ilpesudenma Yepainu «IIpo HadaHHs
Ykpaincoxiii akademii azpapHux Hayx
cmamycy HayioHaIbLHOI» 8i0 6 CiuHA

2010 p. Ne 8; Cmamym HayionanvHoi

akademii azpaprux Hayx Ykpainu, 3a-
meepoxceHuil 3aeanvHumu 36opamu
HAAH Ykpainu 7 keimus 2016 p.)

HanmiomanpHa akageMig MeTUYHUX
Hayk Ykpainn (HAMH Vkpainn) —
3acHOBaHa YkasoM IIpesunenTa Ykpa-
in «IIpo AkazeMito MeAMYHMX HAyK
VYxpainn» Bif 24 moToro 1993 p. Ne 59
3 METOI0 BIM3HAYEeHH NPiOPUTETHUX
HAIpsIMiB PO3BUTKY MEJMYHOI HAyKI;
KOMIIJIEKCHOTO PO3BUTKY MEMYHO]I Ha-
YKI, IPOBeleHH: QyHIaMeHTaTbHUX
Ta NPUKIATHUX JOCTiIKeHb y Tamysi
OXOpOHM 3[OPOB’S 1 MEAULIMHY; iH-
Terpauii akajgeMidyHoi, By3iBCbKOI Ta
rajgy3eBol MeIM4HOI HayKN J/id BU-
pOOIeHHA €AVHOI MOMITUKN ¥ LIilk
cdepi; mifTOTOBKM HAyKOBUX KafipiB
BUI01 KBajigikarii; yuacti y pos-
poO1i mporno3nii i pekoMeHaauiin
3 IMTaHb PO3BUTKY MEVMYHOI HAyKN
i OXOpOHY 3HOPOB’sl, BUIOI MEAUYHOL
Ta papMaLeBTIYHOI OCBITH; MiTPUM-
KM TaJTaHOBUTUX YY€HUX, CHPUAHHA
HayKOBiil TBOPYOCTi MOJIOAIi B raysi
mepuuyau. (Ykas Ipesudenma Ykpa-
inu «IIpo Axademito MeOU4HUX HAYK
Ypainu» 6id 24 momoeo 1993 p. Ne 59)
HamionanpHa akajgeMisa MICTENTB
Vxpainu (HAM Ykpainu) — s3acHo-

BaHa YkasoM IlpesupenTa Ykpainu
«IIpo Axaziemito MUCTELITB YKpaiHm»
Bif 14 rpygHa 1996 p. Ne 1209 3 meToro
MIOJA/IBIIOrO PO3BUTKY YKPaiHCbKOTO
MICTELITBA, BilpO/I>)KEHHS HalliOHa/Ib-
HIX TPafiyILiiif, poBefieHHs PyHHaMeH-
Ta7bHMX JIOCTI/PKEHb 3 iCTOPii CTaHOB-
TIEHHA i pO3BUTKY XYH0XKHbOI Ky/IbTypu
Ykpaiun. (Ykas Ipesudenma Yxpainu
«IIpo Axademito mucmeyms Yxpainu»
610 14 2pyons 1996 p. Ne 1209)

HamionanpHa akaeMis megaroriayHmx

Hayk Ykpainu (HAITH Ykpainn) — 3a-
cHoBaHa YkasoM IIpesupenra Ykpainn
Bif 4 6epesHs 1992 p. Ne 124 3 meTor0
KOMII/IEKCHOTO PO3BUTKY IeJaroriy-
HOI HayKM, Teopil i METOIMKM OCBiTH
B YKpaiHi, po3p0o6/neHHs HayKOBO-Me-
TOAMYHMX 3acaf] BipO/KeHHA Hallio-
HasbHOI mKonu. (Yxas Ilpesudenma
Yxpainu «IIpo 3acHysanus Axademil
nedazoeiunux Hayk Ykpainu» 6i0 4 e-
pesus 1992 poxy Ne 124)

HanionanpHa akafieMis MpaBOBUX HayK

Vkpainn (HATIpH Ykpainn) — 3acHo-
BaHa YkasoM IlpesupenTa Ykpainu
«IIpo Akapiemito IpaBOBMX HayK YKpa-
THM» Bif 23 munHA 1993 p. Ne 275 3 me-
TOI0 KOMILIEKCHOTO PO3BUTKY ITPaBOBOI
HayKJ Ta CTBOPEHHS HayKOBUX 3acaf
po36ynoBM YKpaiHChKOI iep)KaBHOC-
Ti. (Ykas IIpesudenma Yxpainu «IIpo
Axademito npasosux Hayk Ykpainu»
610 23 nunus 1993 p. Ne 275)

HanioHanbHa OCBiTH: eeKTPOHHA IIaT-
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dopma (e-mardpopma) — geprkaBHa
creljiajisoBaHa OCBiTHA iHdopMariitHo-
TeZleKOMYHIiKalliliHa cuctema. Brachu-
KOM e-IIaThopMI € iepKaBa B 0c06i
MOH Yxpaian. OCHOBHUMU LiAMU
CTBOPEHH e-IUTaTGOPMH €: TEXHOTIO-
riuHe 3abesnedeHHs peopMIL cepef-
HbOi 0cBiTH «HoOBa yKpaiHcbKa IIKO/Ia»;



HanionambHa paga YKpainu 3 TUTaHb PO3BUTKY HaYKM i TEXHO/IOTil

3abesTeveHHs yJaCHUKIB OCBITHBOTO
MIPOLIeCY CYyYaCHUMM €JIEKTPOHHIMM
OCBITHIMM pecypcaMi i cepBicamut; 6e3-
OI/IaTHe 3a6e3IeyeHHs eeKTPOHHIUMI
migpy4YHuKamu (Fami — e-IigpydHMKY)
3000yBaviB [TOBHOI 3arasbHOI cepef-
HbOI OCBITM Ta BifJITOBITHUX IIelaro-
riYHUX IPaLiBHUKIB; 3a0e31edeHHs
e-Migpy4YHMKaMy IHIINX 3[00yBadiB
OCBiTHM Ta IeJJarOriYHNUX MpaLiBHA-
KiB; CTBOPEHHS CIPUATINBOIO cepe-
TOBMILA J/I PO3BUTKY HalliOHA/IbHOTO
BUPOOHMIITBA eIEKTPOHHMX OCBITHIX
pecypciB, cepBiciB Ta e-IiipyYHUKIB;
PO3BUTOK €IeKTPOHHOIO HaBYaHHSA
i dopmyBaHH: 1MPPOBOI KOMIIETEHT-
HOCTI yYaCHMKIiB OCBITHbOTO IIpOIje-
cy B YkpaiHi. (Hakas Minicmepcmea
ocsimu i Hayku Yxpainu «IIpo 3ameep-
Oncennst Ionoxcenns npo Hayionanvry
0CBIMHIO eNeKMPOHHY NAAMPOPMY» 6i0
22 mpaens 2018 p. Ne 523)
HanjionanpHa paga Ykpainu 3 nUTaHb
PO3BUTKY HAayKH i TeXHOMOTiil —
IOCTIiMIHO Aif04Mil KOHCY/IBTaTUBHO-
TOpajguuil opraH, [0 YTBOPIOETbCA
npu Kabinerosi MinicTpis Ykpainu
3 MeTOI0 3abe3nedeHHs epeKTUBHOI
B3a€EMOJii IIpeJICTaBHMKIB HAyKOBOI
IPOMaICbKOCTI, OpraHiB BMKOHABYOl
BNIaJj/i Ta PEaIbHOTO CEKTOPY €KO-
HOMiku y popMyBaHHI Ta peamisanii
€VHOI IepKaBHOI NOMITHKY y cepi
HAyKOBOI i HAyKOBO-TEXHIYHOI JisA/Ib-
HocTi. OcHoBHUMM dyHKIisMu Ha-
LIi0HAJIBHOI P/ €: MiZITOTOBKA Ta I10-
nanHa Kabinetosi MinicTpis Ykpainu
IPOINO3NIilt mof0 GOpMyBaHHA 3aca
IeprKaBHOI MOMITHKY Y cdepi HayKo-
BOI Ta HAYKOBO-TEXHIYHOI IiANbHOCTI;
IZITOTOBKA IIPOITO3NLIIN 1[0J0 BU3HA-
YeHHA NPIOPUTETIB POSBUTKY HAyKN
i TeXHiKM Ta 3aXOfiB 3 IX peanisanii;
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Ii/ITOTOBKA IIPONO3NIIiN 1050 iHTe-
IpaLii BITYM3HAHOI HAYKM Y CBITOBUI
HaYKOBUII ITPOCTip Ta EBpONeiCbKNIA
OOCIiAHUIBKUI IIPOCTIP 3 ypaxy-
BaHHAM HalliOHAaJIbHUX iHTEpecCiB;
IiJrOTOBKA IIPOIO3MILIiI 1O/I0 3aca
¢byHKIIOHYBaHHA B YKpaiHi cuctemu
He3aJIeXKHOI eKCIIePTH3Y JeprKaBHIX
I[i/IbOBMX HayKOBMX Ta HAYyKOBO-TEX-
HiYHJX IPOrpaM, HAyKOBMX ITPOEKTiB,
Jep>KaBHOI aTecTallil HAyKOBUX yCTa-
HOB, IPYCY/PKEHH: HAyKOBUX CTYIIEHIB
i IpMCBOEHHSA BYEHNX 3BAHb; POSILAL,
Ta HaJAaHH:A BYCHOBKIB I[0JJ0 IIPOEK-
TiB KOHLENLil Iep>KaBHUX LIIbOBUX
HAayKOBUX Ta HAyKOBO-TEXHIYHMX
IpOrpaM i IPOEKTiB TaKUX IPOTpaM;
HaplauHA Kabinetosi MinicTpis Ykpa-
iHM peKoMeHpaLil oo popMyBaH-
Hs JIep>)KaBHOTO OIOf[)KeTy B YaCTHUHI
BM3HAYEeHHs 3araJIbHUX 00cATiB ¢i-
HaHCYBaHHs HAayKOBOI i HAyKOBO-TeX-
HIYHOI Iis/IbHOCTI Ta JIOTO POS3IIOAITY
MK 6a30BUM Ta KOHKYpCHUM (iHaH-
CyBaHHAM HAayKOBMX JOCTiJKEHb,
a TAaKOXX Y YaCTVHI BUSHAYEHHA CTPYK-
TYypU PO3IOJiNy MiXK HalpsAMaMu
rpaHToBoi miaTpuMky HaiionanpHOro
(bOHJY HOCIiKeHD; 3aCTTyXOBYBaHHSA
Ta OLiHIOBAHHA 3BiTiB LIEeHTPaIbHUX
opraHiB BUKOHaB4Oi Bnaau, Hamio-
HaJIbHOTO QOHMY JOCTimKeHb, Hamio-
HaJIbHOI aKafieMil HayK, HallilOHa/IbHUX
rajgyseBMX aKafleMiil HayK Ta iHIINX
TOJIOBHMX PO3HOPSTHNUKIB GI0IKeTHIX
KOIITIB, 10 3/i/ICHIOIOTh HayKOBY Ta
HayKOBO-TEXHIYHY Iis/IbHICTH a60 €
3aMOBHMKAaMI HayKOBMX JOCTi/KEHb
i po3po6oK, Ipo CTaH BUKOPUCTAHHSA
KOIUTIB Ha HAYKOBY Ta HAYKOBO-TEXHi4-
HY JiA/IbHICTD Ta OTPUMaHI pe3ynbraTu
i BHECEHH IIPOIIO3N1Lili 3a pe3y/IbTaTa-
MM iX pOSIZIALY; HifTOTOBKA Ta OIPMU-
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JIIOJJHEHHA LIOPiYHOI JOIOBiJi IIpO
CTaH i mepCcreKTUBY pO3BUTKY chepn
HayKOBOI Ta HAyKOBO-TEXHIYHOI JiA/Ib-
HOCTI, a TAKOXX ITPO CTaH BUKOHAHHA
Ykpainoro npiopureTis €Bponericbkoro
IOCTiTHULIBKOTO IPOCTOPY Ta Ha/JaHHA
IIPOIIO3MULiN IOAI0 IUIAHY iX peaslisawiii
Ha HaCTYIIHMIA PiK; IiAFOTOBKA IIPOIIO-
3MIIiM 1[OJ0 TIPMHLIMIIIB CTBOPEHHA Ta
CTpaTerii pOSBUTKY JepP>KaBHOI JOCIIifI-
HUIBKOI iHQPACTPYKTYpH, CUCTEMMU
IepXKaBHMX KTI0YOBYX Tab0paTopiil;
B3a€EMO/]isl B yCTAHOBJIEHOMY HOPAJLKY
3 BifITIOBiTHMMM OpraHaMy iHO3€MHUX
Iep>KaB i MD>KHapOJHMX OpraHisaliii;
iHiLIiFOBaHHS 1 3aMOBJIEHHA IIPOTHO3-
HYX Ta GOPCAITHYUX JOCTIfKeHb y ra-
J1y3i HayKM, TEXHOJIOTiii, iIHHOBalilA,
oprasisaljii Ta IpOBeJeHHA HAYKOBOI
€KCIepTU3M pillleHb IIeHTPalbHNUX Op-
raHiB BUKOHABYOI BJIaJji, 110 CTOCY-
I0ThCS HAYKOBOI cdepn, a TAKOX IPO-
€KTiB KOHILEIILIiN Iep>KaBHUX Li/IbO-
BIIX HaYKOBMX Ta HAYKOBO-TEXHIYHIX
IpOrpaM i HPOEKTIiB TaKUX IPOTrpaM;
HaJJaHH:A IPOIO3ULIN W00 IPUHIM-
I1iB HAYKOBOI €TUKM Ta MEXaHi3MiB
KOHTPOJIIO 32 IX JOTPMMaHHAM; PO3-
POOJIEHHS CIINBHO 3 MPeICTaBHUKAMU
peanbHOro Ta (hiHaHCOBOTO CEKTOPiB
€KOHOMIKM Ta iHIIVMMU 3alliKaB/IEHNMUI
CTOPOHAMM IIPOIO3NULIiI 1O/I0 CTBO-
PEHHA MeXaHi3MiB KoMepliamtisawii
pe3ynbTaTiB HAyKOBMX JOCTIi/I>KEHb;
BHECEHHA PeKOMEH/alliil I0fl0 ONTH-
MaJIbHUX IIJIAXIB peastisalil IPOeKTiB
i mporpaM Mi>KHapOJHOI TEXHIYHOI J10-
nomorn y cdepi HayKoBOI i HAYKOBO-
TeXHIYHOI JiA/JIbHOCTI; HaJlaHHA IIPO-
IIO3MIIiN O[O0 POSBUTKY HAYKOBOI Ta
HayKOBO-TeXHIYHOI chepn B YKpaiHi;
PO3pO6IIEHHS TPOMO3MIIilT LIOf0 CTpa-
TeTii PO3BUTKY CUCTEMU 3a/Ty9eHHS

Ta IirOTOBKM Y4YHIBCbKOI MOJIOJIi 1O
HAayKOBOI i HAyKOBO-TE€XHIYHOI Jifi/b-
HocTi. (3akon Ykpainu «IIpo Hayko-
8y i HAYK0B80-MexHIUHY OiANMbHICMb»,
2015 p.)

Hamionanpna pamka kBamidikaniit —

CHCTEMHMIA i CTPYKTYPOBaHUI 32 KOM-
IIeTEHTHOCTSIMY ONNC KBasidikaniii-
HMX piBHiB. B YkpaiHi QpyHKIIiOHyIOTD
HarnjionanbHa pamKa KBanidikaryiit;
ramyseBi paMku kBayidikariit (ous.
Tanysesi pamxu keanigixauyiii).
HanionanbHa paMka KBamidikarii
3aTBepmKyeThcs Kabinerom MiHicTpiB
Ykpainu. HauionanbHa paMka KBasli-
¢ixanint npusHayeHa [ BUKOPUC-
TaHH:A OpTaHaMM JIep>KaBHOI BJIaJi Ta
OpraHaMy MiCIIeBOTO CaMOBDslyBaHHS,
yCTaHOBaMM Ta OpraHi3aliiMm, 3aKa-
JIaMU OCBITH, POOOTOAABIIAMIA, IHIINMU
IopyUANYHMMI Ta (isyaHMMU 0cobaMu
3 METOI0 po3pob/eHH s, ineHTudiKaril,
CIIiBBiJIHECEHH1, BU3HAHHS, I/TAHYBaH-
Hi i pO3BUTKY KBamidikarii.
HanionanbHa paMka KBamidikarii
IPYHTYETbCA Ha €BPOIIEVICHKUX i Ha-
I[iOHaZIbHYX CTaHJAPTAX Ta IPMHIMIIAX
3abesIeyeHHs AKOCTi OCBITH, BPaXOBYe
BJMOTY PMHKY IIpali O KOMIIETEHT-
HOCTeJI IIPALIIBHMKIB Ta 3alIpOBAJKY -
€TbCA 3 METOI0 rapMOHi3alil HOpM
3aKOHOJ]ABCTBA y cdepax ocBiTH i co-
1iaTbHO-TPYHOBMX BiTHOCHH, CIIPMH-
HS HalliOHa/IbHOMY Ta Mi>XHapOTHOMY
BM3HAHHIO KBamidikaliii, 3506yTnx
B YKpaiHi, Ha/maropkeHHA eeKTUBHOI
B3aeMOZiI cepy OCBiTH i pUHKY IIpaLii.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)

HaujionanpHa cucrema kBamidikain —
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CYKYIHICTb IHCTUTYLil1 i IpaBOBMX
HOPM, fIKi PETY/IOITH Ipoliecu GpopMy-
BaHH:A OCBITHIX Ta/abo mpodeciitHux
BUMOT [10 0Ci6 BifIOBifHO 10 mOTpe6



HanioHanbHe aTeHTCTBO i3 3a0e3MeYeHHA AKOCTi BUIOI OCBiTH

CyCIiNbCTBA Ta pPUMHKY IIpalii, OLji-
HIOBaHHsA KBaji¢ikauifHOro piBHA.
Crpykrypa i pynkuionysannsa Hauio-
Ha/IbHOI cucTeMy KBamidikaiii Bu-
3HAYAIOTBCS 3aKOHOM. (3akoH Ykpairu
«IIpo ocsimy», 2017p.)

HaijionanbHe areHTCTBO i3 3a0€3Ie4eH-
HA SKOCTi BUIOI OCBIiTY — ITOCTIlTHO
TiI09MII KOJIETia/IbHUI OPTraH, yIIOBHO-
Ba)K€HMII Ha peasisaliio Jep>KaBHOI
HOTTUKY Y chepi 3abesnedeH s AKOCTI
BUIOI ocBiTH. HallioHanbHe areHT-
CTBO i3 3a6€e3IMe4YeHHs AKOCTI BUILOL
ocBiTu: GOpMye BUMOTH IO CUCTEMM
3abesnedyeH s AKOCTI BUILOI OCBiTH,
PO3pO6IIsI€ TTOTOXKEHHS PO aKpenu-
TalLlil0 OCBITHIX IIPOrpaM i II0fa€ J10ro
Ha 3aTBEPJPKEHHS LIeHTPaJIbHOMY Op-
raHy BUKOHaBYol Bragy y cdepi ocBi-
TU 1 HAYKM; aHaJIi3y€e AKICTb OCBITHBOI
IisITBHOCTI 3aKJIa/iiB BUIIOI OCBiTH;
NPOBOJUTD IHCTUTYLIIIHY aKpeJuTa-
11if0; popMYe 3a IOaHHAM 3aK/IaiB
BMIOI OCBITY (HAYKOBUX YCTAHOB)
IIPOIO3NIil, y TOMY YMCJIi 3 METOIO
3aIpOBaJ)KEHHA MDKAMCIUIITIHAP-
HOI IIiITOTOBKM, 1IO/I0 IIEPETIKY CIIe-
11ia/IbHOCTEN, 32 SKMMMU 3]IiICHIOEThCS
Ii;roToBKa 3700yBaviB BUIIOI OCBITH
Ha BiJIIIOBiIHMX PiBHAX BUIIOI OCBITH,
i moflae J10ro IIeHTPaTbHOMY OPraHy
BUKOHABYOI Bajyu y cepi ocBiTH 1 Ha-
yk11; popMye eauHy 6a3y JaHUX 3arpo-
BaJ[)KEHMX 3aK/a/laMIl BUIIOI OCBIiTH
crierfiasisariii, 3a IKUMU 3/IiICHIOETHCS
MiAroToBKa 300yBaviB BUIIIOL OCBi-
TI Ha KO)KHOMY piBHI BMILIOI OCBITH;
IIPOBOAUTD aKpeJUTALIil0 OCBITHIX
IIporpam, 3a AKMMMU 3HiJICHIOETHCSA
MiAroToBKa 300yBaviB BUIIIOL OCBi-
Ti; GOpMye KpUTepii OLiHKM AKOCTI
OCBIiTHDBOI JIiA/IBHOCTI, y TOMY YMCIIi
HayKOBMX 3000y TKiB, 3aK/Ia/jiB BUILOI

ocBiTu YKpainu, 3a AKMMI MOXYTb BU-
3HAYaTVCA PEMTVMHIY 3aK/IaJliB BUIIO]
OCBiTH YKpaiHu; po3po6iisie BUMOTH 70
piBHsA HaykoBoi kBayi¢ikauii oci6, Aki
3100yBalOTh HAyKOBIi CTyIEHi, po3po6-
JISI€ TIOPSAZIOK iX IPUCYKEHHA CIelia-
Ti30BaHMMI BUEHMMM PaflaMi 3aK/IajiB
BUIIO] OCBiTM (HAYKOBMX YCTAaHOB) Ta
IIOfla€ JIOT0 Ha 3aTBEPH KEHHA 1[€H-
Tpa/ZbHOMY OpTaHy BMKOHABYOi B/Ia-
on'y cdepi ocBiTu i Hayku; po3pobnse
IIOTIO>KEHHA PO aKpeAMTAIIiI0 CIIelli-
a/ni30BaHMX BYEHUX paf (creniamizo-
BAHMX pafi 3 IPUCYIKEHHA CTyIEeHA
TOKTOpa MUCTEIITBA) Ta IIOJIA€ IIOTO Ha
3aTBEPIPKEHHS LIEHTPANIbHOMY OpTaHy
BUKOHABYOI Bi1agu y cepi ocBiTi i Ha-
YKI, aKPEAUTYE CIleliani3oBaHi BYeHi
panu (crenianisoBaHi pajy 3 mpucy-
IKeHHs CTYTIeHs JOKTOpa MICTEIITBA)
Ta KOHTPOJIIOE IX JisA/IbHICTD; aKpeu-
TYy€ He3aJIeKHi YyCTaHOBM OILiHIOBAaHHSA
Ta 3a0e3TeYeHHs AKOCTI BUILOI OCBITH,
BeJle IX peeCTp; 3iliICHIOE iHIII ITOB-
HOBa)KeHHS, IepenbadeHi 3akoHOM
Ykpaiuu «IIpo Buiy ocity». (3axon
Ypainu «IIpo suusy ocsimy», 2014 p.)

HanjionansHe areHTCTBO KBamidika-
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il — ITOCTIVTHO MiF0YMI1 KOJIeTiaTbHII
OpraH, YIIOBHOB)KEHII Ha peastisaliiio
Iep>kaBHOI NOMTHKY y cdepi KBamidi-
Kamint. HamionasnbHe areHTCTBO KBasIi-
¢ikaniit: 6epe yuactp y po3pobieHHi
HOPMaTUBHO-IIPaBOBMX aKTiB y cdepi
KBasidikaiii; 3abesnedye B3a€MOZiIo,
KOOPAVHALIiI0 Ta MifiBUIIeHHS edeK-
TUBHOCTI JIiI/IbHOCTI 3aiHT€PECOBAHMX
CTOpiH y cdepi kBamidikauiii; cynpo-
BOJKY€E 3anpoBafiKeHHA Hallionanb-
HOI paMKu KBastiikaniit 3 fomepkan-
HAM BUMOT IIbOTO 3aKOHY; 3/IiJICHIOE
MDKHapofHe CiBpo6iTHULITBO Y cdepi
KBastidikaLiii, y TOMy 4MCIi 3 METOIO



Hauionansuuii poHp gocnimKeHp YKpaiHu

rapmoHisanii HanionanpHoi paMkn
kBasi¢ikaliil 3 aHaIOTTYHIMY MiX-
HAPOJHMMM JOKYMEHTaMI; KOOPAVHYE
OLIHIOBaHHA e(peKTUBHOCTI JiepyKaBHOI
nomitky y cdepi kamidixariiii; 3a6es-
Hevye IPOrHO3YBaHHA MTOTPed PUHKY
mpani y kBasidikarisax; spificHIoe cy-
npoBif iHpopMariiiHOro 3abesnedeHHs
HauionanbHoi cricTeMu KBamigikaryii
i HanionanpHol paMky KBastidikariit;
cTBOpIOE i Befe PeecTp kBamidikaniii;
TOTY€ MIPOEKT MOPSAAKY PO3pOOIeHHS,
BBEJIEHHA B JIil0 Ta Mepernsagy npo-
¢eciltHuX cTaHAapTiB i HOAAE I0TO Ha
3arBepmKeHHs Kabinety MiHicTpis
Ykpainu; peectpye npodeciiiHi cran-
mapTy Ta 3abesredye BiTKpUTHUIL 1O-
CTYH [0 CTaH/JapTiB; KOOPAMHYE PO3-
pobneHHs podeciiiHuX cTaHAAPTIB;
Oepe y4acTh y po3pobeHHi cTaHAapTiB
OCBiTH; 3/IIJICHIOE aKPEJUTALIiI0 KBa-
nidikaliiHNX LeHTPiB; po3pobiisie
KpuTepii Ta npouesypyu BUSHAHHA
npodeciitHyx kBamidikariit, 3506y THx
B IHIINX KpaiHax; GopMye BUMOTH O
IpOLefyp IPUCBOEHHA KBamiQikariit,
BU3HAHHSA pe3y/NbTaTiB HehopMab-
HOTO Ta iHpOPMaTbHOTO HaBYaHHS;
B3a€EMOJii€ 3 OpraHaMJi Ta yCTaHOBAMU
3a6eseyeHHs AKOCTI OCBITIL; 3iIICHIOE
iHIIi TOBHOBa)kKeHHS, epepOadeHi 3a-
koHoM Ykpainu «IIpo ocBity». (3axon
Yxpainu «IIpo ocsimy», 2017 p.)

HanionanbHnii HayKoBMii IEHTP —
CTaTyC HalliOHa/JIbHOTO HayKOBOTO
LIEHTPY HA/Ja€ThCsA HAYKOBIil YCTaHOBI,
yHiBepcuTeTy, 06’€[HAHHIO HAaYKOBUX
ycTaHoB Ta (ab0) yHIBepCUTeTIB, SAKi
MAIOTh YHiKa/lIbHe JOCTi/JHO-eKCIIepn-
MEHTa/IbHE YCTaTKyBaHHsA, HAyKOBIIiB
Ta ¢axiBuiB HalBuUIOI KBamidikaunii,
pe3ynbTaTy HayKOBUX JOCTi/I>KEHDb
AKUX MAIOTh 3arajbHOJiep>KaBHE 3Ha-

YeHHS Ta MDKHapOJHEe BU3HAHHA, /1
peamisanii Hal6iIbII BOXKIMBUX Ta
aKTya/IbHUX JI7IA lepKaBU HalpAMiB
PO3BUTKY HayKy i TexHiku Ta (a60) iH-
HOBaLiITHOI fistmbHOCTI. (3akoH Ykpai-
Hu «IIpo Hayko8y i HAYKOB0-MeXHIUHY
OistmoHicmuv», 2015 p.)

HanionanbHuil penosutapiii — 3arajb-

HOJlep)KaBHA POSIIOfiizieHa eIeKTPOHHA
6a3a faHUX, B SKiil HAKOIIMYYIOTHCH,
30epiraroThbcs i CUCTeMaTU3YIOThCA
akagemiuHi rekctu. (ITocmanosa Ka-
6inemy Minicmpis Ykpainu «Ilonoxcen-
Ha npo HayionanvHuii penosumapii
akademiuHux mexcmie» 6i0 19 nunws
2017 p. Ne 541)

Hanionansuuit GpoH[ moCHifmKeHb
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Ykpainum — fepkaBHa OI0[pKeTHa
yCTaHOBA, yTBOPEHA BifIIOBiTHO [0
3akony Ykpainu «IIpo HaykoBy i Ha-
YKOBO-TEXHIUHY JIis/IbHICTb» 3 METOXO
CTYMY/TIOBaHH:A QYHIAMEHTaIbHIX Ta
IPUKIAJHUX HAYKOBUX JOCTi/PKEHD,
peanisalii einHOI lep>KaBHOI IO TUKN
y cdepi HaykoBOI Ta HAYKOBO-TeXHi4-
HOI IisITIbHOCTI B Me>KaX J1Or0 IMOBHO-
Ba)KEHb, PO3BUTKY HaIliOHa/IbHOTO JI0-
CIJHULIBKOTO IIPOCTOPY Ta JI0T0 iHTer-
paLii 10 CBiTOBOIO JOCiJHUIBKOTO
IIPOCTOPY, pO36YIOBY JOCTITHUIIBKOI
indpacTpykrypu B YkpaiHi Ta ii inTer-
palil 1o CBIiTOBOI JOCTIiAHNIIBKOI iH-
bpacTpyKTypu, CIPUAHHSA HaIaro-
JPKEHHIO HayKOBO-TEXHIYHOTIO CIIiB-
POOITHNUIITBA MXK HAYKOBUMM YCTaHO-
BaMJ, BUIVIMY HaBYa/JIbHVMU 3aK/Ia-
TaMy Ta IpeCTaBHMUKAMY PealbHOTO
CEeKTOpa eKOHOMIKM i cpepu mocnyr,
CIIPUSAHHS MDKHApOZHOMY OOMiHY iH-
¢dopmarii€io Ta BYCHUMY, COPUAHHA Ji-
ANMBHOCTI, CTIPAMOBAHO]I Ha 3aTyYeHHSA
Y4YHIBCbKOI Ta CTYJ,E€HTCbKOI MOIOJI
70 HAayKOBOI Ta HAYKOBO-TE€XHi4HOI



HauionambHi ranysesi akagemii Hayk

IisITBHOCTI, CIPUAHHS BUPOOHUYO-
Opi€HTOBaHMM (TaTy3eBUM) HAYKOBUM
YCTaHOBAM LUIAXOM OpraHisalii KOH-
KYPCIB 3a 3alIMTOM BiITIOBiJHIX MiHicC-
TEpPCTB, iHIINX [JeHTPa/IbHUX OPTaHiB
BUKOHABYOI Blagy ab0 iHIIMX 3aMOB-
HIIKiB, 32 YMOBY BUJIJIEHHA TaKUMU
LIeHTPa/IbHYMI OpTaHaMy BUKOHABYO]
BIagy a00 3aMOBHMKaMM BiJIIOBifI-
HJX KOIUTiB, ITOIIy/IApMU3aLil HAyKo-
BOI i HAYKOBO-TEXHIYHOI HiA/TBHOCTI.
O6op’s13kamu HartionanpHoro Gpouny
TOCTipKeHb YKpaiHM € OpraHisanis Ta
IIPOBENIEHHS BiJKPUTOTO KOHKYPCHOTO
Bi6OpPY IPOEKTIB, 1110 (iHaHCYBaTHU-
MYTbCS 3a PaXyHOK I'PaHTOBOI IiJ-
TPUMKM, 3 000B’I3KOBUM IIPOBENICHHAM
He3aJIe>)KHOI Ta 00’€KTUBHOI HayKo-
BOI i HAYyKOBO-TEXHIYHOI €KCIIePTU3M,
Y TOMY YMCIIi i3 3a/Ty4EHHAM iIHO3EMHMX
eKCIIepTiB; 3abe3evYeHHs 1Ii/TbOBOTO,
e(eKTUBHOTO Ta pallioHa/IbHOTO BU-
KOPUCTaHHA KOIITIB GoHAY. (3akoH
Yxpainu «IIpo Hayxosy i HayKko60-mex-
HiuMy OisnvHicmo», 2015 p., nocmaxosa
Kab6inemy Minicmpis Yxpainu «IIpo
Hauyionanvruii pono docnioncerv Yipa-
iHu» 6i0 4 nunng 2018 p. Ne 528)

Hanionanbhi ranysesi akajemii Hayk —
HarjionanpHa akafeMist arpapHuX Hayk
Ykpainn, HarionanbHa akagemisa Me-
IMYHUX HayK YKpainu, HanionanpHa
aKajeMid IefjaroriYHMX HayK YKpaiHu,
HarjionanbHa akafeMis IpaBOBMX HayK
Ykpainn, HanionanbHa akafiemisa Muc-
TEeUTB YKpaiHy — CaMOBPAJHI HAyKOBi
oprasisaliii, 3aCHOBaHi Ha JIep>KaBHil
BJTACHOCTI, IO € JIep>KaBHMMI OpraHi-
3al[iIMM, CTBOPEHUMH K HenpuoyT-
KOBi Jep>kaBHi 6I0[PKeTHi ycTaHOBI.
Sx camoBpA#HiI HayKOBi opraHisanii
YKpaiHny KOOpAVHYIOTb, OPTaHi3yIOTh
i IpOBOJATH NOCTIIPKEHHA Y BiiTIO-

BiJJHMX Iajly3sX HayKU i TEXHIKM, B3a-
€MOJIIIOTD 3 BiJJIIOBITHMMI OpraHaMu
Tep>KaBHOI B/IaJJl 3 METOI0 BUKOHAHH:A
3aBJIaHb, BUSHAYEHUX ep>KaBHUMU
mpiopuTeTaMu y nux ranysax. Jisnb-
HiCTb HalliOHa/IbHMX ralTy3eBUX aKajie-
MiJl HayK y YaCTVHI, 1[0 He IIOpYyIIye iX
CaMOBPSTHOCTI, KOOpauHyeTbcs Kabi-
HetoM MinicTpiB Ykpainu. Harionasns-
Hi rajly3eBi akafieMii HayK € TOJIOBHUMU
PO3MOPAAHNKAMY OIOJPKETHIX KOIITIB.
(3axon Ykpainu «IIpo Hayxosy i Ha-
YK080-mexHiuHy OisimvHicmy», 2015 p.)

HanionanbHo-naTpioTiyHe BUXOBaHHA
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TiTel Ta MOMOMi — KOMIIJIEKCHA, CYIC-
TEeMHa i LIi/lecIIpsAMOBaHa Jis/IbHICTDb
OpraHiB JIep>KaBHOI Blajy, TpoMaf -
CbKMX OpraHisaliiit, ciM’i, OCBIiTHIX 3a-
KJIaliB, IHIINX COLlia/IbHMX iIHCTUTYTIB
moza0 GopMyBaHHA Yy MOJIOZIOTO TI0-
KOJIIHHA BYCOKOI IIaTPiOTMYHOI CBiflO-
MOCTi, IOy TTs BipHOCTI, 11060Bi KO
BarbkiBInyay, Typ60TH po 671aro cso-
IO HapOZY, TOTOBHOCTI 10 BUKOHAHHA
I'POMa/IAHCHKOTO i KOHCTUTYLIiJIHOTO
000B’AI3KY i3 3aXMCTy HalliOHaJIbHNX
iHTepeciB, Li/IiCHOCTI, HE3a/IEXKHOCTI
YKpainu, CIpuAHHA CTAHOB/IEHHIO ii
AK IIPaBOBOI, leMOKPaTUYHOI, COLji-
anbHOI fgep>kaBu. HaliBaxnusimmm
IIpiOpUTETOM HaljiOHAIbHO-IIATPiO-
TUYHOTO BUXOBAHH:A € GOPMYBaHHSA
LIiHHICHOTO CTaBIeHHA 0COOMUCTOCTI
1o yKpaiHCbKOTO HapopAy, baTbkis-
LIVHY, Kep>KaBy, Hauii. (Haxas Mi-
Hicmepcmea oceimu i HAyKu Ykpainu
«IIpo sameeposcerns Konyenyii Ha-
UiOHANLHO-NAMPIOMUUHO20 BUXOBAHHS
dimeii i M07n100i, 3ax00i8 1,000 peani-
3ayii Konuenyii HayionanvHo-nampi-
0MUYUH020 8UX08AHHS dimeti | MONOOi
ma memoouuHUX pexomeHoayiil U000
HAUIOHATLHO-NAMPIOMUUHO20 BUXO-



OmnopHnii 3aK1ajg oCBiTH

BAHMS Y 302a7IbHOOCBIMHIX HABUATILHUX
3aknadax» 6io 16 uepeus 2015 p. Ne 641)
Heo6’ekTuBHE OLIiHIOBAaHHA — CBioMe
3aBUIIEeHHA a00 3aHVDKEHHS OLIiHKU
pe3ynbTaTiB HaBYaHHA 3H00yBaviB
ocsitu. (3axon Yxpainu «IIpo oceimy»,
2017 p.)

Henepiomirase BugaHHs — BUAHHS, 1[0
BYIXO[JUTb OFFHOPA30BO Ji IPOLOBXKEHHS
itoro He nepenbaveHo. (Hayionano-
Huti cmanoapm Yipainu. Ingpopmauis
ma dokymenmauisi. Buoanns. OcHosHi
suou. Tepminu ma 6U3HAUeHHS NOHAMD.
JCTY 3017:2015, 2016 p.)

O6papoBaHi y4Hi — 0co6u, 4nit MOTeH-
1liaJI 3HAYHO BUIIIE CEPENHBOTO 3 OJHi€l
ab0 JekinbKOX HaBenmeHUX cdep: iHTe-
JIEKTYa/IbHOI, TBOPYOI, COLia/IbHOI a6o
¢biznyHOI. []7151 TOBHOTO PO3BUTKY TaKO-
rO MOTeHIIia/Ty BOHU IOTPe6YIOTh MO~
CITYT i 3aXOfiB, 110 3a3BMYall He Iepes-
GaveHo 3aK/IaflaMi 3araibHOI cepesHbOl
ocsitn. (UNESCO International Bureau
of Education Glossary of Curriculum
Terminology, 2013)

O6’eKTH aBTOPCHKOTO NMpaBa — TBOPH,
1110 BU3Ha4eHi 3akoHoM Ykpainu «IIpo
aBTOPChKe IPaBO i CYyMKHI IpaBa» Ta
OXOPOHSAITbCs BiIIOBITHO 0 3aKOHO-
nasctBa. (Hakas Minicmepcmaa ocsimu
i Hayku Ykpainu «IIpo 3ameeposienHs
Peznamenmy pobomu Havionanvrozo
penosumapiio akademiuHux mexcmie»
6i0 4 nunws 2018 p. Ne 707)

OO6MaH — HaJjaHHA 3aBiJlOMO HelpaB/N-
BoI iH(opMaliil 11070 BIaCHOI OCBiT-
HbOI (HayKOBOI, TBOPYOI) HifANMBHOCTI
Yl OpraHisallii OCBiTHbOTO MPOLECY;
¢dbopmamu 06MaHy €, 30KpeMa, aKafe-

HedopmanpHa ocBiTa — 0CBiTa, 5IKa 3710~

OyBaeTbCs, AK MPABUJIO, 32 OCBITHIMM
IporpaMaMi Ta He Iepefi6adae mpu-
CYI>KEHH: BU3HAHMX JIEP>KaBOI0 OCBIT-
Hix kBai¢ikaniit 3a piBHAMU OCBITH,
azie MOXKe 3aBEpIIYBATICS IPUCBOEH-
HAM 1podeciiiHuX Ta/abo IpUCYIKeH-
HSIM YaCTKOBMX OCBITHIX KBasiikariit.
(Bakon Ypainu «IIpo oceimy», 2017 p.)

HopmaTuBHMIT JOKYMEHT — JJOKYMEHT,

IIJ0 BCTAHOBJIIOE [IPABIJIA, HACTAHOBM
9J1 XapaKTepPUCTUKI MO0 AisIbHOC-
i abo ii pesynbraris. (3axox Yipainu
«IIpo cmandapmusayiro», 2014 p.)

MiYHMIT [U1ariaT, camoriariat, habpu-
Kauis, pambcudikariis Ta CIMCyBaHHS.
(Bakon Yxpainu «IIpo ocsimy», 2017 p.)

Opuunis npodgeciiiHOro cTangapry —

CTPYKTYpHMII eleMeHT IpoceciitHoro
CTaH/IAPTY, 1[0 MiCTUTb PO3TOPHYTY
XapaKTepPUCTUKY TPYLOBOI PYHKIII,
sIKa € L1/liCHOI0, 3aBEPLIEHOI0, Bifi-
HOCHO aBTOHOMHOIO Ta 3HAYYLIOI0 /I
MEBHOTO BUJIY TPYOBOI IisA/IbHOCTI.
(Haxas Minicmepcmaa coyianvHoi no-
nimuxu Ykpainu «IIpo 3ameeponcerns
«Memooduku po3pobnenHs npogeciiinux
cmandapmie» 6i0 22 ciuns 2018 p. Ne 74)

OnopHuit 3aKknaj ocBiTM — 3aKjafg
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3arajibHOI cepeiHbOI OCBITH, 1110 Ma€
3py4He PO3TalllyBaHHA [/ IifjBe3eH-
HsA JIiTel 3 iHIIMX HaceJIeHNX ITyHKTiB,
3abesmeveHnit KBamiikoBaHUMM IIe-
JAroriyHMMM KaJipaMy, Ma€ Cy4acHy
MarepiaZbHO-TEXHIYHY i HABYaJIbHO-
MeTOMYHY 6a3y Ta CHPOMOXKHUI
3abe3evyBaTy Ha HaJIOXKHOMY piBHI
3106y TTs mpodinbHOI ocBiTHt. (3aKkoH
Yipainu «IIpo ocsimy», 2017 p.)



OnpunrogHeHHA

OnpunogHeHHA (PO3KPUTTSA IyOmiLLi)
TBOPY — 3/IiJiCHEHA 3a 3TOfI00 aBTO-
pa 4u iHIIOro Cy6’eKTa aBTOPCHKOTO
mpaBa i (a60) cyMbKHUX TIpaB fis, 1o
BIIepIlle POOUTD TBIip JOCTYIIHUM IS
my6/iKy HUISIXOM ONyO/IiKyBaHHS,
y6/IiYHOr0 BUKOHAHHA, Iy6/Ii4HO-
IO IoKa3y, IyOIiYyHOoI JeMOHCTpaLi,
y6/1i9HOrO CIIoBileHHA ToIo. (34-
KkoH Yxpainu «IIpo asmopcovke npaso
i cymiscHi npasa», 1994 p.)

Ocaita — 3a KoHIenuier0 MibkHapogHOI
cTaHfapTHOI Knacudikarii ocsity 2011,
2013 pp. (FOHECKO, OOH), npouecy,
AKUMM CYCIiZIbCTBO 1jiIeCIPAMOBaHO
nepenae HakonudeHi ingopmariio,
3HaHHA, PO3YMiHHS, IOI/IANM, IIIHHOC-
Ti, yMiHHS, KOMIIETEHTHOCTI Ta BUMHKI
BiJl TOKO/iHHA JO TTOKOMiHHA. BoHM
BKJ/IIOYAIOTh KOMYHIKal[il0 3 METOIO
HaBYaHHA/HaB4YeHOCTi. KomyHikamisa
nepenOavae nepenaBaHHsA iHpopMmaril
TIOBi/IOMJIEHD, ifIeVl, 3HaHb, IIPUHLMIIIB
tomio. (Hayionanvrutl oceimuiii 2noca-
piii: euwsa oceima, 2014 p.)

Ocsita fopocnux — cnpsiMOBaHa Ha
peanisaniro npasa KO>XHOI IIOBHOJIIT-
HbOi 0co0M Ha besTepepBHe HABYAHHS
3 ypaxyBaHHAM II 0COOMCTICHUX TIO-
TpeO, IpiOPUTETIB CYCIiINBHOTO po3-
BUTKY Ta ToTpe6 ekoHoMikm. Cknaj-
HYKaMJ OCBiTI JOPOCTINX €: MiC/IANNII-
JIOMHa OCBiTa; mpodeciiiHe HABYAHHS
NpaLiBHUKIB; KypCH IIepeIiirOTOBKI
Ta/abo minBuieHHs kBamidikarii; 6es-
nepepBHUIT IpodeciiiHuil PO3BUTOK;
Oynb-sKi iHIN CKTAIHUKY, IO TIepef-
OaveHi 3aKOHOJJABCTBOM, 3aITPOIIOHO-
BaHi Cy0 €KTOM OCBiTHBOI Jis/IBHOCTI
a60 caMOCTilTHO BU3HaYeHi 0c06010.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)

OcBiTa HayKOBOTO COIPAMYBAHHA — BUJ,
crientiani3oBaHol OCBITH, I1J0 6a3yeTh-

Cs Ha IOCTIiJHO-OPi€EHTOBAHOMY Ha-
BYaHHI, CIPSAMOBaHNII Ha TTOITNOTIeHe
BUBYEHHA NPODITbHIX MpeIMeTiB Ta
HabyTTs KOMIIETEHTHOCTEN!, HeoOXifi-
HUX J/Is1 TIOfla/IbLIO] TOCTiTHO-eKCIIe-
PMMEHTa/IbHOI, KOHCTPYKTOPCHKOI,
BMHaXigHUIIbKOI missnbHOCTI. OCBiTa
HAyKOBOTO CIIPSIMYBaHHS 3100yBa-
€THCS Ha JBOX PiBHAX: 6a30Ba OCBiTa
HAyKOBOTO CIIPSIMYBaHHS 3100yBa-
€TbCA y cHeliani3oBaHMX 3aKaafax
OJJHOYACHO 3 6a30BOI0 CEPEeHbOIO
OCBITOIO Ta IIOJIATAE B HAOYTTI 3100y-
BayeM ITOYATKOBUX KOMIIETEHTHOCTEN
IJ1A JOCTiTHO-eKCIIEPUMEHTA/IbHOI,
KOHCTPYKTOPCBKOI, BUHAXIHUIIbKOI
Ta pallioHani3aTOPChKOI AiAIBHOCTI;
npodinpHa OCBiTa HAyKOBOTO CIIPsI-
MYyBaHHA 3[00yBa€eTbCA y CrIelliamizo-
BaHNX 3aK/Ia/laX OJHOYACHO 3 TIOBHOIO
3ara/IbHOI0 CEPETHHOI0 OCBITOO Ta Opi-
€HTOBAHa Ha IIPOJJOBXEHH HABYAHHA
Ha HaCTYIHMX PiBHSIX OCBiTH. (3aKOH
Ykpainu «IIpo ocsimy», 2017 p.)

OcCBiTHE NiepcTBO — HOBA YIIpaBIliH-
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CbKa ITapafiIuTMa, Ka € OPiEHTUPOM
i MexaHi3MOM 14 3filicHeHHA pedopM
y cdepi 0CBiTU B yMOBaxX Cy4acHUX
cycminbHuX TpaHchopMmaniit. OcBiTHE
JIEPCTBO CTIifl PO3ITIAATHU Y TAKUX
TPbOX B3aEMOIIOB’ A3aHMX aCIeKTax:
JZEpCTBO B OCBITI (FiANBHICTD KepiB-
HUKiB, BUK/IaZladiB, CTYJEHTiB/y4HiB
Ta, K Pe3y/IbTaT, OCBITHIX 3aK/IaJiB-
nifepiB); mizepcTBO I OCBiTH (Hi-
ATbHICTD 6aTbKiB, HAYKOBIIiB, p060TO-
JIABLIB Ta IHIIMX CTEMIKXO//IEPiB 3a//14
PO3SBUTKY OCBiTM); TiePCTBO OCBITH
(mismpHicTD mepxaBu (Hep)KaBHA IO-
JiTHKA) 10f0 3abe3MedeHHs Ipiopu-
TETHOTO PO3BUTKY OCBITHBOI cepn).
(HayionanvHuii ocgimuiil enocapiii:
suuga oceéima, 2014 p.)



OcBiTHA fiAnbHICTD y cepi BUmOT ocBiTH

OcBiTHi iHHOBaLil — HOBOCTBOPeHi (3a-
CTOCOBaHi) a00 BIOCKOHA/IEH]I OCBITHI,
HaBYaJ/IbHi, BUXOBHI, IICIXOJ/IOTO-TIefa-
TOTiYHi Ta yIIpaB/IiHChKi TEXHOJIOTII,
MeTO[IM, MOJIe/li, IPOJYKIif, OCBiTHi,
a TAaKOXX TEXHiYHi pillleHHA y ranay-
31 OCBiTHM, 1O iICTOTHO MiIBUILYIOTDH
SIKICTb, Pe3y/IbTaTUBHICTb Ta e(eKTUB-
HicTh ocBiTHDBOI misgnbHOCTI. (Hakas
Minicmepcmea oceimu i Hayku Yxpa-
iHu «IIpo 3ameeposcerns Ilonoxerns

1po nops00K 30iticHeHHs IHHOB8AUITIHOT

0C8imHvOT iANLHOCMI» 810 7 MUCONA-
0a 2000 p. Ne 522)

OcBiTHi cTaHAapTH — CTaHAAPTH, 1O
BUPOOIAIOTHCA B OCBITHIN cycTeMi Ais
3abesTedyeHHs OCBIiTY MEBHOTO PiBHA
(mizpiBHA, eTaIy, LMKIY) i IPUCYKeH-
HA BifmoBigHuX ocBiTHIX (akamemiu-
Hux) kBani¢ikanii (crynenis). (Ha-
UIOHAILHULL 0CBIMMILL 27I0Capill: 8ULULA
ocsima, 2014 p.)

OcBiTHIlt OKpyT — CYKYIIHIiCTb 3aK/IafliB
ocsitu (ixHix ¢iniit), y Tomy ducni 3a-
KJ1aJTiB TIO3aIIKIJIbHOI OCBIiTH, 3aK/IajliB
Ky/IbTypH, GisUIHOI KyIbTypH i crIop-
TY, 10 3a6€3MeYyI0Th JOCTYIHICTD
OCBIiTH [y1A1 0Ci0, SIKi IPO>KMBAIOTH Ha
BifmoBifHiit Tepuropii. (3akox Yipainu
«IIpo ocsimy», 2017p.)

OcaiTHiit oMOygcMeH — mocanoBa
oco6a, Ha AKky Kabinetom MinicTpis
YKpainu NoK/nagaeTbcsa BUKOHAHHSA
3aBJIaHb 1010 3aXMCTY IpaB y cdepi
ocBiti. OCBiTHiT OMOYZCMeH Y CBOI
HiANbHOCTI KepyeTbcsa KoHCTUTYIi€IO
Ta 3aKOHaMM YKpPaiHH, a TAKOX I10JI0-
YKEHHSM IPO OCBITHBOTO OMOY/ICMEHa,
110 3aTBepILXYyeTbcst Kabinerom Miwi-
ctpiB Ykpainu. (3axon Yxpainu «IIpo
ocsimy», 2017 p.)

OcBiTHiit mponec — crucTemMa HayKOBO-
MEeTOAUYHUX i IeJarorivHmX 3aX0/IiB,

CIIpAMOBAHMX Ha PO3BUTOK 0COOMC-
TOCTi IUIAXOM (OPMYBaHHA Ta 3aCTO-
CyBaHHA ii KOMIeTeHTHOCTeII. (3aKoH
Ykpainu «IIpo ocgimy», 2017 p.)

Ocsitns (ocBiTHRO-TIpOeciiina, ocBiT-

HbO-HAayKOBa YU OCBiTHbO-TBOPYA)
nporpama — CyucTeMa OCBiTHiX KOMIIO-
HEHTIB Ha Bi/INOBIJHOMY PiBHi BUILIOl
OCBiTU B MeXKax CIlelia/IbHOCTI, 1110
BU3HAYAE BUMOTH IO PiBHA OCBiTH 0Cib,
AKi MOXXYTb pO3TI0OYaTy HAaBYaHHA 32
1[i€10 IPOTPaMolo, eperTiK HaBYanbHIX
JOVICLMIIIIH i JIOTiYHY IIOC/TiZIOBHICTD iX
BUBYEHHS, KiNbKicTb KpeguTis EKTC,
HeOOXIifHVX [/I1 BUKOHAHHS 1Ii€l po-
rpaMM, a TAKOXX OYiKyBaHi pe3y/nbTaTu
HaBYaHHA (KOMITETEHTHOCTI), SKMMMI
IIOBMHEH OBOJIOAITI 3f00yBay4 BifIo-
BiJHOTO CTyIIeHs BUIIOI OCBiTH. (3aKoH
Yipainu «IIpo suusy ocimy», 2014 p.)

OCBIiTHA FiANBHICTD — JiANBHICTH

cy0’eKTa OCBITHBOI Ais/IBHOCTI, CIIpsI-
MOBaHa Ha OpraHisaliilo, 3a0e3neyeHHs
Ta peajisallilo OCBITHBOIO IIPOLECY
y dopmanbHiil Ta/abo HedopManbHiit
ocBiTi. (3axon Yipainu «IIpo ocsimy»,
2017 p.)

OcBiTHs piganbHicTh y cdepi Buioi

71

OCBITUM — [iANIBHICTh 3aKJIaIiB BU-
11101 OCBITM 1 HAYKOBMX YCTAHOB, 1110
IIPOBAINTBCA 3 METOIO 3a0e3TeueHHS
3006y TTs BUIOI OCBiTK 32 BifIIOBif-
HIVMM CIel[iaTbHOCTAMM Ha IE€BHUX
PiBHAX BUILOI OCBiTY (II09aTKOBOMY
piBHi (KOpOTKMII IMKIT) BUILOI OCBI-
T, TIepIIoMy (6aKanaBpCbKOMY) piB-
Hi, fpyromy (MaricTepcbKoMy) piBHi,
TpeTboMYy (OCBiTHbO-HayKOBOMY/
OCBIiTHBO-TBOPYOMY) PiBHi); 3aK/aziB
BUILOI OCBIiTM iHO3eMHUX iep>KaB a6o
X CTPYKTYpHMX Minpospinis (¢piniit),
1IJ0 YTBOPIOIOTHCS 1 GYHKLIOHYIOTH Ha
TepuTopil YKpainu, He3ameXHo Bif



OcaiTHA AiAnbHicTD y cdepi micragnmIoMHoi ocBiTn

BUAY Takoi gisnbHocTi. (Ilocmanosa
Kab6inemy Minicmpis Ykpainu «IIpo
3ameeposcerns JliyeHsiliHux ymos npo-
8a0KHeHHA 0c8iIMHYOT JiANLHOCMI» 610
30 epyors 2015 p. Ne 1187)

OcBiTHA pignpHicTh y cdepi micna-
OTUIIIOMHOI OCBIiTM — [iA/TbHICTD
3akjajiB Buoi, paxoBoi mepenBu-
1101, MCIAAUIIOMHO], TpodeciiiHol
(mpodecirtHo-TexHiYHOI) OCBiTH, 11O
IIPOBA/IUTHCA HA IIEBHIMX PiBHAX BUIIOI,
¢daxoBoi nmepenBuIoi Ta npodecii-
HoI (mpodeciitHO-TexHiYHOI) OCBITU
Ta BKJ/IIOYAE CIIellialisallio, Iepemnis-
TOTOBKY, MiABUIeHHs KBamidikaii,
CTa)XyBaHH, iIHTEPHATYPY, TiKapChKY
PesUMIEHTYPY; NilleH3YBaHHIO Ii/IArae
OCBITHS JisA/IbHICTD y cepi micmsapumn-
JIOMHOI OCBiTH), 060B’sI3KOBICTb AKOI
nepepbadena sakoHamu. (Ilocmarosa
Kab6inemy Minicmpis Yxpainu «IIpo
3ameeposcerns JlieH3iliHux ymos npo-
8a0KHeHHA 0c8iIMHYOT iANLHOCMI» 610
30 epyors 2015 p. Ne 1187)

OcBiTHA AiATBHICTD Y cepi HOBHOI 3a-
TaJIbHOI CepeIHbOI OCBITU — [IisA/b-
HICTb 3aK/IaJjiB 3arajibHOI CepeHbOI
OCBIiTM He3aJIe)XHO Bif TuIy i popmu
B/IACHOCTi 200 CTPYKTYPHOTO MiAposi-
Ty iHILIOTO 3aK/Ia/y OCBiTH, CIPAMOBaHa
Ha opraHisallifo 3abesnevyeHHs Ta pea-
J1i3a11i0 OCBITHBOTO IPOLIECY 3a PiBHA-
MI ITIOBHOI 3arajIbHOI CEPEHbBOI OCBITH
(mo4yaTKOBOI OCBiTH, 6a30BOI CEpeTHbO
0CBiTH, IpodiIbHOI CeperHbOI OCBITH).
(ITocmatmosa Kabinemy Minicmpis Yipa-
inu «IIpo sameeposcerns Jlivensitinux
YMO8 NPoBaodHeHHS 0C8imHbOT Oifnb-
Hocmi» 8i0 30 epyons 2015 p. Ne 1187)
OcBiTHA AisAnbHICTD Y cdepi mpodeciii-
HoI (mpodeciiiHO-TeXHIYHOI) OCBi-
TH — JiSUIBHICTD 3aKapiB mpodeciitnol
(mpodeciitHo-TexXHIYHOI) OCBiTH He3a-

JIeXHO Bif Tnmy i popmm BracHOCTI,
IO IPOBAIAUTLCSA 3 METOIO Ti/[TOTOBKY
(y Tomy uncri epBuHHOI mpodeciiiHol
HiArOTOBKY Ta IPOoeciiiHO-TeXHIYHO-
ro HaBYaHH:A) 3700yBauiB mpodeciit-
HoI (mpodeciitHO-TexHIYHOT) OCBiTH,
HepemiAroToBKyM Ta/abo MifBUIeHHS
ix kBamidikanii 3a mpodecisamu, Aki
BK/IIOUeHi 1o HamionanpHOrOo Kmacum-
¢ikaropa npodeciit K 003:2010, Ha
piBHAX npodeciitHoi (mpodeciiiHo-Tex-
HiYHOI) 0cBiTH (TIepiIOoMY (II0YaTKOBO-
My) piBHI, Apyromy (6asoBoMy) piBHi,
TpeTboMY (BUILOMY) piBHI); 3aK/IaiB
npodecitnoi (mpodeciitHo-TexHiy-
HOT) OCBiTU iIHO3eMHNX fep>kaB abo
iX CTPYKTYpHUX mifpo3ninis (¢iniii),
1[0 YTBOPIOIOTHCA 1 GYHKLIOHYIOTH Ha
TepuTOpii YKpaiHu, HE3a/IeXXHO Bif
BUAY Takoi gisnbHOCTI. (Ilocmanosa
Ka6inemy Minicmpis Yxpainu «IIpo
3ameepoxcers JlivensiiiHux ymos npo-
8a0HEHHS 0CBiMHbOT JiAnbHOCI» 610
30 2pyoms 2015 p. Ne 1187)

OcsitHA gianbHicTh y cdepi PpaxoBoi

TepefBUILOL OCBITI — [IiA/IbHICTD 3a-
K1aiB GpaxoBoi ImepesBUIIOl OCBITH,
1110 TPOBAINTBLCS 3 METOIO MiATOTOBKM
3mo06yBaviB (axoBoi IepenBUIIIOl OCBi-
TU 3a BiITIOBiTHMMM CITeIia/IbHOCTSMU
Ha piBHi paxoBoI nepeaBUIIOi OCBITH;
3aKmafiB (paxoBol epefBUILOl OCBITH
iHO3eMHUX fiepykaB a00 IX CTPYKTYPHUX
nigpospinis (¢iniit), 10 yTBOPIOIOTHCA
i pyHKITIOHYIOTD Ha TepuTOpil YKpainy,
He3aJIeXKHO BiJ BUJJY TaKOI JJiA/IbHOCTI.
(ITocmanosa Kabinemy Minicmpis Ypa-
inu «IIpo 3ameeposcenns JliensitiHux
YMO8 NposaoddieHHs 0C8imHvoi Jisb-
Hocmix» 8i0 30 epyons 2015 p. Ne 1187)

Ocsitns kBamidikanis — BusHaHa 3a-

KJIQ/IOM OCBITH YU {HIIIM yIIOBHOBa)Ke-
HVIM Cy0’€KTOM OCBIiTHBOI is/IBHOCTI



Oco6ucTuii eneKTpOHHMIT KaGiHeT BCTYIMHIKA

Ta 3acBi/j4eHa BiJIIOBiIHNM JJOKYMEH-
TOM IIPO OCBIiTY CyKYITHiCTb BCTAHOB-
JICHVX CTAaHJAPTOM OCBITH Ta 3500y THX
0c00010 pe3ynbTaTiB HaBYaHHA (KOM-
neTeHTHoOCTel). (3akox Yipainu «IIpo
ocsimy», 2017 p.)

OcBiTHA MOCTyTra — KOMIIIEKC BU3Haye-
HIX 3aKOHOIAaBCTBOM, OCBITHBOIO IIPO-
rpaMoIo Ta/abo OroBOPOM Ailt Cy6’ekTa
OCBIiTHBOI JIiTBHOCTI, 1110 MAIOTh BU-
3HaueHy BapTiCTh Ta COPSAMOBAaHi Ha
IOCATHEHH: 306yBa4yeM OCBiTH OUiKy-
BaHIX pe3y/IbTaTiB HaBYaHHA. (3aKoH
Yxpainu «IIpo ocsimy», 2017 p.).
OcBiTHA IporpaMa — eIMHUI KOMIITIEKC
OCBITHIX KOMITOHEHTIB (IIpeaMeTiB BU-
BYEHHS, JUCUUIUIIH, IHUBi yaTIbHUX
3aBJjaHb, KOHTPOIbHIX 3aXOfiB TOLLIO),
CIUIAHOBAHMX i OpraHi3oBaHUX /I
TNOCATHEHHS BU3HAYEHUX pe3y/bTa-
TiB HaBYaHHA. (3akoH Ykpainu «IIpo
oceimy», 2017 p.)
OcCBiTHDO-HaYKOBUI1 piBeHb BUIIOT
OCBiTI — piBeHb BUILOI OCBITH, 110
nepenbavae 3500y TTs 006010 Teo-
PeTUYHUX 3HaHb, YMiHb, HABUYOK Ta
IHIIMX KOMIIETEHTHOCTEN, JOCTaT-
HiX /I IPOJyKYBaHH:A HOBMX ifjeit,
PO3B’s13aHH KOMIUIEKCHVX IPo6OieM
y ranysi npodeciitnoi ta/abo gocmin-
HUIIbKO-iHHOBAIIiVIHOI AisITbHOCTI,
OBOJIOZIiHHA METOJOJIOTIEI0 HAYKOBOI
Ta MeJarorivyHoil MisIbHOCTI, a TAKOX
IIpOBefleHH: BIACHOTO HAyKOBOTO JI0-
CITifIP)KeHHA, Pe3yNbTaTy AKOTO MaloTh
HayKOBY HOBU3HY, T€OpeTUYHE Ta
IMpaKTHyHe 3HaueHH:A. OCBITHbO-TBOP-
Y1t piBeHb BUILOL OCBiTH Hependadae
OBOJIOIiIHHSA METOJIO/IOTiEI0 MUCTELIbKOL
Ta MUCTEIbKO-TIeAaroTivHOI JisITbHOC-
Ti, 3711/ICHEHHS CAMOCTiJIHOTO TBOPYOTr0
MJCTELBKOTO IPOEKTY, 3000y TTA IpaK-
TUYHMX HABUYOK ITPOAYKYBaHH HOBUX

imeii i po3B’si3aHHS TEOPETUYHUX Ta
IIPAKTUYHUX IPOOIeM Y TBOPYilt Muc-
TenpKiit chepi. (3akon Yepainu «IIpo
suugy oceimy», 2014 p.)

OCBiTHBO-TBOpYMIL piBeHb BUIOI OCBi-

TH — Iepef6avae OBONOiHHA METO-
TOJIOTi€X0 MICTELBKOI Ta MUCTEIIbKO-
TeJaroriyHoil Aisi/IbHOCTI, 3[[iICHEHH
CaMOCTilfHOTO TBOPYOTO MMUCTEIHKO-
TO TIPOEKTY, 3MOOYTTA MPAaKTUIHNX
HaBIYOK IPOJYKYBaHHA HOBUX ifleft
i po3B’A3aHHA TEOPETUYHNX Ta MPaK-
TUYHYX IPO6JIEM Y TBOPYill MUCTELb-
Kiit cepi. (Sakon Ypainu «IIpo suusy
ocsimy», 2014 p.)

OcHOBHa JisANTbHICTh HAYKOBUX yCTa-

HOB — IIPOBefieHH:A (PyHJaMeHTaTbHIX
TOCIIiIPKEHD, IPUK/IaIHAX HAYKOBUX
i HayKOBO-TeXHIYHMX (eKCIepyMeH-
TaJIbHUX) PO3POOOK, HaJJaHHA HAYKOBO—
TEXHIYHIX IIOCTTYT, TPOBEJEHHA HAayKO-
BOI 1 HAYKOBO-T€XHIYHOI €KCIIEPTU3I,
TiIrOTOBKA HAYKOBUX Ka/IPiB, PO3BUTOK
i 36epe>KeHH: HayKOBOI iHPPacTPyKTy-
pu. (3axon Yipainu «IIpo naykosy i Ha-
YK080-mexHiuHy OisimvHicmy», 2015 p.)

Oco6a 3 0cOOMMBUMY OCBITHIMU I10-

Tpebamu — 0co6a, siKa oTpebye fo-
JATKOBOI ITOCTITHOI Y TUMYACOBOI IIiJI-
TPUMKI B OCBITHBOMY IIPOLIECi 3 METOI0
3abesneveHH il pasa Ha OcBiTy. (3a-
KoH Ykpainu «IIpo ocsimy», 2017 p.)

Ocobuctuit eneKTpoHHUII KabiHeT
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BCTYIHMKA — Be6-CTOpiHKa, 3a JI0T0-
MOTOI0 IKOi BCTYITHUK IIOfIa€ EIEKTPOH-
HY 3a4BY [0 3aK/IajJy BUIOI OCBIiTU
Ta KOHTpooe 1i craryc. (Haxas Mi-
Hicmepcmea oceimu i HayKu Ykpai-
Hu «Ilops00K NOOAHHS ma po3ensdy
3a516 6 eneKMPOHHili popmi Ha yuacmo
Y KOHKypcHoMmYy 8i060pi 0o 3axnadie eu-
wioi oceimu Yipainu 6 2018 poui» 6i0
13 swosmus 2017 p. Ne 1378).



Ominka

Oninka — 6yab-sKa KinbKicHa a00 sKicHa
Mipa Ha OCHOBi BU3HA4EeHMX KpUTEPi-
iB, AKi BUKOPUCTOBYIOTbCA [/I OIUCY
pe3ynbTaTiB OLIIHIOBAHHA B OKpEMil
HaBYa/IbHIl gyucumIviini (Mopyi) a6o
LIi/Tifl OCBiTHilI/HaBYaIbHIil Iporpa-
Mi. (Hayionanvruii oceimmuiii enocapiii:
suwa ocsima, 2014 p.)

OuiHOBaHHA CTYAEHTiB — opmari-
30BaHUI IpoLleC BU3HAYEHHA PiBHA
OIaHYBaHH:A CTYIEHTOM 3aIl/TaHOBAHIX
(ouikyBaHMX) pe3y/nbTaTiB HaBYaHHS,

ITaTpioTiyHe BMXOBaHHA — CK/IaJl0Ba
HaI[iOHA/IbHOTO BUXOBAaHH:, TOJIOBHOIO
METOI0 IKOTO € CTAHOBJIEHH: CaMO-
TOCTAaTHbOTO I'POMAaJIsIHMHA-TIATpio-
Ta YKpaiHu, TyMaHicTa i leMOKpara,
TOTOBOTO 10 BUKOHAHH:A I'POMaJIsiH-
CBKUX i KOHCTUTYLIITHUX 000B’ sI3KiB,
7O YCIa/IKyBaHH:A IyXOBHUX i Ky/b-
TypHUX Hafj6aHb YKPaiHCHKOTO Ha-
pony, JOCATHEHHs BUCOKOI KY/IbTY-
pu B3aeMuH. BoHO cripuse efHAHHIO
YKpaiHChKOTIO HapoJy, 3MillHEHHIO
COlLlia/IbHO-€KOHOMIYHMX, JYXOBHMUX,
Ky/IbTYPHMX OCHOB PO3BUTKY YKpaiH-
CBKOTO cycrinbeTBa i gepxxasu. (Hakas
Minicmepcmea oceimu i Hayku Yxpainu
«IIpo sameeponenns Konuenuyii Ha-
UioHATLHO-NAMPIOMUYHO20 BUXO8AHHS
dimeii i M0n00i, 3ax00i8 w000 peai-
3auii Konyenuii HayionanvHo-nampi-
OMUYHO020 8UX08AHHS dimeil | MONO0Ji
Mma MemoouuHUX pekomeHdauiil uyo0o
HAUIOHATILHO-NAMPIOMUYHO20 BUXO-
BAHHA Y 302a/1bHOOCEIMHIX HABUATLHUX
3aknadax» 6id 16 uepems 2015 p. Ne 641)
Ilemaroriyna giANbHICTH — iHTEIEK-
TyajbHa, TBOPYA [is/IbHICTD Mefa-

1110 € HEOOXITHMM [JIs BIOCKOHA/IEHHS
HaBYaJIbHOTO NIPOLeCy, MiTBUILeHHA
edeXTMBHOCT] BUKIaJaHHA, PO3BUTKY
cTyneHTiB. (HayionanvHuii oceimmiii
enocapiii: suuia océima, 2014 p.)

OuHna (meHHa, Beuipus) ¢popma 370-

I1

OyTTa 0CBiTH — Crioci6 opraHisaii
HaBYaHHs 3K00yBaviB 0CBiTH, 110
nepep6ayae ix 6e3nocepeHIo YIacTh
B OCBiTHbOMY TIpoleci. (3akon Yipairu
«IIpo ocsimy», 2017p.)

roriyHoro (HayKoBO-IIearoTi4HOro)
IpaliBHIKa a00 caMO3ailHATOI 0coO1
y dopmanbHiit Ta/abo HepopManbHilt
OCBITI, CIIpIMOBaHa Ha HABYaHHS, BIXO-
BaHHS Ta PO3BUTOK 0COOMCTOCTI, 11 3a-
Ta/IbHOKY/IBTYPHIIX, IPOMasHChKIUX Ta/
a60 mpodeciitHNX KOMITIETEHTHOCTEIL.
(Baxon Ypainu «I1po ocsimy», 2017 p.)

Ilemaroriuyna inTepHaTypa — popma
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MiCAAUIIIOMHOI IIeIarorTiyHol OCBiTH,
sIKa Tepenbadae cucTeMaTUIHY po-
60Ty IefarorivHoOro nparjiBHUKa Haj
dbopMyBaHHAM Ta BIOCKOHATIEHHSIM
BJIACHOI I1€/larOriYHOI MaliCTePHOCTI
BIIPOJOBX MEPIIOro Poky npodeciii-
HOI JisJIbHOCTI i/ KEPIBHUITBOM
MOCBigYEHOro meIarora-HacTaBHMKa.
Ocob6u, siki mic/ist 3aBepiIeHHs Ha-
BYAHHS BIepuIle O0iHAMN TOCany
IeJjarorivHoro npaniBHMKa, MalOTh
IIPOJTY OJHOPIYHY IIefaroTiuny iHTep-
HaTypy B CTaTycCi Ieflarora-cTaXmucra.
VY et nepiof; BOHM MalOTh OTPUMATH
JOCBiJYeHOI0 HaCTaBHMKA TaKOI ca-
Moi ab0 CIOpifHeHO] crelianbHOCTI
(mpenmeTHOI crieriabHOCTI 260 Crie-
iazisanii) 3 Toro camoro a6o iHIIoro



ITepcoHanbHMII eTeKTPOHHMIT KabiHeT

saknapy ocsitu. [Iporpama HacTas-
HUITBA PO3POO/IAETHCA HACTABHM-
KOM CIIi/IbHO 3 IIEJarOrOM-CTaXKICTOM,
nepenbavaroun pisHi popmu npode-
CilfHOTO PO3BUTKY (30KpeMa, B3aEMHE
Bi/IBilyBaHHs yPOKiB, OIpalllOBaHHA
BifIOBiZHOI JIiTepaTypu TOLO) i3 3a-
y4eHHAM HayKOBO-IeJaroriyHux
IpaLliBHUKIB 3aK/Ia/iB BUILIOI OCBITH.
Oco6i, sixa ycIIinHo 3aBepunia nepi-
O], I1eJJaTOriYHOI IHTEpHATYPU Y 3aK/Ia-
Ii JOLIKiNIbHOI, 3ara/IbHOI CEpENHbOI,
[I03alIKiNbHOI, mpodeciitHol (mpo-
(eciltHO-TeXHIYHOI) OCBiTH, CIIewiari-
30BaHOI, (haxoBol epeBUIIO] OCBITH,
BiIMOBiZHMM 3aK/TafloM BUTAETHCA
cepTudiKaT yCTaHOBIEHOTO 3pasKa.
CeprudikaT mpo ycrinHe 3aBepIIeHHs
Iepiofly nefjarorivyHoi inTepHaTypu €
HeoOXiIHOI0 YMOBOIO /7l HPOCYBaHHS
0cobu GpopManbHUMIU eTanaMy Ipo-
¢eciitHOro po3BUTKY (y BUITIAA] KBa-
mi¢ikauiiiHux KaTeropiii, 3BaHb, Mocaf
tomo). (Haxas Minicmepcmea ocsimu
i Hayku Ykpainu «IIpo 3ameepodcer-

ns Konyenuyii possumky nedaezoziutoi

oceimu» 6i0 16 nunus 2018 p. Ne 776)
Ilemaroriyna ocBiTa — nepepbavae min-
TOTOBKY 0CO0U, Pe3y/IbTaTOM sIKOi €
HaOYTTs KOMIIETEHTHOCTeI 3i creryi-
aJIBHOCTI (IpeIMeTHOI CIeliaIbHOCTI,
crerjiamisanii), megaroriky, ICUXoJIOril,
y TOMY 4YUCTIi IJIIXOM NPOXOIKEHHA
HefaroriyHol MpaKTUKMU, HeoOXiHIX
IU1s 3abe3IedeHHs IPoliecy HaBYaHHA,
BMXOBAHHA i PO3BUTKY 0cO6MUCTOC-
Ti, y TOMY 41CTi 0Ci6 3 0COOMMBUMMU
OCBIiTHIMU TOTpe6aMM, MOHITOPUHTY
IeJjarorigyHol IiA/IbHOCTI Ta aHaIi3y
TIeflarOriYHOTO NOCBify, MpOBeeHHA
OCBITHIX BUMipIOBaHb, 3aCTOCYBaHHA
OCBITHIX T€XHOJIOTiN i METO/IiB HaBYaH-
Hi, eeKTUBHUX CIIOCOOIB B3aeMOpl

BCiX Y4aCHMKIB OCBiTHbOTO IIPOLIECY.
(Bakon Yrpainu «IIpo ocsimy», 2017 p.)

Ilegaroriynumii maTpoHaxXx — CI1oci6

OpraHisalil OCBiTHbOIO IIPOLECY IIe-
JArOTiYHMMM IIpaLliBHMKAaMMU, 1O IIe-
penbavae 3abe3nedeHHs HIMY 3aCBO-
€HHs OCBITHBOI IIPOrpaMy 3106yBaveM
OCBiTH, KU 32 ICUXOISUYHNM CTa-
HOM a60 3 iHIINX IPMYNH, BUSHAYECHIX
3aKOHOJABCTBOM, 30KpeMa 3 METOI0
3abesIeyeHHs JOCTYITHOCTI 306y TTA
ocBiTH, NOTpebye Takoi popmu. (3akon
Ykpainu «IIpo ocsimy», 2017 p.)

IleparoriyHi mpaniBHMKM 3aK/IafiB BU-

101 OCBIiTYL — 0CO0M, AKi 34 OCHOBHUM
MicrieM pobOTH Y 3aK/Iafiax BUILOI OCBi-
TU MIPOBAJATH HABYA/IbHY, METOJUYHY
Ta OpTraHizaliliHy AisIbHICTb. (3aKoH
Yipainu «IIpo suusy ocimy», 2014 p.)

IlepenigroroBka — ocBiTa JOPOCINX,

CIpsAMOBaHa Ha podeciliHe HaBYAHHSA
3 METOI0 OBOJIOMIHHA iHIIO0K0 (iHIIM-
M) npodeciero (podecisimu). (3akon
Ykpainu «IIpo ocgimy», 2017 p.)

Ilepiogiyne BUaHHA — cepianbHe BU-

TAHHA, 1[0 BUXOMTD Yepes3 IeBHi PiBHi
MIPOMIXKKY 4acy Ta Ma€ 3asfiajierifib BU-
3HA4YEHY IIOCTIIHY IIOPiYHY Ki/IbKiCTh
HYMepOBaHNX (FaTOBaHMX) BUIYCKIB 1
ofiHaKOBY HasBy. IlepiofuuHe BUgaHHA
MO>Ke OyTY LIIOZEHHNM, I[OTVKHEBUM,
HIOMiCAYHUM, OKBapTaAbHNUM, II0-
piunuMm Tomo. (HayionanvHuii cman-
oapm Yxpainu. Indpopmayis ma 0oky-
meHmauis. Budanns. OcHO8HI 8UU.
Tepminu ma susnauenHs nonamo. JJCTY
3017:2015, 2016 p.)

IlepcoHanbHMIT €TEKTPOHHMIT KaOi-
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HeT — iHfBinyabHa epcoHidikoBaHa
Be0-CTOpIiHKa, 3a JOIIOMOTOI0 SIKOI KO-
PUCTYBaY 3[iiiCHIOE POOOTY 3 BifKpu-
TYMU JaHUMM, TIpeficTaBnennMnu y Ha-
L[iOHaJIbHOMY PeNo3nTapii aKkaJeMidHMX



Ilepurmit piBeHb BUIOL OCBiTH

texcTiB. (Haxas Minicmepcmea ocsimu
i Hayxu Ykpainu «IIpo 3ameeponenHs
Peenamenmy po6omu HayionanvHoeo
penosumapiio akademiuHux mexcmie»
610 4 nunns 2018 p. Ne 707)

Iepuumit (6akamaBpCchbKuit) piBeHb BU-
101 OCBiTU — piBeHb BUIIOI OCBITH,
110 BifioBifjae cbomomy piBHIo Hargio-
HaJIbHOI paMKM KBati¢ikariit i mepey-
6avae 3000y TTA 006010 TEOPETUIHIX
3HAHb Ta IPAKTUYHYX YMiHb i HABIYOK,
TOCTaTHIX /71 YCHIITHOTO BUKOHAHHSA
npodeciitHux 060B’sI3KiB 3a 06paHOI0
crenianpHicTio. (3akon Yikpainu «IIpo
suugy oceimy», 2014 p.)
IMigBnienHsa kBanigikamii — HaOyTTA
0c06010 HOBYX Ta/ab0 BIOCKOHAIEHHS
paHille HAGYTUX KOMIIETEHTHOCTEN
y Mexax rmpodeciitHoi fisnpHOCTI 260
ranysi sHaHb. (3akox Ykpainu «IIpo
ocsimy», 2017 p.)

Iligpy4yHuKk — HaBYa/bHe BUIAHHA,
110 MICTUTD Y IIOBHOMY 006c¢s3i cuc-
TeMaTM30BaHMI BUKJ/IAJ, HaBYaIbHOI
IUCIUIIIIHY, Bif[ITOBijja€ HaBYaAbHil
nmporpami Ta Mae BifmoBifHuMit, odi-
ifiHo Hagauui rpud. o mippydHu-
KiB HamexxnTb 6ykBap. (HauionanvHui
cmandapm Yipainu. Ingopmauis ma
ooxymenmauis. Budanns. OcHo8Hi
6uou. Tepminu ma 8U3HAUEHHS NOHAMD.
JCTY 3017:2015, 2016 p.)
IMicnagunmoMHa ocBiTa — nepenbadae
HaOyTTs HOBUX Ta BJIOCKOHA/IEHHA pa-
Hillle HaOyTMX KOMIIETEHTHOCTEIl Ha
OCHOBI 37106y TOl BM11I01, TpodeciitHol
(mpodeciitno-rexHiyHoi) ab60 paxoBoi
TepefIBUIIOI OCBITY Ta MPAaKTUYHOTO
mocsify. ITicmapumnmoMHa ocBiTa BKIIO-
yae creliasnisalio, IepemnifroToBKy,
migBuIeHHs KBasidikarii, craxxyBaH-
Ha. [licnangumnnomua ocsita y cdepi
OXOPOHM 3[JOPOB’s TAKOXK BKJTIOYAE iH-

TEPHATYPY Ta IKAPCbKY Pe3UAEHTYPY.
(3axon Ykpainu «IIpo oceimy», 2017 p.)

ITnardopma Web of Science (no 2014 p.

Web of Knowledge) — nnardopma
xomnanii Clarivate Analytics, Ha sKii
po3MilieHo 623y HayKOBMX ITyOmiKartiit
i IaTeHTiB, 30KpeMa Mi>KHApO/IHA Ha-
yKOMeTpu4Ha, pebeparyBHa i1 616mio-
rpacdiuna 6asa ganux Web of Science
Core Collection, crerjianizoBaHi 6asu
npanux (BIOSIS Citation Index, BIOSIS
Previews, Biological Abstracts, Zoologi-
cal Record, MEDLINE, CAB Abstracts,
CABI Global Health, Inspec, FSTA),
perioHanbHi 6a3u gaHux (Pociitcbknmit
iHJleKC HayKOBUX LIUTyBaHb, Kopeii-
cbKa 6a3a HayKOBYX XXypHaiB, SCIELO
Citation Index), 6a3a JaHUX [TaTE€HTIB
(Derwent Innovations Index) Tomo.
(Clarivate Analytics)

IloBHa 3aranpHa cepenHa oCBiTa — OCBI-

Ta, METOIO KOI € BCeOIYHMIT POSBUTOK,
BMXOBaHHA 1 colliali3arisg 0cOOMUCTOCTI,
AKa 3[]aTHA JIO0 )KUTTSA B CYCITi/IbCTBI Ta
LMBi/1i30BaHOI B3a€MOJII 3 IPUPOJIOIO,
Mage TIparHeHHs IO CAMOB/IOCKOHA/IEHH
i HABYaHHA BIPOJIOBXK >KUTTSA, TOTOBA
IO CBiZIOMOTO >XITTEBOTO BUOOPY Ta
caMopeaisalii, BiJIIOBija/IbHOCTI, TPy-
[OBOI JIiA/IBHOCTI Ta TPOMA/IIHChKOI
axkTMBHOCTI. (3akon Yipainu «IIpo ocsi-
my», 2017p.)

ITosamkinbpHa OCBiTa — OCBiTa, METOIO
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SIKOI € PO3BUTOK 3RIOHOCTEN! HiTeit Ta
Mornogi y cdepi ocBiTH, HayK1, KY/Ib-
Typu, GisnyHOI KynbTypH i criopry,
TEeXHIYHOI Ta iHIIOI TBOPYOCTI, 3/J0-
OyTTA HYMIU IePBUHHUX IIPOeciitHmux
3HaHb, BMiHb i HaBMYOK, HEOOXiTHIX
LA IX colriasmisariii, ImoiaabIoi caMmo-
peanisanii Ta/a6o mpodeciitHoi -
sanbHOCTI. [To3amikinpHa ocBiTa MOKe
3700yBaTHCA OFHOYACHO i3 3HOOYT-



IToyaTkoBa MIKOIa

TSAM TOUIKiJIbHOI, ITOBHOI 3arajibHO1
cepenHbol, mpodecirtnoi (mpodeciit-
HO-TeXHi4HOI) Ta $paxoBoI mepeBuUILOl
ocsitu. KomnerentHOCTi, 300YTi 3a
IporpaMaMy MO3alIKiJIbHOI OCBiTH,
MOYXyTb BPaXOBYBaTMCS Ta BU3HABA-
TUCA Ha BiJJIIOBiTHOMY PiBHi OCBiTH.
(Baxon Yxpainu «IIpo ocsimy», 2017 p.)

IToxasuuk CiteScore — mokasHUK

BIIJIMBOBOCTi HAYyKOBOI'O Mepiofny-
HOTO BUfIaHHA 6a3y JaHNUX Scopus, 1110
PO3PaxOBYETHCA AK CIiBBiIHOLIEHHA
KiJIbKOCTi IUTYBaHb CTaTel Nepiofny-
HOTO BUJJAHHA y IOTOYHOMY pOLIi 10
3arajibHOI KiIbKOCTI cTaTelt, Omyoiko-
BaHNX Y IIbOMY BUJIaHHi 3a ONepeHi
Tpu poku. (Elsevier, Scopus)
IToxasuuk iMmmakT-daxrop (Impact
Factor) — 1mokasHUK BIUIMBOBOCTI Ha-
YKOBOTO MepiofIIHOTO BUAHHA 6a3u
manux Web of Science Core Collection,
IO pO3PaxOBYETbCA AK CIIBBiTHO-
LIE€HHA KiZIbKOCTi UUTyBaHb CTATEN
HepioiIHOrO BUNAHHSA Yy IOTOYHOMY
POl 10 3arajJibHOI KiZIbKOCTI cTaTeri,
ony6/1iKOBaHNX y IIbOMY BUJIaHH] 3a
momnepenHi ABa poku. IMmakT-gak-
TOP, 3anpononosanuit 0. Tapoin-
noM mie 'y 1955 p., BU3Ha4a€eThCA 110-
poky y Journal Citation Reports gis
IepiofiMYHNX BUJAHD, [0 BXOJATD
no 6a3 ganux Science Citation Index
Expanded Ta Social Sciences Citation
Index Web of Science Core Collection.
(Clarivate Analytics)

ITopymenns aBTOpCbKOTO IpaBa — He-
3aKOHHE BiITBOPEHHS, PO3IIOBCIOIKEH-
Hs TBOPIiB HayK!, KOMIT JOTePHMX IIPO-
rpam i 6a3 JaHUX Ta BYMHEHHS IHIINX
L1, mepen6adeHnx 3aKoHOM YKpaiHu
«IIpo aBTOpCBHKE MPaBO Ta CYMiXKHI
npasar. (Hakas Minicmepcmea oceimu
i Hayku Yipainu «IIpo 3ameeposiceHHs

Peenamenmy pobomu Hayionanvrozo
penosumapito akademiuHux mexcmie»
6i0 4 nunus 2018 p. Ne 707)

ITocnyra BUIIOL OCBiTH 5K pe3ynbTaT

€KOHOMIYHOI JisITbHOCTI — OCBITHS
IisnpHicTh 0diniiiHO 3apeecTpoBa-
HMX iHCTUTYLIiOHaIbHUX OIMTHUIID, 11O
BHOCUTD 3MiHM B iHT€NEKTYya/lbHUI
CTaH OKpeMOI 0Co0M, BUPOOIAETHCA
Ha 3aMOBJIEHHA BiJIIIOBiIHO 1O fep-
>KaBHMX CTAaHJAPTiB BUILOI OCBITH Ta
MO>X/TUBYX TOJATKOBUX BUMOT, CHop-
MYNIbOBAaHMX 3aMOBHIKOM Y TOKYMEHTI
I[0/10 BUKOHAHH:I 3aMOBJIEHH (JI0T0-
Bip, yrofa, KOHTPAKT TOILIO), i siKa Mae
BapTicHMII Bupas. ([epicasHuti knacu-
pixamop npodyxuii i nocnyz Ykpainu
JKIIII JIK 016:2010)

ITouaTkoBa ocBiTa — OCBITa, IKa BiJIIO-

Biflae nepiiomy piBHIo HamioHanbHoOi
paMku kBasidikariit. [ToyarkoBa ocBiTa
3006yBa€eTbCA, AK MPABUIIO, 3 IECTU
pokiB. [liTy, AKMM Ha TOYATOK HaBYasIb-
HOT'O POKY BUIIOBHUJIOCA CiM POKiB,
IOBVMHHI PO3MOYMHATH 3500y TTS HO-
9aTKOBOI OCBIiTH IIbOTO 5K HaBYaIbHOTO
Ppoky. Ocobu 3 0coOMMBMUMM OCBITHIMU
noTpe6aMyt MOXKYTb PO3IIOYMHATH 3710~
OyTTs IOYAaTKOBOI OCBITH 3 {HIIIOTO BIKY,
TPUBAICTD 306y TTA HYMM TTIOYaTKOBOL
Ta 6a30BOI cepeNHbOI OCBITI MOYXKe Oy TI
TIOfIOBYKEHA 3 JIOIOBHEHHAM OCBiTHDHOI
IIPOrpaMy KOPEKIIiiIHO-PO3BUTKOBUM
cxnmagHnkoM. OcobnuBocTi 3500y TTA
TaKMMM 0CO6aMy MOBHOI 3aranbHOI
CepelHbOI OCBIiTU BU3HAYAIOTHCS CIle-
1jia/IbHUM 3aKOHOM. (3akoH Ykpainu
«I1po ocsimy», 2017p.)

IToyaTkoBa mKoMa — 3aKiang OCBITU
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I crymens (abo cTPyKTypHMIL Iifpo3-
Ii7 iHIIOTO 3aK/Mafy OCBiTH), 11O 3a-
Oe3Ieyye MOYATKOBY OCBITY. (3akoH
Ykpainu «IIpo ocgimy», 2017 p.)



IToyaTkoBMI1 piBeHb BMIIOL OCBIiTHI

IToyaTkoBuit piBeHb (KOPOTKMII INKIT)
BUIIOI OCBiTH — piBeHb BUILOi OCBi-
T, 1110 BIJJIIOBiJJa€ IIOCTOMY PiBHIO
Hanjionanpnoi pamku kBaniikanii
i nepenbayae 3506y TTA 0CcO6OIO 3a-
ra/JIbHOKY/IBTYPHOI Ta mpodeciiiHo
OPi€EHTOBAHOI MiJJrOTOBKMY, CII€L}ia/b-
HIUX YMiHb i 3HaHb, a TAKOXX IIEBHOTO
TOCBiTy iX NPaKTMYHOTO 3aCTOCYBaHHsA
3 METOI BYKOHAHHA TUIIOBYX 3aB/JaHb,
1[0 Tlepef6aydeHi /I MepPBUHHNX NOCA
y BifIoBifHii ranysi mpoceciituoi ai-
AnNbHOCTI. (3akon Yipainu «IIpo uusy
ocsimy», 2014 p.)

IIpaBo iHTenekTyanbHOI BTACHOCTi —
IIpaBoO 0COOM Ha pe3y/IbTaT iHTe/MeK-
Tya/IbHOI, TBOPYOI Ais/IbHOCTI 260 Ha
iHIMIT 06’€KT MpaBa iHTeNMeKTyanbHOI
BIACHOCTI, BU3HAYeH M 3aKoHOM. (L]u-
sinvHuil kooexc Ykpainu, 2003 p.)
ITpaBoBracHNK — 0co6a, SIKilt BiffOBII-
HO JI0 3aKOHY HaJ/IeXXaTh MaliHOBi ITpa-
Ba Ha 00’€KT IIpaBa iHTe/IeKTyalTbHOI
BJIACHOCTI, a00 0co6a, sKa Jie Bif iMeHi
TaKol 0cOOM B MeXKax HaJJaHNX ITOBHO-
BakeHb. (Haxas Minicmepcmea ocgimu
i Hayku Yxpainu «IIpo 3ameepOoscens
Peenamenmy po6omu Hayionanvrozo
penosumapito akademiuHux mexcmie»
6i0 4 nunus 2018 p. Ne 707)
ITpakTMKyM — HaBYa/IbHUIT IOCIOHUK,
10 MiCTUTD CYKYIHICTb MPaKTUYHUX
3aBfaHb i (a60) Brpas i3 eBHOI Ha-
BYa/IbHOL AMCUMIUIIHY, AKi CIPUAIOTDH
3aCBOIOBAHHIO HAOYTUX 3HAHD, YMiHb
i HaBMYOK. [0 MPaKTUKYMiB Ha/leXKaTh
30ipHMKM 3ajad4 i BIIpaB, TECTOBI 3a-
BIAHHs, 30ipHUKY TEKCTIB JUKTAHTIB
i mepexkasis, iHcTpyKuii fo mabopa-
TOPHMX 1 MPaKTUYHUX POOIT TOIIO.
(Hayionanvruii cmandapm Ykpainu.
Ingpopmauiss ma dokymernmauis. Bu-
danns. Ocrosri 6udu. Tepminu ma eu-

3HaueHHs nouamov. JICTY 3017:2015,
2016 p.)

IIpakTuyHMil HOCIOHUK — BUPOOHU-

YO-ITpaKTUYHE BUJAHHS, 11O MiCTUTD
OIIJIC TEXHOJIOTiI IPAaKTUYHOI Jis/Ib-
HOCTI, IIpU3HaueHe JJIA OBONONiHHA
AKOI0-HeOynb npodeciero, 3SHAHHAMI,
HaBM4YKaMu Ta (a60) MigBUIyBaHHSA
¢axoBoi kBaridikarii it MaricTepHOC-
Ti. [Jo IpakTUYHMX MOCIOHNKIB Haje-
JKUTb camoBunTenb. (HauyionanvHuil
cmandapm Ykpainu. Ingopmauis ma
ookymenmauis. Budanus. OcHosHi
6uou. Tepminu ma eusHA4eHHA NOHAMD.
JCTY 3017:2015, 2016 p.)

IIpuBaTHMIT HEIPUOYTKOBUIT CEKTOP

(private non-profit (PNP) sector) —
OXOIUTIOE: BCI HeIpyOyTKOBI iHCTUTYL],
10 0OC/TYTOBYIOTH OMAIITHI rocropap-
CTBA, 32 BUHATKOM THX, 10 K/Tacudiky-
I0ThCS AK YaCTVHA CEKTOPY BUIIIOL OCBi-
T, 2 TAKOXX JOMAIIIHi TOCIIOapCTBa Ta
IIpUBATHI 0co0M, SAKi 3aiIMal0ThCs 200
He 3alIMalOThCsl PUHKOBOIO Jis/IbHIC-
110. (Frascati Manual 2015: Guidelines
for Collecting and Reporting Data on
Research and Experimental Develop-
ment, OECD)

IIpuxnagae gocmimxenns (applied re-

search) — opuriHaibHe JOCTiI>KeH-
HsI, IO IPOBOAUTECS /IS OTPYMAHHSA
HOBUX 3HaHb, BOSHOYAC, CIIPSIMOBAHe,
y Ieplily Yepry, Ha BUPILIeHHS CIIeljia/ib-
HOTO, IPaKTUYHOTO 3aBRaHH:. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and Ex-
perimental Development, OECD)

ITpuknanni HayKoOBi JOCTiTKeHHA — Te-
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OpeTNYHi Ta eKCcIepuMeHTaIbHi HayKo-
Bi JJOC/IIPKEHHS, CIIPAMOBaHI Ha ofiep-
JKaHHs i BUKOPMCTaHHA HOBUX 3HaHb
171 IPaKTUYHKX 1jineit. PesynbraTom
NPUKIaJHUX HAYKOBUX JIOCTi/[)KEeHb



IIpoexTHa rpyma

€ HOBi 3HaHHS, IPU3HAYEHi I CTBO-
PeHHs HOBMX 200 BJJOCKOHA/IEHHS ic-
HYIOUYMX MaTepianiB, HIPOJYKTIB, IIpy-
CTPOIB, METOJiB, CUCTEM, TEXHOJIOT1IA,
KOHKDETHI IIPOIO3ULIi I0/J0 BMKOHAH-
Hs aKTYa/IbHIX HaYKOBO-TE€XHIYHNX Ta
CYCIINbHYX 3aBIaHb. (3axoH Yipainu
«ITpo HayKosy i HAYK080-mMexHiuHy Ji-
snvHicmp», 2015 p.)

IIpunnun BignoBigHOCTI Mipu BIIN-
BY — IIPMHLMII B3aEMOJII MIXK pi3HU-
MM piBHAMU B i€epapXidHill cucTeMi
YIpaB/IiHHA, AKUI BU3HAYAE, 1O Ha
BIIIOMY PiBHi MAIOTb IIPUIIMATIUCA TaKi
pillleHHs, 10 3aNMIIAITh HIDKYOMY
PpiBHIO HaitbinbIITY CBOOOAY Y IpoLieci
ix peanisanii. (3akon Ykpainu «IIpo
HAYKO08Y i HAYK0BO-MeXHIUHY Oisinb-
Hicmo», 2015 p.)

IIpuHuMn cy6cuaiapHOCTi — IpyHLNI
B3A€EMOJII MK piSHMMM DIBHAMIU B ie-
PpapxiuHili cucTeMi ypaBIliHHA, 3a AKOI
BUIIVIA PiBEHD IIPUIIMA€ HOBI pillleHHA
(mpaBwiIa Ta MpOLIEAYPU) TiINbKMU 3a
YMOBHU 1X BUIIIOI eeKTUBHOCTI, HIX
BiJIITOBiZHI pillIeHHA HMXKYOTO PiBHA.
(3akon Ykpainu «IIpo nayxosy i Ha-
YK080-mexHiuHy OisimvbHicmy», 2015 p.)
IIporpama €Bpomneiicbkoro Coro3sy
Epasmyc+ — rpaHToBa nporpama,
CIpsIMOBaHA Ha MiATPUMKY 3aXOfiB
y chepax ocBiTH, MIATOTOBKY, MOMOAI
Ta crlopTy Ha nepiog 2014-2020 pp.,
1o 06’efHaa CiM nomepeHix npo-
rpam €C: mporpama /i1 HaBYaHHA
Brpopox xuttsa (Epasmyc, Jleonap-
no na Binuyi, Komeniyc, JKan Mone
ta [proHaBir); mporpama «Mononb
B [iii»; ’ATh IpOrpaM M>KHapOXHOI
crinpari — Epasmyc Mynnayc (Erasmus
Mundus), Temnyc (Tempus), Anbda
(Alfa), Emronink (Edulink), mporpama
CIIBIIpali 3 iIHAYCTpiaIbHMMU Kpai-

Ham; HoBuit HanpsM «CropT». IIpo-
rpama €C Epasmyc+ Haflae rpaHTM Ha
LIMPOKMUI CIIEKTP 3aXOMiB i IiA/IbHOCTI
y cdepax OCBiTH, IIATOTOBKM, MOTIOFI Ta
criopry. IIporpama Hafjae cTygeHTaM,
cTyxadaM, CIiBPOOITHYKAM i BOTIOHTe-
PaM MOXX/IMBIiCTb IIPOBOJMTY TIEPIOf; Ha-
BYaHH: 32 KOPJOHOM [/1 TIOKPaIleHHsA
iX KOMITETEHTHOCTEN Ta 3[JaTHOCTi 10
IIpaleBIalITyBaHHA. BoHa fornomarae
OpraHisalliAM IpalioBaTi B TPAaHCHA-
LIiOHaJIbHOMY ITApTHEPCTBI Ta IIINTUCA
iHHOBALIIHMMY IPAKTUKaMH Y chepax
OCBiTHU, IATOTOBKM Ta Mojtoi. HoBuit
HanpsaM «CnopT» HiATpUMY€E IPOEKTH
Ta TPAaHCKOPJOHHI BUK/IMKH, TaKi AK
60poTHOA IPOTH «JOTOBIPHMX» MAT-
4iB, JJOIIHTY, HACUJIbCTBA i pacusmy.
(Erasmus+ Programme Guide. European
Commission)

ITpopmoBxyBane BUFAHHA — cepiajbHe

BUJAHHA, [0 BUXOAUTD Yepes 3a3fia-
JIETiZIb HEBM3HAYEHI IPOMIDKKM 4acy,
B Mipy HaKOIIMYEHHs MaTepiany, Hy-
MepOBaHMMM BUITyCKaMM, IKi MalOTh
crinbHy HasBy. (HayionanvHuii cman-
dapm Yxpainu. Inpopmauis ma ooky-
meHmauis. Budanns. OcHo8HI 8UdU.
Tepminu ma 6U3HA4EHHA NOHAMD.
JCTY 3017:2015, 2016 p.)

HpOCKTHa Tpyna — BI3Ha4Y€Ha HaKa-
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30M KepiBHIKa 3aK/Iafly OCBiTM Tpyna
TeflarOriYHMX, HAyKOBO-TIearOTiYHNX
Ta/ab60 HaYKOBYX IPAIliBHYKIB, AKi Bijl-
TIOBi/la/IbHi 33 3aII0YaTKYBAHH: OCBiT-
HbOI [IiIZIBHOCTI 3a CITellia/IbHICTIO Ha
[IeBHOMY PiBHi BMILIOI OCBiTH, paxoBoi
IepefBMILOL OCBiTH Ta y cepi mic/s-
IUIIIOMHOI OCBITH [ 0Ci6 3 BUILOIO
ocBiTOMW i BifmoBifaTh kBamidika-
LifHMM BMMOTaM, BusHadyeHum JIi-
LeH3iTHUMI YMOBaMI IPOBaJI>)KeHH:A
OCBIiTHDBOI fisgnbHOCTI. (ITocmanosa



ITpodeciitna ocBira

Kab6inemy Minicmpis Ykpainu «IIpo
3ameeposcerns JliyeHsiliHux ymos npo-
8a03#EHHS 0CBiMHbOI JisnbHOCMIY» 610
30 2pydns 2015 p. Ne 1187)
IIpodeciitna (mpodeciitHo-TexHiuHA)
ocBiTa — 0OCBiTa, MeTOIO 5KOI € pop-
MYBaHHs 1 po3BUTOK IpodeciitHux
KOMIIETEHTHOCTE 0cobu, HeoOXif-
HUX 711 npodeciitHol Ais/IbHOCTI 3a
IIeBHOIO Npodeciero y BinmoBiHiit ra-
TTy3i, 3abesnedeHHs il KOHKYPEeHTO3aT-
HOCTI Ha pYHKY Ipalji Ta MOOITbHOCTI
i mepcrekTUB Kap €pHOTO 3pOCTaHHA
BIIPOZOBXX >KUTTSL.

[Tpodeciiina (mpodeciitHo-TexHiy-
Ha) oCBiTa 306YBa€THCS HA OCHOBI
6a30B0i 260 IIOBHOI 3arajbHOI cepef-
HbOI 0cBiTH. 3R00yTTA mpodeciiiHol
(mpodeciitHo-TexHiuHOI) OCBiTH Ha
OCHOBi 6a30B01 cepesHbOI OCBITH 3/iil-
CHIOETBCA 3 OJHOYACHUM 300y TTAM
podiIbHOI cepefHbOI OCBITHU Ta OTPH-
MaHHSM BiJIIOBiTHOrO JOKYMEHTa IIpO
IIOBHY 3aTaJIbHY CepefiHIo OcBiTy. (3a-
KoH Yxpainu «IIpo ocsimy», 2017 p.)
ITpodeciitna kBamidikarist — Bu3HaHa
KBasTipiKaLilIHIM LIeHTPOM, CY0 €KTOM
OCBITHBOI JIiA/IbHOCTI, IHIIMM YIIOBHO-
BaXEHMM Cy6’€KTOM Ta 3aCBiyeHa Bifi-
HOBiTHMM JJOKYMEHTOM CTaH/JapTU30-
BaHa CYKYIHICTb 3506yTUX 0CO60I0
KOMITETEHTHOCTel1 (pe3y/IbTaTiB Ha-
BYAHHA), 1110 JO3BO/IAIOTb BUKOHYBAaTH
HIeBHIIT BUJ, po60TH 200 3AiiICHIOBATH
npodeciitHy nismbHicTD. (3axon Yipa-
inu «IIpo ocsimy», 2017 p.)
IIpodeciitna Ha3Ba po6oTU — TEBHI
noji6Hi 3aBgaHHA Ta 060B A3KI, 10
BUMKOHAaHi, BUKOHYIOTbCS UM MAIOTh
OyTy BUKOHaHI ofHi€w oco6o. IIpo-
¢eciitHa HazBa poOOTH € CKIAZOBOO
npodecii Ta, AK IpaBuIo, 36iraeTbcs
3 OJIHi€I0 UM JieKiNbKOMa TPYLOBUMMU

¢byukuiavu (opmHMLIAMK TpodeciiiHo-
ro ctaupapry). (Haxas Minicmepcmea
coyianvroi nonimuxu Yxpainu «IIpo 3a-
meepoxnceHHs «MemoOuku po3pobnenHs
npodecitinux cmanoapmie» 6io 22 ciuHs
2018 p. Ne 74)

IIpodeciiiHe cipaMyBaHH NPOQinb-

HOI CepefHbOI OCBITI — Opi€EHTOBaHe
Ha PUHOK Ipanli mpodiTbHe HaBYaHHA
Ha OCHOBI ITOEHAHHS 3MiCTY OCBITH,
BY3HAYEHOTO CTaHHAPTOM NPOQiIbHOL
cepenHbOI OCBiTH, Ta TPOeciitHO opi-
€HTOBAHOTO ITiIXOAY 10 HaBYaHHA 3 ypa-
XyBaHHAM 3[i0HOCTe 1 TOTped y4HiB.
(Baxon Ypainu «IIpo oceimy», 2017 p.)

ITpodeciitnmit komemx (KomemxK) Kyb-

TYPOTOTiYHOTO 260 MUCTEHKOTO
CHpsAMYBAaHHA — 3aKJIaf] CIelliai3oBa-
HOI OCBIiTH, sIKW1 3a6e31euye 3000y TTS
npodeciitHoi Mucrerpkoi ocBiTn. (3a-
koH Ykpainu «IIpo ocsimy», 2017 p.)

IIpodeciitnmii konemx (Komemk) crop-

TUBHOTO MPOQiTio — 3aKyaj creriami-
30BaHOI OCBIiTY CHOPTUBHOTO Hpoisio
(sakmap i3 crenndiyHMMYU yMOBaMU
HaBYaHHA). (3axkon Yipainu «IIpo ocsi-
my», 2017p.)

ITpodeciiinmii crangapt — 3aTBepKeHi
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B YCTaHOB/IEHOMY HOPAJKY BUMOTH [I0
KOMIIETEHTHOCTEN IPalLliBHUKIB, 110
CITyTYIOTh OCHOBOIO /11 POPMYBaHHS
npodeciianx kBamidikanii. IIpode-
CiifHi CTaHAAPTI MOXYTb PO3pOOIATH-
¢s1 po6OTOAABLAMIL, IX OpraHisalisMu
Ta 00’ €THAHHAMI, OPTaHaMM JIepXKaB-
HOI BJIaJiM, HAYKOBMMM YCTaHOBAMI,
rajy3seBUMU paflaMy, TPOMasICbKIMUI
00’ eTHaHHAMY, IHIIVMMY 3alliKaBIeHN-
mu cy6’ekramu. [Topsanok po3pobieH-
Hs, BBEJIEHHA B JIil0 Ta IepPeITALy Ipo-
(eciitHuX cTaHAAPTIB 3aTBEPIKYETHCS
Kabinerom MiHicTpis Ykpainu 3a no-
maHHAM HalioHanbHOro areHTCTBa



IIpodinpHa cepemHsa ocBiTa

kBamidikaniit. (3akox Ykpainu «IIpo
ocsimy», 2017 p.)

ITpodeciitHi KOMIEeTEHTHOCTI — Cy-
KYIIHICTh 3HaHb, YMiHb i HABUYOK,
npodeciliHO 3HaYYIINX SIKOCTE 0CO-
6ucToCTi, [0 3a6€3MeYyI0Th 3AaTHICTD
BIKOHYBAaTI Ha IIEBHOMY PiBHi TPyZi0-
Bi QyHKII], BU3HaUeH] BifIOBITHUM
npodeciitnum crangaproM. (Haxas
Minicmepcmea couianvHoi nomimuKuy
Ypainu «IIpo 3ameepoxncerns «Memo-
OuKU Po3pobneHHS NPopecitinux cman-
dapmis» 6i0 22 ciuns 2018 p. Ne 74)
ITpodecis — cykynHicTp mopi6HUX BUAIB
po6it/3aHATS, 110 Nepenbavae Bifmo-
BiJIHY TiiTOTOBKY Ta 3706y TTA NEBHNUX
kBani¢ixaniin. (Hakas Minicmepcmsa
coyianvroi nonimuxu Yxpainu «IIpo 3a-
meepoxnceHHs «Memoouku po3pooneHHs
npodecitinux cmanoapmie» i 22 ciuHs
2018 p. Ne 74)

IIpodine HaBYaHHA — CYKYIIHICTDb
OCHOBHUX TUIIOBUX XapaKTEPUCTUK
OCBITHBOI ITpOrpami, 110 Bifo6paxy-
I0Tb creludiky CIpsIMyBaHHA BUILOI
ocitu. Cepefi TAKMX XapaKTePUCTUK —
Opi€HTAaljis OCBITHIX IpOrpam, 10 BU-
3Ha4ae ixX Tun (3araabHuiL, aKkagemiu-
HUII Ta IpodeciitHnit, IpUKIaTHUI).
OpieHrTaniiiHi TUNIM XapaKTepHi AnA
BCiX piBHiB i IIMKJ/IiB BUILIOI OCBiTU —
KOPOTKOTO, 6aKanaBpCbKOro, Maricrep-
CBKOT0, JOKTOPCHKOT0, KPiM JJOKTOpa
HayK. (Hayionanvruii oceimmiti enoca-
piit: euwa oceima, 2014 p.)

ITpodine mporpaMu — HOKyMEHT €B-
POIeNICbKOTO 3pasKa, CTBOPEHMI I/
IIpefCcTaB/IeHHsA B ycTajleHiin popmi
OCHOBHOI iHopMaliii Ipo OCBiTHIO
nporpamy. JJo3BO/Isi€E TOYHO IO3UILiO0-
HYBaTy OCBiTHIO IIPOTpaMy cepef iH-
LINX, CIiBBiIHECTY 3 TEMATUKOIO Ha-
YKOBUX JOCTi/PKEHb, YMM IO/IETIINTHI

1l po3yMiHHA BCiMa OCHOBHUMMU 3alli-
KaBJIEHVIMU 0Cc06aMI/CTellKXonaepa-
MI: CTyfIeHTaMM, pOOOTORABLAMIY, JI0-
CTiIHMKAMM, BUK/IaladaMI, areHIIiAMI
3abe3IeveHH AKOCTi Tomo. BusHavyae
HpeAMeTHY 00671aCTh, IO AKOI HANE)KUTD
JlaHa OCBITHSA IIPOTpaMma, 11 OCBITHI
piBeHb Ta cnenudiyHi 0cO6MMBOCTI
JAHOI ITPOrpaMu, AKi BifIpiSHAIOTS ii Bif]
iHmyx nopi6HUX nporpaM. Moxxe 6yTu
CaMOJIOCTaTHIM JJOKYMeHTOM ab0 Jac-
TrHOO JlofaTKy fo pummtoMa (o6cAarom
o 2 cropinok). (HauionanvHuti oceim-
Hitl enocapiti: euuia oceima, 2014 p.)

IlpodinpHa cepegHa ocBiTa — piBeHDb
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IIOBHOI 3arajibHOI C€peIHbOI OCBITH,
AKUI BifinoBiflae TpeTboMy piBHIO Ha-
I1ioHaIbHOI paMKu KBasidikariit. 3mo-
Oy TTs IpoinbHOI cepefHbOi OCBITH
nepen6adae ABa CIPAMYBaHH:: aKaje-
MivHe — npo¢inbHe HaBYaHH Ha OCHO-
Bi MO€JHAaHHA 3MICTY OCBiTHU, BU3HAYeE-
HOTO CTaHAapToM IpodilbHOI cepef-
HbOI OCBITH, i TOTTIMOIEHOTO BUBYEHH
OKPEMMX IIPEAMETIB 3 yPaXyBaHHAM
3pi6HOCTeT Ta OCBITHIX MOTpeb 310-
OyBadiB OCBIT} 3 Opi€HTAL}i€l0 Ha IIPO-
TOB)XEHHs HAaBYaHH: Ha BUIIUX PiBHAX
ocBiTy; mpodeciiine — OpieHTOBaHe
Ha PUHOK ITpalli Ipo¢inbHe HaBYaHHA
Ha OCHOBI ITOEHAHHSA 3MiCTY OCBITH,
BU3HAYEHOTO CTAaHAAPTOM IPOdi/b-
HOI cepeHbOI OCBiTH, Ta TpodeciiiHo
OpiEHTOBAHOTrO MiIXOAY A0 HaBYaHHSA
3 ypaxyBaHHAM 3iOHOCTeI! i moTpeb
yuHiB. 3106y 1T IpodinbHOI cepenHbOi
OCBiTH 32 OY/[b-AKNM CIIPAMYBaHHAM
He 0OMeXXye IIpaBo 0co0M Ha 3000y TTS
OCBiTM Ha iHIINX piBHAX OCBiTH. 3aK/a-
IV OCBITM MOXXYTb MaTy OCBiTHI IIPO-
rpaMu IpodinbHOL cepefHbOI OCBITH
3a OJJHMM UM 060Ma CIIPAMYBaHHAMIL.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)



IIcnxonoro-negaroriyHmii cynposif

ITcuxonoro-negaroriyHmii cynposig —
KOMIITIEKCHA CHCTEMA 3aXOfiB 3 OpraHi-
3aLlii OCBITHBOTO IIPOLECY TA PO3SBUTKY
IUTVHY, TIepef6adeHa iHANBiTyaTbHOO
IPOTPaMOI0 PO3BUTKY. (3aKoH Ykpaiu
«IIpo oceimy», 2017p.)

IIcuxonoro-nemarorivydi nocmyrm —
KOMIIJIEKCHA CHCTeMa 3aXOfiB 3 opra-
Hi3alil OCBITHOIO IIPOLIECY Ta PO3BUT-

Papma Momomux BUeHMX — KoJIeTiaIbHUI
BUOOPHMIT JOPATUNIT OPraH, 1110 yTBO-
PIOETBHCS 15t 3a6e3edeHHs 3aXUCTy
IIpaB Ta iHTepeciB MONOAMX BUEHNUX.

OCHOBHMMM 3aBJJAaHHAMU Pajii €:
CIPUAHHA B3a€EMOJII Mi>)K OpraHOM
BJMKOHABYOI B/Iafii Ta MOJIOJVIMMU BYe-
HVMM; IiIFOTOBKA IIPOIO3NLII 1I0/I0
CTBOPEHH:A IIPABOBMX i COLia/IbHO-
€KOHOMIYHUX YMOB JI/I 3a7Ty4YeHH:
MOJIOAVIX BYEHUX IO pOOOTHU B Pi3HUX
ranayssax HayKu, CTUMY/IIOBAHHSA IIPO-
dbeciitHol AisTTBHOCTI MOTOAVIX BUEHUX,
CIIPUSHHS MiABUILEHHIO iX mpodeciit-
npodeciitHOl aKTUBHOCTI; KOHCY/Ib-
TaTMBHA ITiITPYMKA MOJIOIMX BYEHUX
1I0/10 3/iVICHEHH HAyKOBOI [is/IbHOC-
Ti, COiBpOOITHUIITBO 3 iHO3eMHUMMU
3aMOBHMKaMI HaYKOBOI PO YKIil
TOII[0; CIPUAHHSA 3aJTy4€HHIO MOJIO-
IVX BYEHUX JIO Y4acCTi y KOHKypcax Ha-
YKOBMX po0iT, pOpMyBaHHIO KONEKTH-
BiB MOJIO[IVX BUEHMX JI/Is1 BUKOHAHHA
NepCIEeKTUBHMUX HAaYKOBUX ITPOEKTIB;
HiZTPpUMKaA MOTIOAMX BYEHMX Y IIPO-
BeJleHHI HMMM HayKOBO-OpraHisanii-
HIX, HAYKOBMX Ta OCBIiTHIX 3aXOJjiB;
CITPUSAHHA PO3BUTKY i BJOCKOHA/IEHHIO
HaykoBoi cpepn Ykpainu Ta ii iHTerpa-

Ky 0co6u 3 0cO6MMBMMM OCBITHIMU
norpebamy, 10 nepepdadeHi iHANBI-
Iya/IbHOIO IIPOTPAaMOI0 PO3BUTKY Ta Ha-
TAIOThCs MeJaroOTiYHIMI TTpalliBHMKA-
MM 3aK/IajiiB OCBiTH, peabimiTariitHux
YCTaHOB CHCTEMM OXOPOHU 3[0POB A,
COIiaTIbHOTO 3aXUCTY, (paxiBLUsAMM iH-
K/TI03VBHO-PECYPCHOTO LIeHTPY. (3akoH
Ykpainu «IIpo ocsimy», 2017 p.)

1ii 10 cBiTOBOTO Ta €EBPOMENCHKOTO
IOC/iIHNIIBKOTO IPOCTOPY. (3akoH
Yxpainu «IIpo nayxosy i Hayxoso-mex-
HiuHy disnvHicmoy», 2015 p., nocmaxosa
Kab6inemy Minicmpis Yxpainu «IIpo
3ameepoxcerns Tunosoeo nonoxeHHs
1po pady MOnoOUX BUEHUX NPU Op2aHax
8UKOHABHOT 871a0U» 60 16 1ucmonada
2016 p. Ne 822)

Papa nmpesupeHTiB akamemilt Hayk Ykpa-

THM — TIOCTIVIHO 04Nl KO/eTiaTIbHUMI
opras, 10 06’ exHye npesupeHTis Haryi-
OHAJIbHOI aKafeMil HayK YKpaiHu Ta Ha-
L[iOHA/IbHYX Ta/Ty3eBUX aKaJeMill HayK
YKpainu 3 METO KOOPAMHALII HAyKOBOI
IisIBHOCTI 3a3HaYeHMX aKazeMint. (3a-
Ko Ykpainu «IIpo Haykosy i HayK080-
mexHiuHy OisnvHicmo», 2015 p.)

Pamka xBamidikaniit — mimicHnit cTpyk-
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TypOBaHuIl onuc KBamidikaminanx
PiBHIB, Yepes AKUIt MOXYTb OyTI BU-
pakeHi Ta cmiBBigHeceHi MiX c06010
B Y3TO/PKeHMII croci6 yci kBamidikanii
y TeBHiit cucremi kBasridikaniit. PaMku
KBaiQikariiil BU3HAYAIOTh pe3y/ibTa-
TU HaBYAaHHs, BUPaXXeHi B TepMiHaxX
KOMIIETEHTHOCTeIT, /s KBamidikariii
IIeBHMX PiBHiB. PO3pisHAIOTH 3arajbHO-
€BPOIENIChKi, HaIliOHa/IbHi Ta ramysesi
pamku kBamidikaniit. [Jo 3aranpHo-



PejiTuHT 3aKIagiB BUILOI OCBiTU

€BPOIIENICHKIUX paMOK KBamidikaiii
BiJHOCATbCs €BPOIIEiChbKa paMKa KBa-
midikaii 1y HaBYaHHS BIIPOJOBXK
KUTTA, Pamka kBasidikariit €sporneii-
CBKOTO IIpOCTOpy Buioi ocitn. (Ha-
UIOHAILHULL 0CBIMMILL 27I0Capiil: 8UULA
ocsima, 2014 p.)

Pamka 11¢ppoBoi KOMIIETEHTHOCTI /It
rpomagsaH — y 2016 p. Espomnericbka
KoMicis sarpoBagmna Pamky 1y poBoi
KOMIIETEHTHOCT] /I TPOMaJisiH (CKO-
pouena HazBa — DigComp), (DigComp
2.0: Digital Competence Framework for
Citizens), y 2017 p. 1i 6yo feranisosa-
HO Y IeCKPUIITOPY Ta IIPEfICTaB/IeHO Ha
koH(epenuii y bprocceni mix Ha3BoO
«PaMxka 1u¢ppoBoi KOMIIETEHTHOCTI
IJIA TPOMAJIAH: BiciM piBHIB MalicTep-
HOCTI 3 IPUK/Ia/laMyi BUKOPUCTAHHs»
(DigComp 2.1: Digital Competence
Framework for Citizens). Pamka unc-
POBOi KOMIIETEHTHOCTI /11 TPOMaJisAH
BU3HAHA OffHMM i3 CTPATeri4YHMX JOKY-
MEHTIB, PO3p0O6/IeHNX €BPOIIEIICHKOIO
CIIIIPHOTOXO KpaiH, AKi CTBOPIOIOTH
OCBiTHI cTaHfgapTy. Pamka nudposoi
KOMIIETEHTHOCTI 2.0 BK/IFOYa€ TaKi piB-
Hi: 6a30BUIT KOPMCTYBaY, He3a/IeXKHUIA
KOpuCTyBad, npodeciiiunit kopuc-
TyBa4. PaMKa okpeciioe 'aTh chep
1jiei KoMIeTeHTHOCTI: iHpopManis Ta
¢ poBa rpaMOTHICTb, KOMYHiKallis
Ta CNiBPOOITHMUIITBO, CTBOPEHHS I1-
POBOTO KOHTEHTY, Oe3IeuHicTb, BUpi-
IIeHH: TaKVX npo6meM: iHpopMaris Ta
¢ poBa rpaMOTHICTb; KOMYHiKallis
Ta CNiBPOOITHMUIITBO; CTBOPEHHS I1-
POBOTO 3MicTy; Oe3neKa; BUPIIIeHHS
mpobeM.

Pamka 1111¢ppoBoi KOMITETEHTHOCTI
2.1 MiCTUTD JeCKPUINITOPU 3 BOCBMU
piBHIB MaricTepHOCTi. Onyc KOXXHOTO
PiBHA MiCTUTDb 3HaHHS, BMiHHA Ta Ha-

BIIYKI, OIIVICaHi B OJTHOMY JIeCKPUIITOP]
I11 KOKHOTO PiBH#, 3aranoM — 168 fe-
ckpunropis. (DigComp 2.0: The Digital
Competence Framework for Citizens;
DigComp 2.1: The Digital Competence
Framework for Citizens with eight
proficiency levels and examples of use)

PerynpoBana npodecia — npodecis,

MIPaKTHKa KO PETYIEThCSA TIEBHUM
YMHOM 3aKOHOZABCTBOM a60 aMiHi-
CTpaTuBHMMM Ipasynamiu. IIpode-
cist MO>Ke O6YTH PeryIbOBaHOIO B OIHIl
KpaiHi Ta He PeryaoBaTuCcsA B iHIIII.
(ITapu3svke komronike, 2018 p.)

PeecTp akageMidyHMX TEKCTiB — eJIeK-

TPOHHa 6a3a JaHuX, AKa MICTUTD iH-
¢dbopmario Ipo akageMiuHi TeKCTH
(y Tomy unmcii noBHuit 6i6miorpadiy-
HJI OIIVIC Ta aHOTAIi0), sKi 30epira-
10TbcA y HanionanbHoMy penosutapii
aKafleMiYHMX TEKCTiB, a TAKOX OIPU-
JIIOJ{HeHi B arepoBiit abo eeKTPOHHI
¢dopmi (3 mocunaHHAM Ha Miclie 36epi-
ranHs). (Haxas Minicmepcmea oceimu
i nayku Yxpainu «IIpo 3ameeposcens
Peenamenmy pobomu Hayionanvrozo
penosumapito akademiuHux mexcmie»
6i0 4 nunus 2018 p. Ne 707)

PeSYJIbTaTI/I HaBYaHHA — 3HAaHHA,

YMiHHA, HABUYKH, CIOCOOM MICIIEH-
HS, TIOTJIAAM, iHHOCTI, iHIi 0co6MCTi
SKOCTi, HaOyTi y Ipolieci HaBYaHHS,
BJ/XOBAaHHA Ta PO3BUTKY, AKi MOXKHa
inenTNgiKyBary, CITaHyBaTH, OLIHUTH
i BuMipATH Ta AKi 0co6a 3aTHa Ipofie-
MOHCTPYBATH ITiC/IS 3aBEPLIEHHS OCBiT-
HbOI Iporpamu abo OKpeMMX OCBITHIX
KOMIIOHEHTIB. (3akon Yipainu «IIpo
ocsimy», 2017 p.)

PejiiTuHr 3aKIagiB BUIIOI OCBIiTH — iH-

CTPYMEHT ITOPiBHAHHA 3aK/IafliB BUILLOI
OCBITM 32 IX IIOTEHI}ia/IOM Ta Pe3y/bTa-
TaMU JisITbHOCTI Ha MiJICTaBi CUCTeMIU



Peiitunr yHiBepcuteriB cBitTy «K’10 Ec»
y y

IPUITHATHUX IHAMKATOPIB (ITOKa3HUKIB)
Ta KpUTepiiB olliHIOBaHH:A. Ik mpaBu-
710, IIPOBiJIHI PEMITUHIY MAIOTb JiBi BEp-
cii — 3aranpHy (IHCTUTYLiHY) Ta ra-
Ty3eBy (3a IpegMeTHUMM 00/IacTAMMN).
Cepen MbKHapOJHUX PeNITUHTIB Hail-
6i/IbII BINIMBOBUMM €: AKaeMidHmil
peitTuHr yHiBepcuteTiB cBity («IllaH-

xaiicbkuii») — Academic Ranking of

World Universities (ARWU); Peii-
TUHT YHIBEPCUTETIB CBITY 3a BepCi€lo
«Taitme» — Times Higher Education
World University Rankings; Peittuur
yHiBepcuteTiB cBiTy «K’10 Ec» — QS
(Quacquarelli Symonds Ltd) World
University Rankings. (Poznopsocen-
Hsa Kabinemy Minicmpis Ykpainu «IIpo
3ameeporceHHs nepeniky cimosux peti-
MuHeie yHisepcumemis 0715 6USHAUEHHS

0co6n1us0i kamezopii iHozemuis ma ocié

6e3 epomadaHcmea, ki npemeHoymo
HA Npayesnaumysants 6 Yxpaini» 6io
14 6epesnss 2018 p. Ne 154-p)
Peiitunr yHiBepcuretiB cBity «K’10 Ec»
(QS, Quacquarelli Symonds Ltd, World
University Rankings) — peanisyerbcs
3 2010 p. PeliTHT BUKOPUCTOBYE 6
inpukaropis, momosuHa (50%) sKMX
3a Barolo € penyraniiiHuMu (To6To
cy6’extuBHMMM). Mae 3aranphy (1000
PeITVHIOBaHNX 3aK/Ia/liB) Ta ralyseBy
(5 ykpynHeHux i 48 By3bKMX aKafe-

MiyHUX ramyseii) Bepcii. (QS World

University Rankings)

PeiiTuHr yHiBepcureTiB cBiTy 3a Bepci-
€0 «Tajime» (Times Higher Education
World University Rankings) — pea-
nisyerbes cuinbHO 3 «Kpio Ec» (QS)
32004 p., camocriitHo 3 2010 p. Peii-
TUHT BUKOPUCTOBYE 13 iHAMKaTOpiB,
TpeTuHa (33%) AKUX 3a Baroo € pery-
TaliftHuMy (T06TO CyO €KTUBHUMM).
Mae 3aranbHy (1000 pefiTMHIOBaHUX

3 1250 sakmafgiB) Ta ranaysesy (11
YKpyIIHeHUX i 31 By3sbKa aKajeMiyHi
ranysi) Bepcil. (The Times Higher Edu-
cation World University Rankings)

Pisen» HanionanbHOI paMKu KBani-
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¢dikaniii — neBHa CyKymHICTb KOM-
HETEHTHOCTel 0CoOM, AKi € TUTIOBUMU
I kBasidikariit BifmoBifHOro piBHS,
IO TAaKOXK BK/II0YAa€ TOTOBHICTb 0cOOM
TI0 HaBYaHHA YIPOJOBX XUTTS. Ha-
IjioHaMbHA paMKa KBasi¢ikartiii Bu3Ha-
4Jae OJJMHAJILATD PiBHIB, 110 MOXYTb
MICTUTH IifIpiBHi.

Hynvosuii pisenb HanjionanbHoi
paMKku KBajidikaniit BUSHa4a€ 34at-
HiCTh 0cOOM afieKBaTHO HiATHU y Bifo-
MMX IPOCTUX CUTYaIiAX Hif 6esmoce-
PeRHiM KOHTpOJIeM iHIIOI 0cO6M.

ITepumit pisens HarionanbHoi pam-
K1 KBasigikaniil BU3HaYae 3[aTHICTDh
0co6V BUKOHYBATHU NPOCTi 3aBIaHHSA
y TUIIOBUX CUTYallifX y 4iTKO BM3HA-
YeHiil cTpyKTypoBaHiit cdepi pobotu
a60 HaBYAHH:, BUKOHYBATH 3aBJJaHHS
min 6esnocepenHiM KepiBHUIITBOM iH-
11101 0co6.

Hpyruit pisenp HarjionanbHoi pam-
K1 KBasidikaniil BU3HaYae 3[aTHICTh
0co6U BUKOHYBATY TUIIOBI HeCKTafHi
3aBJJAHHA y TUIIOBYX CUTYAL[ifX y 9iTKO
BM3HaA4YeHill CTPyKTypoBaHiit chepi
po6oTu a60 HaBYaHHS, BUKOHYBaTH
3aBJJaHHA MiJi KePIBHUIITBOM 3 €/IEMEH-
TaMM CaMOCTiTHOCTI.

Tperiit piBenb Hanionanbhoi pam-
K1 KBasidikaniil BU3HaYae 3[aTHICTh
0co6u BUKOHYBaTK BUPOOHNYi a0
HaBYa/IbHi 3aBJAaHHA CEPENHbOI CKIafl-
HOCTI 32 BU3HAYEHMMM a/ITOPUTMAMUI
Ta BCTAaHOBJIEHMMM HOPMaMM 4acy
i AKOCTI.

YerBepTuii piBeHb Hanionanbuoi
paMKu KBajidikaniit BUSHa4a€ 34at-



PiBenp ocBiTu

HiCTh 0COOM CaMOCTIIIHO BUKOHYBATH
CKJIafHi creniamizoBaHi BUpOOHMY unt
HaBYa/IbHi 3aBJJaHHA y IIEBHIN ramysi
npodeciitHoi AisnpHOCTI 60 y mporteci
HaBYaHH:A, 30KpeMa B HECTAaHJAPTHUX
CUTYaLifX.

ITsrtwit piBens HarjioHanpHol paMky
kBasi¢ikariiit BU3Ha4a€e 3[aTHICTb 0CO-
611 CaMOCTiTHO BUKOHYBATM CKIafHi
crenianisoBaHi BUpoOHNYi 4n Ha-
BYaJIbHI 3aBJJaHHA B OKPEMIll ramaysi
npodeciitHoi AisnpHOCTI 60 y mporteci
HaBYaHHS, HECTU BiIIOBigabHICTh
3a pe3ynbTaTy CBOEI JiANIbBHOCTI Ta
KOHTPOJIIOBATH {HIINX 0Cib y IIeBHUX
CUTYaLifX.

MocTuit piensb HanionanbHoi paM-
ki KBamidikaniil BU3HaYae 3[aTHICTh
0co6u BMpiLIyBaTy TUIIOBI CIIeliiati-
30BaHi 3afia4i B IeBHili ranysi mpode-
ciitHol fisimpHOCTI ab0 y mporeci Ha-
BYaHHS, IJ0 Tlepef6adae 3aCTOCYBaHHS
IIOJIO>KEHb i METOJ[iB BiJITIOBIIHMX HAYK
i XapaKTepu3yeThCs IEBHOIO HEBU3HA-
YEHICTIO YMOB, HECTH BifIIOBiIa/IbHICTD
3a pe3ynbTaTy CBOEI JiAJIBHOCTI Ta
KOHTPOJIIOBATH {HIINX 0Cib y IIeBHUX
CUTYaLifX.

Cromuit piBenb HarjionanbHoi pam-
K1 KBasidikauiil BU3HaYae 3[aTHICTh
0co6u BMpilIyBaTH CKIafHi crenia-
J1i30BaHi 3aja4i Ta IPaKTU4Hi Ipo-
671emMu y IeBHilt ranysi mpodecirinoi
RisIbHOCTI 260 y Ipolieci HaBYaHHH,
10 Tepefibadae 3aCTOCYBaHH:A MEBHNUX
TeOPpili Ta METO/iB BiINOBIJHNX HAyK
i XapaKTepu3yeThCsl KOMIIEKCHICTIO
Ta HEBM3HAYEHICTIO YMOB.

Bocpmmit piBenb HarionanbHoi pam-
K1 KBamidikaniil BU3HaYae 3[aTHICTh
0cobu po3B’A3yBaTH CKIafHI 3ajayqi
i mpo6nemu y neBHiit ranaysi mpode-
ciitHol fismpHOCTI ab0 y mporeci Ha-

BUYaHHS, 1110 Iepefi0adae IpOBeeHHsA
TOCTIKeHb Ta/abo 3/IiliCHEHHA IHHO-
Ballill Ta XapaKTepPU3YEThCS HEBM3HA-
YEHICTIO YMOB i BUMOT.

Jew’siTuit piBens HarrioHanmpHOI pam-
Ku KBasidikaliiii Bu3Ha4Ya€ 30aTHICTD
0Co06M1 pO3B’A3yBaTU KOMIIIEKCHI TIpo-
6memu B ranysi mpodeciitnoi Ta/abo
MOCITiIHUIIbKO-1HHOBAIIITHOL Aisi/b-
HOCTI, 1j0 TTependayae rmboke mepe-
OCMIC/IEHHS HAABHUX Ta CTBOPEHHA
HOBVIX IIi/TICHVX 3HaHb Ta/abo mpode-
Ci/IHOI IPaKTUKIL.

Hecaruii pienb HaiionampbHoi pam-
K kBastiikanii mepenbadae 3TaTHICTD
0C00M BUSHAYATH Ta PO3B’A3yBATH CO-
I1ia/IbHO 3HaYYIIi CUCTeMH] TpobmeMu
Y IIeBHIJ Trarysi JiAIbHOCTI, AKi € KITIo-
JOBMMU I 3a6e3eyeHH CTillKoTo
POSBUTKY Ta BMMAaralTb CTBOPEHHSA
HOBMX CHCTEMOYTBOPIOBATIbHIX 3HAHDb
i mporpecuBHUX TeXHOMOTM. (3akoH
Ykpainu «IIpo ocgimy», 2017 p.)

PiBeHb ocBiTH — 3aBeplIeHNIT eTan
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OCBITH, 1110 XapaKTePU3YEThCSA PiB-

HeM CKJIa/IHOCTi OCBITHHOI IIPOrpaMI,

CYKYIHICTIO KOMIIETEHTHOCTEI, AKi

BJ3HAYEHi, K IPaBUJIO, CTAHAAPTOM

OCBIiTM Ta BifITIOBifIAIOTD IIEBHOMY PiB-

Hi0 HanionanpHoI paMknm KBamigika-

wiit. PiBHAMU OCBIiTH €:

e JIOLIKIIbHA OCBiTa, KA BiJlOBifae
Hy/1bOBOMY piBHI0O HanionanbHoi
paMKu KBasidikarii;

e MOYATKOBA OCBiTa, sIKa BifITOBi/Ta€
nepuiomy pisHio HartionanbHoi pam-
K1 KBastidikanii;

 6asoBa cepefH: OCBIiTA, sIKa BiAIO-
Biflae ipyromy piBHIo HallioHanbHoi
paMKu KBasidikarii;

o mpodinbHa cepefHs OCBiTa, AKa
BifinoBifjae TpeTbomy piBHI0 Hari-
OHaJIbHOI paMKy KBami¢ikaiiii;



Po60ounii sommur

o Tlepiunit (IIOYaTKOBUIT) PiBEeHD IIPO-
deciitHoi (mpodeciiiHO-TeXHIYHOT)
OCBiTH, KNI BiJIIOBifla€e Jpyromy
piBHI0 HanionanpHOI paMKI KBa-
micikarriit;

o npyruii (6asoBuit) piBeHb npoeciii-
Hol (1IpodeciiiHO-TeXHIYHOI) OCBIiTH,
AKUI BifITIOBiZla€ TPeTbOMY PiBHIO
HarjionanpHoi pamku kBamidikarii;

o TpeTiit (Buiuii) piBeHb mpodeciii-
Hol (1IpodeciiiHO-TeXHIYHOI) OCBIiTH,
AKNI BiJJIIOBiZIa€ Y4ETBEPTOMY PiBHIO
HarjionanpHoi pamku kBamidikarii;

o (axoBa IepenBuIna OCBIiTa, KA Bif-
noBigae ’satomy piBHio HanioHans-
HOI paMKy KBajiikaniii;

o IIOYAaTKOBUII piBeHb (KOPOTKUIL
LIMKJI) BUILOI OCBIiTH, AKUII Bifmo-
Biflae mocromy piBHIo HanioHanbHoi
paMku KBasidikarii;

o mepunii (6aKanaBpCbKuit) piBeHb
BUIIIOI OCBITH, SKUI BiJIIIOBIJJa€ CbO-
MoMmy piBHI0 HallionanbHOI pamMKu
kBayidikariit;

o npyruit (MaricTepcbkuii) piBeHb BU-
11101 OCBIiTU, IKUII BifITIOBiTa€ BOCh-
MoMmy piBHI0 HalionanbHOI pamMku
kBayidikariit;

o TpeTiit (OCBITHBO-HAaYKOBMIT/OCBIT-
HbO-TBOPYNIT) piBeHb BUIIOI OCBITH,
SKUII BiAMOBiZla€ eB’ITOMY PiBHIO
HarjionanpHoi pamku kBamidikarii;

e HAYKOBMII PiBeHb BUILLOI OCBiTH,
AKUI BifIIOBiJJa€ NecATOMY PiBHIO
HanionanpHoi paMku KBanidika-
uiit. (3axon Yepainu «IIpo ocsimy»,
2017 p.)

Po6oumii 301IMT — HaBYaJIbHUI I10-

CiOHMK, 1110 MIiCTUTb OCOOMMBUIL [VI-
TAKTUYHMUI MaTepia i CIpuse caMo-
CTiltHiit poOOTI YUHS IijJ] YaC OCBOEHHS
HaBYa/lbHOTO NpenMeTa. (Hayionano-
Huti cmanoapm Yipainu. Ingopmayis

ma dokymenmauist. Buoanms. OcHosHi
suou. Tepminu ma 6UsHAUeHHS NOHAMD.
JCTY 3017:2015, 2016 p.)

Po604nit yac HayKOBO-IEearoriYHOro

NpaniBHMKA — Yac BUKOHAHHA HUM
HaBYaJbHOI, METOAMYHOI, HAyKOBOI,
opranisaniitnoi po6oru. Konkper-
HIIT TTepenik Ta 06csar BuniB po6it
HayKOBO-II€JJarOri9YHOro MpaliBHIKa
BCTaHOB/IOTbCA TPYZOBUM JOT0BO-
POM BiITIOBiJHO 1O 3aKOHOJABCTBA.
Hopmu negaroriyHoro (HaB4anbHOTO)
HaBaHTa)KeHH: HayKOBO-IIEJaroriyHMX
IpaliBHNUKIB HA OHY CTAaBKY BCTaHOB-
JIIOIOTbCA CHeliaTbHUMI 3aKOHAMMA.
(Baxon Ypainu «IIpo oceimy», 2017 p.)

Po60ounit yac memarorivHOro MpariBHM-

Ka — Yac BUKOHAHHS HUM HaBYaJIbHOI,
BJIXOBHOI, METOIMYHOI, OpraHisaliiifHoi
po6oTH Ta iHIIOI IefarorivHol fisfnb-
HOCTI, Iepef6adeHoi TPYLOBUM JOTO-
BopoM. KoHKpeTHMI! Iepertik Ta 06¢sr
BUJIB pOOIT IIearorivHoro mpaniBHm-
Ka BCTaHOBJIIOIOTHCA TPYIOBUM JIOTO-
BOPOM BifITIOBiJHO [IO 3aKOHO/IABCTBA.
Hopmu negaroriusHoro (HaB4aabHOrO)
HaBaHTA)XeHH: NefaroriYHuX mpallis-
HUKIB Ha Of[HY CTaBKY BCTaHOB/IIOIOTh-
CA CIlelia/IbHUMU 3aKOHaMMU. (3aKoH
Ykpainu «IIpo ocsimy», 2017 p.)

Posnopaguuk HanionanbHoro penosu-
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Tapiro — BM3HauYeHa MiHicTepCcTBOM
OCBIiTHM i HayKy YKpaiHM IopupgudHa
0co0a, siKa 6esrocepeqHbO 3abe3nedye
¢dyukuionyBanss HanionanpHoro pe-
no3uTapilo BifnosigHo o ITonoykenna
npo HauionambHuit perosurapiii akase-
MiYHIX TEKCTIB, 3aTBEP/>KEHOTO IIOCTa-
Hosoto Kabinery MiHicTpis Ykpaitu Bif
19 nunns 2017 poky Ne 541, PernamenTy
po6oru HanionanbHoro penosurapito
aKaJieMiYHVX TEeKCTIB Ta pillleHb, IPy-
itHATUX MiHiCTepCTBOM OCBITM 1 HAYKI



CeKTOop nignpneMHNIIBKOI JiA/TbHOCTL

Yxpainn. (Haxas Minicmepcmeaa ocsimu
i Hayku Ykpainu «IIpo 3ameeposiceHHs
Peznamenmy pobomu Hayionanvrozo
penosumapito akademiuHux mexcmie»
810 4 nunms 2018 p. Ne 707)

Po3po6uuknu nmpodeciiiHux crangap-
TiB — poboTonasuyi, ixHi opranizamnii
Ta 06’€qHAHHS, ranysesi (MbKranyse-
Bi) pagu, mpodeciitHi acouianii, reH-
TpasibHi OpraHy BUKOHAaBYOI By,
HAyKOBi YCTAaHOBY, iHIIIi 3aiHTepeco-
BaHi cy6’extun. (Hakas Minicmepcmsa
coyianvroi nonimuxu Yxpainu «IIpo
3ameepoerHs «Memoduku po3poo-
JIeHHA npodecitinux cmanoapmie». 6i0
22 ciuna 2018 p. Ne 74)

Po3ymiHHA — TeopeTHyHMII (KOHIIENTY-
a/IbHUIT) piBeHb ONaHYBaHHA 3HAHb/

CamomnariaT — onpuofHeHHs (JacT-
KOBO 260 TIOBHICTIO) BIACHMX paHiIiie
omy6/1iKoBaHNX HAYKOBUX Pe3y/IbTaTiB
AK HOBVX HayKOBUX pe3y/IbTaTiB. (3a-
kou Yipainu «IIpo ocsimy», 2017 p.)

CaHaTopHa IIKO/Ia — 3aK/Ia/J] 3arab-
HOI CepeHbOl OCBITH 3 BiiNIOBiAHUM
npodinem ajst giteit, Aki HOTpe6yOTH
TPMBAJIOTO NiKyBaHHsL. (3axoH Ykpainu
«IIpo oceimy», 2017p.)

CBioLTBO IPO peecTpalliro aBTop-
CbKOTO IpaBa Ha TBip — JJOKYMEHT,
110 3aCBiff4ye aBTOPCTBO (aBTOPChKe
IPaBO) Ha OIPUIIOAHEHNIT YU HEOIPH-
JIONHEHMIT TBIp, @ TAKOX (aKT i AaTy
OIIPMIIONHEHHA TBOPY (3a HasABHOC-
i). (llocmanosa Kabinemy Minicmpis
Ypainu «IIpo depicasiy peecmpauiro
asmopcvko2o npasa i 002080pis, AKi
CIMOCY10mMbCs Npaséa asmopa Ha meip»
8i0 27 2pyors 2001 p. Ne 1756)

HaBYa/IbHOI iHpopMaii, 110 Kae 3smo-
Ty He nuile (GaKTUIHO 3HATH, 1110, [ie
i xonmu BinOyBa€eTbCs Ta BifTBOPIOBa-
TH/mepenivysaru Bigomi daxTy, a i
inTepmperyBaru iHdopMariiio Ta 1o-
ACHIOBATH, YOMY i K BinOyBaeTbcs/
3[iIICHIOETBCA Te UM iHte asume. (Ha-
UIOHAZIbHULL OCBIMHILL 27I0CAPIll: 8UU4A
ocsima, 2014 p.)

PosymHe IpUCTOCYBaHHA — 3aIIpo-

C

BaJPKEHHS, AKIIO Iie MOTPi6HO B KOH-
KpeTHOMY BMHIAJKy, HeOoOXiJHUX
Mopuikaniil i aganTaniil 3 METOI0
3abesmedyeHHs peanisanii ocobamu
3 0COONMMBMMM OCBITHIMU ITOTpeba-
MM KOHCTUTYLIIHOTO IIpaBa Ha OCBITY
HapiBHI 3 iHmMMu ocobamu. (3akoH
Ykpainu «IIpo ocgimy», 2017 p.)

Cexrop Bumoi ociti (higher education

sector) — OXOIUTIOE BCi YHiBepcuTeTH,
KOJIEeMXi TEXHOJIOTIN Ta iHIIi 3aK/Iamu,
1110 IIPOIOHYIOTh IIPOrPaMyt BUIIOL OCBi-
I, He3a/IeKHO Biff kepert (piHaHCyBaH-
Hs Ta IIPaBOBOTO CTaTYCY, BCi HAYKOBi
IHCTUTYTH, LEHTPY, €KCIIEPUMEHTA/IbHI
CTaHII Ta K/IiHIKM, 10 IPOBOJATD [0-
CHiKeHHs CITiTbHO i3 3aK/IajjaM BUIIIOL
ocBitit abo mignopsikoBaHi im. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and Ex-
perimental Development, OECD)

CeKTop migIpueEMHULIBKOI Fis/IBHOCTL
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(business enterprise sector) — oxor-
JIIO€: BC1 KOpIIopaLjii-pesuieHT!, Bpa-
XOBYIOUN He JINILe IOPUAMYHO 3apee-
CTPOBaHi MiINPUEMCTBA, HE3AJIEXKHO
Bifl MicLisl MPOXXMBAHHS iX aKIliOHe-
piB. 114 rpymna oxomuioe BCi i Tvmm
KBasikopmopailiit, To6To CTPYKTYp,



CepianpHe BUFaHHA

IO 3/]aTHi reHepyBaTy IpubyTOK abo
iHmy ¢iHaHCOBY BUTOLY /IS CBOIX
BJIACHMKIiB, BU3HaHi 3aKOHOZJaBCTBOM
AK OKpeMi I0pUANIHi 0co6M Ta CTBO-
PEHi 3 METOI0 y4acTi y pUHKOBOMY
BMPOOHMIITBI 3a I[iHaAMM, IO € €KO-
HOMIYHO BUTiTHMMU; HEIHKOPIIOPO-
BaHi inii mignpueMcTB-Hepe3uneHTiB
BBAXAIOTHCA PE3UIEHTAMM, OCKI/TbKI
BOHIU 3a/IMalOTbCS BUPOOHNIITBOM
Ha II€BHill €EKOHOMIYHill TepuTOpii Ha
TOBIOCTPOKOBIII OCHOBI; BCi HENIPU-
OyTKOBI opraHisanjii-pe3ueHTy, 10
€ PUHKOBVIMY BUPOOHUMKAMU TOBapiB
a60 nocyr abo 06CIyroByIoTh HisHec.
Llett cexTOp BK/IIOYAE K NPUBATHI, TaK
i pep>xaBHi mignpuemcTBa. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and
Experimental Development, OECD)
CepianbHe BUFAHHSA — BUJJAHHS, 110
BUXOZIUTD YIIPOJOBX 49acy, TPUBAMICTh
AKOTO 3a3/ja/eriib He BCTAHOBJIEHO,
31e6imbIIOro HyMepoBaHuMH Ta (a60)
ZaTOBaHVMMIY BUIIyCKaMy (TOMaMn),
AKi MalOTh OJJHAKOBY (CHiNIbHY) Ha3BY,
OJTHOTHITHE O)OPM/ICHHS Ta He IIOBTO-
prooTbcs 3a 3MicToM. CepianbHUMM
BUJIAHHAMI € TIePiOfIIYHe, IIPOJIOBXKY-
BaHe Ta cepiiiHe BupanHs. (Hayionano-
Huti cmanoapm Yipainu. Ingopmais
ma 0okymenmauis. Budanns. OcHosHi
6uou. Tepminu ma 8U3HAUEHHS NOHAMD.
JCTY 3017:2015, 2016 p.)
Ceprudikanisa — nporiec, 3a IKUM yIIO-
BHOB&)XEHMII OPraH MiATBEPIKYE J0-
CATHEHHS BCTAHOBJIEHUX CTaHJAPTiB
SAKOCTIi Ta 3a3BMYail Hala€ BiITIOBiIHI
paBa cy6’ eKTy AismbHOCTI. s Buiol
OCBiTM HaJJaHHA BiJIIIOBIJHOTO Cep-
TidikaTy, gUnaomy abo 3paHHs ¢pop-
Ma/IbHO O3HAYae, 1[0 Pe3yIbTaTH Ha-
BYaHHA JJOCATHYTi 3706yBadeM BUIIOL

OCBIiTH, OLliHEH] Ta BU3HAHI KOMIIETEHT-
HMM OPTaHOM 3TiJHO i3 BUSHAUYE€HUM
crangapToM. (Hayionanvruii ocgimmiti
enocapiii: suuia océima, 2014 p.)

Ceprudikanis nmegarorivHux mpa-

IiBHMKIB — 30BHIIIIHE OI[iHIOBaHHSA
npodeciitHux KOMIIeTEHTHOCTeI! Iefja-
TOriYHOrO MpauiBHuKa (Y TOMY 4MCi
3 IIeJJarOTiKM Ta IICUXOJIOTiL, TpaKTNY-
HIX BMiHb 3aCTOCYBaHHSA Cy9acHMX
METOJiB i TeXHO/IOTI HaBYaHHs), 110
37iJICHIOETHCA MIJIAXOM He3a/IeKHOTO
TeCTYBaHHs, CAMOOLIiHIOBAHH: Ta BU-
BUEHHS IIPAKTUYHOTO JIOCBily pOOOTIL.
DopMyBaHHA Ta 3abe3neyeHHs PyHK-
IIiIOHYBaHH: cucTeMu ceprudikanii
IIe/larOriYHMX MpalliBHUKIB 3/1i/ICHIOE
LIeHTPa/IbHMI OpTaH BUKOHABYOI B/IaiN
y cdepi ocitu i Hayku. [Tpouenypy
ceprudikanii megaroriyHUX npaiis-
HMKIB 3[Ji/ICHIOIOTDH CII€LIia/IbHO YIIO-
BHOBAXEH] IepKaBOI0 yCTaHOBY, I10-
JIOKeHHA PO AKi 3aTBeppKye KabiHet
MinicTpis Ykpainn. 3a pesynbraTamu
YCHILIHOTO IIPOXOMPKEeHH cepTudikarii
Te/JarOriYHOMY ITPaIliBHUKY BUAETHCA
cepTudikar, kit € JiliCHUM YIIPOFOBXK
TPbOX POKiB. YCIIiIIHE MPOXOKEHHS
ceprudikanii 3apaxoByeTbCs K MPO-
XOI>KeHH aTecTallil melaroriyHuM
npariBHNKOM. (3akon Ykpainu «IIpo
ocsimy», 2017 p.)

Cucrema €IEKTPOHHOTO IIOKYMCHTOOGi-
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Iy YCTAHOBM — CYKYIIHiCTb IIpOrpaM-
HO-TeXHiYHMX 3ac06iB, IpM3HAYCHNX
I aBTOMAaTM30BaHOTO BMKOHAHHA
3aBIaHb 1OJ0 OpraHisauii po6oTn
3 eIEKTPOHHUMIU JOKYMEHTaMMU y Jli-
noBopcTei yctanosu. (ITocmanosa
Kabinemy Minicmpie Yxpainu «/eski
NUMAHHS 00KYMEHMYBAHHS Y NPABIiH-
cokoi OisimvHocmi» 6i0 17 ciuna 2018 p.
Me 55)



CucreMa 30BHIIIHBOTO 3a0€e3MeYeHHA AKOCTi OCBITH

Cucrema 3a0e3nedeH s AKOCTi B Iisg/Ib-
HOCTi OpraHiB ynpaBlIiHHA Ta ycTa-
HOB, 1110 3/Ji/ICHIOIOTb 30BHIIIIHE 3a0€3-
TIeYEeHH: AAKOCTI OCBIiTU — BKJIIOYAE:
HOJITUKY Ta IPOLERYpU 3abe3edeHHs
SAKOCTI BJIACHOI [isA/IBHOCTI; HeOOXif -
Hi pecypcu [Id opraHisalii mpouecis
i mpouenyp; 30BHILIHIN He3ane>XHUI
AyANT BisbHOCTI (mporeciB i mporie-
Lyp) BiAMIOBIZHUX OpraHiB i ycTaHOB.
Ocob6muBocTi pyHKIIOHYBaHHS CHCTe-
MM 3abe3TNedeHHs AKOCTi Ha KOXXKHOMY
PiBHI OCBiTY BM3HA4YalOThCA CIIellia/lb-
HMMU 3aKOHaMU. (3akoH Yipainu «IIpo
ocsimy», 2017 p.)

Cucrema 3sabe3nedyeHHsa AKOCTI B 3a-

KJIafiax OCBiTH (BHYTPillIHA CHcTeMa
3a0e3MeYeH s AKOCTi 0CBiTH) — MOXKe
BKJIIOYATH: CTpaTerito (IOMTUKY) Ta
mpolefypu 3abesledeHHs AKOCTi
OCBiTH; CUCTEMY Ta MeXaHisMu 3a6es-
HevyeHHA aKajeMiqHoi o6podecHoC-
Ti; OIPU/IIOHEHI KpUTEpii, paBmia
i mpouenypu oliHIOBaHH: 3506yBa-
4iB OCBiTN; OIPUIIOHEH] KpUTepii,
IpaBuJa i MpoLeypy OLIiIHIOBAHHA
nezaroriyHol (HayKoBO-IefaroriyHoi)
JiAIBHOCTI IIEATOriYHMX Ta HAYKOBO-
IIeJJaroriYHNX IPaLliBHMKIB; OIIPUIIOf-
HEeHi KpuUTepii, IpaBuia i nmpouenypu
OLIiHIOBAHHS YIIPAB/IiHCHKOI JiA/IbHOCTI
KepiBHUX IIPAL[iBHUKIB 3aK/Ia/jy OCBITI;
3abesneyeHHs HaABHOCTI HeOOXiTHIX
pecypciB 14 opraHisalii OCBiTHbOTO
IIPOLIECY, B TOMY YMC/Ii 111 CAMOCTI-
HOI poboTI 3500yBadiB OCBiTH; 326€3-
IIeYeHHs HasIBHOCTI iHpopManiitHux
cucreM A eGpeKTUBHOTO YIIPaBIIiHHA
3aK/IafiOM OCBiTI; CTBOPEHHS B 3aK/afli
OCBITM IHK/IIO3MBHOT'O OCBiTHBOTI'O Ce-
penoBNuIa, YHiBEPCaNTbHOTO IU3AIHY
Ta PO3YMHOI'O IIPMCTOCYBAHHA; iHIII
IpOLeAyPH Ta 3aXOfM, 1[0 BU3HAYA-

I0TBCS CIeLiaTbHIMI 3aKOHaMM 200
[OKYMEHTaMI 3aK/Iafy OCBiTH. (3axoH
Ykpainu «IIpo ocgimy», 2017 p.)

Cucrema 3a6e3me4eHHs IKOCTi OCBiTI —

Mae 3a MeTY rapaHTyBaHH:A AKOCTi OCBi-
T11; GOPMYBaHHSI HOBIpY CYCIIIBCTBA 10
CUCTEMM Ta 3aK/Ia/liB OCBITH, OPTraHiB
YIIPaBJIiHHA OCBiTOI0; IIOCTiliHE Ta I10-
CJIiIOBHE ITiABUIIIEHHS SKOCTi OCBiTH;
TOIIOMOTY 3aK/a/jaM OCBiTH Ta iHIIMM
cy6’eKTaM OCBITHBOI Jis/IBHOCTI Y if-
BUIIIEHHI SKOCTi ocBiTH. CKIafOBUMM
cucreMu 3abe3rneueHHs AKOCTI OCBITU
€: cucrema 3abe3reyeHHs IKOCTI B 3a-
KJIajjaX OCBiTH (BHYTPpILIHA cUCTeMa
3a0e3IeYeHHs AKOCTI OCBITI); CUCTe-
Ma 30BHIIIHBOTO 3a0€e31eYeHHs AKOCTi
OCBiTH; cucTeMa 3a6e3Ie9eHH s AKOCTI
B [iA/IBHOCTi OpTaHiB yIIpaB/IiHHA Ta
YCTAHOB, 10 3/iJICHIOIOTh 30BHIIIHE
3abe3meyeH s AKOCTi ocBiTH. (3akoH
Ypainu «IIpo oceimy», 2017 p.)

CucreMa 30BHIIIHBOIO 3a0e3Me4eHHsA
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AKOCTi OCBIiTH — MO>Ke BK/IIo4atTi: 1)
iHCTpyMeHTH, IpOLeAYPH Ta 3aX0U
3abesnedyeH s i MigBULEHHS AKOCTI
OCBiTH, 30KpeMa: CTaHJapTHU3allilo;
N €eH3YBaHHA OCBITHDOI JJis/IbHOCTI;
aKpeMTallilo OCBITHIX IIporpam; in-
CTUTYLIIHY aKpeUTaL|if0; TPOMAJIChKY
aKpeIMTALIio 3aK/Ia/liB OCBIiTH; 30BHIIII-
HE HesaJsIe)KHe OLIiHIOBaHHSA pe3y/ibTa-
TiB HaBYAHHH; IHCTUTYLIIHNIL ayIuT;
MOHITOPMHT SKOCTi OCBiTH; aTe€CTALII0
IefarorivHMX NpariBHUKIB; cepTudi-
Kallilo IefaroriYyHux npauiBHUKIB;
IPOMAJICBKMII HAIJIAJ; iHII iHCTPY-
MEeHTH, IPOLeAYPH i 3aX0fH, 1110 BU3HA-
YaKOThCS CIElaTbHUMM 3aKOHAMIL; 2)
BU3HAYEeHi IIM 3aKOHOM i CITelliaIbHu-
MI 3aKOHaMM OPTaHM i yCTaHOBH, 1[0
BifITOBifIaoTh 3a 3abe31eueHHs AKOCTI
OCBIiTH, Ta CIELia/IbBHO YIIOBHOBAXKEHI



Cucrema ocBiTI

Tep>KaBOX0 YCTaHOBM, 1O IIPOBOJATD
30BHIIIHE He3a/Ie)KHe OL[iHIOBAHHSA; 3)
He3a/IeXXHi YyCTaHOBM OLIiHIOBaHHA Ta
3abe3meyeH s AKOCTi ocBiTH. (3axon
Yipainu «IIpo ocsimy», 2017 p.)

CucreMa OCBiTH — CYKYTIHICTb CK/IajI-
HMKIB OCBITH, PiBHIB i CTyIIEHiB OCBi-
TI, KBani¢ikauiit, OCBITHIX IIporpam,
CTAHJAPTIB OCBITH, JIiL|€H3I/IHIX YMOB,
3aK/IafiB OCBiTHM Ta iHIIMX Cy6 €KTiB
OCBITHbOI JJiIIbHOCTI, YYaCHUKIB OCBIT-
HBOTO TIPOIIECY, OpTaHiB yNpaBIiHHA
y cdepi 0cBiTH, @ TAKO)K HOPMATUBHO-
NPpaBOBUX AKTiB, 1110 PETYIIOTD BiJi-
HOCUHY MDK HuMI. (3akox Ykpainu
«IIpo oceimy», 2017p.)

Cimeiina (momaurs:a) ¢popma sgo6yTTa
ocBiTH — cr1oci6 oprauisarii OCBiTHBO-
IO IIPOLIECY AiTeil CAaMOCTIHO IXHIMI
6aTbKaMI 1A 3000y TTA popManbHOL
(mOLIKiIBHOI, HOBHOI 3aranbHOI cepef-
HbOI) Ta/ab0 HepopManbHOI OCBiTH.
BinnosiganpHicTb 3a 3000y TTs OCBITH
IiTbMM Ha PiBHi He HI>KYe CTaHJAPTIB
OCBiTI HecyTb 6aTbky. OLiHIOBaHHS
Ppe3y/nbTaTiB HaBYaHH:A Ta IPUCYKEH-
Hs OCBITHIX KBasi¢ikariil 3aificHIo-
I0TbCS BiZITIOBiTHO /10 3aKOHOABCTBA.
(Bakon Ypainu «IIpo ocsimy», 2017 p.)

CKIagHUKU CUCTEMU OCBITU — [O-
IIKi/IbHA OCBiTa; TOBHA 3arajibHa Ce-
PpenHA OCBiTa; IO3AIIKI/IbHA OCBiTa;
crenjiaynizoBaHa ocBiTa; mpodeciitHa
(mpodeciitHo-TexHiuHa) OCBiTa; da-
XOBa IlepefBUIA OCBiTa; BUIA OCBITa;
OCBiTa JOPOCINX, Y TOMY YMCI Iic-
JAMUIIOMHA OcBiTa. (3akon Ykpainu
«IIpo oceimy», 2017p.)

Cry:x60Ba eTeKTpPOHHA IOIITA — eJTeK-
TPOHHA MOIITA (IIOITOBA CKPMHbKA)
IpaliBHMKA YCTaHOBM, CHOPMOBaHa
3 BUKOPMCTAHHAM JJOMEHHOTO iMeHi
y ZOMeHi gov.ua i 0OMiHy yIpaBiiH-

CbKOIo iHdopMaIli€o, iKa He Ma€e I0pH-
nyanoi cumn. (Ilocmanosa Kabinemy
Minicmpie Yxpainu «Jleaxi numanHs
00KYMeHMYBAHHS YyNPABNIHCbKOT Oi-
AnvHocmi» 6id 17 ciunsg 2018 p. Ne 55)

Cny>x00BM1iT e1eKTPOHHII JOKYMEHT —

oiriliHO 3apeecTpOBaHMII CTYKOOI0
nizoBoACTBa 260 BifIMIOBIGHUM YMHOM
3aCBIJYEHNII €IEKTPOHHMII JOKYMEHT,
IO OfleP>KaHMIT Ui CTBOPEHMIT yCTaHO-
BOIO Y TIpoLieci 11 AiAIbHOCTI Ta CKJIa-
JAETLCA 3 000B’I3KOBUX PEKBi3UTIB.
(Ilocmanosa Kabinemy Minicmpie
Yxpainu «Jeaxi numanHs 00KymeH-
MYBAHHS YyNPABNIHCOKOI OiAMbHOCHI»
610 17 ciuns 2018 p. Ne 55)

Crenianisanis — npodinpHa crenianmi-

30BaHa MiATOTOBKA 3 METOI0 HAOYTTA
0c006010 30aTHOCTI BUKOHYBATy OKpe-
Mi 3aBJJaHH:A Ta 000B A3KIA, 1[0 MAIOTh
0COOMMBOCTI B MeXax CIeliaTbHOCTI.
(Baxon Ykpainu «IIpo oceimy», 2017 p.)

CroenianisoBaHa MIUCTelIbKa IIIKOIa

(mkoma-iHTepHAT) — 3aKIIaf Crelia-
nisoBanoi ocsitu I-11I a6o II-III cTy-
HeHiB MMCTeLbKOro mpodimo. (3axkon
Ykpainu «IIpo ocsimy», 2017 p.)

CrenianisoBaHa oCBiTa — OCBiTa MIIC-

TeLIbKOTO, CIIOPTUBHOTO, BiliICbKOBOTO
411 HAYKOBOTO CIIPIMYBAHHs, IKa MOXKeE
3po6yBarucs B paMKax (popManbHoi,
HedopMmabHOI, iHpOpManbHOI OCBITH,
CIIpsIMOBaHa Ha 37J00YTTA KOMIIETEHT-
HOCTeJ1 Y BigmoBinHii cdepi mpode-
CilfHOI JiSIMIBHOCTI ITij] Yac HaBYaHHS
y 6e3nepepBHOMY iHTerpOBaHOMY
OCBITHBOMY IIpolieci Ha KiZIbKOX 260
BCiX piBHAX OCBITU Ta IOTpeOye paH-
HbOI'O BUABJIEHHA 1 PO3BUTKY iHIMBI-
IyanbHUX 3pi6HOCTeIt. (3akon Ykpainu
«IIpo ocsimy», 2017p.)

CrenianbHa IIKOMa — 3aK/Iaji 3arajibHOI

CepeIHbOI OCBITH JJIA AiTel, SKi I10-



CrangapT BUIIOI OCBiTH

TpebyIoTh Kopekiiil disnynoro ta/abo
PO3yMOBOTO PO3BUTKY. (3akoH Yipairu
«IIpo ocsimy», 2017p.)

CroenianbHi 3aKOHM — 3aKOHM YKpaiHu
«IIpo momkinbHy ocsiTy» (2001 p.),
«ITpo 3aranpHy cepefjHIO OCBiTY»
(1999 p.), «IIpo mo3alKizbHy OCBITY»
(2000 p.), «IIpo mpodeciitHo-TexHIYHY
ocBity» (1998 p.), «IIpo Buiy ocBiTy»
(2014 p.). (3axon Yxpainu «IIpo ocei-
my», 2017p.)

ChnenianbHicTh — CKIafloBa ramysi
3HaHb, 3a AKOIO 3MiMICHIOETHCA IIPO-
¢eciltna migroroska. (3axkon Yxpainu
«ITpo suusy ocsimy», 2014 p.)
CmicyBaHHA — BUKOHAHHA MMCbMO-
BIMX POOIT i3 3a/Ty4eHHAM 30BHIIIHIX
IDKepern iHopMariii, KpiM J03BOTEeHNX
JIIA BUKOPUCTAHHS, 30KpeMa TIiJ| 9ac
OLIiHIOBAHH: Pe3y/IbTaTiB HABYAHH.
(Baxon Yxpainu «IIpo ocsimy», 2017 p.)
CnopTBHa 0CBiTa — OCBITa, 1[0 TIepef-
6avae 3aCBOEHHS OCBITHBOI IPOrpaMu
3 BiJIMOBiZTHOTO BUJY CIIOPTY 3 METOIO
HabyTTs KOMIIIEKCY mpodeciiiumnx
KOMITeTEHTHOCTeI1 y ranysi pisuyuHol
KY/JIbTYpHU i CIOpTY, GOpPMyBaHHA Ta
PO3BUTKY iHAMBiAyaIbHUX 3i6HOCTEI
0co6u, TTOTINOIEHOTO OBOIONIHHA CIIe-
1jiaisariieo B 06paHOMY BUAI CIOPTY
Ta 37]00yBaETHCA OHOYACHO 3 Cepefl-
HBOI0, TpodecirtHoro (mpodeciitHo-
TEXHIYHOI0), (PaXOBOIO IePEeBUIIOI0
4yl BUIIOIO OCBiTOM. (3akoHn Ykpainu
«IIpo ocsimy», 2017p.)

CraxyBaHHA — HabyTTs 00000 IIpaK-
TUYHOTO JIOCBiZly BUKOHAHHA 3aB/IaHb
Ta 000B’I3KiB Y IIeBHil mpodeciiiHii
RismbHOCTI ab0 ranmysi sHaHb. (3aKoH
Yxpainu «IIpo ocsimy», 2017 p.)
Cranuii poHp (eHJaBMeHT) 3aKIagy
BUIIOI OCBITM — CyMa KOIUTiB a0
BapTiCTb iHIIOrO MaiiHa, IIpU3HaYe-

Ha IJ1 iHBecTyBaHHA abo KamiTarii-
3alii Ha CTPOK He MeH1Ie 36 MicALiB,
IIACUBHI JJOXO[M Bifi IKOI BUKOPMC-
TOBYIOTHCS 3aK/IaloM BUIIOL OCBiTH
3 METOIO 3/JifiCHEHHA JI0TO CTaTyTHOI
TiANbHOCTI Y IOPAJKY, BUSHAYEHOMY
O/marofi’tHNKOM ab0 yIIOBHOBa>KEHOIO
HUM ocoboto. (3akxon Ykpainu «IIpo
suugy oceimy», 2014 p.)

CraHgapT — HOPMaTUBHMII JOKYMEHT,

3aCHOBAaHMII Ha KOHCEHCYCI, IPUITHA-
TUIi BUSHAHMM OPTaHOM, 1IJO BCTAHOB-
JIIOE JI7I 3ara/IbHOTO i HEOHOPa30BOro
BUKOPMCTAHHA NPaBI/Ia, HACTAHOBY
260 XxapaKTepUCTUKY MO0 [AifAMbHOCTI
41 ii pe3y/bTaTiB, Ta CIIPsAMOBAaHMII Ha
TOCATHEHHSA ONTHMAIbHOIO CTYIEHA
BIOPSA/IKOBAHOCT] B TeBHiil cdepi. (3a-
KoH Ykpainu «IIpo cmandapmusauyiro,
2014 p.)

CraHjapT BUIIOI OCBiTM — CYKYTHICTb
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BJIMOT IO 3MICTY Ta PE3Y/IbTaTiB OCBIT-
HBOI Jis/IbHOCTI 3aK/IajliB BUILOI OCBITU
i HAyKOBUX YCTaHOB 3a KO>KHIM piBHEM
BUIIOI OCBITU B Me>KaX KOKHOI CITelri-
anpHOCTi. CTaHJApPTH BUILOI OCBITH
PO3POOIAIOTHCS I/Is KOXKHOTO PiBHS
BUIIOI OCBITU B Me>KaX KOKHOI CITelri-
a7IbHOCTI BimmoBinHo mo HarionanpHol
paMky KBami¢ikaniil i BUKOPUCTOBY-
IOTHCS JI/IsI BU3HAUYEHHs Ta OI[iHIO-
BaHHA AKOCTI 3MICTY Ta pe3y/IbTaTiB
OCBITHBOI [IisI/TBHOCTI 3aK/IajliB BUIIOL
ocBiTK (HayKOBUX ycTaHOB). CTaHZApT
BUIIO1 OCBiTU BU3HAYa€ TaKi BUMO-
'V ;O OCBiTHBOI mporpamu: 1) o6csr
kpeputiB EKTC, Heo6xigHMII 4714 370-
OyTTs BiIIIOBiJHOTO CTYII€H BUILOI
OCBiTH; 2) TIepestiK KOMIIETeHTHOCTe!
BUIYCKHMKA; 3) HOPMAaTUBHUIL 3MIiCT
IiATOTOBKM 3700yBayiB BUILOI OCBITH,
copmynbOBaHMIT Y TEpMiHAX pe3yb-
TaTiB HaB4YaHHs; 4) popMu aTecTanii



CraHgapr ocBiTn

3000yBadiB BUIIOI OCBITH; 5) BUMOTH
10 HasABHOCTI CYCTeMM BHYTPillTHbOTO
3abesnedyeHHsa AKOCTI BUILOI OCBiTIL;
6) BuMory npodeciiiHuX CTaHapTiB
(y pasi ix HasgBHOCTI). (3akoH Ykpainu
«IIpo suusy ocsimy», 2014 p.)
CraHpapT OCBiTH — BM3HAYa€: BUMOTU
I0 060B’13KOBMX KOMIIETEHTHOCTEN
Ta pesy/IbTaTiB HaBYaHHA 3100yBava
OCBITM Bi/IIIOBiJIHOTO PiBHA; 3ara/JIbHII
00cAT HaBYaTbHOTO HaBaHTa)KEeHHs
3006yBaviB OCBITI; IHIII CKTaTHUKIL,
nepex6adeHi crelia/IbHUMM 3aKOHAMIL.
CraH#apTy OCBITU PO3POOIAIOTHCA
BifnmosifgHo o HanionanbHoi paMku
kBamicikaniit. (3akox Ykpainu «IIpo
ocsimy», 2017 p.)

CrangapTusanisa — [isA/lIbHICTD, 110
TOMATA€ B yCTAaHOBJICHHI MTO/TOKEHb
IJ1A 3aralbHOTO Ta HEOTHOPA30BOTO
BMKOPMCTaHHA 1O/I0 HAsABHUX YU T1O-
TEHLIIHMX 3aB/IaHb i CIPsMOBAaHA Ha
TOCATHEHHS ONTUMAJIbHOTO CTYTIeHA
BIOPS/IKOBAHOCT] B TieBHiil cdepi. (3a-
KoM Yipainu «IIpo cmandapmu3sayio»,
2014 p.)

Crapmuii ZOCTiZTHMK — BUeHe 3BaHHS,
1[0 IIPUCBOIOETHCS 0c06aM, SKi Ipo-
eciitHo 37iliCHIOIOTH HAYKOBY 00 Ha-
YKOBO-TeXHIUHY Jis/IbHICTD. (3aKkoH
Yipainu «IIpo suusy oceimy», 2014 p.)
CraructinyHa inpopmanisa — [OKyMeH-
TOBaHa iHpOpMallid, 110 ja€ KiTbKiCHY
XapaKTepUCTUKY MacOBIUX SBUIL] Ta IIPO-
11eciB, sKi BiOyBaOTbCSA B €KOHOMIYHITL,
COL{a/IbHI, Ky/IBTYPHIli Ta iHIMX ce-
Pax >KUTTA CYCIibCTBa. (3akoH Ykpainu
«IIpo ingpopmauiro», 1992 p.)

CrygeHT — 0C063, 3apaxoBaHa 10 3aK/Ia-
ILy BUILIOI OCBIT) 3 METOO 3H06YTTS BU-
11101 OCBIiTM CTyIeHsI MOJIOFLIOro 6aka-
MaBpa, 6akanaBpa 4i Marictpa. (3axou
Yipainu «IIpo suusy ocsimy», 2014 p.)

CryzmeHTCchbKe CaMOBPAyBaHHA — IIPAaBO
i MOXX/IMBICTD CTYHEHTIB (KypcaHTiB,
KpiM KypCaHTiB-BiliCbKOBOCTY>KOOBLiB)
BUpIilllyBaTV NMTAHHA HaBYaHHA i I10-
6yTy, 3aX1CTy TIpaB Ta iHTepeciB cTy-
TIeHTIB, a TAKOX OpaTy y4acTb B yIIpaB-
JIIHHI 3aK/IaOM BUIIOL OCBiTH. (3akoH
Ypainu «IIpo euusy ocsimy», 2014 p.)

Cryminb (Degree) — xBarnidixanisa Buoi
OCBITH, 11]0, SIK IIPABU/IO, IIPUCBOIOETHCA
IIiC/IA YCIIIIIHOTO 3aBEPLIEHHS OCBIT-
HbOI IIPOrpaMy Ha IEBHOMY LIMKJIi/ piBHi
BuIoi ocBitn. (HayionanvHuil oceimmil
enocapiii: uwja oceéima, 2014 p.)

Cy6’eKT OCBiTHDBOI iAIbHOCTI — i-
3U4Ha ab0 puaMYHa ocoba (3aknaz
OCBITH, MiITPUEMCTBO, YCTAaHOBA, OP-
raHisanis), o IPOBagUTh OCBITHIO
TiAMbHICTD. (3akon Yipainu «IIpo ocsi-
my», 2017p.)

Cy6’exTu nmepeBipku — iHcTuTymii,
SKi IepeBipAITb MIPOEKT Ipodeciit-
HOTO CTAaHJapTY IO/0 JOTPUMAHHSA
BuMor [Topsapky pospobeHH: Ta 3a-
TBepXKeHH: TpodeciiiHux cTangap-
TiB, 3aTBEPPKEHOr0 MTOCTaHOBO0 Kabi-
HeTy MiHicTpiB Ykpainu Bif 31 Tpas-
HAa 2017 poky Ne 373, i BiiIIOBiTHOCTI
Mertonui po3po6ieHHs npodeciitHux
cranpaptis. (Hakas Minicmepcmea
coyianvroi nonimuxu Yxpainu «IIpo
3ameeposcerHs «Memoduku po3poo-
JIeHHSL NPOpecitiHux cmanoapmie» io
22 ciunsg 2018 p. Ne 74)

Cy0’exTi IpaBa iHTeNneKTyaIbHOI BlIac-
HOCTi — TBOpellb (TBOpLH) 00’eKTa Ipa-
Ba {HTe/IeKTya/IbHOI BIACHOCTI (aBTOD,
BUKOHaBellb, BUHAXiTHMK TOIIO) Ta
iHmIi 0co6M, AKMM Ha/leXaTb 0COOIC-
Ti HeMaitHOBI Ta (a60) MajHOBI paBa
IHTEe/IEKTYa/IbHOI B/IACHOCTI BiJITIOBifHO
0 3aKOHY 4y forosopy. (LusinvHuii
koodexc Yxpainu, 2003 p.)
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Yminng

Teopist (po3IIsAf, ZOCTIIKEHHS) — JIOTi4-
He y3ara/IbHeHH: IIPAaKTUYHOTO JOCBiy
mopeii. CucreMa BipOTiTHIX HaYKOBIX
3HaHb PO AKYChb CYKYITHICTD 00 €KTIB,
sIKa OIIVCYE, TIOSICHIOE i lepei0adac ABK-
I TIeBHOI IIpefIMeTHOI Taysi. Teopis €
HalOCKOHaIIIo0 GOopMOI0 Bifobpa-
JKeHHS JiMICHOCTI. 3araibHi MipKyBaHHS
Ha IIPOTUBAry IIPAKTUYHIN JiA/IbHOCTI.
(Cnosuux inwomosHux cnie, 1977 p.)
Tecr (Bif aHIL «BUIIPOOYBaHHA») — KO-
POTKe CTaHJapTHE 3aBJaHHSI, METOJ, BU-
poOyBaHHA, 0 3aCTOCOBYETLCA Y Pi3-
HIIX Ta/Ty3X HAYKM JIA OflePXKaHHsA Ki/lb-
KiCHOI XapaKTePUCTUKI IIEBHUX ABUIL,
(Cnosnux inuiomosHux cnis, 1977 p.)
Tpynmosa gisa — HalinpocTima TpygoBa
onepauis (pobora), Ky 3ailicHIOE IIpa-

YKpaiHChbKMit LeHTP OI[iHIOBaHHSA AKOCTi
OCBiTH — cIellia/IbHO YIIOBHOBa)keHa
Iep>KaBOI0 YCTaHOBA, 1110 IIPOBOAUTD
30BHIIITHE He3ajieXKHe OI[iHIOBaHHS
(owiHIOBaHHS pe3y/IbTATIB HABYAHHS,
3106y THX Ha IIeBHOMY OCBITHbOMY piB-
Hi) Ta 6epe yuacTp y ceprudikanii me-
JaroriyHuX MpaniBHUKiB. OCHOBHUMMU
3aBfaHHAMH LleHTpY € migroToBKa Ta
3[1ilICHeHHSI 30BHIIITHbOTO He3a/IeKHOTO
OLIIHIOBAHHST; ITJITOTOBKA Ta 3/[iiCHEHHS
He3a/Ie)KHOTO TeCTYBaHHs IIPodeciitHmx
KOMIIETEHTHOCTeI Y Tpolleci cepTu-
¢ikanii megaroriyHNX MpaLiBHNUKIB;
y4acTb 3a jopydenHam MOH y mig-
TOTOBLi Ta IPOBEJEHHI: MOHITOPMHTY
SAKOCTi OCBIiTM Ta iHIIUX JOCTIIKEHD
y cepi ocBiTy; OLiHIOBaHHsI piBHS BO-
JIOJIiHHA YKPalHCbKOIO Ta iHO3€MHI-

LIiBHUK JIJI1 BUKOHAHHSA OKPEMOI TPy-
mosoi ¢pyukuil. (Haxas Minicmepcmea
couianvroi nonimuxu Yxpainu «IIpo 3a-
meepoxcerHst «Memoouku po3poonenHs
npogpecitinux cmanoapmie» 6io 22 ciums
2018 p. Ne 74)

TpymoBa GpyHKIiA — cKIaoBa YacTUHA

BUJIY TPYHOBOI Iis/IBHOCTI, 10 ABJISAE
co60t0 iHTerpoBaHmMii (BifHOCHO aBTO-
HOMHMI) Ha6ip TPYROBUX JIiif, 1O BU-
3HAYAETHCS TEXHOIOTITYHIIM HpOHGCOM
Ta Hepef6avae HasBHICTb KOMITETEHT-
HOCTeI1, HeOOXiTHMX 151 X BUKOHAHHS.
(Haxas Minicmepcmea coyianvHoi no-
nimuku Yepainu «IIpo 3ameeporenns
«Memooduxu po3pobnens npogeciii-
HUX crnandapmie» 6i0 22 ciuns 2018 p.
Ne 74)

M MOBaMM; BCTYITHUX BUIPOOYBaHb
3 BUKOPVCTaHHAM OpraHi3aliliHO-TeX-
HOJIOTiYHMX IIPOLIECIB 3/i/ICHEHHS 30-
BHiIIIHBOTO HE3a/IEXKHOTO OLIiHIOBAHHS;
OpraHisallis IpOBeEeHHA Ha TEPUTOPIi
Ykpainn 3a fopydennam MOH MixHa-
PORHIMX HOCTimKeHb siKocTi ocsitu. (Io-
cmanosa Kabinemy Minicmpis Yipainu
«IIpo HesioknaoHi 3axodu uyodo 3anpo-
6A0MHEHHST 306HIUHD0O20 HE3ATIEHHO20
OUIHIOBAHHS Ma MOHIMOPUH2Y AKOCMI
ocgimu» 6i0 31 epyons 2005 p. Ne 1312)

VYminHsa — SI[aTHiCTb 3aCTOCOBYBATU 3HaH-
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Hs Ta PO3YMiHHA /11 BUKOHAHHA 3a-
BJIaHb i PO3B’sI3aHH 3a/a4 i mpobeM.
YMiHHSA TTOiAI0THCS HA KOTHITUBHI
(iHTemexTyaIbHO-TBOPYI) i mpakTMyi
Ha OCHOBI MaJICTEPHOCTI 3 BUKOPMCTAH-
HSIM METO[iB, MaTepialiB, IHCTPYKLIiJi Ta



Y-MynbripeHk

iHcTpy™menTiB. (HayionanvHuii oceimmiil
enocapiti: éuwa ocsima, 2014 p.)
Y-MynbripeHK — IIPOEKT y Tralysi pos-
poOIeHHA M>KHAPORHNX YHIBEpCU-
TeTChKUX PEITUHTIB, 3aII09aTKOBA-
Huit €EBpomneiicbKoro Komiciero 2009 p.
32014 p. B paMKax MPOEKTY BUXOAUTD
MDKHapOJHUI PENTUHT YHiBepCUTe-
TiB, AKNII pO3PaXOBYEThCA HA OCHOBI
TaKVX TPy iHMKATOPiB: 1) 3arabHi;
2) Taxi, [0 OLiHIOITH IPOLjecH Ha-
BYAHHA Ta BUKJIAJAHHA; 3) TaKi, 10
OLIHIOIOTh NOCTIJHULBKY Jis/IbHICTb;
4) TaKi, 1110 OL{HIOIOTb PiBeHb iHTep-
HalioHamisanil; 5) Taki, 1[0 OI[iHIOTH
3JIy4EHICTD [0 KUTTS TEPUTOPia/IbHOL
rpoMaji i 6) Taki, IO OL[{HIOKTD TPAHC-
dep 3HaHb. Y 2019 p. 32 M IPOEKTOM
Oyre OLiHIOBAaTICD 21 ranmys3b 3HAHHA.
LIi ranysi nofizeHo Ha YOTUPY TPYIIN:
1) ilmKeHepHi HayKy; 2) MaTeMaTHKa Ta
npupopgHndi Hayku (6ionoris, ximis,
KOMIT'I0TepHi HayKu); 3) collia/bHi Ha-
yKU (IOITOTIOr s, COL{i0MOris, coriab-
Ha po6oTa, icTopis, eKOHOMIKa, HaYKM
IIPO OCBITY Ta 6i3Hec) Ta 4) HAyKM IIPO
310poB’s (MepyiuHa, papMmanis ta pap-
MAKOJIOTisl, CTOMATOJIOTisl, CECTPUHCDKA
crpaBa, ncuxororis). (U-Multirank)
YHiBepcanpHuit gu3aiid y cdepi ocsi-
TH — [M3aJiH IIpeIMeTiB, HAaBKO/INIII-
HBOTO CepefloBMIIIA, OCBIiTHIX IpOrpam
Ta MOCHYT, o 3abe3mevye IX MaKcu-
MajbHY NPUSATHICTD JI1 BUKOPIUC-

®abpukanisa — BUrafyBaHHA JaHUX
4yt GaKTiB, 1[0 BUKOPUCTOBYIOTbCS
B OCBITHBOMY ITpoOIieci a00 HaYKOBUX
mocmimkeHusx. (3axon Yxpainu «IIpo
oceimy», 2017 p.)

TaHHA BciMa ocobamu 6e3 HeoOXimHOI
aflanTalil YM CIeliaJIbHOrO JU3aliHy.
(3axon Ykpainu «IIpo oceimy», 2017 p.)

VHiBepcuTeT — 6araroramysesnii (Kia-

CUYHUI, TeXHIYHNII) a60 ramyseBuil
(rpocbinbHMIL, TEXHOMOTIYHMIL, HTefaro-
riyHmii, GisuuHOrO BUXOBAHHA i CIIOPTY,
TyMaHiTapHuMit, 60rocIoBChKMII/Te0Nmo-
TiYHWIL, MEVYHNIL, EKOHOMIYHMIA, FOPU-
IyaHMI, hapMalieBTUYHNUIL, arpapHuiL,
MJUCTEeLIbKII, Ky/IBTYPOTIOTI4HMII TOLIO)
3aKJIaj] BUILIOI OCBiTH, 1[0 IPOBa/IUuTh
IHHOBAIiJIHY OCBITHIO II/IbHICTD 32 Pi3-
HUMM CTYIIEHAMMY BUIIIO1 OCBIiTH (Y TOMY
YKci foKTopa dinocodii), mpoBosUTh
¢dyHmaMeHTanbHi Ta/ab0 MpUKIagHi
HAyKOBi JOC/I/IP)KEHHS, € IIPOBIJHUM
HAYKOBIM i METOIYHIM LIEHTPOM, Ma€
PO3BMHYTY iHGPACTPYKTYPY HaBYa/Ib-
HMX, HAYKOBUX i HayKOBO-BUPOOHIYNX
HiZPO3JiTiB, CIIpUsE MOIIVPEHHIO Ha-
YKOBMX 3HaHb Ta IPOBAJMUTD Ky/IbTYp-
HO-IIPOCBITHUIIBKY RisTIBHICTD. (3akoH
Ypainu «I1po euusy ocsimy», 2014 p.)

VyacHUKN OCBiTHROTO IpOLIECY — 3710-

OyBaui OCBiTH; IIearoriuHi, HayKoBoO-
IIe/laroTiYHi Ta HAYKOBI IIpaLliBHUKM;
6arbky 300yBauiB ocBiTH; ismyHi
0cobu, AKi IPOBaAATb OCBITHIO Hi-
SUIBHICTD; iHIII 0co6u, mepenbadeHi
CIIelliaTbHMMY 3aKOHAMMU Ta 3a/TydeHi
70 OCBIiTHBOTO TIPOIIECY Y IOPAJKY, 110
BCTaHOB/IIOETHCSA 3aKIaOM OCBITH.
(3axon Ykpainu «IIpo oceimy», 2017 p.)

()

®danpcudikanis — cBigoma 3MiHa 4n
MomiKariist BKe HassBHUX JaHMX, 110
CTOCYIOTBCS OCBITHBOTO IIPOLECY UK
HayKOBUX AOCT/PKeHb. (3akoH Yipainu
«IIpo oceimy», 2017p.)
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OyHpaMeHTaIbHi HAYKOBi JOCTi)KeHHA

(daxoBa nepeBIIIIA OCBiTa — OCBITa, 1[0
Bifnosizae ’sitomy pisHio Hanionasn-
Hol pamKu kBasiikaryiit i cipsmMoBaHa
Ha OpMyBaHH: Ta PO3BUTOK OCBITHBO]
KBatiQiKaltii, 110 MiATBEPIPKYE 3[aTHICTD
0co6u 10 BUKOHAHH: TUIIOBYX CIIelli-
aJ1i30BaHMX 3aBJJAHb Yy II€BHIN ramysi
npodeciiiHol AiANMbHOCTI, OB’ A3aHUX
3 BUKOHaHHAM BUPOOHNYMX 3aBIaHb
MBUILEHOI CKIAJHOCTI Ta/abo 3/ii-
CHEHHAM OOMEXXEHMX YIPaBTiHCbKIX
(yHKIIT, 110 XapaKTepU3YIOThCS IeB-
HOIO HeBM3HAYEHICTIO YMOB Ta ITOTpeby-
I0Tb 3aCTOCYBaHH:A IOJIOXKEHD i METONIIB
Bi/ITIOBITHOI HAYKM, i 3aBEPLIYETbCA 3710-
6y TTsM BifIIOBIZHOI OCBITHBOI Ta/ab0
npodeciitnoi kBanidikaii. Paxosa me-
pemBuIIa OCBiTa 3700YBAEThCA HA OCHOBI
HOBHOI 2060 6a30BOI CepeTHbOI OCBITI.
3106y TTa PaxoBoi HeperBUILOi OCBI-
T Ha OCHOBi 6a30B0I cepefHbOI OCBIiTH
3JIVICHIOETBCSA 3 OTHOYACHNUM 37100y TTAM
TIOBHOI 3arajIbHOI CEpeJHbOL OCBITY Ta
OTPUMAaHHAM BiJIIOBiTHOTO JOKyMeHTa
IIPO IIOBHY 3arajIbHy CEPEJHIO OCBiTY.
(Baxon Yxpainu «IIpo ocsimy», 2017 p.)
daxosi (mpegmerHO-crienuivHi) KOM-
neteHTHOCTI (Subject specific compe-
tences) — KOMIIETEHTHOCTI, AKi 6€e3-
HOCepefHbO BY3HAYAIOTD CHEIUPiKy
(ramysi sHaHB/IIpeMeTHOI 06/macTi/
CIIeljaIbHOCTI) OCBITHBOI Iporpamu
Ta KBanigikauilo BUIyCKHNUKA, 3a0e3-
IeYYIOTh iHMBiya/bHICTh KOXKHIN
OCBITHIif mporpami. B €Esponeiicbkkomy
IIPOCTOPi BUIOI OCBITM 32 IIPOEKTOM
TroHIHT pO3POOIAIOTHCS OMMCH Ta Te-
PeniKy KOMIIETEHTHOCTEN, Pe3y/IbTaTiB
HaBYaHH:A JI/IA TajIy3€ell 3HaHb i CIIeli-
anbHOCTeN. (HauioHanvHuil océimmiil
enocapiii: suwa ocgima, 2014 p.)

®opmanbHa OCBiTa — OCBITa, SIKa 3]]0-
6yBaeTbCs 3a OCBITHIMM ITpOrpaMaMu

BiJITIOBI/JHO [I0 BM3HAYEHIX 3aKOHOJ[AB-
CTBOM pPiBHiB OCBiTH, rajly3eil 3HaHb,
crienianibHOCTeN (mpodeciit) i mepep-
6avae JOCATHEHH:A 3700yBaYaMy OCBi-
T BU3HAYEHMX CTaHJapTaMI OCBiTH
pe3y/nbTaTiB HABYaHHSA BiINIOBiTHOTrO
PiBHS OCBIiTH Ta 3100y TTA KBasTi(iKaLiii,
1[0 BY3HAIOTBCS AEP>KaBOIO.
®opmanbha ocsita (Formal educa-
tion) — OcBiTa, 110 IHCTUTYLiONI30BaHa,
Li/IecIIpAMOBaHa, CI/IAaHOBAHa 3a yJac-
TIO IeP>KaBHYX i BUSHAHNX IPUBATHIX
OpraHisalliil Ta IPU3BOJUTD JIO IIPUCY-
TKEHHs1 Hal[iOHa/IbHO BU3HAHMX KBaJli-
¢ixaryiit y MeXkax IIeBHOTO OCBITHbOTO
piBHA (eTamy, LUKITY) i 3Ai/ICHIOETbCA
B 3aK/Iajiax ocBitn. (3akon Yipainu «IIpo
ocsimy», 2017 p., HayionanvHuii oceim-
Hill enocapiii: euwa oceéima, 2014 p.)

dopmu 3000yTTA OCBITH — iHCTUTY-

niiHa (o4Ha (HeHHa, BedipHs:), 3a-
OYHa, AMCTaHIillHA, MepeXXeBa); iH-
IVBigyanbHa (eKCTepHaTHa, CiMeilHa
(moMamrHs), mefaroriYHmit MaTpoHaX,
Ha po6o4omy MicIii (Ha BUPOOHUIITBI);
myanbHa. (3akox Ykpainu «IIpo ocei-
my», 2017p.)

dynnameHnTanbHe gocrimkenns (basic

research) — excrepuMeHTaabHa abo
TeopeTNIHa poHOTa, 1110 IPOBOAUTHCS
y Ieply Yepry [ OTPUMaHH: HOBUX
3HaHb II0JJ0 OCHOB [IEBHOTO SIBUILA
i1 neBHUX (PaKTiB 6€3 KOHKPETHOTO
3anuTy abo BUKopuctaHui. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and
Experimental Development, OECD)

OyHmaMeHTalbHi HAYKOBi IOCTigKeH-
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HA — TEOPETHUYHi Ta eKCIepUMEH-
TaJIbHi HAYKOBI JOCTIIJ>KEHHS, CIIPs-
MOBaHi Ha Oflep>KaHH:A HOBMX 3HaHb
IIpO 3aKOHOMIPHOCTI Oprasisariii Ta
PO3BUTKY IPUPOJM, CYCHiNIbCTBA,



OyHKIiOHATbHMIT aHATI3

JIIOMHY, IX B3a€MO3B’A3KiB. Pesyb-
TaToOM QyHIaMeHTaIbHIX HAYKOBUX
JOCIIJIP)KEHD € TillOoTe3M, Teopii, HOBI
METOJV IIi3HAHHS, BiIKPUTTS 3aKOHIB
NIPUPOAY, HEBIJOMUX paHillle ABMIIL
i BTacTMBOCTEN MaTepii, BUABIECHHA
3aKOHOMipHOCTEN PO3SBUTKY CYCIIi/Ib-
CTBa TOLLO, SIKi He OpieHTOBaHi Ha 6e3-
MOCepeIHE IPaKTUIHE BUKOPUCTAHHSA
y cdepi exoHoMiKU. (3akon Yikpainu
«IIpo Haykosy i HAYKOB0-mexHIuHy 0i-
savHicmo», 2015 p.)

Xa6apHuITBO — HafaHHsI (OTPUMAHHS)
YYaCHUKOM OCBITHBOTO IPOLIECY YU
IPOMO3NIIis I[OK0 HafaHHs (OTpK-
MAaHHs1) KOIITIB, MaifHa, HOCTIYT, Mi/TbT
4t 6yIb-AKMX iHIIMX 671ar MaTepianb-
HOTo0 260 HeMaTepiaTbHOTO XapaKTepy
3 METOI0 OTPMMAHHS HEeIIPaBOMipHOI
IepeBary B OCBITHbOMY mpoueci. (3a-
KoH Yxpainu «IIpo ocgimy», 2017 p.)
XwmapHi o6uncnenns (Cloud Comput-
ing) — MofeIb 3py<IHOTO MEPEeXXKHOTO
TOCTYIIy 10 3arajbHOrO GOHAY 06-
YUCTIOBA/IBHIX PecypciB (HampuKiazg,
Mepex, cepBepiB, daitiB JaHUX, IPO-
rpaMHOro 3abesedeH s Ta IOCTIYT),
SKi MOXXYTb OyTHU LIBUAKO HafjaHi 3a
YMOBM MiHiMa/JIbHUX YIIPaBIiHCHKMUX
3YCU/Ib Ta B3a€EMOJiI 3 TOCTa4a/IbHU-
koM. (Mell P. The NIST Definition of
Cloud Computing. Recommendations
of the National Institute of Standards
and Technology / P. Mell, T. Grance.—
NIST Special Publication 800-145.
NIST, Gaithersburg, MD20899-8930,
September 2011)

(OyHKIiOHATbHII aHATi3 — TTOeTalHe

X

BIABJIEHHS 1 TOC/TIOBHNI OINC i€epap-
xii TpynoBux GyHkLil y cdepi Tpyno-
BOI (mpodeciitHol) AisAIbHOCTI; aHa-
i3 TpyRoBUX GYHKIM, sAKi Mae 6yTn
BUKOHAHO JIJIA JOCATHEHHS OCHOBHO{
MeTH BULY eKOHOMIUHOI (1poceciiiHoi)
misnpHOCTI. (Haxas Minicmepcmea
coyianvroi nonimuxu Yxpainu «IIpo 3a-
meepornceHHs «Memoouku po3pobneHHs
npodecitinux cmanoapmie» 6io 22 ciuHs
2018 p. Ne 74)

XmapHi cepBicu — cepBicy, 1110 3a6e3-

MeYYIOTh KOPUCTYBaYeBi MEPEXKHMII
TOCTYI JI0 MacIITab0BAHOTO i THYYKO
OPraHi30BaHOIO Iy/y PO3IOiTEHNX
¢isnuHNX 200 BIpTyaIbHUX PECYPCiB,
IIJ0 IIOCTAYaIOThCA B PEXMMI caMo00-
CIIyTOBYBAHHA i aIMiHICTpPyBaHHA 3a
3BepHEHHAM (HaIlpUK/IaJ|, IpOrpaMHe
3abesnedeHHst, TpOCTip A/ist 36epiraHHst
[aHUX, 00UMCTI0OBANTbHI TOTYXXHOCTI
ta in.). (ISO/IEC17788:2014(E) Infor-
mation technology — Cloud comput-
ing — Overview and vocabulary.— First
edition 2014-10-15.— 2014.— 2016 p.)

XpecTomarist — HaBYaIbHUI TIOCIOHUK,
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110 MiCTUTD JIiTEPATyPHO-XYIOXKH, ic-
TOPUYHI, My3MYHi Ta iHIIi TBOPU 4K
YPMBKI 3 HUX, SIKi € IpeIMETOM BU-
BYEHH:A y HaBYJIbHIN AMCIUIIIIHI.
(Hauionanvruii cmandapm Ykpainu.
Ingopmayis ma dokymenmauis. Bu-
Oannst. OcHosHi euou. Tepminu ma éu-
3HaueHHs noHsmo. JICTY 3017:2015,
2016 p.)



ndposunii ineaTudikarop 06’ekra
Hudp nentud p

IlenTpanbHMit peno3uTapiii — eneKTpoH-
Ha 6a3a JaHMX, B sKill HAKOIUYYIOTh-
cs1, 30epiraloThcs i CHCTeMaTU3yIOThCS
aKaJieMi4Hi TEKCTH, y TOMY YUCIIi PEECTP
aKaJIeMiYHMX TEKCTiB, 1O Mi/JTPUMYy€ETb-
cs posnopsagHuKoM HanionanbHoro
pemnosuTapilo i € yactTunoro Hamio-
HaJIbHOTO PENOo3UTapPilo aKaJeMiuHIX
tekcTiB. (Haxas Minicmepcmea ocsimu
i Hayku Ykpainu «IIpo 3ameepoiceHHs
Peenamenmy pobomu Hayionanvrozo
penosumapio akademiuHux mexcmie»
610 4 nunmus 2018 p. Ne 707)

IIuraTa — MOpiBHAHO KOPOTKUIL ypu-
BOK 3 JIiTepaTypHOTO, HAYKOBOTO 4YI
6yb-sKOro iHIIOro Omy6/1iKOBaHO-
IO TBOPY, AKMI BUKOPUCTOBYETHCA,
3 000B’13KOBVIM IIOCH/IAHHAM Ha J10T0
aBTOPA i [pKepesla UUTYBaHHs, iHIIO0
0c06010 Y CBOEMY TBOPI 3 METOIO 3PO-
OUTY 3pO3YMIMIIIMIL CBOI TBEPIKEHH
a60 1 IOCHITaHHS Ha TIOITIAAM {HIIOTO
aBTOpPa B aBTEHTUYHOMY (hOPMyITIOBaH-
Hi. (3akon Yxpainu «IIpo asmopcvke
npaeo i cymizxcHi npasa», 1994 p.)
Iudposuii inenrudikarop 06’exra
(Digital Object Identifier, DOI) — mo-
CTiVIHMII yHIKanbHMII ineHTHdIKaTOP
06’exTa y 1udpoBMX Mepexax, 1[0
3abesreyye CUCTEMY IIOCTIIHOI, OIle-
patuBHOI ifeHTHdiKaLii Ta B3aEMHO-
ro 06MiHy KepoBaHOM iHOpMalli€o
y undposux Mepexxax. Hazpa DOI
MOXKe MPUCBOIOBATUCS OYIb-IKOMY
00’exty (¢pisuanomy, unppoBomy a6o
abCTPaKTHOMY) 3 METOIO HMONIVPEHHS
cepei 3aljikaB/IeHNX KOPUCTYBadiB a60o
YIIpaB/IiHHA iHTe/IeKTyaTbHOIO BIac-
HicTro. MibxHapopguuit ¢poug DOI (In-
ternational DOI Foundation) y 1998 p.

I
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ininiroBaB crBopenH: cuctemu DOI,
y 2012 p. 3aTBep/KeHO MKHApOIHMI
cranpapt ISO 26324:2012, Information
and documentation — Digital object
identifier system. Hazsa DOI cknana-
€TbCs 3 mpedikca i cydikca, 10 Bigo-
KpeMJIeHi KOCOIO0 JTiHi€0, 6e3 06MexeH-
Hs1 JOBXXVHM Ha3BU i TOJAETHCA Y BU-
i mocunanHs: https://doi.org/10.
XXXX/XXXXX (Hampukiag, https://doi.
org/10.32405/2411-1317-2018-3-47-
59). IIpedixcn i cydikcu nIpucBOKIOTH
pisHi opraHisanii, 30kpema mpedikcu
DOI npucBo0I0ThCA peeCTpalliiiHUMU
areHTCTBAMM, 3-TIOMDK AKMX: Airiti,
Inc., Crossref, DataCite, OP (Publica-
tions Office of the European Union),
mEDRA (Multilingual European DOI
Registration Agency) Tomo. Peectpa-
niitHe areHTcTBO Crossref mpucBooe
Ha3syu DOI g1 HaykoBuX my6rmika-
Liii: cTaTel, KHNAT, PO3/i/IiB KHUT, Ma-
TepiasiB KoH}epeHLilt, FOIOBifeit,
CTAHJApPTiB, gucepTauii, IpenpuH-
TiB, periensiit ta in. Haii6inpu Bigo-
MMMM B YKpaiHi oprasisanisamu, mo
3anydeHi o npucBoeHHs HasB DOI,
€ TOB «BupaBunya cny>x6a YPAH»,
[lepenrraTHe areHTCTBO « YKpiH(OpM-
HayKa», BugaBHmumit fiim «IHTEpHAYKa»
Ta iHIIi eHTpU Mi>)KHApOJZHOIO Ha-
YKOBOTO criBpo6iTHMITBA. [Ipedikcn
CK/IaJlAI0ThCA 3 iIHIMKATOpa KaTaIoTy
«10» Ta xoxy (4 abo 6inblire 3HAKIB)
YCTAHOBM, OpTraHisanii, 3aKiany, 110
PEeECTpYEThCA il OTPUMAHHsA Ha3B
DOI. Cydikcu popMy0THCSA caMo-
CTi/fHO 3apeeCTPOBAHMMM YCTaHOBA-
MM, OpraHisalisiMu, 3aKjlIajlaMu, 1110
orpumMany npedikcu, i MOXXYTb MiCTH-



udposizanis

T HoMepu ISSN, ISBN, abpesiarypu
BUZIaHb ToIo. [IprcBo€HO 6/1M3bKO
175 mnu. Ha3B DOI (100 mH. yepes
peectpaniiiie areHTcTBO Crossref)
Ta 3aPEECTPOBAHO y CUCTEMI IIOHA/],
330 tuc. mpedixcis. (ISO 26324:2012,
Information and documentation —
Digital object identifier system; Digital
Object Identifier System; Crossref)
IIndposisania — HacuyeHHS Pisnd-
HOTO CBITY elIeKTPOHHO-IIM(PPOBYMU
IPUCTPOAMHU, 3acO06aMM, CUCTEMaMU
Ta HaJIarOf[)KEHHS €/IEKTPOHHO-KOMY-
HiKaI[iiflHOro 0OMiHYy MIXK HUMM, 1[0
(baKTUYHO YMOXKIIMBIIIOE iHTETpa/IbHY
B3a€EMOJiI0 BipTyanbHOro Ta ¢isnd-
HOT0, TOOTO CTBOPIOE Kibepdisnunui
npoctip. OcHoBHa MeTa udpoBisa-
1iii mosnArae y fOCsArHeHHi 1 poBoi
TpancdopMaliii icHy:04MX Ta CTBOpeH-
Hi HOBMX TaJry3eil eKOHOMIKM, a TAKOX
TpaHchopManii cdhep KUTTERIANPHOCTI
y HOBI 6i/1b1I (PeKTUBHI Ta Cy4acHi.
Iludposisauis € BU3HAHUM MeXaHis-
MOM €KOHOMIYHOTO 3pPOCTaHHS 3aB/IA-
KI 3[JaTHOCTi TEXHOJIOTiJ IIO3UTUBHO
BIUIMBATH Ha eeKTUBHICTD, Pe3y/b-
TaTUBHICTh, BAPTICTh Ta AKICTb €KO-
HOMIYHOI, TPOMafIChKOI Ta 0COOMCTOI
mismbHOCTI. (Posnopsoncenns Kabinemy
Minicmpie Ykpainu «IIpo cxeanents
Konuenuii pozeumxky yugposoi exo-
HOMIKU ma cycninbcmea Ykpainu Ha
2018-2020 poxu ma 3ameeporeHHs
naary 3axodie w4000 ii peanizauyii» 6io
17 ciung 2018 p. Ne 67)

ITndposa ocBiTa — 06’ €HAHHA Pi3HUX
KOMIIOHEHTIB 1 HaliCy49aCHIIIX TEXHO-
TIOT1 3aBJAKM BUKOPYMCTaHHIO I1po-
BUIX IJTaT(GOPM, BIIPOBaIKEHHIO HOBIX
iHpopMalilTHNX Ta OCBITHIX TEXHOMOTI,
3aCTOCYBaHHIO IPOTPECUBHIX (HOPM
OpraHisaliii OCBiTHbOIO IIpoLeCy Ta

aKTUBHMX METOJiB HABYaHHS, a TAKOXK
Cy4YaCHMX HaB4a/JIbHO-METOJNYHNUX
MaTepiasniB. OCHOBHMMU HaNpsAMaMu
1m1poBisaLlii OCBITH €: CTBOPEHHS OCBi-
TAHCBKUX PecypciB i [udpoBuX I1aT-
¢$hopM 3 MiTPUMKOIO iHTEPaKTUBHOTO
Ta MYTbTUMENITHOTO KOHTEHTY I/
3arajIbHOTIO JJOCTYIIy 3aK/aJiiB OCBIiTH
Ta y4YHiB, 30KpEMa iHCTPYMEHTIB aBTO-
MaTM3allii TOIOBHMX IPOLeciB poOoTH
HaBYaJbHUX 3aK/IafliB; po3pobieH-
HA Ta BIIPOBAaJPKEHHA iHHOBALIITHNUX
KOMIT I0TepHUX, MY/IBTYMEiTHIX Ta
KOMIT I0TEPHO OPi€HTOBAHMX 3aCO0iB Ha-
BYaHHA Ta 00/IaHaHHS /11 CTBOPEHHSA
U(PPOBOTO HaBYAILHOTO CePelOBN-
ma (My/IbTMMeZiViHI K1acu, HayKOBO-
nocnigai STEM-nienTpy, maboparopii,
IHK/TIO3MBHI K/Iacy, K/Iacy 3MillIaHOTO
HaBYaHH); OpTaHisallis MIPOKOCMY-
TOBOTO JOCTYIy io IHTepHeTy y4HiB
Ta CTY[EHTIiB Y HaBYa/JIbHNUX K/Iacax Ta
ayJUTOPiAX B 3aKJ/Ia/laX OCBITH BCIiX PiB-
HiB; PO3BUTOK AMCTaHLINHOI popMu
OCBiTM 3 BUKOPMCTaHHAM KOTHiTMBHIX
Ta MY/IbTUMELITHIX TeXHOTIOTL. (Po3no-
pAoncenHs Kabinemy Minicmpis Yipainu
«IIpo cxsanenns Konyenuii pozsumky
UUPPOBOT eKOHOMIKU Ma CYChinbcmea
Yxpainu na 2018-2020 poku ma 3ameep-
ONHceHHA NNIaHy 3ax00i8 w000 ii peaniza-
yii» 6i0 17 ciuns 2018 p. Ne 67)

IlinboBe ¢pyHAaMeHTaNbHE JOCTiKEH-
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Hi (oriented basic research) — ¢yH-
IaMeHTa/IbHe JOCIKEHHS, 110 TIPO-
BOZUTHCS 11 GOPMYBAHHS LIMPOKO]
6asy 3HaHb /I BUPILIEHHs HasBHUX,
ouiKyBaHMX Y 6/M3bKiit abo masmekii
IepCreKTHBi mpo6aeM abo MOUIYKY
HoBUX MoxxuBocTeit. (Frascati Manual
2015: Guidelines for Collecting and Re-
porting Data on Research and Experi-
mental Development, OECD)



SKicTh OCBITHBOI HisATBHOCTI

Yncro pyHmaMeHTaIbHE JOCTiKEHHA
(pure basic research) — dynnmamen-
TajIbHE JOCT/PKEHHS, I1J0 IPOBOJUTHCSA
T/ TIOKPallieHH:A 3HaHD He 3a//1A T0B-
FOCTPOKOBOI eKOHOMIYHOI a60 CcoLjiab-
HOI BITOJIM Ta HE 3 METOIO 3aCTOCYBaH-
HA JI0TO pe3y/IbTaTiB I BUPILIEHHA

IlIxona couianpHOI peabimiTamii —
3aKjaj, 3arajlbHOI cepeJHbOI OCBITU
I/ [iTeit, AKi BiIIIOBITHO 1O pillleHH:A
CyAy noTpebyIoTh 0COOMMBUX YMOB
BuxOBaHHsA. (3akon Yipainu «IIpo
ocsimy», 2017 p.)

AKicTh BUIIOT OCBiTH — BifIIOBiTHICTH
pesynbraTiB HaBYaHH:A BMMOTaM, BCTa-
HOBJIEHUM 3aKOHOIAaBCTBOM, BifTIo-
BiTHVM CTaH/JapTOM BUIIOi OCBiTM Ta/

a060 JJOrOBOPOM IIPO HafIaHHS OCBITHIX

OCNYT. (3akon Yipainu «IIpo suusy
ocsimy», 2014 p.)

SKicTh OCBiTM — BilTOBIJHICTD pe3yIb-
TaTiB HABYaHHA BUMOTaM, BCTAHOBJIE-
HUM 3aKOHOaBCTBOM, BiITTOBiTHUM

CTaH/JJAPTOM OCBiTHU Ta/ab0 OrOBOpOM

IIPO HaJIaHHA OCBiTHIX IOCNYT. (3aKoH
Yxpainu «IIpo oceimy», 2017 p.)

B |

1

IpaKTUYHUX IpobeM abo mepenadi
pesy/IbTaTiB CTPYKTypaM, 1o Bifmo-
BifatoThb 3a BpoBamKeHHs. (Frascati
Manual 2015: Guidelines for Collecting
and Reporting Data on Research and
Experimental Development, OECD)

IlTkona-inTepHar (riueii-iHTepHaT) criop-

A

TUBHOTO Npodinio — 3akiazy creria-
nisosanoi ocsitu I-1IT a6o II-III cry-
eHiB ciopTuBHOTO Ipodio (3aKmaz
i3 cierivHNMM YMOBaMIt HABYAHH).
(Baxon Yxpainu «IIpo ocsimy», 2017 p.)

SIKicTb OCBITHBOI Ais/IBHOCTiI — piBeHb
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opranisariii, 3abe3redeHH: Ta peasisa-
1l OCBITHBOTO IpoILIECy, w0 3abesIe-
qye 30006y TTsI 0cO6aMu SIKICHOI OCBiTH
Ta BiJJIIOBifla€ BUMOTraM, BCTAHOB/IEHUM
3aKOHOJIaBCTBOM Ta/ab0 OroBOpomM
IIPO HalaHHA OCBITHIX NOCIYT. (3akoH
Ykpainu «IIpo oceimy», 2017 p.)



ABTOHOMiA

ABTOHOMiA 3aK/Iaxy BULIOT OCBiTH
ApMiHiCTpaTUBHII KOMiTeT

AT’ YOHKT

Ap’roHKTYypa

AxapgemiuHa oOpovecHicTh
AxagemiuyHa moBigKa

AxafieMiuHa MOOITbHICTD

Axazemiuna cBo60Ia

AKajeMiuyHe BUSHAHHA

AxapeMiyHe cipaMyBaHH:A NPodiTbHOI cepeTHbOI OCBiTH
AxagemiaHMIT

AxafieMiyHMIT TEPCOHAT
AxameMivHMIT IIariat

AxapeMivHNII PEIITUHT YHIBepCUTETIB CBiTY, a60 «IIlaHXaiiCHKIMIiT»
AkapeMivyHMIT CTYIIiHD

AxageMivHUIT TEKCT

Axapemis, iHCTUTYT

Axpenurania

AKxpepnurania ocBiTHbOI IporpamMmu
ACHCTEeHT-CTOKNCT

AcnipaHT

ArecTanis 3506yBayiB BIIIOT OCBITH
ArecTalis HAayKOBUX NMpaliBHUKIB
ArtecTanisA HayKOBOI yCTAaHOBU
ATecTanis negarorivHUX NpaniBHMKIB

AyauTopHi romiHu

basa maHux

Bbasa ganux Scopus

Bbasa manux Web of Science Core Collection
bakanasp

besomnnarHa ocBita

BesnepepsHuii npodeciiinmii po3BUTOK

BonoxchKa rexmapanis
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bononcpkuii mpouec

Byninr

Be6-caiir

Be6-cropinka

B3aemHe BU3HaAHHA

Bup npodeciiiHoi pismpHOCTI

Bup TpynmoBoi gisnbHOCTI

Bupanusa

Busnanusa

BusHaHHA KpeguTis

Buknaganpka gisanbHiCTh

Buxnaganpkuii nepconan

BuxonaBenp gepKaBHOTO 3aMOBTIEHHS
Bumnagkose a60 mo6iuyHe HaBYaHHA
Bumyck

Bumyckauk

Bupo6Hu4o-opieHTOBaHa (ramyseBa) HayKOBa yCTaHOBA
Bupo6Huyo-nipaKTUYHe BUAAHHS

Bumra ocBita

Bua ocBita, 3acHOBaHa Ha TOCTiKEHHAX

Byt BijicbKOBMIT HaBYaIbHMIT 3aK/Ia/, (3aK/Ia/] BULIOL OCBiTH i3 crremidivyHuMmu ymMmo-
BaMU HaBYaHHA)

Bigxputuii gocryn

Bigkpuri mani

BiiicbkoBa ocBita

BiiicbkoBuit (BiitcbKOBO-MOPCHKMIT) ileit
BpsapgyBannsa y Bumiii ocBiti

Buena papa

Buenmnit

TanyseBi pamku kBamidikamniit
Ianmysp 3HaHD

Tamysp ocBiTu

limnasia

Ipant
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Ipomapcpka akpemuTanisa saknagy ocBiTu
Ipomapmchke caMOBpAAYBaHHA B 3aK/Iaii OCBiTI
Ipomapcbke caMoBpARyBaHHA y cdepi ocBiTH
Ipomapcekuit Harsy (KOHTPOTIB) y CHCTEMi OCBITH
Ipomapchki HayKoBi opranisamii

IpomapsaHchKa ocBiTa

Ipyma €4

Ipyna 3abe3nevyeHHs creniaTbHOCTI

Google Akapgemist (Google Scholar)

HenosuTapiii e1eKTPOHHNX pecypciB
JlenoHoBaHa HayKoBa po6oTa

Jep:xaBHa aTecTalid HAYKOBOI yCTAHOBM
Hep>xaBHa gocnigHuIbKa iHppacTpykTypa
Jep>xaBHa KMI040Ba 1aboparopis
Jep>xaBHa cmy»K6a IKOCTi OCBiTH YKpaiHu

Jep>kaBHe 3aMOB/IEHHA Ha MiroTOBKY ¢axiBI[iB, HAYKOBMX, HAYKOBO-IEJArOTiYHMX Ta
poGiTHIYMX KafpiB, migBueHH:A KBanidikanii Ta mepemigroToBKy Kagpis

ep>xaBHUIT 3aMOBHUK

Jlep>xaBHIII pe€ecTp HAYKOBUX 00’€EKTIB, 110 CTAHOB/ATH HAIliOHATbHe HaJ0aHH T
Jlep>kaBHMII pe€cTp HAYKOBUX YCTAHOB, AKUM HAaJA€ThCSA MiTPUMKA Kep>KaBuU
JepxaBHMit ceKTOp

Jlep>xaBHO-TpOMafChKe YIpaBIiHHA y cdepi ocBiTH

Jlep>KaBHO-IpMBaTHE MAPTHEPCTBO

Heckpunropu xBanidikamniit

Iucepranisa

Oucranniitna popma 35006y 1Ts OCBiTH

MoBigKoBe BUTAHHS

HoBimHMK

HomaTok mo gumiomMa

JJoxTop MucTenTBa

JokTop Hayk

Joxrop dinrocodii

JokTopaHT

JIOKTOpChKa IIKO/Ia

HOKyMeHTH PO OCBiTY

HocnimKeHHs i1 eKCIlepUMeHTaNbHi po3poOKnu
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Hocnigne BUpOOHNIITBO

Jocnignunbka iHppacTpykTypa
HocnigauubKkuii yHiBepcuter

HMourkinbHa ocBiTa

Jpyruit (MaricrepcbKuii) piBeHb BHUINOI OCBITH
JpykoBaHe BUJaHHA

HyansHa popma 3500y TTsI OCBiTH

IyanbHe HaBYaHHA

Hy6nincpKi feckpunTopu

Excriepument

ExcnepuMeHTanbHa po3pobka

ExcrepHarHa ¢opMa 3506y TTA OCBiTH (€KCTepHAT)
EnexrponHa (qudposa) indpopmarnis
EnexrponHa 6i6nioTeka undpoBux 06’ekTiB
EnexTpoHHe BUJaHHA

Enexrponnmii ananor ApyKoBaHOTO BUJaHHSA
EnexTponHmNii moBigHUK

Enexrponnmii zoKymeHT

EneKTpoHHMIT JOKYMEHTOOOIT yCTAaHOBU
EnexTpoHHMII 1a60paTOPHIIT MPAKTUKYM
EnekTpoOHHMIT HABYaIbHMIT MOCIOHMK
Enexrponnmii ocBiTHil irpoBuii pecypc
EnexTponHmii ocBiTHIl pecypc

EnexTpoHHMi1 MigpyYHuK (moci6HMK)
EnexTponHMi cTOBHUK

EnexTpoHHi AMZaKTUYHI JeMOHCTpaLiiiHi MaTepianu
EnexTpoHHi MeTomiryHi MaTepiann

Ennuxmonenmis

€

€BpomneiicbKa acoljialis 3a6e3nedeHHs AKOCTI BUIOT OCBiTH
€BporneiicbKa acoliaiis 3aknagiB BUIOT OCBiTH

€BporneiicbKa aconjialisa yHiBepcuTeTin

€BpomneiicbKka KpeguTHA TPpaHCPePHO-HAKONMYIYBaTbHA CHCTEMA

€BpomnerichKa Mepe)Xa HallioHaTIbHMX iHPOPMaLiiTHIX IIeHTPIB 3 aKaleMiYHOT0 BU3HAH-
HA i MOGiTbHOCTI
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€Bpomneiicbka pamMKa KBaTiiKaiil A/1s1 HABYAHHS BIIPOJOBK KUTTS
€BponeiicbKuii KOCTiTHUIBKIII HPOCTip

€BponeichKuii MpoCTip BUIIOT OCBiTI

€BponeiicbKmii peectp 3abe3nedeHHA AKOCTi BUIOT OCBiTH
€BporneiicbKuii COK03 CTyAEeHTiB

€1uHa lep)XaBHa eTeKTPOHHA 6a3a 3 MUTaHb OCBITH

3

3abe3neyeHHs AKOCTI

3aranbHi KOMIIETEHTHOCTI

3aknag BUIIOI OCBIiTI

3aknaj 3aranbHoI cepegHbOI OCBITU

3aknag ocBiTH

3aknag npodeciitnoi (mpodeciiiHo-TexHiYHOI) OCBiTH
3aouHa popma 3m00yTT OCBiTH

3acHOBHUK 3aK/Iajy OCBiTHI

3asBa B emeKTpoHHII popMi Ha y4acTh y KOHKYPCHOMY BifOOpi 10 3aK/IafiB BUIOI OCBiTH
36ipHMK HAYKOBMX Npanb

3mo6yBayi ocBiTn

3p006yTT4 OCBiTH Ha po60oUyoMy Mici

3HaHHA

30BHIlIHE He3a/TIe>KHe OI[iHIOBAaHH I

Inentudikaropu BueHoro

Imentudikarop Buenoro ORCID iD
Imentudikarop BueHoro ResearcherID
Imentudikarop BueHoro Scopus Author ID
ImenTndikaniifHnii KOMiTeT 3 MUTaHb HAYKN
Inpexc Iipura

InpuBizyanbHa OCBiTHA TpaekToOpisa
InpuBimyanbHa mporpaMa po3BUTKY
InpuBimyanbHMit HABYAMTbHMIL ITIAH
IHKTI03MBHE HABYAHHSA

IHKTI03MBHE OCBITHE cepeoBuULIe
I[HKTI03MBHMI 3aK/Ia/] OCBITH

IHK/T103MBHO-PeCYPCHII LIEHTP
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InHoBanjiliHa OCBiTHA AiANbHICTD y cUCTeMi OCBiTH
InHOBaNiliHNMIi OCBITHII MPOXYKT

InHOBaNilTHNIT OCBIiTHIi MpOEKT

IunoBaii

IncTuryniiina akpeguranisa

Incruryniiinmii aypur

Incrpymenrt Journal Citation Reports

InTerpanbHa KOMIETEHTHICTH

InTepn

InTepHaTypa

InTepHanionanisanisa

IntepHer-nmaTdopma misa 06MiHy HayKOBMMY MyOTiKaiaMu
InpopmanbHa ocBita (camoocsira)
Indopmarnsania

Indopmarusaiisa HayKoBoOI FiAMBHOCTI
Indopmarusanis ocitn

Indopmaniiina cicrema

Karamor

Ksanmidikaniiiauii piBeHb

Kanmidikauiini nenrpu

Keamidikamis

Keanidikauis BigmoBigHo g0 crenianbHoCTi
Ksanigikanisa nopna

Ksamidikanisa yacTkoBa

KepiBHuk 3aknagy ocBiTu

Knacudikauis ramyseit gocrimxess i pospo6ox OECP
Krnacudikauis ramyseit ocBiTu Ta migroToBKu
Knacugikaiis conianbHO-eKOHOMIYHIX Ififeit
Koediuient Bumycky

KoediuienT Bcrymy

Konemx

Komm’roTepHuit Tect

KoMmnereHTHICHMIT iaXi

KomnereHTHicTH

Komnerennisi/koMnereHmii

Komynikanis
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KoHTakTHi roguamn

KonTponb akocti

KoHuenmist

KoHnuenuisa HaioHaTbHO-NATPiOTUYHOIO BUXOBaHHS AiTell Ta MOIOAi
Konuenuis peamisanii gepxaBHoi monitukn y cdepi pedpopMyBaHH: 3aranibHOI cepef-
Hboi ocBiTi «HoBa ykpaiHcbKa IIKo/Ia» Ha nepiof, mo 2029 poky

Konuenuis posBuTKy negarorignoi ocBiru

KopexkuiitHo-po3BUTKOBI MOCTyry (momomora)

Kpeput €Bpomneiicbkoi KpeguTHOI TpaHCPepHO-HAKONNIYBATbHOI CUCTEMMU
Kpurepii oninroBanHsA

Kypc

Kypc mucranniiinoro HapyaHHA

Kypcant

JligepcTBO

Jlikap-pesugent

JIikapcbKa pe3sugeHTypa

JTicaGoHChbKa KOHBEHIIid 3 BU3HAHHSA

JlicaboncpKa cTparerisa

Jinen

JlinensoBaHuit 06¢cAr y cdepi Buiroi a6o micIsaguIoMHoI OCBiTH A/ 0Ci6 3 BUIIOI0
OCBIiTOIO

JlineHsyBaHHA

JlineH3yBaHHA OCBiTHDOI IiAMbHOCTI

JIokanbHMii penosurapii

M
Marictp

MaiinoBi npaBa iHTeleKTyanbHOI BTACHOCTi Ha TBip

Mara akapiemia Hayk Ykpainu

Mepesxa HallioHaNbHUX iHPOPMALITHUX IEHTPIB aKaeMiYHOTO BUSHAHHS
MepexeBa ¢popma 3M06yTTA OCBITH

Mertop,

Mertoauka

MeTopMKN OLiHIOBAHHS HAYKOBMX NEePiOANYHIX BUJAHb

MeTogu4HMIi MOCIOHMK
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Meroanuni pekomeHanii (MeTOXMYHI HACTAHOBM)
Mertopmonorisa

MucrenpKa ocBiTa

MixBigomMya paga 3 KoopaMHaLii pyHAAMEeHTa/TbHIX i IPUKIATHIX KOCTiKeHb
B YKpaini

MixnapopHa craHgapTHa Knacudikanisa ocsitu, MCKO
MixxHapogHa crangapTHa Knacudikanis npodeciit, MCKII
Mi>kHapopHMIi CTaHZAPTHUIT HOMEP KHUIY

Mi>xHapopHuii CraHJAPTHUIA HOMEP IePiOAMYIHOI0 BUNAHHA
Micue npoBaJKeHHs OCBITHbOI IiATbHOCTI

Mo6inbHicTh

Mopynapusanisa

Mopynn

MopynbpHa nmporpama

Monoauit BUeHMIT

Momnopmmii 6akanaBp

MOHITOpUHT AKOCTi OCBiTH

MowHorpadis

HapuyanpHa nporpama

HaBuanbHe BugaHHsA

HapyanpHuit HAOYHMIT MOCIOHMK
HaByanpHuit mociOHMK
HaByanbHO-MeTOAMYHMIT TOCIOHUK
HapuanpHo-peabimiTaniiiHmii LeHTp
HapuyanHsa/HaBYeHiCTD

HapyaHHSA BIPOJOBX KUTTS
HaBueHicTh HaBYaTHCA

Harnaposa (mikryBanbHa) pafa 3aKnagy ocBiTH
Hakonmyennsa kpeguris

HayxkoBa (HayKkoBO-J0CIiHA, HAYKOBO-TEXHOIOTiYHA, HAYKOBO-TeXHiYHa, HAYKOBO-IIPaK-
TUYHA) YyCTAaHOBA

HaykoBa (HayKOBO-TeXHi4Ha) MPOXYKILis

HayxkoBa (HaykoBo-TexHiYHa) po6oTa

HaykoBa Ta HayKOBO-TeXHiYHa JiANbHICTD Y 3aK/IaJaX BULLOI OCBiTH
Hayxkosa pgisinbHicTh

HaykoBa excriegumisa
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Haykosa paga HanionansHoro GoHay focuimKkenb YKkpainu
HaykoBe BUJaBHIIITBO

Haykose Buganus

Hayxose BigpamxeHHa

Hayxose cTaxyBaHHA

HaykoBuii (HayKOBO-TeXHiYHMIT) HPOEKT

Hayxosuii )xypnan

Hayxosuii mineii, HayKoBuii Jineii-inTepHar

HaykoBuit 00’€KT, 10 CTAHOBUTH HalliOHa/TbHe HaTOAHH
Hayxosuii nigposgin

HayxoBuii mpaniBHIK

HayxoBuii pesynbraT

HayxoBuii piBenb BUIO1 OCBiTH

HayxkoBi ¢axoBi Buganna Ykpainu KaTeropii «A»
HayxoBi ¢axoBi Bugmanna Ykpainu kareropii «b»
Hayxkosi ¢axoBi BuganHa Ykpainu kateropii «B»
HayxoBo-opranisaniiina giAanpHicTb
HaykoBo-nepgaroriysa gismbHicTh
HaykoBo-nemaroriunnii mpaniBHUK

HayxoBo-TexniyHa fiAnbHICTD

HaykoBo-TexHiuHa iHdpopmaris

HaykoBo-TexHiyHMi1 (IPUKIAJHII) pe3yIbTaT
HaykoBo-TexHiuHi (eKcrepnMeHTanbHi) po3poOKu
HaykoBuii komirer

HamionanbHa akagemia Hayk Ykpainu

HanionanpHa akafieMis arpapHUX HayK YKpaiHK
HanionanpHa akaseMisa MeIMYHNX HayK YKpaiHu
HanionanbHa akafeMia MUCTenTB YKpaiHu

HanionanpHa akajiemis nmegarorivyHux HayK YKpainmu
HamionanbHa akaieMia mpaBoBUX HayK YKpaiHu
HanioHanbHa OCBiTHA eleKTPOHHA IIaTdopmMa
HanionanpHa paga Ykpainu 3 NUTaHb PO3BUTKY HAYKM i TEXHOIIOTil
Hangionanpna pamka kBamigikamii

HanionanpHa cucreMa KBamigikaiii

HanioHa/bHe areHTCTBO i3 3a0€e3MmeYeHHs AKOCTi BUIOI OCBiTH
HauionanbpHe areHTCTBO KBamigikanii

HanionanpHnit HayKoBuii IeHTp

HanionanbHuuii penosurapiii
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Hanionansumit ponp gocmimxens Ykpainn
Hanjionanbni ranysesi akagemii Hayx
HanionanbHo-naTpioTiyHe BUXOBAaHHA [IiTeil Ta MONMOAL
Heo6’ekTuBHE OLiHIOBAHHA

Henepiognyne BugaHHA

Hedopmansna ocBira

HopmaTusanit foKxymMeHT

Oo6papoBani yuni

O06’eKTH AaBTOPCHKOTO IMpaBa

O6maH

Opyanis npodeciitHOro CTaHAaApTY

OnopHuii 3aK1aj oCBiTH

OnpunogHeHHA

Ocsira

Ocsita gfopocnnx

OcBiTa HAyKOBOTO CIPsAMYBaHHA

OcBiTHE niepcTBO

OcaiTHi iHHOBAIIIT

OcsiTHi cranmapTn

OcsiTHiil OKpyT

OcBiTHiit oMOyECcMeH

OcBiTHill mponec

OcBiTHs (0cBiTHBO-TIpOdeciiiHa, 0CBITHBO-HAYKOBA YM OCBiTHHO-TBOPYA) IporpaMa
OCBiTHA TiSTBHICTD

OcBiTHA AiAnbHICTD y cdepi Bumoi ocBiTi

OcBiTHA AisIBHICTD Y cepi MicIARUIIIIOMHOT OCBiTH

OcBiTHS JiAMBHICTD y cdepi MOBHOI 3arabHOI CePeHbOI OCBITH
OcBiTHA fiAnbHIcTD y cdepi npodeciitnoi (mpodeciiiHo-TexHiYHOT) OCBiTI
OcBiTHA figanbHIicTD y cdepi PpaxoBoi nepenBuIoi 0CBiTH
OcpiTHa KBanidikaisa

OcBiTHA MoCTyra

OcBiTHA nporpama

OCBiTHBO-HayKOBMI1 piBeHb BUIO1 OCBiTH

OcBiTHBO-TBOPYMIT piBeHb BUIIOL OCBiTHI

OcHOBHa AiANbHICTH HAYKOBUX YCTAaHOB

Oco6a 3 0co6MMBUMY OCBiTHIMM TOTpe6aMu
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Oco6ucTnii eneKTpOHHMIT KabiHeT BCTyMHUKa
Omninka
O1uiHIOBaHHA CTYEHTIiB

Ouna (reHHa, BeuipHs) ¢popma 3500y TTs OCBiTH

IT

IIarpioTnyHe BUXOBaHHA

Ilemaroriyna mismbHICTH

Ilemaroriyna inTepHarypa

Ilegaroriuna ocBita

Ileparoriyamii maTpoHax

IlemaroriyHi npaniBHMKM 3aKIaiB BUILOI OCBIiTH
Ilepeniproroska

Ilepiomiryne BUgaHHA

ITepconanbHMIi e1eKTPOHHMIT KabiHeT

ITepunii (6akanaBpCchKuii) piBeHb BUILOI OCBiTH
ITigBumenns kBamidikamii

IMigpyynux

IicnagunmomMHa ocBiTa

ITnardpopma Web of Science

IToBHa 3aranbHa cepeH: OCBiTa

ITosamkinbHa ocBiTa

IToxasuuxk CiteScore

IToxasHuk iMnakr-gakrop

ITopynienHs aBTOPCHKOTO NpaBa

ITocmyra Bumioi ocBiTH AK pe3ynbTaT €eKOHOMIYHOI AiAMbHOCTI
IToyaTrkoBa ocBiTa

IToyaTrkoBa mKona

IToyaTkoBuit piBeHb (KOPOTKMIT IUKIT) BUIOT OCBiTI
IIpaBo iHTeneKkTyanbHOI BIaCHOCTI
IIpaBoBmacHuK

IIpakTuxym

IIpakTuyHMit HOCIGHUK

ITpuBaTHMIT HeMPUOYTKOBUIL CEKTOP
IIpukmapHe gocmigKeHHA

IIpukmagHi HayKoBi JOCTiI KeHHA

IIpuHIUn BigmOBiZHOCTI Mipy BIUIMBY

IIpunuun cybécupiapHocri
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IIporpama €spomneiicbkoro Corosy Epasmyc+
IIpomoB:xyBane BUiaHHA

IIpoekTna rpyma

IIpodeciitna (mpodeciiiHo-TexHiuyHa) ocBiTa
ITpodeciitna kBamidikais

IIpodeciitna Ha3Ba po6orn

IIpodeciitne cnpamyBanHs npodinbHOI cepeTHbOI OCBIiTH
IIpodeciitauit Konemxk (KomemK) KyIbTypPOIOTi4HOro a0 MICTEIIbKOTO CIPSIMYBAaHHSI
IIpodeciitauit Konemk (KomemK) CIopTMBHOTO Npodinio
IIpodeciitumii crangapT

IIpodeciitHi KOMIETEHTHOCTI

IIpodecia

IIpo¢ins HaBYaHHSA

ITpodins mporpamm

IIpodinbHa cepegHs ocBiTa

IIcuxonoro-negaroriunmii Cynposip

IIcuxonoro-neparoriyni nocmyru

Papma Momoaux BUeHUX

Papa npesupenTiB akagemiit Hayk YKpainn

Pamka kBamigikaniit

Pamka m¢poBoi KOMIIETEHTHOCTI /151 TPOMASIH
PerynboBana npodecis

PeecTp akameMidYHMX TEKCTiB

PesynbraTi HaBYaHHA

PeiiTHHT 3aK/IaiB BUIIOI OCBIiTH

Peittunr yHiBepcuretis cBity «K’1o Ec»

PetiTunr yHiBepcuTeTiB cBiTy 3a Bepciero «Taiimc»
PiBenp HanionanbHoi pamku kBanigikaniit
PiBeHb ocBiTH

Po6oumii sommt

Po6ou4mnit yac HayKOBO-II€AArOriYHOrO MpaliBHIKA
Po6ounii yac megarorivHOro npaniBHUKa
Posnopapuuk HanionanbHOro penosurapiio
Po3po6uuky npodeciitHux craHgapriB
Posyminnsa

Po3symue npucTocyBaHH:A
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Camonnariat

CaHaTopHa HIKO/IA

CBifouTBO PO peecTpalliro aBTOPChKOIo IpaBa Ha TBip

CekTop BHIIIOI OCBiTH

CeKTop mignpueMHNIBKOI FisATbHOCTI

CepianpHe BUFaHHA

Ceprudikanisa

CepTudikania negarorivHux npaiiBHIKiB

CucreMa eeKTPOHHOTO JFOKYMEHTOO00Iry ycTaHOBM

Cucrema 3a6e3nedyeHH: AKOCTI B Jif/IbHOCTi OpPraHiB ynpasliHHA Ta yCTAaHOB

Cucrema 3a6esnedyeHH: AKOCTi B 3aKIaJaX OCBiTH (BHYTPillIHA cucTeMa 3a0e3neYeHH
SAKOCTi OCBiTH)

Cucrema 3a0e3neyeHHs SKOCTi OCBiTH

Cucrema 30BHIIIHBOTO 3a0e3MeYeHHs AKOCTi OCBIiTI
Cucrema ocBiTH

CimeitHa (momaurs:a) popma 3506y TTA OCBiTH
CKIagHUKM CMCTEMI OCBIiTI

Ciry>k60Ba eTeKTPOHHA MOLITA

Cry>k60BUIT €NEeKTPOHHMIT JOKYMEHT
Crnenianmisanis

CreniarisoBaHa MUCTelbKa NIKO/TA (IIKO/IA-iHTEpHAT)
CrenjianisoBaHa ocBiTa

CrenriaibHa KO/

CrenianbHi 3aKOHU

CrenianbHiCTh

CncyBaHHA

CnopTusHa ocBita

CraxyBaHHA

Crammit GpoHp (eHIaBMeHT) 3aK/Iafy BUIOT OCBiTH
Cranpapr

CraHpgapT BUIIOL OCBIiTH

CraHpapT ocBiTH

CranpapTusanisa

Crapumit JoCTigHIK

CrarucTuyHa inpopmanisa

CrygeHt

CTyI[eHTCbKe CaMOBpAJYBaHHA
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Cryninp
Cy6’€eKT OCBiTHBOI JisI/TBHOCTI
Cy6’exTu mepeBipKu

Cy6’exTi IpaBa iHTeNeKTyanbHOI BIACHOCTI

T
Teopisa

Tecr
Tpymosa pmisx
TpynoBa pyHKuisa

y

YkpaiHChKMIi IEHTP OLiHIOBAaHHA AKOCTi OCBiTH
Yminna

Y-Mynbripenk

YHiBepcanbumii gu3saitn y cdepi ociTn
YuiBepcurer

Y4yacHUKM OCBiTHBOTO NPOILECY

dabpuxanis

danbcudikania

(daxoBa nepegBuIIa OCBiTa

daxoBi (mpegMeTHO-CrIen(iYHi) KOMIIETEHTHOCTL
®opmanbHa OCBiTa

®opmu 3506y TTA OCBiTH

DyHgaMeHTaNIbHe JOCTiIKEeHHA

(dyHpaMeHTaNbHi HAYKOBi JOCTiIKeHH

OyHK1iOHATbHIIT aHATi3

Xa6apHunTBO
XmapHi 00uncIeHHs
XmapHi cepBicu

Xpecromaris
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IenTpanbumii penosurapii
Hurara

Inudposuii inenTndikarop 06’exra
Iudposisauis

Iudposa ocsita

ITinboBe pyHgaMeHTaTbHE AOCTIIKEHHS

Yucro pyHgaMeHTANbHE JOCTIAKEHHS

111

IlIxona couianbHOI peabimiTamii

IlIxona-inrepuar (1ineii-iHTepHar) cIOPTUBHOrO Npodinro

A

SKicTh BUIIOL OCBiTH
SxicTh ocBiTH

SKicTh OCBITHBOI IisITBHOCTI
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ANNEX VI GLOSSARY

Academic year. The annual teaching or examination period during which students attend courses or
take final examinations, not taking minor breaks into account. It may be shorter than 12 months but
would typically not be shorter than 9 months. It may vary for different levels of education or types of
educational institutions within a country. This is also referred to as the ‘school year’, mainly for the pre-
tertiary level.

Adult education. Education specifically targeted at individuals who are regarded as adults by their
society to improve their technical or professional qualifications, further develop their abilities, enrich
their knowledge with the purpose to complete a level of formal education, or to acquire, refresh or
update their knowledge, skills and competencies in a particular field. This also includes what may be
referred to as ‘continuing education’, ‘recurrent education’ or ‘second chance education’.

Assessment of learning outcomes. Evaluation of an individual’s achievement of learning objectives,
using a variety of assessment methods (written, oral and practical tests/examinations, projects and
portfolios) during or at the end of an education programme.

Completion of an education progr: Participation in all components of an education
programme (including final examinations if any), irrespective of the result of any potential assessment
of achievement of learning objectives.

Completion of an ISCED level. Successful completion of an education programme sufficient for
level completion. At ISCED levels 1 and 4-8, the successful completion of a programme meeting the
content and minimum duration criteria for the given level is considered as level completion. At ISCED
levels 2 and 3 the successful completion of any programme granting access to programmes at higher
ISCED levels (i.e. ISCED level 3 in the case of ISCED level 2 programmes and ISCED level 5, 6 or 7

in the case of ISCED level 3 programmes) is counted as level completion as is the completion of any
terminal programme meeting the content, minimum duration (2 years) and cumulative duration criteria
for the respective ISCED level (i.e. 8 years since the start of ISCED level 1 in the case of ISCED level 2
programmes and 11 years in the case of ISCED level 3 programmes).

Course. A unit of instruction comprising a sequence of educational activities in a particular field or
range of related fields of education. This can also be referred to as a ‘module’, ‘unit’ or ‘subject’.

Credit. Unit in which the successful completion of courses or modules is earned and documented
during and at the end of an education programme. Credits express the volume of learning based on a
typical workload needed to achieve the expected learning objectives.

Cumulative duration. The total theoretical duration of a sequence of education programmes. In
ISCED, cumulative duration from the beginning of ISCED level 1 or 3, or since the beginning of tertiary
education, is often required for the purpose of classifying an education programme.

Degree. Educational qualification awarded upon successful completion of specific education
programmes in tertiary education (traditionally by universities or equivalent institutions).

Dual-system education programmes. Programmes that combine school- or college- and work-
based education. Both components are substantial (i.e. go beyond a single internship or occasional
class), although the work-based part usually occupies 50% of the programme time or more.
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Early childhood education (ISCED-P level 0). Early childhood education provides learning and
educational activities with a holistic approach to support children’s early cognitive, physical, social and
emotional development and introduce young children to organized instruction outside of the family
context to develop some of the skills needed for academic readiness and to prepare them for entry
into primary education.

Education. The processes by which societies deliberately transmit their accumulated information,
knowledge, understanding, attitudes, values, skills, competencies and behaviours across generations.
It involves communication designed to bring about learning.

Education programme. A coherent set or sequence of educational activities designed and organized
to achieve pre-determined learning objectives or accomplish a specific set of educational tasks over
a sustained period. Within an education programme, educational activities may also be grouped

into sub-components variously described in national contexts as ‘courses’, ‘modules’, ‘units’ and/or
‘subjects’. A programme may have major components not normally characterised as courses, units or
modules - for example, play-based activities, periods of work experience, research projects and the
preparation of dissertations.

Education provider. An organization that provides education, either as a main or ancillary objective.
This can be a public educational institution, as well as a private enterprise, non-governmental
organization or non-educational public body.

Educational activity. Deliberate activity involving some form of communication intended to bring
about learning.

Educational attainment. The highest ISCED level of education an individual has successfully
completed. This is usually measured with respect to the highest education programme successfully
completed which is typically certified by a recognised qualification. Recognised intermediate
qualifications are classified at a lower level than the programme itself.

Educational institution. Established institution that provides education as its main purpose, such as
a school, college, university or training centre. Such institutions are normally accredited or sanctioned
by the relevant national education authorities or equivalent authorities. Educational institutions may
also be operated by private organizations, such as religious bodies, special interest groups or private
educational and training enterprises, both for profit and non-profit.

Enrolment. Individuals officially registered in a given education programme, or stage or module
thereof, regardless of age.

Entrants. Individuals enrolling at the start of an education level, set of levels, programme, or stage or
module thereof, regardless of age.

Entry. The act of starting participation in an education level, set of levels, programme, or stage or
module thereof.

Field of education. Broad domain, branch or area of content covered by an education programme,
course or module. Often referred to as a ‘subject’ or ‘discipline’. This may also be referred to as ‘field
of study’.

First degree. A degree awarded on the successful completion of an education programme at ISCED
level 6 or 7 that does not require prior successful completion of any degree at ISCED level 6 for entry
into the respective education programme.
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Formal education. Education that is institutionalised, intentional and planned through public
organizations and recognised private bodies and - in their totality — constitute the formal education
system of a country. Formal education programmes are thus recognised as such by the relevant
national education authorities or equivalent authorities, e.g. any other institution in cooperation

with the national or sub-national education authorities. Formal education consists mostly of initial
education. Vocational education, special needs education and some parts of adult education are often
recognised as being part of the formal education system.

Further degree. See Second or further degree.

General education. Education programmes that are designed to develop learners’ general
knowledge, skills and competencies, as well as literacy and numeracy skills, often to prepare
students for more advanced education programmes at the same or higher ISCED levels and to lay the
foundation for lifelong learning. General education programmes are typically school- or college-based.
General education includes education programmes that are designed to prepare students for entry
into vocational education but do not prepare for employment in a particular occupation, trade, or class
of occupations or trades, nor lead directly to a labour market-relevant qualification.

Grade. A specific stage of instruction in initial education usually covered during an academic year.
Students in the same grade are usually of similar age. This is also referred to as a ‘class’, ‘cohort’ or
‘year’.

Graduate of an education programme. An individual who has successfully completed an education
programme.

Graduation. The successful completion of an education programme. It is possible for a graduate
to have more than one graduation (even within the same academic year) if the student was enrolled
simultaneously in two or more programmes and successfully completed them.

Incidental or random learning. Various forms of learning that are not organized or that involve
communication not designed to bring about learning. Incidental or random learning may occur as

a by-product of day-to-day activities, events or communication that are not designed as deliberate
educational or learning activities. Examples may include learning that takes place during the course
of a meeting, whilst listening to a radio programme, or watching a television broadcast that is not
designed as an education programme.

Informal learning. Forms of learning that are intentional or deliberate but are not institutionalised. It
is consequently less organized and structured than either formal or non-formal education. Informal
learning may include learning activities that occur in the family, workplace, local community and daily
life, on a self-directed, family-directed or socially-directed basis.

Initial education. Formal education of individuals before their first entrance to the labour market,

i.e. when they will normally be in full-time education. It thus targets individuals who are regarded as
children, youth and young adults by their society. It typically takes place in educational institutions in a
system designed as a continuous educational pathway.

Intermediate qualification. The official confirmation, usually in the form of a document, certifying the
successful completion of a stage of an education programme.

Learning. The individual acquisition or modification of information, knowledge, understanding, attitudes,
values, skills, competencies or behaviours through experience, practice, study or instruction.
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Learning activity. Deliberate activity in which an individual participates with the intention to learn.

Learning objectives. Specification of learning outcomes to be achieved upon completion of an
educational or learning activity. These encompass improving knowledge, skills and competencies
within any personal, civic, social or employment-related context. Learning objectives are typically
linked to the purpose of preparing for more advanced studies and/or an occupation, trade, or class of
occupations or trades.

Learning outcomes. The totality of information, knowledge, understanding, attitudes, values, skills,
competencies or behaviours an individual is expected to master upon successful completion of an
education programme.

Less than primary education (ISCED-A level 0). A broad level of educational attainment covering no
participation in education, some participation in early childhood education and/or some participation
in primary education.

Levels of education. An ordered set grouping education programmes in relation to gradations of
learning experiences, as well as the knowledge, skills and competencies which each programme
is designed to impart. The ISCED level reflects the degree of complexity and specialisation of the
content of an education programme, from foundational to complex.

Lower secondary education (ISCED level 2). Programmes at ISCED level 2, or lower secondary
education, are typically designed to build on the learning outcomes from ISCED level 1. Usually, the
educational aim is to lay the foundation for lifelong learning and human development upon which
education systems may then expand further educational opportunities. Programmes at this level are
usually organized around a more subject-oriented curriculum, introducing theoretical concepts across
a broad range of subjects.

Minimum duration. The minimum theoretical duration of an education programme for the purposes of
classifying a programme at a given ISCED level or for determining completion or partial completion of
a given ISCED level.

Modular programmes. Education programmes in which students may compose the content of their
education in a flexible way by combining different courses or modules. Modular programmes thus
often do not have clearly-defined sequencing.

Module. A course or part of a course in the context of a modular programme. A module may be taken
singularly or combined with other modules offered.

Non-formal education. Education that is institutionalised, intentional and planned by an education
provider. The defining characteristic of non-formal education is that it is an addition, alternative and/
or complement to formal education within the process of the lifelong learning of individuals. It is often
provided to guarantee the right of access to education for all. It caters to people of all ages but does
not necessarily apply a continuous pathway-structure; it may be short in duration and/or low-intensity,
and it is typically provided in the form of short courses, workshops or seminars. Non-formal education
mostly leads to qualifications that are not recognised as formal or equivalent to formal qualifications
by the relevant national or sub-national education authorities or to no qualifications at all. Non-formal
education can cover programmes contributing to adult and youth literacy and education for out-of-
school children, as well as programmes on life skills, work skills, and social or cultural development.
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Non-formal (educational) qualification. Qualification awarded upon achievement of the learning
objectives of an education programme in non-formal education that is not recognised by the relevant
national education authorities as being equivalent to a formal qualification.

Partial completion of ISCED level 2. Successful completion of a programme representing at least
two years at ISCED level 2 and a cumulative duration of at least eight years since the beginning of
ISCED level 1, and which is part of a sequence of programmes at ISCED level 2 but is not the last
programme in the sequence at this level. Such programmes do not give direct access to ISCED
level 3.

Partial completion of ISCED level 3. Successful completion of a programme representing at least
2 years at ISCED level 3 and a cumulative duration of at least 11 years since the beginning of ISCED
level 1, and which is part of a sequence of programmes at ISCED level 3 but is not the last programme
in the sequence at this level. Such programmes do not give direct access to any higher ISCED level.

Participant. Individuals who attend or take part in an education programme, or stage or module
thereof.

Participation. Attendance in or undertaking an education programme, or stage or module thereof.

Post-secondary non-tertiary education (ISCED level 4). Post-secondary non-tertiary education
provides learning experiences building on secondary education, preparing for labour market entry as
well as tertiary education. It typically targets students who have completed upper secondary education
(ISCED level 3), but who want to increase their opportunities either to enter the labour market or
progress to tertiary education. Programmes are often not significantly more advanced than those at
upper secondary education as they typically serve to broaden — rather than deepen — knowledge, skills
and competencies. It therefore aims at learning below the high level of complexity characteristic of
tertiary education.

Primary education (ISCED level 1). Primary education provides learning and educational activities
typically designed to provide students with fundamental skills in reading, writing and mathematics
(i.e. literacy and numeracy) and establish a solid foundation for learning and understanding core areas
of knowledge and personal development, preparing for lower secondary education. It focuses on
learning at a basic level of complexity with little, if any, specialisation.

Qualification. The official confirmation, usually in the form of a document, certifying the successful
completion of an education programme or a stage of a programme. Qualifications can be obtained
through: i) successful completion of a full education programme; ii) successful completion of a stage
of an education programme (intermediate qualifications); or iii) validation of acquired knowledge, skills
and competencies, independent of participation in an education programme. This may also be referred
to as a ‘credential’.

Random learning. See Incidental or random learning.

Recognised qualification. The official sanction by the relevant national education authorities of a
qualification awarded upon achievement of the learning objectives of an education programme.

Regular education. Initial education designed for individuals without special educational needs.
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School- or college-based education. Educational activities taking place in institutions established
for the education of children and youth in the course of initial education programmes which aim to
achieve specific learning objectives through classroom instruction including courses in specialised
learning environments (e.g. laboratory, music room, computer room or gym) and group work under
the guidance of a teacher or teachers. Students are often grouped by grade, age or level of ability.

Second chance education. Education specifically targeted at individuals who, for a variety of
reasons, never attended school or left school either before completion of the level of education

in which they were enrolled or completed the level but wish to enter an education programme or
occupation for which they are not yet qualified. Participants are often older than the typical target age
group for the given ISCED level programme (but not necessarily adults). Sometimes also referred to
as ‘bridging programmes’ or ‘re-integration programmes’.

Second or further degree. A degree awarded on the successful completion of an education
programme at ISCED level 6 or 7 that requires prior successful completion of a programme at ISCED
level 6 or 7 for entry into the respective education programme.

Secondary education (ISCED levels 2 and 3). Secondary education provides learning and
educational activities building on primary education and preparing for labour market entry, post-
secondary non-tertiary education and tertiary education. Broadly speaking, secondary education
aims at learning at an intermediate level of complexity. ISCED distinguishes between lower and upper
secondary education.

Special needs education. Education designed to facilitate learning by individuals who, for a

wide variety of reasons, require additional support and adaptive pedagogical methods in order to
participate and meet learning objectives in an education programme. Reasons may include (but are
not limited to) disadvantages in physical, behavioural, intellectual, emotional and social capacities.
Education programmes in special needs education may follow a similar curriculum as that offered

in the parallel regular education system, but they take individual needs into account by providing
specific resources (e.g. specially-trained personnel, equipment or space) and, if appropriate, modified
educational content or learning objectives. These programmes can be offered to individual students
within already-existing education programmes or as a separate class in the same or separate
educational institutions.

Stage. A sub-level of an education programme, defined in terms of theoretical duration or a specified
set of modules to complete or credits to achieve. A specific stage has characteristics which are
distinct from other stages of the same education programme and may be individually certified by an
intermediate qualification.

Successful completion of an education programme. Achievement of the learning objectives of

an education programme typically validated through the assessment of acquired knowledge, skills
and competencies. Successful completion of an education programme is usually documented by the
award of an educational qualification.

Tertiary education (ISCED levels 5 to 8). Tertiary education builds on secondary education,
providing learning activities in specialised fields of education. It aims at learning at a high level
of complexity and specialisation. Tertiary education includes what is commonly understood as
academic education but also includes advanced vocational or professional education.

Theoretical duration. The time, expressed in academic years, it takes to deliver an education
programme, assuming regular participation on a full-time basis.
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Training. Education designed to achieve particular learning objectives, especially in vocational
education. The definition of education in ISCED includes training.

Typical duration. The time, expressed in academic years, it usually takes students to successfully
complete an education programme, assuming regular participation on a full-time basis.

Unsuccessful completion of an education programme. Failure to achieve the learning objectives
of an education programme despite having attended or taken part in all components of the education
programme (including final examinations if any). Unsuccessful completion implies that some
assessment of the achievement of the learning objectives has been undertaken but the demonstrated
acquired knowledge, skills or competencies were judged insufficient.

Upper secondary education (ISCED level 3) Programmes at ISCED level 3, or upper secondary
education, are typically designed to complete secondary education in preparation for tertiary
education or provide skills relevant to employment, or both. Programmes at this level offer students
more varied, specialised and in-depth instruction than programmes at lower secondary education
(ISCED level 2). They are more differentiated, with an increased range of options and streams
available.

Validation of learning outcomes. Evaluation of an individual’s achievement of learning objectives
using a variety of assessment methods (written, oral and practical tests/examinations, projects and
portfolios) not presuming participation in an education programme.

Vocational education. Education programmes that are designed for learners to acquire the
knowledge, skills and competencies specific to a particular occupation, trade, or class of occupations
or trades. Vocational education may have work-based components (e.g. apprenticeships, dual-system
education programmes). Successful completion of such programmes leads to labour market-relevant
vocational qualifications acknowledged as occupationally-oriented by the relevant national authorities
and/or the labour market.

Work-based education. Educational activities which take place in a work environment, usually in
the context of vocational education programmes. The aim is to achieve specific learning objectives
through practical instruction and participation in work activities under the guidance of experienced
workers or trainers.
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1. Introduction

1. The International Standard Classification of Education (ISCED) is a framework for
assembling, compiling and analysing cross-nationally comparable statistics on education.
ISCED is a member of the United Nations International Family of Economic and Social
Classifications and is the reference classification for organizing education programmes and
related qualifications by levels and fields of education. First developed in the mid-1970s by
the United Nations Educational, Scientific and Cultural Organization (UNESCO), ISCED
has been revised twice — most recently in 2011. ISCED is a product of international
agreement and was adopted formally by the General Conference of UNESCO Member
States.

2. The latest revision, ISCED 2011, concentrated primarily on changes to the levels of
education of programmes (ISCED-P) and introduced, for the first time, a classification of
levels of educational attainment based on qualifications (ISCED-A).

3. During the review process which led to the 2011 revision, it was decided that the fields of
education should be examined in a separate process to establish an independent but
related classification which could be updated according to a different frequency, if
appropriate, from any future revision to the levels of education and educational attainment.
The classifications of levels and fields will remain part of the same family of classifications.
Accordingly, this new classification will be referred to as the ISCED Fields of Education and
Training (ISCED-F).

2. Aim of this manual

4. The availability of a common international classification is only the first step towards the
collection of comparable data. The second step is to ensure a consistent application of the
classification across countries. Thus, the aim of this manual is to offer clear guidelines on
how to apply the ISCED Fields of Education and Training. This is done by both specifying a
number of criteria to be observed and by providing lists of inclusions and exclusions from
each field of education and training. The detailed ISCED Fields of Education and Training
classification is described in Appendix |. The classification will be accompanied by a
comprehensive listing of the definitions of each field and examples of subjects that are
included and excluded within each field in order to assist countries in defining the
boundaries between each field. The comprehensive listing will include both an alphabetical
and a numerical list for ease of reference.

3. Units of classification

5. The basic units of classification in ISCED 2011 are education programmes and their related
qualifications. These are the same units of classification in the ISCED Fields of Education
and Training (ISCED-F):

a. An education programme is “a coherent set or sequence of educational activities
designed and organized to achieve pre-determined learning objectives or
accomplish a specific set of educational tasks over a sustained period of time”.
Educational activities are “deliberate activities involving some form of
communication intended to bring about learning”.
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b. A qualification is the “official confirmation, usually in the form of a document
certifying the successful completion of an education programme. Credits awarded
for the successful completion of individual courses (e.g. modules or subjects) are
not considered as qualifications within ISCED. In such cases, a sufficient number of
credits or subjects equivalent in duration and/or covering the curriculum of a full
programme would represent a qualification”.

ISCED Fields of Education and Training classifies education programmes and related
qualifications by fields of study:

a. A field is the “broad domain, branch or area of content covered by an education
programme or qualification”.

Fields of education and training and levels of education or educational attainment are
cross-classification variables within ISCED and are therefore independent of each other. In
particular, unlike the original ISCED 1976, fields are not defined within levels of education.
This is because at some levels of education, while programmes and qualifications are only
available in some fields of education and training, this can vary between countries or over
time. For example, teacher training or nursing are offered at different levels of education in
different countries. Over recent years there has been a tendency for such programmes to
be phased out at lower levels of education and the training to be up-graded to a higher
ISCED level.

Scope and structure of the classification

This classification has been designed principally to describe and categorise fields of
education and training at the secondary, post-secondary and tertiary levels of formal
education as defined in ISCED 2011, though it may be used for classifying programmes
and qualifications offered at other levels. The classification may also be used in other
contexts, for example to classify the subject matter of non-formal education, initial and
continuing vocational training, or informal learning.

The current revision builds on earlier versions of the classification in order to ensure as far
as possible that there is comparability over time. It has been designed as a three-level
hierarchy between broad fields (the highest level), narrow fields (the second level) and
detailed fields (the third level), and uses a four-digit coding scheme. There are 11 broad
fields, 29 narrow fields and about 80 detailed fields of education and training.

Level Categories of fields Number of fields
1% level Broad field 11
2" level Narrow field 29
3" level Detailed field =80
-5-
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. The detailed fields (the third hierarchical level of the classification) are intended mainly for

use at the tertiary level of education and, for vocational education and training programmes
and qualifications at secondary and post-secondary non-tertiary levels. The classification
can also be used for programmes and qualifications of general education where there is a
subject specialisation. However, general education programmes and qualifications which
cover a broad range of subjects with little or no specialisation in a particular field or fields
will typically be classified within the broad field 00 ‘Generic programmes and qualifications’.

. Whilst the classification has been developed mainly for the purpose of compiling cross-

nationally comparable statistics on education, it can also be used in national contexts,
especially in countries which have not yet developed their own standard national
classifications of fields of education. It is likely that countries wishing to adopt this
classification for national use will need to adapt or adjust certain groupings of fields to better
reflect the incidence and/or range of fields available to study in the country and to meet
national needs for reporting education data of this type. National adjustments should not
make international reporting according to ISCED Fields of Education and Training difficult
or impossible. The primary aim of the ISCED classification is to facilitate international
reporting at least at the broad fields’ level.

Rationale of the classification

. The classification of fields of education and training follows a subject matter approach. This

is the same approach as used in previous versions of ISCED (1976, 1997 and 2011).
Where content is closely related, subjects are grouped together to form the broad, narrow
and detailed fields of classification, based on the similarity of the subject matter. The aim is
to classify education programmes and their related qualifications by fields of education and
training on the basis of the content of the programme and not the characteristics of the
intended participants.

. It is the main subject matter which determines the field of education and training into

which a programme or qualification should be classified. Subject matter is the factual,
practical and theoretical knowledge imparted during the programme and which is
recognised by the related qualification. This knowledge is applied to particular types of
problems or for specific purposes which may be abstract (e.g. philosophy), practical
(e.g. engineering) or both (e.g. architecture). For practical purposes, the main subject of a
programme or qualification is determined by the detailed field in which the majority
(i.e. more than 50%) or clearly predominant part of learning credits or of students’ intended
learning time is spent. Learning credits, where available, should be used. Otherwise, an
approximate assessment of the intended learning time should be made. Learning time
includes that spent in lectures and seminars, as well as in laboratories or on special
projects. Private study time is excluded (as it is difficult to measure and varies between
students). Programmes and qualifications are classified in the detailed field containing their
main subject.

. Where there is insufficient information available to determine the relative shares of learning

credits or intended learning time, the programme or qualification should be classified in the
field listed first in its title. Where a main subject cannot be identified because the
programme or qualification covers several detailed fields (and, even, narrow or broad fields)
none of which dominates, the programme or qualification should be classified in an inter-
disciplinary category. (See Section 7 for further details.)
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15. Two programmes or qualifications belong to the same field if the main subjects studied are
the same or are sufficiently similar. In developing the structure of the classification, the
following criteria were used in priority order when determining the degree of similarity of
the subject matter in order to classify the fields of education and training into broad, narrow
and detailed fields:

a. Theoretical knowledge content (i.e. the ideas and concepts involved and their use in
explaining facts and predicting outcomes).

b. Purpose of learning (i.e. the intended use of the knowledge, skills and competencies
gained).

c. Objects of interest (i.e. the phenomena, problems or entities being studied).

d. Methods and techniques (i.e. procedures for learning and applying the skills and
knowledge gained).

e. Tools and equipment (i.e. the instruments and implements which an individual learns to
use or operate).

16. Ideally, the classification would be broadly ‘balanced’ across broad fields at the international
level, meaning that across the world as a whole no single broad field should dominate. For
example, when counting the number of enrolments in or graduates from education
programmes, disproportionate numbers of enrolments/graduates concentrated in one broad
field rather than another should not be expected. However, given the wide variations in
education systems between countries and also between levels of education, it is not
possible to develop a single classification which is balanced for all countries or all levels of
education.

6. Application of classification criteria: Some examples

17. The broad and narrow field categories in this classification are similar to those in ISCED
1997. They are largely determined by similarities in theoretical knowledge and the purpose
of learning, and to a lesser extent, the objects of interest of the group of fields they cover.
The detailed fields are largely distinguished on the basis of methods and techniques and
tools and instruments. The rest of this section describes some examples of the application
of these criteria, borderline cases and two specific exceptions: vocational programmes and
qualifications and teacher training.

Subject matter similarity across levels of education

18. All education programmes and qualifications are associated with a blend of theoretical
understanding, factual knowledge and practical skills. Two programmes or qualifications at
different levels of education will belong to the same field of education and training if they
cover similar types of theoretical, factual and practical knowledge or skills, even if the
relative emphasis given to each may be different. For example, a tool-making programme
includes some of the mathematics, factual knowledge and engineering theory used in
mechanical engineering. Thus, tool-making and mechanical engineering should have the
same field of education and training (0715 ‘Mechanics and metal trades’), despite being
associated with different levels of education or educational attainment.
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19.

20.

21.

22.

23.

Subject matter similarity within levels of education

By contrast, ‘Nursing and midwifery’ is classified as 0913 and ‘Medicine’ as 0912. Whilst
they are closely related, there are differences in subject matter — especially the purpose of
learning (doctors and nurses are expected to acquire and apply different knowledge, skills
and competencies), methods and techniques, and even tools and equipment. There is also
a strong interest amongst data users to be able to differentiate between nurses and
doctors. In some countries, doctors and nurses study and qualify at the same levels of
education. In these cases, differentiation between them is more easily made through fields
than levels of education.

Borderline cases

Borderline cases occur where a programme or qualification is closely related to two
different fields in the classification. For example, veterinary studies has similarities both with
medicine (theoretical knowledge especially but also purpose of learning) and animal
husbandry (the objects of interest, methods and techniques, and tools and equipment). The
latter has been chosen for classifying veterinary studies in order to maintain
correspondence between previous versions of ISCED, with key related classifications
(e.g. the Fields of Science and the International Standard Industrial Classification of All
Economic Activities (ISIC)) and to preserve a broad field devoted to (Human) Health and
Welfare which is important for national policy analysis.

Another example is care. Medical care has been classified in narrow field 091 ‘Health’ and
non-medical care in narrow field 092 ‘Welfare’ on the grounds that the theoretical
knowledge required for the two fields is very different.

Generic programmes

Generic programmes which cover a range of subjects, such as languages and literature,
social and natural sciences, mathematics, arts and/or physical education, should be
classified in 0011 ‘Basic programmes and qualifications’. This should be the case even if
there is some concentration on a certain category of subject matter, such as humanities,
social sciences, natural sciences, etc., which can occur. These programmes are a specific
type of inter-disciplinary or broad programme for which a broad field has been created.
They should therefore not be classified in other broad fields as inter-disciplinary or broad
programmes.

Programmes and qualifications for engineers

Education programmes and qualifications for engineers should be included in the detailed
fields under 071 ‘Engineering’ and engineering trades’ or, for civil or construction
engineers, in 0732 ‘Building and civil engineering’. Even if the studies are oriented towards
computing, media techniques, textiles, food, etc., they should be classified under 071 or
0732 if the emphasis is on designing and constructing machinery, engines, electrical
devices, electronics, computers, telecommunications, etc. (071) or buildings, roads and
bridges (0732).

1

Note that ‘Engineering’ is a much broader concept encompassing other categories than just an
engineer, who works as a professional in Engineering. There is no difference intended between
detailed fields 071 and 072 in terms of level of education.

-8-
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24.

25.

26.

27.

28.

Manufacturing programmes

Manufacturing programmes should be classified in the detailed fields under 071
‘Engineering and engineering trades’ if the emphasis is towards engineering, i.e. on metals,
mechanics, machinery, engines, electrical devices, etc.

Other manufacturing programmes and qualifications should be classified under 072
‘Manufacturing and processing’. This is the case where the emphasis is on manufacturing
specific products, such as food, textiles, shoes, paper, furniture, glass, plastic, etc.,
However, manufacturing of metal products is excluded from narrow field 072 and included
in detailed field 0715 ‘Mechanics and metal trades’.

Languages

Languages should be classified as either detailed field 0231 ‘Language acquisition’ or
detailed field 0232 ‘Literature and linguistics’ based on the characteristics of the intended
participants? (as, in this particular case, this is a proxy for the subject matter of the studies).
There is a clear difference between the theoretical content, purpose of learning and
teaching style of programmes and qualifications designed for existing native or fluent
speakers of a language and those designed for speakers of other languages who are trying
to acquire a given language. In the former case, the emphasis will be on the literature and
linguistics of the language rather than the grammar and vocabulary (at least at secondary
and tertiary levels of education). In the latter case, the focus will be on grammar and
vocabulary and perhaps culture and rather less on literature and linguistics.

Vocational programmes and qualifications including subsidiary subjects

In vocational programmes, for example some long programmes in upper secondary
education, more time in total may be devoted to subsidiary subjects than the main subject
matter of the intended occupation or class of occupations. Nevertheless, such programmes
and their resulting qualifications should be classified in the vocational field associated with
the intended occupation or class of occupations. This is an exception to the rule on the
classification according to the majority or predominant subject as it is important to be able
to identify separately target occupation(s) of vocational programmes and qualifications. In
practice, it is likely that the field of the target occupation(s) is the one to which the greatest
intended learning time is devoted.

Example 1: A nursing health care programme should be classified in detailed field 0913
‘Nursing and midwifery’, even if more intended learning time in total is devoted to other
subjects than nursing.

Teacher training programmes and qualifications with a subject matter specialisation

Teacher training programmes and qualifications focused primarily on teaching a subject
matter specialisation should be classified as teacher training even if the main content is a
subject matter specialisation. The same principle should be applied to programmes and
qualifications which combine education or teacher training and a specialised subject. This is
an exception to the majority or predominant subject rule on the classification of
programmes and qualifications as it is important to be able to identify separately teacher
training from other detailed fields, especially in analyses of education systems.

i.e. whether learners are already proficient in the language to be studied or not.
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7.

29.

30.

31.

Inter-disciplinary or broad programmes and qualifications

Inter-disciplinary or broad programmes and qualifications are those which combine several
detailed fields of education and training where no single detailed field dominates. Many
inter-disciplinary programmes and qualifications cover several narrow or even broad fields.
In this classification, the ‘leading subject rule’ is used to determine the broad field into
which the inter-disciplinary study should be classified. That is, the leading subject or
subjects determines the (broad) field. The criterion for determining the leading subject(s) is,
as before, the share of learning credits or students’ intended learning time. Inter-disciplinary
programmes should be classified by using ‘8’ at the narrow and detailed field levels (i.e.
xx88) within the leading broad field as ‘Inter-disciplinary programmes or qualifications
involving [the broad field]’. Thus all inter-disciplinary study with no dominant subject will be
separately identified and, at least, the leading broad field of the programme or qualification
will be known.

Example 2: A programme consisting of equal parts (one-third each) of theology (0221),
history (0222) and philosophy (0223) should be classified as 0288 (‘Inter-disciplinary
programmes and qualifications involving arts and humanities’). If a programme consists of
60% theology, 20% history and 20% philosophy, it should be classified as 0221 as theology
is the dominant subject.

Where more than one leading broad field is identified, the inter-disciplinary study should be
classified in the broad field listed first in the title (or in the curriculum or syllabus if not listed
in the title) of the programme or qualification. Where there is insufficient information to
determine the leading subject, the ffirst-listed’ rule described in the previous sentence
should be applied.

Programmes or qualifications covering two or more detailed fields where one detailed field
represents the predominant share of the learning credits or intended learning time should
be classified in that detailed field. Thus, if the major share of learning credits or intended
learning time is devoted to a single detailed field, the programme/qualification should be
classified in that detailed field and not as an inter-disciplinary programme/qualification.

Example 3: A programme majoring in mathematics with a minor in French should be
classified as 0541 ‘Mathematics’ as it is the dominant subject.

Example 4: A programme consisting of 40% engineering (071), 30% business (041) and
30% languages (023) should be classified as 0788 (‘Inter-disciplinary programmes and
qualifications involving engineering, manufacturing and construction’) as no field
predominates but 07 is the leading broad field. If engineering and business were equally
important and greater than languages (e.g. 40%, 40% and 20%), the programme would be
classified as either 0788 or 0488 depending on which programme, engineering (071) or
business (041), is listed first in the programme title (or, if not in the title, in the curriculum or
syllabus).

Example 5: A programme consisting of 40% history (0222), 30% economics (0311) and
30% politics (0312) would be classified as 0388 (‘Inter-disciplinary programmes and
qualifications involving social sciences, journalism and information’) as economics and
politics are in the same broad field.

-10 -
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32. Programmes and qualifications aimed at one specific vocational field consisting also of
subsidiary subjects from other fields are not considered as inter-disciplinary programmes or
qualifications and should be classified according to the specific vocational field.

Example 6: In a programme in electrical installation, more time may be devoted to
subsidiary subjects (language, mathematics, natural sciences, etc.) than the intended
vocational subject. However, this programme should be classified as 0713 ‘Electricity and
energy’ and not as an inter-disciplinary programme.

33. The ‘leading subject rule’ is the only feasible solution for classifying inter-disciplinary
programmes and qualifications as long as only one code can be assigned as is
recommended in this manual. However, users who are able to assign two or more codes®
may be able to classify inter-disciplinary programmes or qualifications to combinations of
fields.

8. Coding other difficult cases

Not further defined and not elsewhere classified

34. Two common situations need to be addressed within the classification of fields of education
and training when coding programmes or qualifications in specific data collections:

a. Cases where there is no further information about a given programme or qualification
than that known at a higher level of the classification. These are known as cases which
are ‘not further defined’ and are designated by the use of one or more ‘0’ at the end of
codes at the narrow or detailed fields hierarchical levels of the classification (as
appropriate).

Example 7: A programme in engineering where more information is not available
should be classified as 0710 ‘Engineering and engineering trades not further defined’.
Such cases should not be considered as inter-disciplinary or broad programmes.

Example 8: A programme in services where more information is not available should
be classified as 1000 ‘Services not further defined’.

b. Cases where the particular detailed field is known and adequately described but is not
explicitly provided for in the classification. These are known as cases which are ‘not
elsewhere classified’ and are designated by the use of ‘9" at the detailed field level of
the classification (i.e. as the last digit).

Example 9: A programme in a new field in ICTs which does not belong to any of the
other detailed fields should be classified as 0619 ‘Information and Communication
Technologies not elsewhere classified’.

For example, where data are stored in registers and do not need to be collected by means of
household or other surveys. Using multiple codes is not part of ISCED-F. However, some countries
may decide to use multiple codes for national purposes.

11-
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35.

36.

37.

38.

These ‘not further defined’ and ‘not elsewhere classified’ codes are not included in the
classification structure but are supplementary codes which can be used when processing
data which are not adequately or sufficiently described (‘not further defined’) or which are
not explicitly covered in the classification structure (‘not elsewhere classified’).

It can be difficult to differentiate the use of “0”, “8” and “9”. Table 1 may be of assistance.

Table 1. Supplementary codes

Code | Name Use Example
0 Not further defined No further information than is | 7 and 8
known at a higher level of the
classification
8 Inter-disciplinary Programmes or qualifications | 2 (first part), 4
programmes or with  no dominant detailed | and 5
qualifications field
9 Not elsewhere classified The detailed field is known | 9
but not provided for in the
classification

Note: Programmes and qualifications with a dominant detailed field (comprising more than
50% of learning credits or time) are classified in that dominant field (see Examples 1, 2
(second part), 3 and 6).

During data collection, where the field of study is completely unknown, a code of ‘9999’ can
be assigned or, in surveys which are limited to the narrow or broad field levels only, ‘999’ or
‘99’ respectively.

Aggregations for analysis and publication
This classification can be used at any of the hierarchical levels for both data collection and
dissemination depending on the information needs. It is intended to be sufficiently flexible to

serve most purposes of analysis and presentation.

There is often a need for a broad aggregation for publication purposes. For example, the
UNESCO Institute for Statistics (UIS) publishes data at the broad field level.

Due consideration should be paid to the purpose of the analysis. Other groupings than the
one currently used by the UIS can be developed, in particular, for dissemination purposes.

-12-
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10. Relation to ISCED 2011 and other classifications
Relation to ISCED 2011
Orientation and fields

39. Orientation (general or vocational education) and fields of education and training are two
different dimensions in ISCED and must not be confused.

40. Vocational education is defined in ISCED 2011 as:

Programmes that are designed for learners to acquire the knowledge, skills and
competencies specific to a particular occupation, trade or class of occupations or
trades. Vocational education may have work-based components. Successful
completion of such programmes leads to labour market-relevant vocational
qualifications acknowledged as occupationally-oriented by the relevant national
authorities and/or the labour market.

41. General education is defined in ISCED 2011 as:

Programmes that are designed to develop learners’ general knowledge, skills and
competencies, as well as literacy and numeracy skills, often to prepare students for
more advanced education programmes at the same or higher ISCED levels and to lay
the foundation for lifelong learning.

42. Programmes and qualifications which are classified as general education under orientation
according to ISCED 2011 and cover a broad range of subjects without specialisation in a
particular field of study should be classified in the ‘Generic programmes and qualifications’
broad field as 0011 ‘Basic programmes and qualifications’. Other programmes and
qualifications of general education should be classified by field of education and training
according to their main subject matter. In particular, general or academic education at the
tertiary level should only, by way of exception, be classified in the ‘Generic programmes
and qualifications’ broad field.

Example 10: An education programme or qualification in mathematics at ISCED 2011
level 5 may be general education for orientation, but the detailed field should be 0541
‘Mathematics’.

Correspondence between ISCED-F and ISCED 1997 (and 2011) Fields of Education

43. There has been some reassignment of narrow or detailed fields between broad fields in the
ISCED Fields of Education and Training 2013 (ISCED-F) in line with the principles of
classification described in Section 5 and, in particular, in paragraph 15. These are shown in
the following correspondence table (see Table 2).

44. The main changes are:

a. The splitting of Field 22 ‘Humanities’ in ISCED 1997 into two narrow fields: 022
‘Humanities (except languages)’ and 023 ‘Languages’.

b.  The splitting of Broad Group 3 ‘Social sciences, business and law’ in ISCED 1997 into
two broad fields: 03 ‘Social sciences, journalism and information’ and 04 ‘Business,
administration and law’.
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c. The creation of a new narrow field 052 ‘Environment’ within the broad field 05 ‘Natural
sciences, mathematics and statistics’ by splitting Field 42 ‘Life sciences’ in ISCED
1997 and combining with some of Field 62 ‘Agriculture, forestry and fishery’.

d. The splitting of Broad Group 4 ‘Science’ in ISCED 1997 into two broad fields: 05
‘Natural sciences, mathematics and statistics’ and 06 ‘Information and Communication
Technologies (ICTs)".

e. The creation of a new narrow field 0712 ‘Environmental protection technology’ by
transferring most of Field 85 ‘Environmental protection’ from the Broad Group 8
‘Services’ to the new broad field 07 ‘Engineering, manufacturing and construction’.

f.  The renaming of Broad Group 6 ‘Agriculture’ in ISCED 1997 to create a new broad
field 08 ‘Agriculture, forestry, fisheries and veterinary’ and the transfer of some of Field
62 ‘Agriculture, forestry and fishery’ to the new narrow field 052 ‘Environment’.

g. The creation of a new narrow field 102 ‘Safety services’ from the remains of Field 85
‘Environmental protection’ in ISCED 1997.

14 -
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Table 2. Correspondence between ISCED Fields of Education and Training 2013
(ISCED-F) and ISCED 1997 Fields of Education

ISCED Fields of Education and Training 2013

ISCED 1997 (and 2011) Fields of Education

00 Generic programmes and qualifications

0 General programmes

001 Basic programmes and qualifications

01 Basic programmes

002 Literacy and numeracy

08 Literacy and numeracy

003 Personal skills and development

09 Personal development

01 Education

1 Education

011 Education

14 Teacher training and education science

02 Arts and humanities

2 Humanities and Arts

021 Arts

21 Arts

022 Humanities (except languages)

023 Languages

22 Humanities

03 Social sciences, journalism and information

3 Social sciences, business and law (minus business and law)

031 Social and behavioural sciences

31Social and behavioural science

032 Journalism and information

32 Journalism and information

04 Business, administration and law

3 Social sciences, business and law (minus social sciences)

041 Business and administration

34 Business and administration

042 Law

38 Law

05 Natural sciences, mathematics and statistics

4 Science (minus computing)
plus natural parks and wildlife from 62 Agriculture, forestry and
fishery

051 Biological and related sciences

42 Life sciences minus other allied sciences

052 Environment

Part of 42 Life sciences (other allied sciences), part of 62
Agriculture, forestry and fishery (natural parks, wildlife)

053 Physical sciences

44 Physical science

054 Mathematics and statistics

46 Mathematics and statistics

06 Information and Communication Technologies

4 Science (Computing only)

061 Information and Communication Technologies

48 Computing

07 Engineering, manufacturing and construction

5 Engineering, manufacturing and construction (plus most of 85
Environmental protection)

071 Engineering and engineering trades

52 Engineering and engineering trades (plus most of 85
Environmental protection)

072 Manufacturing and processing

54 Manufacturing and processing

073 Architecture and construction

58 Architecture and building

08 Agriculture, forestry, fisheries and veterinary

6 Agriculture (minus natural parks and wildlife)

081 Agriculture

082 Forestry

083 Fisheries

62 Agriculture, forestry and fishery (minus natural parks and
wildlife)

084 Veterinary 64 Veterinary
09 Health and welfare 7 Health and welfare
091 Health 72 Health
092 Welfare 76 Social services
10 Services 8 Services (minus most of 85 Environmental protection)

101 Personal services

81 Personal services

102 Hygiene and occupational health services

Part of 85 Environmental protection (community sanitation and
labour protection and security)

103 Security services

86 Security services

104 Transport services

84 Transport services
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Relation to the European Union’s Fields of Training (FoT 1997) and Fields of Education
and Training (FOET 1999)

45.

46.

47.

The European Union’s Fields of Training 1997 (FoT 1997) and Fields of Education and
Training 1999 (FoET 1999) classifications were developed from the ISCED 1997
classification of fields of education and are consistent with it, apart from minor changes in
wording, at the first and second levels (and digits) of the hierarchy. FOET 1999 was
developed from FoT 1997 and superceded it. FOET 1999 is a three-level (and 3-digit)
hierarchical classification and was the initial starting point for the current revision of
ISCED-F.

FoET 1999 is used internationally in different data collections, for example:

e Administrative data on enrolment and graduates;

e  Certain household surveys; and

e  Student assessment surveys.

The 1993 Australian Bureau of Statistics Classification of Qualifications (ABSCQ 1993) was
used extensively in the development of both FoT 1997 and FoET 1999. Although ABSCQ
was superseded in 2001 by the Australian Standard Classification of Education (ASCED),

some concepts and text from ABSCQ 1993 are used in the ISCED-F classification as FOET
1999 was a starting point for the revision of the ISCED fields.

Relation to the International Standard Classification of Occupations (ISCO-08)

48.

49.

The International Standard Classification of Occupations (ISCO-08) is a system for
classifying and aggregating occupational information obtained from population censuses
and other statistical surveys, as well as administrative records. lts main purpose is to
provide a basis for the international reporting and comparison of information about jobs and
occupations.

a. A job is defined as ‘a set of tasks and duties performed or meant to be performed by
one person, including for an employer or in self-employment’.

b. An occupation is ‘a set of jobs whose main tasks and duties are characterised by a
high degree of similarity’. A person may be associated with an occupation through their
relationship to a past, present or future job.

ISCO-08 uses two basic criteria to arrange occupations into groups: skill level and skill
specialisation.
a. Skillis defined as ‘the ability to carry out the tasks and duties of a given job’.

b. Skill level is a ‘function of the complexity and range of the tasks and duties to be
performed’.

c. Skill specialisation is considered in terms of the ‘field of knowledge required, the tools
and machinery used, the materials worked on or with and the kinds of goods and
services produced’.
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50. The concept of skill specialisation within ISCO-08 has some similarity with the fields of
education and training within ISCED. However, ISCO-08 and ISCED classify different
statistical units using different criteria. ISCED Fields of Education and Training classifies
education programmes and qualifications based on their subject matter, whilst ISCO-08
classifies jobs based on the skill level and specialisation required to perform them. There is
therefore not always a direct correspondence between the occupational and field groups of
the two classifications though links clearly exist.

Relation to the Fields of Science and Technology (FoS 2007) classification

51. Fields of Science and Technology 2007 (FoS 2007) classifies research and experimental
development (R&D) and is part of OECD’s Frascati Manual. The FoS was last revised in
2007 and is available as an electronic annex
[http://www.oecd.org/datacecd/36/44/38235147.pdf]. FoS is a two-level hierarchical
classification with six major fields:

1. Natural sciences
Engineering and technology
Medical and health sciences
Agricultural sciences

Social sciences

o 9k wDd

Humanities.
These six major fields are divided into approximately 40 second-level fields.

52. The 2007 revision of FoS was needed mainly due to emerging new fields, like information
and communications technology, biotechnology and nanotechnology, as well as the
emergence of inter-disciplinary sciences.

53. Both ISCO-08 and FoS 2007 have been used to identify new emerging fields for inclusion in
ISCED-F.

54. The relevant parts of ISCED-F have also been compared with FoS in order to avoid
unnecessary differences. However, it is recognised the FoS and ISCED-F have different
purposes and it is not feasible to ensure a direct correspondence between the two
classifications.
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Appendix I. ISCED fields of education and training

Broad field

Narrow field

Detailed field

00 Generic programmes
and qualifications

001 Basic programmes and
qualifications

002 Literacy and numeracy

003 Personal skills and development

0011 Basic programmes and
qualifications

0021 Literacy and numeracy

0031 Personal skills and development

01 Education

011 Education

0111 Education science

0112 Training for pre-school teachers
0113 Teacher training without subject
specialisation

0114 Teacher training with subject
specialisation

02 Arts and humanities

021 Arts

0211 Audio-visual techniques and
media production

0212 Fashion, interior and industrial
design

0213 Fine arts

0214 Handicrafts

0215 Music and performing arts

022 Humanities (except languages)

0221 Religion and theology
0222 History and archaeology
0223 Philosophy and ethics

023 Languages

0231 Language acquisition
0232 Literature and linguistics

03 Social sciences,
journalism and
information

031 Social and behavioural sciences

0311 Economics

0312 Political sciences and civics
0313 Psychology

0314 Sociology and cultural studies

032 Journalism and information

0321 Journalism and reporting
0322 Library, information and archival
studies

04 Business,
administration and law

041 Business and administration

0411 Accounting and taxation

0412 Finance, banking and insurance
0413 Management and administration
0414 Marketing and advertising

0415 Secretarial and office work
0416 Wholesale and retail sales

0417 Work skills

042 Law

0421 Law
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Broad field

Narrow field

Detailed field

05 Natural sciences,
mathematics and
statistics

051 Biological and related sciences

0511 Biology
0512 Biochemistry

052 Environment

0521 Environmental sciences
0522 Natural environments and wildlife

053 Physical sciences

0531 Chemistry
0532 Earth sciences
0533 Physics

054 Mathematics and statistics

0541 Mathematics
0542 Statistics

06 Information and
Communication
Technologies (ICTs)

061 Information and Communication
Technologies (ICTs)

0611 Computer use

0612 Database and network design and
administration

0613 Software and applications
development and analysis

07 Engineering,
manufacturing and
construction

071 Engineering and engineering
trades

0711 Chemical engineering and
processes

0712 Environmental protection
technology

0713 Electricity and energy

0714 Electronics and automation

0715 Mechanics and metal trades
0716 Motor vehicles, ships and aircraft

072 Manufacturing and processing

0721 Food processing

0722 Materials (glass, paper, plastic
and wood)

0723 Textiles (clothes, footwear and
leather)

0724 Mining and extraction

073 Architecture and construction

0731 Architecture and town planning
0732 Building and civil engineering
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Broad field

Narrow field

Detailed field

08 Agriculture, forestry,
fisheries and veterinary

081 Agriculture

0811 Crop and livestock production
0812 Horticulture

082 Forestry

0821 Forestry

083 Fisheries

0831 Fisheries

084 Veterinary 0841 Veterinary
09 Health and welfare 091 Health 0911 Dental studies

0912 Medicine
0913 Nursing and midwifery
0914 Medical diagnostic and treatment
technology
0915 Therapy and rehabilitation
0916 Pharmacy
0917 Traditional and complementary
medicine and therapy

092 Welfare 0921 Care of the elderly and of

disabled adults
0922 Child care and youth services
0923 Social work and counselling

10 Services

101 Personal services

1011 Domestic services

1012 Hair and beauty services

1013 Hotel, restaurants and catering
1014 Sports

1015 Travel, tourism and leisure

102 Hygiene and occupational health
services

1021 Community sanitation
1022 Occupational health and safety

103 Security services

1031 Military and defence
1032 Protection of persons and
property

104 Transport services

1041 Transport services

detailed fields.

In addition to the detailed fields in the table above; “0”, “8” and “9” may be used (see also the guidelines in Sections 7 and

‘8’ is used at the narrow and detailed field level when classifying inter-disciplinary or broad programmes and qualifications
to the broad field in which the greater part of the intended learning time is spent (e.g. 0288 ‘Inter-disciplinary programmes
and qualifications involving arts and humanities’). ‘0 is used when no further information is available about the field than
the field description at the next higher level of the classification hierarchy (i.e. at the broad field or at the narrow field level).

‘9’ is used at the detailed field level when classifying programmes and qualifications which do not fit within any of the listed

‘9999’,°999” or “99” can be used in data collections, especially in surveys if the field is not known.
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The International Standard Classification of Education (ISCED) is a member of the United Nations International
Family of Economic and Social Classifications and is the reference classification for organizing education
programmes and related qualifications by levels and fields of education. ISCED was first developed in the 1970s
as the internationally-agreed framework for assembling, compiling and analysing cross-nationally comparable
statistics on education.

The availability of a common international classification is only the first step towards the collection of
comparable data. The second step is to ensure a consistent application of the classification across countries.
The 2011 ISCED revision concentrates primarily on changes to the levels of education of programmes (ISCED-P)
and introduces, for the first time, a classification of levels of educational attainment based on qualifications
(ISCED-A). Adopted in 2013, ISCED-F describes and categorises the revised fields of education and training at
the secondary, post-secondary and tertiary levels of education as defined in ISCED 2011.

The UNESCO Institute for Statistics (UIS) is the custodian of the ISCED family of classifications (ISCED-P, ISCED-A
and ISCED-F). The UIS is responsible for their development, maintenance, updating and revision. The Institute
provides guidance on the effective and consistent use of ISCED for international data collection and analysis.
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The UNESCO Institute for Statistics (UIS) is the statistical office of the United
STATISTICS Nations Educational, Scientific and Cultural Organization (UNESCO) and is the
UN depository for internationally comparable statistics in the fields of education,
science and technology, culture and communication.
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Foreword

The structure of education systems varies widely between countries. In order to produce internationally-comparable
education statistics and indicators, it is therefore necessary to have a framework to collect and report data on education
programmes (and their resulting qualifications) with a similar level of educational content. It is for this purpose that the
International Standard Classification of Education (ISCED) exists, as the official classification used to categorise and
report cross-nationally comparable education statistics.

The ISCED classification was initially developed by UNESCO in the mid-1970s and was first revised in 1997. Due to
subsequent changes in education and learning systems throughout the start of the 21st century, a further review of
ISCED was undertaken between 2009 and 2011 involving extensive global consultations with countries, regional experts
and international organisations. The revision took into account important shifts in the structure of higher education such
as the Bologna process in Europe, the expansion of education programmes for very young children, and an increasing
interest in statistics on the outcomes of education (e.g. educational attainment). The revised ISCED 2011 classification
was adopted by the UNESCO General Conference at its 36th session in November 2011.

The present ISCED 2011 Operational Manual: Guidelines for Classifying National Education Programmes and Related
Qualifications has been prepared jointly by the UNESCO Institute for Statistics (UIS), the OECD and Eurostat, and takes
into account multiple consultations on the mappings of national education systems to ISCED 2011. The publication was
prepared under the responsibility of Alison Kennedy from the UNESCO Institute for Statistics (UIS); Eric Charbonnier and
Nhung Truong from the Innovation and Measuring Progress Division (IMEP) of the OECD Directorate for Education and
Skills; and Marta Beck-Domzalska from Eurostat.

The goal of this operational manual is to assist countries in the implementation of ISCED 2011 and to ensure that
the mappings of national education systems to the revised ISCED framework are transparent. The implementation
of ISCED 2011 should be both an iterative and an interactive process, in which consensus on mappings can be built
between countries and international organisations for the purpose of enhancing comparability in the international
reporting of education statistics.

The publication of this operational manual is an important step forward in a long-term consultative process designed to
continually improve the comparability of international statistics on education.

ISCED 2011 OPERATIONAL MANUAL  © OECD, European Union, UNESCO-UIS 2015 3
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Reader’s guide

The ISCED 2011 Operational Manual is intended to assist countries to classify national education programmes and
qualifications in their ISCED mappings. The manual will also help users of international statistics to understand which
kinds of programmes and qualifications are covered in indicators on education. It provides guidelines and explanatory
notes for the interpretation of the revised classification and includes country examples of programmes and related
qualifications that have been classified to ISCED 2011.

Where direct text has been quoted in this manual from the official International Standard Classification of Education
ISCED 2011 publication (UNESCO-UIS, 2012), a reference to the paragraph number from the ISCED 2011 classification
precedes the quote. For example:

(§1) The International Standard Classification of Education (ISCED) is the reference classification for organizing
education programmes and related qualifications by education levels and fields.

Where there is a reference to a paragraph number at the end of a text in this manual, it means that this concept is
presented in the ISCED 2011 classification itself, but the text of the referred paragraph is not directly quoted. For
example:

Early childhood educational development is designed for children aged 0 to 2 years, and pre-primary education
for children from age 3 years to the start of primary education. (§102)

The ISCED 2011 classification, which contains the definitions of the official framework, is available in the following
languages:

Avrabic (www.uis.unesco.org/Education/Documents/isced-2011-ar.pdf)
Chinese (www.uis.unesco.org/Education/Documents/isced-2011-ch.pdi)
English (www.uis.unesco.org/Education/Documents/isced-2011-en.pdf)
French (www.uis.unesco.org/Education/Documents/isced-2011-fr.pdf
Russian (www.uis.unesco.org/Education/Documents/isced-2011-ru.pdf)
Spanish (www.uis.unesco.org/Education/Documents/isced-2011-sp.pdf)

The ISCED 2011 classification also includes an extended glossary of terms related to the classification of educational
activities.

¥ To consult the ISCED 2011 glossary, see Annex VI of the ISCED 2011 classification.

The operational manual has three parts. The first part presents an overview of the revised classification. It also highlights
the main changes between ISCED 2011 and ISCED 1997. The second and third parts provide detailed descriptions of
each ISCED 2011 level.

In the second and third parts, the chapters on each ISCED level contain general descriptions related to the characteristics
of the level, as well as detailed guidelines on the allocation of programmes and related qualifications to ISCED 2011,
based on some specific criteria. National examples are provided in order to illustrate the three-digit codes for the parallel
classifications of education programmes (ISCED-P) and educational attainment (ISCED-A). Each chapter also includes
details on the correspondence between the respective ISCED 2011 and ISCED 1997 levels.

Annex A presents a summary table of all ISCED 2011 codes, including descriptions and criteria. Annex B presents a
figure of potential educational pathways in ISCED 2011. Annex C provides a quick cross-reference between ISCED-P
and ISCED-A codes.

ISCED 2011 OPERATIONAL MANUAL  © OECD, European Union, UNESCO-UIS 2015
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PART |
ISCED 2011 OVERVIEW

Chapter 1

ISCED 2011 overview

The International Standard Classification of Education (ISCED) s the reference
classification for organising education programmes and related qualifications
by education levels and fields. The basic concepts and definitions of ISCED
are intended to be internationally valid and comprehensive of the full range
of education systems.

ISCED 2011 is the second major revision of this classification (initially
developed in the 1970s and first revised in 1997). It was adopted by the
UNESCO General Conference in November 2011.

ISCED 2011 presents a revision of the ISCED 1997 levels of education
programmes (ISCED-P) and introduces a related classification of educational
attainment levels (ISCED-A) based on recognised educational qualifications.
Compared to ISCED 1997 which had seven levels of education, ISCED 2011
now has nine levels of education.

ISCED 2011 OPERATIONAL MANUAL  © OECD, European Union, UNESCO-UIS 2015 1 1
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WHAT IS ISCED AND WHAT ARE ITS UNITS OF CLASSIFICATION?
(§1)! The International Standard Classification of Education (ISCED) is the reference classification for organizing
education programmes and related qualifications by education levels and fields.
(§2) The basic concepts and definitions of ISCED are therefore intended to be internationally valid and

comprehensive of the full range of education systems.

ISCED 2011 is the second major revision of this classification (initially developed in the 1970s and first revised in 1997).
The ISCED 2011 classification was adopted by the UNESCO General Conference in November 2011.

¥ For more general information on ISCED, see Section 1 of the ISCED 2011 classification.

(§10) The basic units of classification in ISCED are the national (and sub-national) education programme and the
related recognized educational qualification.

(§11) In ISCED, an education programme is defined as a coherent set or sequence of educational activities
or communication designed and organized to achieve pre-determined learning objectives or to accomplish a
specific set of educational tasks over a sustained period.

(§20) Within the context of ISCED, an educational qualification is the official confirmation, usually in the form of a

document certifying the successful completion of an education programme or a stage of a programme.

» For more information on ISCED units of classification, see Section 2 of the ISCED 2011 classification.
WHO IS RESPONSIBLE FOR THE ISCED CLASSIFICATION?
(§91) The UNESCO Institute for Statistics (UIS) is the custodian of ISCED and is thus responsible for the
development, maintenance, updating and revision of this reference classification.
(§96) The UIS plans to work closely with countries and partner data collection agencies (including Eurostat and

the OECD) to ensure mappings are in accordance with the ISCED classification and updated as needed.

¥ For more information on ISCED 2011 governance, see Section 8 of the ISCED 2011 classification.

WHAT ARE ISCED MAPPINGS?

(§8) ISCED mappings are an essential tool for organizing information on national education systems, their
programmes and related qualifications in order to ensure the comparability of ISCED-level information and to
support their interpretation for international statistical purposes.

(§22) In ISCED, education programmes are classified first and qualifications are subsequently classified. The
ISCED mapping is the tool to show the links between education programmes and qualifications.

ISCED mappings for each country help to ensure that international comparisons are more transparent and are better
understood by users. Therefore, contextual information presented within mappings is fundamental.

Such information includes, inter alia, national names of programmes, theoretical entrance ages and durations of
programmes, minimum entry requirements and qualifications received upon successful completion of programmes. This
information is presented alongside relevant ISCED dimensions such as the ISCED level, orientation of the programme,
completion and access sub-categories, and, at Bachelor's and Master’s levels, the position in the national degree
structure.

© OECD, European Union, UNESCO-UIS 2015 ISCED 2011 OPERATIONAL MANUAL
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The classification of national programmes to ISCED levels and complementary dimensions can then be used to determine
the three-digit ISCED-P code of a programme and corresponding three-digit ISCED-A code related to the qualification
received upon successful completion of the programme.

ISCED mappings may also include some notes with further explanatory details regarding the national programmes.
WHAT IS COVERED AND NOT COVERED BY THE ISCED 2011 CLASSIFICATION?

(§35) ISCED 2011 covers formal and non-formal education programmes offered at any stage of a person’s
life. Qualifications which are recognized by the relevant national authorities, however they are obtained (e.g. by
successful completion of a formal education programme or via a non-formal education programme or informal
learning activity), are used for the purpose of measuring educational attainment. ISCED does not cover
programmes of informal, incidental or random learning, nor qualifications which are not recognized.

(§42) In ISCED 2011, there is a clear distinction between formal and non-formal education for statistical purposes.
Currently, international data collection exercises on education (mappings, surveys, censuses, etc.) are mainly
focused on formal education.

While in the scope of ISCED, information on non-formal education programmes is not usually included in international
collections of education statistics. However, for the purposes of educational attainment, recognised qualifications
obtained from non-formal education programmes are usually taken into account, if these are considered equivalent to
the qualifications obtained in formal education.

¥ For more information on the scope of education in ISCED, see Section 4 of the ISCED 2011 classification.

¥ For more information and details on issues regarding non-formal education, see Section 4 and Annex V of the
ISCED 2011 classification.

WHAT ARE THE LEVELS OF EDUCATION WITHIN THE ISCED 2011 CLASSIFICATION?
(§45) The main cross-classification variables of ISCED are levels and fields of education.

This operational manual focuses on the classification of programmes and related qualifications by ISCED 2011 levels.

ISCED 2011 has nine levels of education, from level O to level 8:
= |SCED 0: Early childhood education
ISCED 1: Primary education

ISCED 2: Lower secondary education

ISCED 3: Upper secondary education

ISCED 4: Post-secondary non-tertiary education
ISCED 5: Short-cycle tertiary education
ISCED 6: Bachelor's or equivalent level

ISCED 7: Master’s or equivalent level

ISCED 8: Doctoral or equivalent level

(§47) The ISCED level reflects the degree of complexity and specialisation of the content of an education
programme, from foundational to complex.

(§48) The more advanced the programme, the higher the level of education.
¥ For more information on ISCED levels, see Sections 5 and 9 of the ISCED 2011 classification.
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HOW ARE PROGRAMMES AND RELATED QUALIFICATIONS ALLOCATED TO THE ISCED 2011
LEVELS?

(§50) The classification of education programmes by levels aims to reflect their content. Due to the absence
of direct measures to classify educational content, ISCED employs proxy criteria that help to classify a given
education programme to the appropriate ISCED level.

(§51) These proxy criteria are comprised of main and subsidiary criteria.

For example, proxy measures that can be used in the classification of programmes to levels are the duration and
cumulative duration of programmes within and across ISCED levels. ISCED 2011 provides some guidelines of typical
duration and ranges of cumulative duration as criteria for classifying education programmes by level. These criteria are
summarised in Tables 1.1 and 1.2.

= Table 1.1 =
Duration by ISCED level

ISCED level Typical duration [most common duration]

0 No duration criteria. However, a programme should account for at least the equivalent of 2 hours per day
and 100 days a year of educational activities in order to be included.

1 4 to 7 years [most common: 6 years]

2 210 5 years [most common: 3 years]

2 to 5 years [most common: 3 years]

4 6 months to 2 or 3 years
5 2to 3 years
6 3 to 4 years when directly following ISCED level 3; or
1 to 2 years when following another ISCED level 6 programme
7 1 to 4 years when following ISCED level 6; or
5 to 7 years when directly following ISCED level 3
8 Minimum 3 years

= Table 1.2 =

Typical cumulative duration in primary and secondary education

ISCED level Range [most common cumulative duration]

1 4 to 7 years [most common: 6 years]
1+2 8to 11 years [most common: 9 years]
1+2+3 11 to 13 years [most common: 12 years]

Other proxy criteria exist within ISCED 2011, such as requirements to enter the programme, type of teacher qualifications,
organisation of instruction and design of the programme (for example, to prepare for entry to the labour market or to
other education programmes).

The providers of education programmes should not be used as a main criterion for classifying programmes by ISCED
level. The primary criterion is the complexity and specialisation of a programme’s educational content and how the

content is reflected in the classification criteria (§52).

¥ For more information on ISCED 2011 duration and cumulative duration criteria, see Section 5 and Table 21 in the
ISCED 2011 classification.

1 4 © OECD, European Union, UNESCO-UIS 2015 ISCED 2011 OPERATIONAL MANUAL
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(§49) Classifying education programmes into a progression of levels aims to reflect the full range of
educational pathways available in education systems. Most education systems provide several possible
pathways from ISCED level 0/1 to 8.

¥ To see possible educational pathways by ISCED 2011 categories, see Figure 2 in Annex | of the ISCED 2011
classification and Annex B in this operational manual.

HOW ARE PROGRAMMES THAT SPAN ISCED LEVELS, ARE SEQUENTIAL OR ARE COMPRISED
OF MODULES CLASSIFIED WITHIN ISCED 2011?

(§26) When classifying national education programmes by ISCED levels, transition points between national
programmes and exit points into the labour market may not always coincide with transition points between
ISCED levels. Three such cases can be identified: i) programmes that span two or more ISCED levels; i) two or
more sequential programmes that together constitute one ISCED level; and iii) programmes which are provided
in modules or courses without clearly defined sequencing.

For programmes that span two or more ISCED levels, the years, grades or stages that meet the criteria for each ISCED
level should be assigned accordingly to the different levels. Transition points already existing in the programmes may be
used to help identify the boundary between ISCED levels.

Where two or more sequential programmes constitute one ISCED level, special care should be taken in reporting
statistics. For example, while enrolment would be combined for all programmes in the level, data on entrants would only
include those entering the first programme in the level. Furthermore, data on graduates would be only those completing
the final programme in the sequence within the level (except where successful completers of programmes leading to
partial level completion are also collected). (§32)

Programmes composed of modules also need to be carefully assessed in order to ensure that they meet all the criteria
for an education programme within ISCED 2011 and also be given special consideration in the reporting of data.

¥ For more information on programmes spanning ISCED levels, sequential programmes and modular programmes,
see Section 3 in the ISCED 2011 classification.

BY WHAT COMPLEMENTARY DIMENSIONS CAN PROGRAMMES AND QUALIFICATIONS BE
FURTHER CLASSIFIED WITHIN ISCED 2011 LEVELS?

(§45) Within ISCED levels, programmes and qualifications are further classified by complementary dimensions.
These include:

= Programme orientation;

= Completion of the ISCED level;

= Access to higher ISCED levels; and

= Position in the national degree and qualification structure.

For ISCED levels 2 to 5, there are two possible programme orientations: general and vocational. ISCED 2011 also allows
for the possibility of coding academic and professional orientation categories at the tertiary levels (5 to 8). However,
in the absence of internationally-agreed definitions on these orientation categories for tertiary education, the category
“unspecified” may be used in international statistics for ISCED levels 6 to 8.

ISCED 2011 introduces a new complementary dimension: completion of an ISCED level and access to higher levels of
education. Altogether there are four possible sub-categories of programmes (although not all four apply to all levels):

= No level completion — and thus without direct access to a higher ISCED level (which in the case of ISCED level 3 is to
levels 5, 6 or 7);

ISCED 2011 OPERATIONAL MANUAL ~ © OECD, European Union, UNESCO-UIS 2015 1 5
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= Partial level completion without direct access to a higher ISCED level;

= Level completion without direct access to a higher ISCED level;

= Level completion with direct access to a higher ISCED level (which in the case of ISCED level 3 is to first tertiary
programmes at levels 5, 6 or 7).

Programmes at ISCED levels 6 and 7 can be further categorised by the position in the national degree and qualification
structure (see the respective chapters for more information on these sub-categories).

Not all complementary dimensions apply to all levels. In addition, ISCED level O is further sub-divided according to the
type of programme and age group into early childhood educational development and pre-primary education.

¥ For more information on ISCED 2011 complementary dimensions, see Section 5 of the ISCED 2011 classification.

FIELDS OF EDUCATION AND TRAINING

Within ISCED, programmes and related qualifications can be classified by fields of education and training as well as by
levels. The ISCED 2011 revision focused on ISCED levels and complementary dimensions related to ISCED levels.

Following the adoption of ISCED 2011, a separate review and global consultation process took place on the ISCED fields
of education. The ISCED fields were revised, and the UNESCO General Conference adopted the ISCED 2013 Fields of
Education and Training classification (ISCED-F 2013) in November 2013 at its 37th session.

The ISCED 2013 Fields of Education and Training classification (UNESCO UIS, 201 4) is available in the following languages:

WHAT ARE THE CODING SCHEMES WITHIN ISCED 2011?

(§89) The ISCED classification consists of parallel coding schemes for education programmes (ISCED Programmes
or ISCED-P) and levels of educational attainment (ISCED-Attainment or ISCED-A). Three-digit coding systems are
used to codify both education programmes and educational attainment.

It should be underlined that, while there is very often a correspondence between the ISCED-P code of a programme and
the ISCED-A code resulting from its successful completion, ISCED-A codes cannot always be translated automatically
from ISCED-P codes. For example, certain education programmes may lead to more than one qualification, each of
which may result in different educational attainment levels. The programme itself will be classified in ISCED-P according
to the highest completion and access category to which it leads, but each resulting qualification will be classified in
ISCED-A according to the actual educational attainment level with which it is associated.

Codes ending in “1” in ISCED-P (for programmes which are insufficient for level completion) do not exist in ISCED-A since
educational attainment from such programmes is coded at the ISCED level below the programme of study.

¥ For more information on ISCED 2011 coding, see Tables 1-3 and Annexes Il and lll in the ISCED 2011 classification.
Also see Annexes A and C in this operational manual.
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COMPARISON OF ISCED 2011 WITH ISCED 1997

Major changes between ISCED 2011 and ISCED 1997

ISCED 2011 presents a revision of the ISCED 1997 levels of education programmes (ISCED-P) and introduces a related
classification of educational attainment levels (ISCED-A) based on recognised educational qualifications.

ISCED 2011 includes improved definitions of formal and non-formal education, educational activities and programmes.
An expanded glossary is also included to assist users in understanding specific terms related to ISCED.

Compared to ISCED 1997 which had seven levels of education, ISCED 2011 now has nine levels of education. Tertiary
education has been restructured, taking into account changes in higher education such as the Bologna structure, and now
comprises four levels of education compared with two levels in ISCED 1997. Programmes previously classified in level 5 of
ISCED 1997 will now be allocated to levels 5, 6 or 7 in ISCED 2011. As well, ISCED level O has been expanded to include a
new category covering early childhood educational development programmes designed for children under the age of 3 years.
Each education level within ISCED has also been more clearly delineated, which may result in some changes of classification
for programmes that previously sat on the border between ISCED levels (for example, between ISCED levels 3 and 4).

ISCED 2011 comprises two parallel classifications, ISCED-P and ISCED-A, each represented by a separate but similar
three-digit coding scheme.

The complementary dimensions within ISCED levels have also been revised. There are now only two categories of
orientation: general and vocational. Programmes previously classified as pre-vocational (in ISCED 1997) do not provide
labour market-relevant qualifications and are now mainly classified as general education (§278). ISCED 2011 also proposes
codes for ‘academic’ and ‘professional’ orientations at the tertiary level. However as there is still a need for international
agreement on their definitions, the code ‘orientation unspecified” is also available for use at ISCED 2011 levels 6 to 8.

ISCED 1997 differentiated access to education at higher ISCED levels in two categories depending on the type of subsequent
education, while ISCED 2011 identifies only one group of programmes that provide access to higher education levels. The
ISCED 2011 sub-category “level completion with access to higher ISCED levels” corresponds to the combined destination
categories A and B in ISCED 1997. ISCED 2011 further sub-classifies programmes which do not provide access to higher
ISCED levels into the sub-categories: “no level completion”, “partial level completion” and “level completion”. These three
sub-categories in ISCED 2011 correspond to destination category C in ISCED 1997. (§278)

Moreover, while the position in the national degree structure of tertiary programmes was mentioned in ISCED 1997,
specific coding for this dimension has been introduced in ISCED 2011 for levels 6 and 7 (Bachelor’s or equivalent and
Master’s or equivalent levels respectively).

Correspond tables bet ISCED r

The correspondence between the levels in ISCED 2011 and ISCED 1997 is shown in Table 1.3.

= Table 1.3 =
Comparison of levels of education between ISCED 2011 and ISCED 1997

ISCED 2011 ISCED 1997

01 Early childhood educational development -

02 Pre-primary education 0 Pre-primary education

1 Primary education 1 Primary education or first stage of basic education

2 Lower secondary education 2 Lower secondary education or second stage of basic
education

3 Upper secondary education 3 (Upper) secondary education

4 Post-secondary non-tertiary education 4 Post-secondary non-tertiary education

5 Short-cycle tertiary education 5 First stage of tertiary education (not leading directly

) . to an advanced research qualification) (5A, 5B)

6 Bachelor’s or equivalent level

7 Master’s or equivalent level

8 Doctoral or equivalent level 6 Second stage of tertiary education (leading to an
advanced research qualification)
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Table 1.4 shows the correspondence between the complementary dimensions of ISCED 2011 and ISCED 1997.

= Table 1.4 =

Comparison of y di i b ISCED 2011 and ISCED 1997
ISCED 2011 ISCED 1997
Orientation Levels Orientation Levels
(second-digit code) applied applied
4 General education 2to5 G General education 2to4
P Pre-vocational or pre-technical education
5 Vocational { v Vocational or technical education
4 Academic education” 5t08 -
5 Professional education” 5t08 -
6 Unspecified orientation* 6to8 -
etion and access
ISCEI code)
4 Sufficient for completion of the level with | 2to 8 A Programmes designed to lead to “A” 2to4
direct access to the higher ISCED level programmes at the higher ISCED level

(on a direct pathway to doctoral studies)

Theoretically-based programmes at first 5
tertiary level
B Programmes designed to lead to “B” 2,3, (47)
programmes at the higher ISCED level
(on a pathway to the labour market)

Programmes designed to lead to the 4
labour market
Practically-oriented/occupationally- 5
specific programmes at first tertiary level
3 Sufficient for completion of the level 2to4 c Programmes designed to lead to the 2,3, (4"
without direct access to the higher ISCED labour market without direct access to
level the higher ISCED level
2 Partial completion of the level without 2,3
direct access to the higher ISCED level
1 Insufficient for completion of the level 2to8
without direct access to the higher ISCED
level
Position in the national degree structure
(thi ISCEI code)
5 First degree 6 - - -
6 Long first degree 6,7 - - -
7 Second or further degree following 6,7 - - -
a Bachelor’s or equivalent programme
8 Second or further degree following 7 - - -

a Master’s or equivalent programme

* In the absence of internationally-agreed definitions for academic and professional orientations at the tertiary level, ‘general’ or ‘vocational’ will be used at ISCED 2011
levels 2 to 5, and ‘orientation unspecified” may be used at ISCED 2011 levels 6 to

* Destination C in ISGED 1997 was introduced at ISCED level 4 for UOE countries (UNESCO-OECD-Eurostat data collectio). For other countries, oly destinations A and 8
applied at ISCED 1997 level 4.

¥ For more details on the correspondence between ISCED 2011 and ISCED 1997 levels, see Section 10 and
Tables 19, 20 and 21 of the ISCED 2011 classification.

Note

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.
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PART Il
ISCED 2011 LEVELS 0 TO 4:
FROM EARLY CHILDHOOD EDUCATION
TO POST-SECONDARY NON-TERTIARY EDUCATION

Chapter 2

ISCED 2011 level O:

Early childhood education

ISCED level O refers to early childhood programmes that have an intentional
education component. ISCED level O programmes target children below
the age of entry into primary education (ISCED level 1). These programmes
aim to develop cognitive, physical and socio-emotional skills necessary for
participation in school and society.

Programmes classified at ISCED level 0 may be referred to in many ways,
for example: early childhood education and development, play school,
reception, pre-primary, pre-school or educacion inicial. For programmes
provided in creches, daycare centres, nurseries or guarderias, it is important
to ensure that they meet the ISCED level O classsification criteria specified. For
international comparability purposes, the term ‘early childhood education’ is
used to label ISCED level 0.

ISCED 2011 OPERATIONAL MANUAL  © OECD, European Union, UNESCO-UIS 2015 1 9
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DESCRIPTION

Definition

(§100)" Programmes at ISCED level 0 are typically designed with a holistic approach to support children’s early
cognitive, language, physical, social and emotional development and introduce young children to organized
instruction outside of the family context. ISCED level O refers to early childhood programmes that have an
intentional education component.

(§101) At this level, programmes are not necessarily highly structured but are designed to provide an organized
and purposeful set of learning activities in a safe physical environment. They allow children to learn through
interaction with other children under the guidance of staff/educators, typically through creative and play-based
activities.

(§102) ISCED level 0 programmes target children below the age of entry into ISCED level 1. There are two categories
of ISCED level O programmes: early childhood educational development and pre-primary education. The former
has educational content designed for younger children (in the age range of 0 to 2 years), whilst the latter is
typically designed for children from age 3 years to the start of primary education.

Classification criteria

Main criteria

a. Educational properties of the programme

(§105) The educational properties of early childhood educational development [ISCED-P 010] are characterised
by a learning environment that is visually stimulating and language-rich. These programmes foster self-expression
with an emphasis on language acquisition and the use of language for meaningful communication. There are
opportunities for active play, so that children can exercise their coordination and motor skills under supervision
and through interaction with staff.

(§106) The educational properties of pre-primary education [ISCED-P 020] are characterised by interaction with
peers and educators, through which children improve their use of language and social skills, start to develop
logical and reasoning skills, and talk through their thought processes. They are also introduced to alphabetical
and mathematical concepts, and encouraged to explore their surrounding world and environment. Supervised
gross motor activities (i.e. physical exercise through games and other activities) and play-based activities can
be used as learning opportunities to promote social interactions with peers and to develop skills, autonomy and
school readiness.

b. Institutional context

(§107) ISCED level O programmes are usually school-based or otherwise institutionalised for a group of children
(e.g. centre-based, community-based, home-based). ISCED level O excludes purely family-based arrangements
that may be purposeful but are not organized in a “programme” (e.g. informal learning by children from their
parents, other relatives or friends is not included under ISCED 0).

c. Typical target age of children for whom the programme is designed

(§108) Within ISCED 0, early childhood educational development programmes are targeted at children aged O
to 2 years; and pre-primary education programmes are targeted at children aged 3 years until the age to start
ISCED 1. The upper age limit for the pre-primary education category depends in each case on the theoretical age
of entry into ISCED level 1, i.e. primary education.
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d. Programme intensity/duration

(§110) ISCED recommends the following minimum intensity and duration to improve cross-national comparability:
education programmes must account for at least the equivalent of 2 hours per day and 100 days a year of
educational activities in order to be classified in ISCED.

Subsidiary criteria

a. Staff pedagogical qualifications

(§111) Where appropriate, the requirement of pedagogical qualifications for educators is a good proxy criterion for
an education programme in those education systems in which such a requirement exists. It serves to distinguish
early childhood education from childcare for which no explicitly pedagogically-trained staff is required.

b. Existence of a regulatory framework

(§112) Where relevant, the existence of a reference or regulatory framework issued or recognized by relevant
national authorities (e.g. a ministry of education, other relevant ministry or affiliated institution) is a good proxy
criterion for an education programme. This would include guidelines, standards or instructions that describe the
learning opportunities provided to young children.

c. Typically not part of compulsory education

(§113) In education systems that have compulsory schooling, non-compulsory education programmes which are
designed to take place before the start of compulsory education and which fulfil the criteria above are classified
as ISCED level 0. In addition, in some countries the first stage or cycle of compulsory education may also be
classified at ISCED level O if it fulfils the criteria at this level. Thus, the beginning of compulsory education is not
a sufficient criterion to distinguish ISCED level O programmes from ISCED level 1 programmes, even though this
may be the case in some education systems.

(§116) One dimension differentiates education programmes at ISCED level O:
= Target age group

Early childhood education programmes target young children below the age of entry into ISCED level 1. Early childhood
educational development is designed for children aged 0 to 2 years, and pre-primary education for children from age 3
to the start of primary education. (§102)

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

(§275) In ISCED 2011, level O covers early childhood education for all ages, including very young children.
Programmes are sub-classified into two categories depending on the level of complexity of the educational
content: early childhood educational development (code 010) and pre-primary education (code 020). Early
childhood educational development programmes (code 010) are generally designed for children younger than
3 years. It is introduced as a new category in ISCED 2011 and is not covered by ISCED 1997. Pre-primary
education (code 020) corresponds exactly to level O in ISCED 1997.

ISCED 2011 OPERATIONAL MANUAL  © OECD, European Union, UNESCO-UIS

179



HomaTtox 3

ISCED 2011 LEVEL 0: EARLY CHILDHOOD EDUCATION

GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 0

ISCED level O refers to early childhood programmes that have an intentional education component. ISCED level 0
programmes target children below the age of entry into ISCED level 1. These programmes aim to develop cognitive,
physical and socio-emotional skills necessary for participation in school and society. (§100, 102)

Programmes offered at ISCED level O are often differentiated by age. There are two categories of ISCED level O
programmes: ISCED 010 - early childhood educational development and ISCED 020 - pre-primary education. ISCED 010
has intentional educational content designed for younger children (typically in the age range of 0 to 2 years) (Examples
Group 1), whilst ISCED 020 is typically designed for children from the age of 3 years to the start of primary education
(ISCED level 1) (§108) (Examples Group 2).

Some ISCED level 0 programmes span the two categories of ISCED level O (i.e. education programmes for very
young children up to the start of ISCED level 1). These integrated early childhood education programmes need special
consideration for classification. Programmes divided into years, stages or cycles should be sub-divided into the
two categories based primarily on the educational properties of the programme (see main criteria). Where no sub-division
of the programme exists, classification into the two categories should be based on the ages of the participants. (§109)
For data reporting purposes, data for children below 3 years of age in such integrated programmes should be reported
as ISCED 010; data for children aged 3 and older should be reported as ISCED 020 (Examples Group 3).

Particular care should be taken in the classification of home-based programmes. For examples of home-based early
childhood programmes that should and should not be considered as ISCED level 0, see Examples Group 4 and
Examples Group 5 respectively.

Similarly, programmes providing only childcare (i.e. supervision, nutrition and health) are not covered by ISCED level 0.
Where both education and non-education programmes exist in a country and it is possible to enrol in each independently,
only the education programmes should be classified as ISCED level 0. However, it should be noted that it is acceptable
to consider early childhood programmes including both education and childcare components for classification at ISCED
level 0 where the non-education portion is greater than the education portion, so long as the education portion meets
the other criteria described above including the minimum intensity and duration criteria.

Along with an intentional child-development and educational focus, a key defining factor of ISCED level O programmes
is the sustained intensity and duration of planned educational activities. These are what differentiate ISCED level 0 from
other early childhood programmes, such as childcare and occasional, after-hours or vacation care. It is expected that
children enrolled in an ISCED level O programme will receive a sustained learning experience with the features of continuity
and duration of intentional educational activities. Where the other main criteria (and if applicable also the subsidiary
criteria) have been met, to be classified at ISCED level O the intentional educational component of the programme must
represent the equivalent of at least 2 hours per day in intensity and a duration of at least 100 days a year. Note that this
is a minimum intensity and duration and it is possible for both the intentional educational portion of programmes and the
programmes themselves to exceed this.

Care should be taken to distinguish between the intensity/duration of the intentional educational components of ISCED
level O programmes, the expected intensity/duration of attendance of enrolled children and the opening hours of the
institutions which provide the programmes, as they are not necessarily the same.

If a programme meets the main criteria for ISCED level O and children enrolled in the programme are expected to
experience intentional educational activities for at least the intensity/duration specified, the programme may in its entirety
be deemed an education programme within ISCED 2011. This includes cases where a programme includes additional
activities that are not specifically educationally-focussed, as long as the programme meets the minimum intensity/
duration of intentional educational activities.

Where exact information on the intensity and duration of a programme’s intentional educational components are
not available, institution opening hours or programme delivery hours should not be used as a proxy to determine a
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programme’s inclusion in ISCED level O. In these cases, an estimate of the typical or intended intensity/duration of the
programme’s intentional educational properties should be used.

Programmes should be excluded from ISCED level O if the expected attendance of enrolled children is less than the
minimum intensity and duration criteria, regardless of both the hours or days that the programme is available or the
intensity/duration of the provision of intentional educational content (Examples Group 5).

Typical examples of programmes to be excluded from ISCED level O because the expected attendance of enrolled
children does not meet the minimum intensity and duration criteria include:

= programmes where attendance can be ad hoc or of a drop-in style where individual children will not experience a
continuity of structured learning opportunities;

= short-duration programmes, such as vacation, care which may have an educational component but not a sustained
period of instruction or learning opportunities; and

= programmes with intentional educational properties but with no minimum level of attendance, such as where parents
are free to choose an intensity and duration of their child’s attendance that does not meet the minimum ISCED level O
intensity and duration criteria.

The beginning of compulsory education is not a sufficient criterion to distinguish ISCED level O programmes from ISCED
level 1 programmes, even though this may be the case in some education systems.

ISCED level 0 includes programmes for children with special educational needs corresponding to the criteria for this
level, irrespective of their ages (§117). Organised instruction for children with special educational needs should be
included at this level if either the participants are of a similar age to other students enrolled in early childhood educational
development or pre-primary education or if the instructional content is at a significantly lower level than that of the first
years of primary education (even if students are not of the typical age for ISCED level 0). This may include, in particular,
education provided in hospitals or in special schools or training centres.

Programmes that span ISCED levels 0 and 1

Education programmes spanning ISCED levels 0 and 1 need special consideration for classification. In education
systems where the national programme of primary education also includes some early childhood education, only those
grades, stages or cycles that correspond to the criteria for the respective levels (ISCED 0 or 1) should be attributed to
those levels. (§114)

If use of the classification criteria does not result in a clear boundary between ISCED levels 0 and 1, the following is
recommended: (§115)

for programmes spanning ISCED levels 0 and 1 that are organised in stages, the end of the stage closest to six years
of age should be used as the transition point between ISCED levels 0 and 1; and

for programmes spanning ISCED levels 0 and 1 that are not divided into stages, grades targeting children under the
age of 6 should be classified as ISCED level 0, while the remaining years should be classified as ISCED level 1.

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 0

(§119) For classifying educational attainment, level O (less than primary education) is used for individuals who:
= never attended an education programme (ISCED-A 010);
= attended some early childhood education (ISCED-A 020); or

= attended some primary education but have not successfully completed ISCED level 1 (with or without having
attended ISCED 0) (ISCED-A 030).

The ISCED-A code “020" includes those who have attended either an early child educational development or pre-primary
education programme, or both.
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EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 0

(§103) Programmes classified at ISCED level 0 may be referred to in many ways, for example: early childhood
education and development, play school, reception, pre-primary, pre-school or educacion inicial. For programmes
provided in créches, daycare centres, nurseries or guarderias, it is important to ensure that they meet the
ISCED level O classification criteria specified. For international comparability purposes, the term ‘early childhood
education’ is used to label ISCED level 0.

Examples Group 1:
Early chi i prog [ISCED-P: 010]

Bahrain — 4ilaal) s> (Nurseries). This early childhood education programme is designed for children under the
age of 3 years. It is supervised by the Ministry of Social Development and is considered part of the national pre-school
education system. The educational component of the programme aims to develop children’s skills and communication
and to contribute to their emotional growth according to their needs at different ages. After the age of 3, children may join
the three-year Kindergarten programme (ISCED 020), which is supervised by the Ministry of Education. (ISCED-P: 010)

Brazil - Educacéo Infantil - créche (Nursery schools/daycare centres). Educacdo Infantil is the level of education offered
in nursery schools (créche) for children from 0 to 3 years of age. It is the first part of early childhood education (the second
part being pre-school for children aged 4 to 5 years old). According to the National Education Law No. 9394/1996 (the
main legal instrument that guides education in Brazil), early childhood education is the first stage of basic education and
aims at the physical, psychological, intellectual and social development of children complementing the role of the family
and the community. The teaching in nursery schools is performed by qualified teachers and follows a formal curriculum.
Assessment consists of monitoring and recording the development of children without the intention of mandatorily giving
access to a higher education programme. (ISCED-P: 010)

Ghana - Early Childhood Development. This programme is designed for children between the age of 6 months and
3 years. It is supervised by the Department of Social Welfare and delivered by private institutions. After the age of 3,
children may join a two-year Kindergarten programme, which is supervised by the Ministry of Education. (ISCED-P: 010)

Greece - Vrefonipiakos stathmos (Kindergarten/Early childhood education). These early childhood education programmes
are organised by municipal or private kindergartens for young children from age O to 2 years old. Young children may
participate in the programme for one, two or three years. The Viefonipiakos stathmos meets the educational criteria for
classification as early childhood educational development within ISCED 2011. (ISCED-P: 010)

Examples Group 2:
Pre-primary education [ISCED-P: 020]

Cook Islands — Early Childhood Education. Pre-primary education is available to children aged 3 to 5 years. It is
delivered in Early Childhood Education Centres, which are usually attached to primary schools. (ISCED-P: 020)

Greece - Nipiagogio (Pre-primary education). Nipiagogio falls under the auspices of the Ministry of Education. It is part
of formal education in Greece and aims to familiarise children with the educational process and prepare them for primary
school (Dimotiko Scholeio, ISCED 1). It does not contain a non-educational component. Attendance in Nipiagogio has
been compulsory since 2007 for children aged 5 years. Four-year-old children can also attend public Nipiagogio as long
as there are available places. (ISCED-P: 020)

Jordan - 4. 5 )}l s s (Kindergarten). This is a pre-school education programme offered to children who are aged at
least 3 years and 8 months. The programme, which lasts until the beginning of primary education (at age 6 years), is not
part of the compulsory education system. (ISCED-P: 020)

Mali — Education préscolaire (Pre-school education). This is a four-year pre-school education programme which is
offered to children from the age of 3 years. The aim of this non-compulsory programme is to prepare children for primary
education, which starts at the age of 7 years. (ISCED-P: 020)
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Slovak Republic2 - Materska skola (Kindergarten). Kindergartens are intended for 3- to 6-year-old children. Exceptionally,
if there are suitable conditions (mainly if the capacity permits) it is possible to admit 2-year-old children into kindergarten.
Kindergarten supports the development of personality in the areas of social, intellectual, body, moral, aesthetic abilities
and skills and prepares children to enter Zakladna skola — 1. stuperi (basic school — 1st stage, ISCED 1). Kindergarten
also prepares for life in society based on the individual personalities of children. (ISCED-P: 020)

Turkey — Ana Okullari (Kindergartens). Kindergartens comprise the education of children aged 3 to 5 years. Pre-primary
education institutions may be established as independent kindergartens or as nursery classes within other education
institutions. In accordance with the Law on Pre-Primary Education Institutions, pre-primary education aims to ensure that
children develop physically, mentally and emotionally, and acquire good habits and behaviours; that they are prepared
for primary education; that a common environment for their up-bringing is provided for children from disadvantaged
backgrounds; and that they learn to speak Turkish properly and correctly. These programmes meet all the criteria for
pre-primary education as defined in ISCED-2011. (ISCED-P: 020)

Portugal - Jardins de infancia (Kindergartens). Kindergarten education is for children aged 3 to 5 years and is under
the tutelage of the Ministry of Education and Science and/or the Ministry of Solidarity and Social Security. Kindergarten
education aims to stimulate the cognitive development of the child in a safe environment; to check for special educational
needs; and to encourage families to participate in the education process. However, kindergarten education is also
designed to prepare children for entry into primary education, to promote citizenship education for a plural society, to
stimulate intellectual curiosity and the child’s expression and communication with the world. The education component
accounts for 25 hours per week and there is a qualified teacher per classroom and one teacher aide per two classrooms.
(ISCED-P: 020)

Poland - Wychowanie przedszkolne (Pre-school education). The minimum learning time for typical pre-school classes is
5 hours a day. This time is considered to be the implementation of an education programme (core curriculum) provided
by this type of establishment. Wychowanie przedszkolne is designed for children from the age of 3 years to the start
of compulsory primary education. This programme meets the ISCED 2011 definition and classification criteria of pre-
primary education. It is designed to meet the educational and developmental needs of children, typically caters for
children aged at least 3 years, and has staff who are adequately trained in pedagogy. (ISCED-P: 020)

Examples Group 3:
Integrated programmes [ISCED-P: 010, 020]

Germany - Kindergarten, Kindertagesstétte (Kindergarten). Early childhood education includes all institutions run by either
the non-public or public child and youth welfare services, which cater to children until they start school. In addition to
separate institutions for children aged under 3 years and for those aged 3 to 6 years, there are age-integrated institutions for
children from 0 to 6 years old. Early childhood curricula of the Lander provide for continuous learning goals and experiences
goes up to age 6. In ISCED 2011, programmes in age-integrated institutions are allocated to the categories ISCED-P 010
and 020 according to the age of the children enrolled. (ISCED-P: 010 and 020)

Slovenia — Pedsolska vzgoja (Pre-school education). Slovenia has an integrated system of early learning and care for
children aged 1 to 6 years. The unitary system of provision for all children falls under the Ministry of Education, Science,
Culture and Sport. Pre-school education groups children from 1 to 3 years (7.starostno obdobje, first age period)
(ISCED-P 010), and from 3 to 6 years (2.starostno obdobje, second age period) (ISCED-P- 020). Both programmes
satisfy the criteria to be classified at ISCED level 0. The teaching is performed by qualified teachers and follows a formal
curriculum. The educational component accounts for more than 2 hours per day and the school year has more than
100 days of educational activities: 97% of children attending kindergartens are enrolled in full-time programmes and
approximately 3% of children attend half-day programmes. (PedsSolska vzgoja: ISCED-P: 010 and 020)

The Nordic countries have age-integrated early childhood education programmes. In ISCED 2011 these programmes
are allocated to the categories ISCED-P 010 and 020 according to the age of the children.

Denmark - Aldersintegrerede institutioner (Age-integrated centre). Aldersintegrerede institutioner is one of the settings
offered within the Dagtilbud (Daycare) programme, which is designed for young children from birth up to the age
when they start compulsory primary education (folkeskole, ISCED level 1). This programme meets all the criteria for
classification as early childhood education within ISCED. Within ISCED 2011, the Aldersintegrerede institutioner age-
integrated programme is split artificially into the categories of early childhood educational development (ISCED-P 010) for
ages 0 to 2 years and pre-primary education (ISCED-P 020) for ages 3 to 5 years. (ISCED-P: 010 and 020)
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Finland - Péivékoti (Kindergarten) The Péivéakoti programme is designed for children from age O to 5 years. Following
Pdivakoti, there is a one-year programme called 6-v. lasten esiopetus (pre-primary education for 6-year-olds) which is
offered in kindergartens and comprehensive schools and is designed to prepare children for Peruskoulu (comprehensive
school, ISCED level 1). All children have the right to attend this pre-primary year (6-v. lasten esiopetus), but education is
only compulsory starting with comprehensive school. Within ISCED 2011, the péivékoti age-integrated programme is split
artificially into categories for ages 0 to 2 years and for ages 3 to 5 years. The category 0-2-v. lapset péivakodeissa (0- to
2-year-old children in kindergarten) is classified as early childhood educational development (ISCED-P 010). Together, the
category 3-5-v. lapset péivékodeissa (3- to 5-year-old-children in kindergarten) and 6-v. lasten esiopetus (pre-primary for
6-year-olds) comprise the pre-primary years in Finland, and both programmes are classified as ISCED-P 020. (ISCED-P: 010
and 020)

Iceland — Leikskdli (Pre-primary schools) The Leikskdli programme is designed for children from age 0 to 5 years old.
Following Leikskdli, primary school education (Grunnskdli I, first section of compulsory education) is offered for children
starting from age 6. Within ISCED 2011, the Leikskoli age-integrated programme is split artificially into Leikskdli I for ages
0 to 2 years and Leikskdli Il for ages 3 to 5 years. Leikskoli | is classified as early childhood educational development
(ISCED-P 010) and Leikskdli Il is classified as pre-primary education (ISCED-P 020). ISCED-P: 010 and 020)

Norway — Barnehage, 0-5 dringer (Kindergarten, ages O to 5) Bamehage (kindergarten) is a programme designed
for children from age O to 5 years old. The programme is not compulsory, and the usual starting age is 1 year. The
qualification requirement for teachers is a Bachelorgrad (Bachelor’s degree, ISCED level 6), and the programme follows
a mandatory national curriculum. Following Barnehage, children begin primary education (Barnetrinnet, ISCED level 1),
which is compulsory. Within ISCED 2011, the Barnehage age-integrated programme is split artificially into Barnehage 1
for ages O to 2 years and Barnehage 2 for ages 3 to 5 years. Barnehage 1 is classified as early childhood educational
development (ISCED-P 010) and Barnehage 2 is classified as pre-primary education (ISCED-P 020). (ISCED-P: 010 and
020)

Sweden - Forskola (Pre-school) The Férskola programme is designed for children up to the age of 5. This education
programme also contains a childcare component. Following Férskola, there is a one-year voluntary programme called
Férskoleklass (pre-school class) which is designed for 6-year-olds. It takes place in a school-type environment, after
which students enter Grundskolan (compulsory school, ISCED level 1) starting from age 7. Within ISCED 2011, the
Forskola age-integrated programme is split artificially into Férskola fér barn under 3 &r (for children younger than 3 years
old) and Férskola fér barn 3 ar eller &ldre (for children aged 3 to 5 years). Férskola fér barn under 3 ér is classified as
early childhood educational development (ISCED-P 010). Together, Férskola fér barn 3 &r eller aldre (ISCED-P 020) and
Férskoleklass (ISCED-P: 020) comprise the pre-primary years in Sweden. (ISCED-P: 010 and 020)

Examples Group 4:
Programmes delivered from home-based settings to include in ISCED-2011 [ISCED-P: 010, 020]

Denmark — Kommunal dagpleje (Local authority child-minding). According to the Daycare Facilities Act (Dagtilbudsloven),
all children from 26 weeks old must be given the opportunity to attend a daycare facility (Dagtilbud). This therefore obliges
the local council of the individual municipality to ensure the necessary number of places for children in the municipality,
referred to as guaranteed daycare availability (Pasningsgaranti). Local authority child-minding (Kommunal dagpleje) is a
system where child-minders take care of children in private homes. The local authority assigns children to the individual
child-minders. The child-minders must follow the same curriculum and have the same educational content obligations as
the local authority daycare centres (Kommunale daginstitutioner). One child-minder may take care of up to five children.
If two or more persons are carrying out child-minding together, the local authority may allow the child-minders to receive
up to ten children. The local authority child-minding programmes meet the main criteria in ISCED 2011 for classification
at ISCED level 0: educational properties, institutional context, target age groups, and intensity and duration. For data
reporting purposes, data for children below 3 years of age are reported as ISCED-P 010; data for children aged 3 to the
starting age for ISCED 1 are reported as ISCED-P 020. (ISCED-P: 010 and 020)

Germany - Kindertagespflege (Child-minding services). For children under the age of 3, early childcare in institutional
settings and in a home-based setting are considered as equivalent alternatives by law; both have an explicit educational
content; for this reason attendance of a family daycare setting (child-minder) will be reported in ISCED-P: 010. For
children between 3 years and compulsory schooling use of a child-minding service is extremely rare and nearly always
used to complement institutional care; for reporting in ISCED-P: 020 child-minding therefore is largely insignificant.
(Child-minding for children under the age of 3: ISCED-P 010)
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Examples Group 5:
Programmes delivered from home-based settings to exclude from ISCED 2011 level 0 [No classification]

General example: An example of this would be a private citizen who of his/her own volition provides learning opportunities
for young children that nominally meet the ISCED level criteria concerning intentional education, intensity/duration and
staff qualification requirements, but are not institutionalised nor regulated by any relevant education authority.

Denmark - Private Pasningsordninger (Private child-minding). Private child-minders may also provide daycare to children
from the age of 26 weeks based on an operating agreement with the local authority. The local authority does not refer
children to the private child-minders. Although the local authority pays an agreed fee to the child-minder for each child
and supervises the scheme, there are no curriculum or educational content obligations. Since there is no substantive
educational content, such provision would not be classified as ISCED level 0.

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

2. The UNESCO Institute of Statistics (UIS) and the European Union (EU) use “Slovakia” as the official name of “Slovak Republic”
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Chapter 3

ISCED 2011 level 1:

Primary education

Primary education usually begins at age 5, 6 or 7, and has a typical duration of
six years. Programmes at ISCED level 1 are normally designed to give pupils
a sound basic education in reading, writing and mathematics, along with
an elementary understanding of other subjects such as history, geography,
natural science, social sciences, art and music. The commencement of
reading activities alone is not a sufficient criterion for classification of an
education programme at ISCED level 1.

Programmes classified at ISCED level 1 may be referred to in many ways,
for example: primary education, elementary education or basic education
(stage 1 or lower grades if an education system has one programme that
spans ISCED levels 1 and 2). For international comparability purposes, the
term ‘primary education’ is used to label ISCED level 1.
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DESCRIPTION

Definition

(§120)" Programmes at ISCED level 1, or primary education, are typically designed to provide students with
fundamental skills in reading, writing and mathematics (i.e. literacy and numeracy) and establish a solid foundation
for learning and understanding core areas of knowledge, personal and social development, in preparation for
lower secondary education. It focuses on learning at a basic level of complexity with little, if any, specialisation.

(§121) Educational activities at ISCED level 1 (particularly in the early grades) are often organized around units, projects
or broad learning areas, often with an integrated approach rather than providing instruction in specific subjects.

Classification criteria (§124)

Main criteria
a. Systematic instruction in fundamental knowledge, skills and competencies

(§125) The boundary between ISCED level 0 and level 1 coincide with the transition point in an education system
where systematic teaching and learning in reading, writing and mathematics begins.

b. Typical entrance age and duration

(§122) Age is typically the only entry requirement at this level. The customary or legal age of entry is usually
not below 5 years old nor above 7 years old. This level typically lasts six years, although its duration can range
between four and seven years. Primary education typically lasts until age 10 to 12.

c. Instruction organised typically by one main class teacher

(§126) Typically, one main teacher is responsible for a group of children and facilitates the learning process.
However, a class may have other teachers, especially for certain specialised subjects. Teachers at ISCED level 1
are typically trained in pedagogical approaches for core subjects.

Subsidiary criteria
a. Part of compulsory education

(§127) The beginning of primary education often coincides with the beginning of compulsory education, except
for education systems where some or all of pre-primary education is already compulsory. Therefore, where
compulsory education is legislated, it starts with ISCED level 1 or before.

(§131) None.

All education programmes at ISCED level 1 are coded as ISCED-P 100. There are no categories or sub-categories to be
differentiated by the second digit. (§135)

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

(§276) Level 1, primary education, in ISCED 2011 corresponds to level 1 in ISCED 1997.
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GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 1

Primary education usually begins at age 5, 6 or 7, and has a typical duration of six years. Programmes at ISCED level
1 are normally designed to give students a sound basic education in reading, writing and mathematics, along with an
elementary understanding of other subjects such as history, geography, natural science, social science, art and music.
The commencement of reading activities alone is not a sufficient criterion for classification of an education programme
at ISCED level 1. Usually there is one main class teacher at this level, although there may be other teachers for certain
specialised subjects. Primary education teachers are usually trained in pedagogical methods for teaching a wide variety
of subjects. See Examples Group 1 for examples of typical primary education programmes.

Age is usually the only minimum entry requirement at ISCED level 1. Programmes at the primary level generally require
no previous formal education, although it is increasingly common for children to have attended a pre-primary programme:
before entering primary education. The starting age for primary education often coincides with the starting age of
compulsory education, although in some countries compulsory education starts at the pre-primary level.

While the typical duration of primary education is six years, it can last between four and seven years in different countries.
Further, the duration of primary education may also vary within countries, in particular in federal countries with more
decentralised education systems by regions (see Examples Group 2).

ISCED level 1 includes programmes suited to individuals with special educational needs (disabilities, difficulties or
disadvantages) if the content of the instruction is broadly similar to that of other ISCED level 1 programmes (i.e. systematic
teaching and learning in the fundamental skills of reading, writing and mathematics), even if the students are not of the
typical age for ISCED level 1 (§132) (Examples Group 3).

Some education systems may offer primary-level second chance or re-integration programmes. Such education
programmes usually target individuals who:

i) left school before completing primary education, allowing them to re-enter the education system and complete
primary education; or

completed primary education but wish to enter an education programme or occupation for which they are not yet
qualified. Participants are typically older than the target age group for ISCED level 1 (but not necessarily adults). (§133)

Literacy or basic skills programmes within or outside the school system which are similar in content to programmes in
primary education but aimed at those considered too old to enter school are also included at this level because they
require no previous formal education. These literacy programmes may be formal or non-formal (§134). See Examples
Group 4 for examples of programmes for youngsters or adults outside of the typical age for primary education.

An additional proxy criterion for classification at ISCED level 1 could be entry into the nationally designated primary
institutions or programmes. However, in countries where primary education starts at an early age (e.g. age 4 or 41%),
children enrolled in these programmes should be classified at ISCED level 1 only if the duration of the school day, the
qualifications of the staff, and the level of content of the programme is similar to the grades where children of age 6 are
enrolled. Otherwise, any of the earlier grades that correspond more to ISCED level O should be classified as pre-primary
rather than primary education.

Although the start of compulsory education is a subsidiary criterion for the boundary between ISCED levels 0 and 1,
this criterion is not useful in countries where the start of compulsory schooling is not necessarily related to the beginning
of systematic studies. In countries where the age of compulsory attendance (or at least the age at which virtually all
students begin their education) comes after the beginning of systematic study for some pupils in the subjects noted
above, the first year of compulsory attendance could be used to determine the boundary between ISCED level 0 and
ISCED level 1. This latter criterion can be useful when the start of ISCED level 1 reflects the point at which the start of
systematic studies in the above subjects starts for all students, not just a select few.

Programmes that span primary education and another ISCED level

Special consideration is needed for very long programmes (i.e. eight years or more) that span primary education and the
levels before or after. In these cases, only those grades, stages or cycles that correspond to the criteria for the respective
levels (ISCED levels O, 1 or 2) should be attributed to those levels. (§128)
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For instructions for cases when the use of the classification criteria does not result in a clear boundary between ISCED
levels 0 and 1, see the ISCED level O chapter of the operational manual.

In most countries, ISCED level 1 will correspond to nationally-designated primary education. In countries where ‘basic
education’ covers the entire compulsory school period (e.g. where there is no system break between primary and lower
secondary education, and possibly also part of early childhood education), only those grades corresponding to the
criteria for ISCED level 1 should be classified as primary education.

If use of the classification criteria does not result in a clear boundary between ISCED levels 1 and 2, the following is
recommended: (§130)
)

for programmes spanning ISCED levels 1 and 2 that are organised in stages, the end of the stage closest to six years
after the start of ISCED level 1 should be used as the transition point between ISCED levels 1 and 2; and

for programmes spanning ISCED levels 1 and 2 that are not divided into stages, only the first six years should be
classified as ISCED level 1, while the remaining years are classified as ISCED level 2.

See Examples Group 5 for programmes that span ISCED levels 1 and 2.

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 1

When coding educational attainment, special consideration is required for the classification of individuals who attended
but did not successfully complete primary education. (§136). These individuals have the educational attainment code
ISCED-A 030 “Some primary education (without level completion)” (Examples Group 6).

Students who have successfully completed ISCED level 1 have the educational attainment code ISCED-A 100.

For educational attainment, recognised qualifications from ISCED level 2 programmes which are not considered sufficient
for (full) completion or partial completion of ISCED level 2 (i.e. ISCED-P 241 or 251) are classified at ISCED level 1
(ISCED-A 100). These programmes typically represent a total duration of less than two years at ISCED level 2 or less than
eight cumulative years since the start of ISCED level 1 (§137).

EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 1

(§123) Programmes classified at ISCED level 1 may be referred to in many ways, for example: primary education,
elementary education, basic education (stage 1 or lower grades if an education system has one programme that
spans ISCED levels 1 and 2). For international comparability purposes, the term ‘primary education’ is used to
label ISCED level 1.

Examples Group 1:
Typical primary education programmes [ISCED-P: 100; ISCED A: 100]

Austria - Volksschule, 1-4 schulstufe (primary school, Grades 1 to 4). Primary education is compulsory for all children
from the age of 6 years. It covers four years and is provided in primary school (Volksschule). Primary education is normally
organised into two levels, the first two years (level I) and years 3 and 4 (level Il). Upon completion of Grade 4, pupils receive
a certificate. Primary education lays the basis for a successful learning experience in secondary education. On the basis
of pupils” individual backgrounds, primary school is expected to: strengthen and build social competences, improve
language skills, develop and convey elementary knowledge, skills, insights and attitudes leading to the acquisition of the
“three Rs” skills (reading, writing, arithmetic). (ISCED-P/ISCED-A: 100)

(Flemish C ity) — Gewoon lager onderwijs (mainstream primary education). Mainstream primary
education is aimed at children from age 6 to 12 and typically comprises six years of cumulative study (though can vary
from four to eight years). In the first year the systematic learning of reading, writing and mathematics starts. Every group
of pupils has its own class teacher who teaches most (or even all) subjects. A separate teacher may be appointed for
religious instruction, music and physical education. Mainstream primary education starts in September of the year in
which the child turns 6. For a child who progresses normally, the start of compulsory education coincides with the start of
primary education. Upon successful completion of primary education, pupils receive the certificate of primary education.
(ISCED-P/ISCED-A: 100)
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France — Enseignement primaire (Primary education). Primary education is five years long and is compulsory from the
age of 6. The programme begins with a cycle of fundamental learning including: one year of preparatory classes (cours
préparatoire — CP) and the first year of elementary classes (cours élémentaire — CE1). The last three years of primary
education includes the second year of elementary classes (CE2) and two years of middle-level classes (cours moyen —
CM1 and CM2). At the end of each cycle there is a national evaluation to assess the level of learning of pupils. However,
no certificates are awarded at the end of primary education. Following the successful completion of primary education,
pupils enter secondary education. (ISCED-P/ISCED-A: 100)

Greece — Dimotiko Scholeio (Elementary schools). Primary education is compulsory and lasts six years (Grades 1 to
6) starting from the age of 6. It helps pupils to build up strategies to assimilate knowledge; develop their physical and
mental health and cultivate their motor skills; learn the most basic concepts and gradually acquire the ability to derive
abstract thoughts from concrete data; acquire the ability to express themselves in oral and written form; become familiar
with ethical, religious, national, humanistic values; and cultivate their artistic abilities. Upon completion of Grade 6,
pupils receive the primary school-leaving certificate (Titulos spoudon) which gives access to lower secondary school
(gymnasium). (ISCED-P/ISCED-A: 100)

India — Primary education. India has a variety of education systems. The most common primary education in the states
and territories lasts for five years (Classes I-V) starting from the age of 5. This free and compulsory programme leads to
the primary certificate, which provides access to lower secondary education. (ISCED-P/ISCED-A: 100)

Italy — Scuola primaria (Primary school). Primary education is the first five years of the first cycle of education. Attendance
is compulsory for all children aged 6 to 10 years. Primary education comprises three cycles: a first year (Grade 1), which
serves to ensure a smooth transition from pre-primary education (scuola dell'infanzia), followed by two two-year cycles
(Grades 2 and 3, and Grades 4 and 5). At the end of primary education pupils receive a personal assessment paper,
which specifies whether the pupil can be admitted to the first grade of lower secondary education (scuola secondaria di
primo grado), together with a certification of the competences acquired by the pupil upon completion of primary school
(Certificati e/o Attestati). (ISCED-P/ISCED-A: 100)

Japan - Shogakko (Elementary school). Elementary education is the first stage of compulsory schooling. All children attend
elementary school for six years starting from the age of 6. The goals of elementary education include: understanding and
use of Japanese and mathematics, basic understanding of skills required for daily life, scientific observation of nature,
appreciation of history, art and music. Following successful completion of elementary school, pupils progress to lower
secondary school (Chugakko). (ISCED-P/ISCED-A: 100)

Korea? - Chodeung-hakgyo (Elementary school). Primary education is provided in elementary schools for children aged 6
to 11 years (Grades 1 to 6). The general objective of elementary education is to cultivate healthy, self-reliant, creative and
morally sound Korean individuals. This includes developing the ability to express feelings and ideas, solve problems, and
appreciate culture and diversity, and the acquisition of the basic skills for life. Upon successful completion of elementary
school, pupils receive a certificate (Joleopjang), and may continue to middle school (Jung-hakgyo) (ISCED 2). (ISCED-P/
ISCED-A: 100)

Lebanon - “_J.;’/.:J_;y/ ,,‘JL-_:I/ (Primary education). Primary education covers the first two cycles of compulsory basic
education which lasts nine years in total. Each of these two cycles is made up of three grades. The primary education
programme normally targets children from age 6, who are expected to learn the basic skills in reading and mathematics.
A foreign language (either English or French) is also introduced at this level. Upon successful completion, pupils may
continue to the third cycle of basic education (lower secondary education). (ISCED-P/ISCED-A: 100)

Solomon Islands - Standard Education. Standard education starts at the age of 6 and lasts for six years, from
Standard 1 to Standard 6. At the end of Standard 6, students take a formal examination marking the end of primary
school. The curriculum includes writing, reading, mathematics, community studies, science, agriculture, art, music,
physical education and Christian education. (ISCED-P/ISCED A: 100)

Ukraine - NouaTkoBa 3aranbHa ocBiTa (Primary education). This is a four-year compulsory education programme for
children from age 6 and takes place in elementary schools. Every group of pupils has its own teacher who teaches most
subjects. A special teacher may be appointed for music and physical education. Upon successful completion of the
programme, pupils receive the certificate of elementary education. (ISCED-P/ISCED-A: 100)
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Examples Group 2:
Countries with national variability in the length of primary programmes [ISCED-P: 100; ISCED A: 100]

Canada and the United States — Elementary/primary schools. Primary and secondary education form a continuum, with
the duration of elementary or primary school primarily based on institutional characteristics that can differ by province/
state or locality (ranging from three grades to as many as eight). In these countries, the elementary-secondary continuum
will be split at the end of Grade 6 for reporting at ISCED level 1, so that the grades contained in each level facilitate cross-
country comparability. This method of reporting programme data will also ensure that, in a national context, comparable
programmes are allocated at each level as the level of content is broadly similar at a particular grade across the provinces
and states. (ISCED-P/ISCED-A: 100)

Germany — Primarbereich (Primary education). Primary education is the first step of compulsory schooling and covers
Grades 1 to 4 in most of Germany, or Grades 1 to 6 in Berlin and Brandenburg. All children attend primary school
(Grundschulen) as part of their compulsory schooling between the ages of 6 and 10 (in Berlin and Brandenburg between
the ages of 6 and 12). The primary school’s role is to lead its pupils from more play-oriented forms of learning at pre-
school level to the more systematic forms of school learning, providing pupils with the basis for the next educational
level (Sekundarbereich I: lower secondary education) and lifelong learning. Lessons at primary school focus on reading,
writing, arithmetic, science and a foreign language. Teaching takes place both in lessons concentrating on a specific
subject area and in cross-disciplinary classes. The principle of single class teachers covering all or nearly all subjects
is used to ensure a consistent pedagogical approach. From Grade 3 onwards children increasingly encounter subject
teachers, which helps them prepare for the transition to secondary school, where subject teachers are the rule. For the
purpose of international reporting, the duration of ISCED 1 in Germany is reported as four years (i.e. Grades 1 to 4).
(ISCED-P/ISCED-A: 100)

Switzerland — Primarschule, école primaire, scuola elementare (Primary school). The entry age to primary education is
either 6 years (4 cantons), 6 2 years (2 cantons) or 7 years (17 cantons). One canton leaves the decision whether to start
school at 6 or 7 years to the communes (local authorities). Since the length of the primary and lower secondary levels
combined is a uniform nine years, the differences in the entrance ages translate into different entrance ages all through
the school careers of the students. Primary education lasts between four and six years (depending on the canton).
Reforms under way will reduce the share of students in four-year programmes. For comparability purposes, the first
six years of primary/lower secondary education will be allocated to ISCED level 1. (ISCED-P/ISCED-A: 100)

United Kingdom — Primary school. The starting age of primary school is 5 years in England, Scotland and Wales, and
4 years in Northern Ireland whilst the duration varies between six years (England and Wales) and seven years (Northern
Ireland and Scotland). (ISCED-P/ISCED-A 100)

Examples Group 3:
Primary ion pi i for children with special educational needs
[ISCED-P: 100; ISCED-A: 100]

Belgium (Flemish Community) - Buitengewoon lager onderwijs (Special primary education). Special primary education
is aimed at children who need special help, temporarily or permanently. This may be due to a physical or mental disability,
serious behavioural or emotional problems, or serious learning difficulties. Entry to special primary education is based
on the age of the pupil: 6 years old before the 1st of January of the school year. Entry is also possible at the age of
5, which parents may decide based on advice from the class committee and the pupil guidance centre. In special
education, a special school statement is drawn up (indicating the type of education for the pupil, based upon the type of
disability experienced). Upon completion of the seven-year programme, pupils receive a certificate of primary education
(Getuigschrift Basisonderwijs) and may continue to Gewoon secundair onderwijs — 1ste grad (first grade of secondary
education, ISCED 2). (ISCED-P/ISCED-A: 100)

Slovak Republic? - Specidina zékladna skola - 1 stuperi (Special basic school - first stage). There are various education
programmes for students with special educational needs which are offered in parallel to the regular primary education
(Zakladna $kola — 1, stuperi / basic school — first stage, ISCED 1). The special basic school is for children with physical
disabilities. There are also variants of basic education programmes for children with learning disabilities and mental
handicaps. At age 6, which is the start of ten years of compulsory education, students may enter the four-year full-time
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special basic school programme. Upon successful completion, students receive a Vysvedcenie (certificate) and may
continue to the second stage of basic school (ISCED 2). (ISCED-P/ISCED-A: 100)

Examples Group 4:
Primary ion pi for indivi outside of the typical age of primary schooling
[ISCED-P: 100; ISCED-A: 100]

Belgium (Flemish Community) — Basiseducatie (Adult basic education). In the Flemish Community of Belgium, adult
basic education focuses on improving the general level of literacy, numeracy, Dutch as a second language, the basics
of French and English, societal integration and basic ICT skills. Adult basic education is only organised by adult basic
education centres. These basic skills courses are allocated at the level of primary education and the first stage of
secondary education (ISCED 1 and ISCED 2) according to their content levels. (ISCED-P/ISCED-A: 100).

Egypt — xaisal/ a:leil) (Community education). This programme, which is led by the Ministry of Education and
supported by local communities and local and international NGOs, targets out-of-school children between the ages of
6 and 14. It provides a second chance to children who have never been enrolled in formal education and those who left
school before completing primary education. In community schools, classes are usually limited to 30 students in a multi-
age group supervised by two facilitators. Pupils are organised according to ability and the pace at which they learn, but
within the same classroom. Although the programme is designed as per initial primary education — six years of duration -
higher-paced students may complete the programme in only three years. After successful completions graduates receive
a primary school certificate and may continue to preparatory school. ISCED-P/ISCED-A: 100).

Hungary - Altalanos iskola 1-4, évfolyam, felnGttoktatas (Primary-level general school, Grades 1 to 4, part-time
education, adult literacy course). Programme for students from age 16, providing literacy skills and similar education
to that provided in the four-year full-time general primary-level programme (ISCED 1). Upon successful completion of
the programme, students receive a certificate (Bizonyitvany) and may enter the lower secondary level general school
(ISCED 2). (ISCED-P/ISCED-A: 100)

Kuwait — JL,&U‘IH'/.:.‘QY/ f,_.ub_'il/ (Primary education for adults). The primary education for adults programme is designed
for youth aged 15 years and older who have either never enrolled in formal education or who dropped out at a younger
age. The programme aims at providing a second chance and re-integrating youth into initial education. Unlike the initial
primary programme which lasts for five years, the adult programme spans three years only. Upon completion of this
formal programme, learners are awarded a primary certificate and they may continue to the intermediate stage for adults
(ISCED 2). (ISCED-P/ISCED-A: 100)

South Sudan - Accelerated Learning Programme (ALP) at primary level. This programme is offered within the framework
of the Alternative Education System. It is designed to assist early school leavers, children or adults, to accelerate their
learning either to (re)join the initial education system or to gain some skills for a productive life. The ALP programme
compresses eight years of primary education into four years. The majority of learners are above 10 years of age, while
the official entrance age to primary education is 6 years. Upon completion of the programme, learners are awarded a
primary education certificate and may progress to secondary education. (ISCED-P/ISCED-A: 100)

Spain - Ensefianzas Iniciales de Educacion Basica para personas en edad adulta (Adult education programme at the
primary level). These are second chance programmes for people above the ages of compulsory schooling. They are
specifically aimed at literacy and to consolidate the basic knowledge of participants. There is no defined theoretical
duration, nor restrictions of maximum and minimum duration. The education provided is similar to that of the six-year
full-time primary education (Educacion primaria, ISCED 1), therefore the theoretical duration is considered equivalent to
the ordinary primary education. Upon successful completion of the programme, students may continue to Educacion
secundaria (lower secondary education). (ISCED-P/ISCED-A: 100)

Sweden - Svenska for vuxna invandrare (Swedish for adult immigrants). This one-year programme teaches the Swedish
language and general information about life in Sweden to adult immigrants, aged 16 years or older. It is classified at
the level of primary education in the country. Upon completion of the programme, students have the same level of
educational attainment as they had before entering. (ISCED-P: 100; ISCED-A: same as before entering)
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Examples Group 5:
Programmes that span ISCED levels 1 and 2

Czech Republic — Zékladni skola (Basic school). Basic schools provide nine years of basic, compulsory education,
usually beginning when the child is 6 years old. It is divided into two stages. The first stage of basic school covers
Grades 1 to 5 (primary education, ISCED 1) and the second stage, Grades 6 to 9 (lower secondary, ISCED 2). In
Grades 1 to 5 (the first stage of basic school), the teaching and learning process aims to facilitate pupils’ transition from
pre-school education (ISCED 0) and family care to compulsory, regular and systematic education. With its activity-based
and practical nature, the educational process motivates pupils to further learning, guides them to active learning and
teaches skills for problem solving. The first stage of the basic education programme is designed to teach a foundational
knowledge of general, polytechnical, physical and aesthetic education. (Grades 1 to 5: ISCED-P/ISCED-A: 100; Grades 6
to 9: ISCED-P/ISCED-A: 244)

Denmark — Grundskole (Comprehensive school). Grundskole consists of ten grades. It is compulsory to follow ten
years of education at the grundskole level. It is however not obligatory to follow the education in formal school settings.
The grundskole consists of a pre-school class (bornehaveklasse) for 6-year-olds followed by nine grades of basic
school. In ISCED 2011, the preschool class and Grades 1 to 6 of basic school (grundskole, 1-6 klasse) are classified
as primary education (ISCED level 1) and Grades 7 to 9 of basic school (grundskole, 7-9 klasse) are considered as
lower secondary education (ISCED level 2). The ten years of comprehensive school are organised around three subject
clusters (humanities, practical/creative, and science subjects), supplemented by elective subjects in the last three years
(ISCED 2), in which there is some choice of additional subjects that pupils can learn. (Preschool to Grade 6: ISCED-P/
ISCED-A: 100; Grades 7 to 9: ISCED-P/ISCED-A: 244)

Estonia — Pohidaridus, péhikooli (Basic education). Basic education is compulsory for all children from age 7 and lasts
nine years (Grades 1 to 9). Basic education is organised into three stages each lasting three years: Grades 1 to 3,
Grades 4 to 6 and Grades 7 to 9. Students in Grades 7 to 9 also have the opportunity to obtain pre-vocational training in
basic schools. In ISCED 2011, the first two stages of basic education (Grades 1 to 6) are classified as primary education
(ISCED 1) and the third stage as lower secondary education (ISCED 2). According to the national curriculum, the school
must assist in raising young people to be creative, harmonious individuals, who can operate well in different areas of life
such as family and society. (Grades 1 to 6: ISCED-P/ISCED-A: 100; Grades 7 to 9: ISCED-P/ISCED-A: 244)

Fiji — Primary School. Primary school starts at age 6 and covers eight grades (Years 1 to 8). The programme is not
nationally divided into stages. For international reporting purposes, the programme is considered as spanning ISCED
levels 1 and 2. The first six grades are classified as ISCED 1 while the remaining two grades are classified as ISCED 2
(Grades 1 to 6: ISCED-P/ISCED-A: 100; Grades 7 to 8: ISCED-P/ISCED-A: 244)

Finland — Peruskoulu (Comprehensive school). Comprehensive school provides nine years of compulsory general, basic
education (primary and lower secondary) starting from the age of 7. The comprehensive school is divided into two stages:
lower stage (Grades1 to 6) and upper stage (Grades 7 to 9). During the first six years, instruction is usually given by a single
class teacher. According to the Basic Education Act, the general objective of basic education is to support pupils’ growth
towards humane and ethically responsible membership of society and to provide them with the knowledge and skills
needed in life. Pupils who complete the nine-year comprehensive school receive the basic education certificate. Within
ISCED 2011, the lower stage (Grades 1 to 6) is classified as primary education (ISCED 1) and the upper stage as lower
secondary (ISCED 2). (Grades 1 to 6: ISCED-P/ISCED-A: 100; Grades 7 to 9: ISCED-P/ISCED-A: 244)

Iceland - Grunnskolar (Compulsory school). Compulsory school covers ten years (Grades 1 to 10) in Iceland. There
is no division between primary and lower secondary education at the national level; they form part of the same school
level and normally take place in the same school. Generally Grades 1 to 7 are considered the primary grades (ISCED 1)
and Grades 8 to 10 the lower secondary grades (ISCED 2). Upon completion of compulsory school pupils receive a
certificate. (Grades 1 to 7: ISCED-P/ISCED-A 100; Grades 8 to 10: ISCED-P/ISCED-A: 244)

Kenya — Primary education. National primary education targets children from the age of 6. It consists of eight grades
grouped into two stages: the first stage covers Grades 1 to 3 and the second stage includes Grades 4 to 8. Grades 1
to 6 are classified as primary education (ISCED 1) and Grades 7 to 8 are considered as lower secondary education
(ISCED 2). (Grades 1 to 6: ISCED-P/ISCED-A: 100; Grades 7 to 8: ISCED-P: 244/ISCED-A: 244)
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Malawi — Primary education. The duration of primary education is eight years. The official entry age is 6 years old. In
ISCED 2011, Grades 1 to 6 are classified as primary education (ISCED 1) and Grades 7 and 8 as the first two grades of
lower secondary education (ISCED 2). These two grades together with the first years of secondary education make up
lower secondary education. (Grades 1 to 6: ISCED-P/ISCED-A: 100; Grades 7 to 8: ISCED-P/ISCED-A: 242)

Oman = il S//r.,Lﬂ/ (Basic education). The basic education programme spans ten years of education starting from the
age of 6 years. It is organised into two cycles: the first cycle covers Grades 1 to 4 and the second cycle covers Grades 5
to 10. These two cycles are followed by two years of post-basic education (secondary education). In ISCED 2011, the
first six grades are classified at ISCED 1 and the remaining four grades at ISCED 2. (Grades 1 to 6: ISCED-P/ISCED-A:
100; Grades 7 to 10: ISCED-P/ISCED-A: 244)

Syrian Arab Republic — ‘;ALMS’/ ,,Jv.ﬂ/ (Basic education). The basic education programme lasts nine years (Grades 1
to 9) starting at the age of 6. It is organised into two stages: stage 1 covers the first four grades (1 to 4) and the second
stage covers Grades 5 to 9. Upon successful completion, students receive the basic education certificate and may
continue to upper secondary education. In ISCED 2011, the first stage is classified as ISCED 1 and the second stage
forms ISCED 2. (Grades 1 to 4: ISCED-P/ISCED-A: 100. Grades 5 to 9: ISCED-P / ISCED-A 244)

Timor-Leste — Ensino basico Filial (Basic education). Basic education covers the first nine years of schooling. It consists
of three cycles. The first cycle covers the first four grades, the second cycle includes Grades 5 and 6, and the third
cycle covers the last three grades. For cross-country comparability, the first two cycles (Grades 1 to 6) are classified as
primary education and the last cycle (Grades 7 to 9) is considered as lower secondary general education. (Grades 1 to
6: ISCED-P/ISCED-A: 100; Grades 7 to 9: ISCED-P/ISCED-A: 244)

Examples Group 6:
Programmes at ISCED level 1 i ient for level i with
of some primary i i level ion) [ISCED-P: 100; ISCED-A: 030]

Ethiopia -Alternative Basic Education programme (ABE). The programme is designed to be an accelerated mode for the
achievement of universal primary education. The ABE has the same entrance age as regular primary education (6 years
old), but it offers a curriculum that compresses the first four grades into three. Upon successful completion of the third
grade, students proceed to Grade 5 of regular primary education. (ISCED-P: 100/ISCED-A: 030)

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader's Guide.
2. The UNESCO Institute of Statistics (UIS) and the European Union (EU) use “Republic of Korea” as the official name of “Korea”

3. The UNESCO Institute of Statistics (UIS) and the European Union (EU) use “Slovakia” as the official name of “Slovak Republic”.
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Chapter 4

ISCED 2011 level 2;

Lower secondary education

Programmes at the lower secondary education level are designed to lay
the foundation across a wide range of subjects and to prepare children
and young people for more specialised study at upper secondary and
higher levels of education. The beginning — or the end — of lower secondary
education often involves a change of school for young students and also a
change in the style of instruction.

Programmes classified at ISCED level 2 may be referred to in many ways,
for example: secondary school (stage one/lower grades), junior secondary
school, middle school or junior high school. If a programme spans ISCED
levels 1 and 2, the terms elementary education or basic school (second
stage/upper grades) are often used. For international comparability
purposes, the term ‘lower secondary education’ is used to label ISCED
level 2.
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ISCED 2011 LEVEL 2: LOWER SECONDARY EDUCATION

DESCRIPTION

Definition
(§139)! Programmes at ISCED level 2 — lower secondary education - are typically designed to build on the learning
outcomes from ISCED level 1. Usually the aim is to lay the foundation for lifelong learning and human development

upon which education systems may then expand further educational opportunities. Some education systems may
offer vocational education programmes at ISCED level 2 to provide individuals with skills relevant to employment.

(§140) Programmes at this level are usually organized around a more subject-oriented curriculum, introducing
theoretical concepts across a broad range of subjects. Teachers typically have pedagogical training in specific
subjects and, more often than at ISCED level 1, a class of students may have several teachers with specialised
knowledge of the subjects they teach.

Classification criteria (§143)

Main criteria
a) Programme transition point to a more subject-oriented instruction

(§144) The boundary between ISCED level 1 and ISCED level 2 coincides with the transition point in the education
system at which subject-oriented instruction is [first] emphasised.

b) Entry requirements

(§145) This level requires the completion of ISCED level 1 or the ability to study ISCED level 2 content through a
combination of prior education as well as life and work experiences. The successful completion of ISCED level 1
or a specific level of achievement may be required for entering some or all ISCED level 2 programmes.

c) Cumulative duration since the beginning of ISCED level 1

(§146) ISCED level 2 ends after 8-11 years of education after the beginning of ISCED level 1.

Subsidiary criteria
a) Typical entry age

(§141) ISCED level 2 begins after four to seven years of ISCED level 1 education. Students enter ISCED level 2
typically between ages 10 and 13.

b) Teacher qualifications and organisation of instruction by subject teachers

(§147) The required teacher qualifications may be different at ISCED level 2 compared to ISCED level 1. Teachers
at ISCED level 2 are often qualified in one or more specific subjects, as well as in pedagogy. In addition, the
organization of instruction can differ from ISCED level 1 as there are more often several teachers for one class,
who teach their respective field or fields of specialisation.

c) Relationship with compulsory education

(§148) In many education systems with compulsory education legislation, the end of lower secondary education
coincides with the end of compulsory (general) education.
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C y di i

(§152) Two dimensions differentiate programmes at ISCED level 2.

(§153) Programme orientation:
= General; and
= Vocational.

(§154) Level completion:

= No completion of ISCED level 2: short, terminal programmes (or sequence of programmes) with a duration
of less than 2 years at ISCED level 2 or which end after less than 8 years of cumulative duration since the
beginning of ISCED level 1.

= Partial completion of ISCED level 2: programmes representing at least 2 years at ISCED level 2 and a
cumulative duration of at least 8 years since the beginning of ISCED level 1, and which are part of a sequence
of programmes at ISCED level 3 but are not the last programme in the sequence.

= Completion of ISCED level 2 without direct access to higher ISCED levels: programmes with a duration of at
least 2 years at ISCED level 2 and that end after at least 8 years cumulative duration since the beginning of
ISCED level 1 but which do not give direct access to ISCED level 3.

= Completion of ISCED level 2 with direct access to higher ISCED levels: any programmes that give direct access
to ISCED level 3 regardless of their duration at the level or their cumulative duration since the start of ISCED
level 1.

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997
The coverage of ISCED level 2 is identical in the 1997 and 2011 revisions of ISCED.

The complementary dimensions for ISCED level 2 are different in the latest version of ISCED. (§278)

a) Programme orientation

ISCED 1997 defines three types of orientation: general, pre-vocational and vocational. In ISCED 2011 there are only
two orientations at ISCED level 2: general and vocational. Programmes previously classified as pre-vocational (in
ISCED 1997) do not provide labour market-relevant qualifications and are now mainly classified as general education.
b) Level completion and programme destination

ISCED 1997 classifies programmes according to the programmes and levels to which they were designed to lead (the
programme destination). At ISCED level 2, three destinations were defined:

A = programmes giving access to upper secondary education at ISCED 1997 level 3A or 3B (i.e. programmes on a
direct pathway to tertiary education);

B = programmes giving access to upper secondary education at ISCED 1997 level 3C but not to 3A or 3B
(i.e. programmes on a pathway to post-secondary non-tertiary education only or to the labour market); and

C = programmes without direct access to upper secondary education (i.e. terminal programmes leading to the labour
market).

ISCED 2011 classifies programmes according to the type of completion of the level and access to other programmes
and levels. ISCED 1997 destinations A and B are combined into a single category in ISCED 2011: (full) completion of
ISCED 2011 level 2 with direct access to upper secondary education. ISCED 1997 destination C is sub-divided into three
categories in ISCED 2011:

= (full) completion of ISCED 2011 level 2 with no direct access to upper secondary education;
= partial completion of ISCED 2011 level 2 with no direct access to upper secondary education; and

= insufficient for level completion or partial level completion of ISCED 2011 level 2.
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GUIDELINES FOR CLASSIFYING PROGRAMMES AND QUALIFICATIONS AT ISCED LEVEL 2

Programmes at lower secondary education are designed to lay the foundation across a wide range of subjects and to
prepare children and young people for more specialised study at upper secondary and higher levels of education. The
beginning — or the end — of lower secondary education often involves a change of school for young students and also a
change in the style of instruction. Lower secondary programmes build on primary education and usually include lessons
which are more subject-oriented than at the primary level. Typically all students follow the same curriculum and have few
or no choices of the subjects to study. By the end of lower secondary education, young people are expected to have a
solid foundation in the basic subjects (usually including reading and writing, mathematics, history, geography, science
and often a second or foreign language; art, music and physical education may also be part of the curriculum).

In some education systems, programmes may be differentiated by orientation although this is more common at the
upper secondary level.

Vocational programmes, where they exist at this level, generally offer options for young people wishing to prepare for
direct entry to the labour market in low-or semi-skilled jobs (Examples Group 1). They may also be the first step of
vocational education, giving access to more advanced vocational programmes at the upper secondary level (Examples
Group 2).

However, in most education systems, the vast majority of students are enrolled in general programmes at the lower
secondary level designed to lead to upper secondary education (Examples Group 3).

ISCED level 2 also includes adult education programmes which are similar in content to the education provided at
this level (e.g. programmes which allow adults to acquire the basic skills necessary for further learning) and education
programmes for individuals with special educational needs (e.g. disabilities, difficulties or disadvantages) (Examples
Group 4).

Second chance or re-integration programmes which either review material already covered in lower secondary
programmes or provide options for young people who might otherwise leave school with no qualifications also exist
(Examples Group 5). They may also provide opportunities for young people to change streams or enter an occupation
requiring a lower secondary-level qualification for which their existing studies did not qualify them. These programmes
are classified at ISCED level 2 (§156).

Programmes also exist at this level aimed at the integration of migrants — both adult and youth (Examples Group 6).

In the past, the end of this level often coincided with the end of compulsory education, although today countries are
increasingly extending compulsory education into the upper secondary level. Lower secondary programmes last between
two and five years, with three years being the most common. Programmes at this level may be shorter than this in some
countries where a sequence of programmes within the level may exist. Sequential programmes are less common at the
lower secondary level than at upper secondary, but they may exist where a transfer between schools occurs during the
level - for example where basic schools cover eight or more grades extending beyond the primary level.

Programmes that span lower y ion and her ISCED level

Special consideration is needed for programmes that span lower secondary education and the levels before or after. In
these cases, only those grades, stages or cycles that correspond to the criteria for the respective levels (ISCED levels 1,
2 or 3) should be attributed to those levels. (§149)

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 2

As with primary education, programmes at the lower secondary level do not always lead to a final recognised
qualification — especially where lower and upper secondary education are offered in the same institution or where the
end of lower secondary education does not coincide with the end of compulsory education. Where this is the case, other
forms of formal recognition of successful completion of the programme or level may be used to determine the level of
educational attainment. This may include formal confirmation of attendance during the full final year of the programme or
the right to access higher programmes or levels.
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For the purposes of measuring educational attainment, ISCED 2011 distinguishes between full and partial completion of
lower secondary education, although partial level completion is rare at this level.

Programmes leading to full completion of lower secondary education are further sub-divided within ISCED into those
which lead to upper secondary education and those which do not. Both give rise to attainment at the lower secondary-
level. The latter group consists typically of vocational programmes often designed for students older than the theoretical
age for lower secondary education.

Partial level completion has a very specific meaning and is not synonymous with either “incomplete studies” or “some
study” at the level. A programme leading to partial level completion is one which results in a recognised qualification or
other formal confirmation by the relevant national education authorities of the successful completion of the programme.
The programme is one of a sequence of programmes within the ISCED level but is not the last programme in the sequence.
The programme also has to represent a minimum of eight years of cumulative study since the start of primary education
and at least two years of (cumulative) study within lower secondary education (Examples Group 7). Note that partial
level completion is also different from the sub-category ‘no completion of the level'. The latter refers to programmes that
do not meet the duration requirements for partial or full level completion and therefore result in educational attainment at
the level below the level of the programme (see Examples Group 8).

Partial level completion at the lower secondary level most often occurs where there is a change of school during the level.
As part of the transition process between schools, countries may have formal assessments or examinations of pupils’
progress leading to recognised successful completion of the given national programme of education.

(§159) For educational attainment, recognized qualifications from ISCED level 2 programmes which are not
considered sufficient for completion or partial completion of ISCED level 2 are classified as ISCED level 1.

(§160) Similarly, recognized qualifications from ISCED level 3 programmes which are insufficient for consideration
as completion or partial completion of ISCED level 3 are classified as ISCED level 2.

If the programme does not lead to any recognised qualifications (or if successful completion is not otherwise formally
recognised by the relevant national authorities), the concept partial level completion does not apply. In such cases,
educational attainment of ISCED level 2 can only be allocated at the end of the whole sequence of programmes when
the corresponding qualification or formal confirmation of successful completion is obtained.

Programmes at ISCED level 2 that do not give direct access to ISCED 3 and that represent fewer years of study either
since the start of primary education (i.e. less than eight) or within lower secondary education (i.e. less than two) or both
are regarded as insufficient for either partial completion or full completion of lower secondary education, and result in
educational attainment at the primary level (Examples Group 8).

Users of the classification who wish to disseminate results according to a simplified set of educational attainment
categories than are acceptable in ISCED-A may need to decide how to treat partial level completion. Depending on the
main purpose of the analyses to be made, two different approaches are possible:

() Some users may want to know what percentage of the population of interest has successfully completed each
ISCED level of education. To do this they would need to classify partial level completion at the level below the level of
study (i.e. at primary level in the case of partial completion of lower secondary education).

(i) Other users may be interested to measure at least some recognised successful study at a given level — especially
where this may represent an important transition point in the education system or first-time graduation within a given
ISCED level. They would classify partial level completion at the same ISCED level as the level of study (i.e. at the lower
secondary level in the case of partial completion of lower secondary education).

Both approaches are valid. It is for the user/analyst to decide which is the more appropriate for their circumstances. It is

recommended that treatment of the partial completion applied in the calculation of indicators on educational attainment
is indicated in metadata accompanying such statistics.
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EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 2

(§142) Programmes classified at ISCED level 2 may be referred to in many ways: secondary school (stage
one/lower grades), junior secondary school, middle school or junior high school. If a programme spans ISCED
levels 1 and 2, the terms elementary education or basic school (second stage/upper grades) are often used. For
international comparability purposes, the term ‘lower secondary education’ is used to label ISCED level 2.

Examples Group 1:
prog i for young people to prepare for direct entry to the labour market in low-
or semi-skilled jobs [ISCED-P: 251 or 253; ISCED-A: 100 or 253]

Tunisia -5 l¢o 52l (Certificate of competency). Access to this programme requires the completion of Grade 7, which
is the first grade of lower secondary education. It is a two-year vocational education programme leading to the Certificat
de Compétence (certificate of competency), which provides access only to the labour market. (ISCED-P/ISCED-A: 253)

Examples Group 2:
p! for direct labour market entry but also providing access
to upper secondary programmes [ISCED-P: 254; ISCED-A: 254]

Bulgaria - Profesionalni programi- parva stepen na profesionalna kvalifikatsiya sled 6 ili 7 klas (Vocational programme
for a first-level professional qualification after completion of Grade 6 or 7). Pupils enter this programme after completing
two years at ISCED level 2. The programme is of two- to three-years’ duration and leads to two qualifications: basic
education attainment (giving access to ISCED level 3) and a first-level professional qualification. (ISCED-P/ISCED-A: 254)

Lebanon - £:ig.// 5. i</ (Vocational aptitude). This two-year vocational programme requires the completion of at least
the first grade of lower secondary education. Upon successful completion, graduates are awarded 4sigel/ 3¢S/ 30lgas
(Certificate of vocational aptitude), which leads to the labour market in addition to higher levels of education. (ISCED-P/
ISCED-A: 254)

Netherlands — WEB-assistentenopleiding (Vocational education: training to assistant level (level 1)). These are full-time or
part-time school-based and dual-system education programmes designed for students aged 16 years and older. (Part-time
programmes are only open to students aged 18 years and older.) Full-time programmes are typically one year in duration and
lead to the MBO niv. 1: assistent (Certificate of secondary vocational education, assistant level). Successful completers may
continue studies at the upper secondary level although most enter the labour market. (ISCED-P/ISCED-A: 254)

Examples Group 3:
General programmes giving access to upper secondary education [ISCED-P: 244; ISCED-A: 244]

Australia — Secondary school: 1st stage. The first stage of secondary school lasts three or four years, depending on the
length of primary school in the state concerned, and ends with the award of the Year 10 Certificate. Students follow a
general school programme, offering the opportunity for further academic progression. (ISCED-P/ISCED-A: 244)

Egypt— é;.:/.vc v f._.\h_i:l/ (Preparatory education). This is a three-year general post-primary programme. Upon completion,
graduates are awarded the WL“S// il (Basic education certificate). Students may then proceed to either general or
vocational education programmes at the upper secondary level. (ISCED-P/ISCED-A: 244)

Germany — Sekundarbereich | mit Qualifikation fur weiterfiihrende Bildungsgénge (Lower secondary schools providing
access to general upper secondary programmes). This programme (Grades 5 to 9 or 10) following the four years of
primary school is marked by the beginning of a more subject-oriented curriculum. Successful graduates are entitled to
enter studies at upper secondary general schools (Gymnasiale Oberstufe) which prepare students to qualify for ISCED 6
or 7 programmes. (ISCED-P/ISCED-A: 244)

India - Upper primary (Grades VI to VIIl). Access to this three-year general education programme requires a primary
certificate, which is granted on the successful completion of the six-year primary education programme (ISCED 1).
Graduates from upper primary education receive the upper primary certificate, which provides access to the high school
programme (ISCED 8). (ISCDED-P/ISCED-A: 244).
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Slovenia — Osnovno$olsko izobraZevanje (7.-9. razred) (Basic education (Grades 7 to 9)). This is a three-year programme
leading to the Zakljuc¢no spricevalo (osnovne sole) (Certificate of completion of basic compulsory school) which gives
direct access to programmes in upper secondary education. Students enter the programme having successfully
completed primary education, typically at the age of 12. (ISCED-P /ISCED-A: 244)

Solomon Islands — Junior Secondary Education (Forms 1-3) This is a three-year general education programme starting after
the successful completion of Standard 6 (which marks the end of primary education). At the end of the programme, students
take the National Form 3 Examination (NF3) which gives access to upper secondary education. (ISCED-P/ISCED-A: 244)

Examples Group 4:
Adult education which provides the basic skills necessary for further learning and ISCED level 2 programmes
for students with special educational needs [ISCED-P: 243, 244, 253 or 254; ISCED-A: 243, 244, 253 or 254]

(Flemish C ity) — Buitengewoon secundair onderwijs — opleidingsvorm 1 en 2 (Special secondary
education — types 1 and 2). This programme is aimed at children who need special help, temporarily or permanently.
In special secondary education, education is organised in accordance with the type of disability and the possibilities of
the pupil. Education type 1 provides social education aimed at the integration of the pupil in a sheltered environment.
Education type 2 provides general and social education and training for work aimed at the pupils’ integration in a
sheltered living and working environment. (ISCED-P/ISCED-A: 253)

Germany - Sekundarbereich |, Abendschulen (Lower secondary evening schools). This programme (of one to two years of
duration) is intended for adults with no or low ISCED level 2 qualifications (e.g. Hauptschulabschluss) who want to obtain a
higher qualification at the lower secondary level (mostly Mittlerer Schulabschluss). (ISCED-P/ISCED-A: 244)

Kuwait — LS/ 4l siell 4la sl (Adult intermediate stage). This formal adult education programme normally targets
adults aged 15 years and older who have completed primary education. Similarly to the initial intermediate stage (lower
secondary), the programme has a theoretical duration of four years. Upon successful completion, graduates can proceed
to upper secondary adult education programmes. (ISCED-P/ISCED-A: 244)

Mexico — Capacitacion para el trabajo (Lower secondary job training). The typical duration of these programmes is two years,
although there are also longer or shorter programmes. Students in this programme are commonly adults. The programme is
oriented to train persons (15 years and older) to introduce them to the world of work. (ISCED-P/ISCED-A: 243).

Examples Group 5:
Second chance or reil gl for who have not yet completed lower secondary
education [ISCED -P: 243, 244, 253 or 254; ISCED-A: 243, 244, 253 or 254]

Ireland - Youthreach (Foundation Level). This is a two-year general programme designed for those who leave school
with no qualifications. Certification is available at a range of levels, including a Junior Certificate at the lower secondary-
level. (ISCED-P/ISCED-A 244)

Morocco — awasill s siwe - igall (p +<ilI (Professional training: specialisation level). Access to this programme is
open to students at the level of the sixth grade of primary education who are at least 15 years of age. This two-year
programme prepares students to join the labour market. In addition, it provides access to programmes at higher levels
of education (ISCED 3). ISCED-P/ISCED-A: 254)

Slovak Republic2 - Praktické $kola (Practical school). This is a one- to three-year general programme providing education
and training for simple work activities designed to give a second chance to young people who have already attended
a full cycle of lower secondary education. Entrants are typically aged 15 years or older. The content is not sufficiently
complex to be classified at the upper secondary level. It leads to a Vysvedcenie (Certificate). ISCED-P/ISCED-A: 243)

Examples Group 6:
for the i of n
[ISCED-P 241, 243, 244, 253 or 254; ISCED-A: 100, 243 244, 253 or 254]

(Flemish Ci ity) — Onthaalklas voor anderstalige nieuwkomers (Reception class for immigrants).
Reception education is aimed at students who hardly speak any Dutch and who recently arrived in Belgium. The main
goal is to learn Dutch and to integrate participants into the type of secondary education and discipline (field of study)
that most closely matches their individual capabilities. The curriculum of the reception year is very much focused on the
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acquisition of Dutch. A person can enter the reception class when he/she meets the following criteria: 1) on 31 December
after the start of the school year, being at least 12 years old and not older than 18 years old; 2) being a recent immigrant
(maximum one year of residence in Belgium); 3) having a mother tongue or language at home that is not Dutch; 4) having
insufficient knowledge of Dutch to follow the lessons in mainstream education; and 5) maximum nine months of being
enrolled in a school with Dutch as the main instruction language. (ISCED-P: 241; ISCED-A: 100)

Luxembourg — Classes d’accueil (ACCU) (12-15 ans) and Classes d'insertion pour jeunes adultes (CLIJA) (16-17 ans)
(Welcome classes for 12- to 15-year-olds and 16- to 17-year-olds respectively). These are one-year general programmes
intended to prepare young people newly arrived from abroad to enter the regular school system either at the lower
secondary level (Classes d’accueil (ACCU) (12-15 ans)) or at the upper secondary level (Classes d’insertion pour jeunes
adultes (CLIJA) (16-17 ans)). (ISCED-P: 241/ISCED-A: 100 and ISCED-P/ISCED-A: 244 respectively)

Norway - Introduksjonsordning og oppleering | norsk og samfunnskunnskap for nyankomne innvandrere (Introduction
programme to Norwegian language and social conditions for new immigrants). This is a programme of up to two years’
duration leading to the Fullfert introduksjonsprogram (Certificate in Norwegian language and civic studies for adult
immigrants). It does not provide access to higher levels of education. (ISCED-P: 241; ISCED-A: 100).

Examples Group 7:
and ificati ing in partial level completion [ISCED-P: 242 or 252; ISCED-A: 242 or 252]

Lithuania — Profesinio mokymo programa, skirta asmenims, neturintiems pagrindinio i$silavinimo (Vocational education
programmes for persons without basic education). After completion of primary education, students may enter this two-
year programme leading to a vocational qualification certificate which allows students to continue education in other
lower secondary programmes, giving at the end access to the upper secondary level. ISCED-P/ISCED-A: 252)

Examples Group 8:
Programmes at ISCED level 2 i ient for level i with
of ISCED level 1 [ISCED-P: 241 or 251; ISCED A: 100]

Algeria— aiial igall oy s<ill (Specialised vocational training). This one-year programme is designed to prepare young
adolescents for direct access to the labour market. Access to the programme is available to young people aged at
least 11 years who are able to read and write. Upon completing the programme, graduates receive a leaving certificate,
which is locally considered higher than primary education but less than lower secondary. The programme is considered
insufficient for ISCED 2 completion. (ISCED-P: 251; ISCED-A: 100)

Estonia — Péhihariduse néudeta kutsedpe (Vocational education for persons who do not have basic education and who
have exceeded the age of compulsory school attendance). The entrance age to this programme is around 17 to19 years
and its duration is of half to two and a half years. The entry requirement to this programme is completion of ISCED 1.
Graduates obtain a vocational education institution leaving certificate which is considered beyond ISCED level 1 but is
insufficient for classification as an ISCED level 2 qualification. (ISCED-P: 251; ISCED-A: 100)

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

2. The UNESCO Institute of Statistics (UIS) and the European Union (EU) use “Slovakia” as the official name of “Slovak Republic”.
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Chapter 5

ISCED 2011 level 3:

Upper secondary education

Programmes at the upper secondary education level are more specialised
than those at lower secondary and offer students more choices and diverse
pathways for completing their secondary education. The range of subjects
studied by a single student tends to be narrower than at lower levels of
education, but the content is more complex and the study more in-depth.
Programmes offered are differentiated by orientation and often by broad
subject groups.

Programmes classified at ISCED level 3 may be referred to in many ways,
for example: secondary school (stage two/upper grades), senior secondary
school or (senior) high school. For international comparability purposes, the
term ‘upper secondary education’ is used to label ISCED level 3.
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DESCRIPTION

Definition

(§162)" Programmes at ISCED level 3 — upper secondary education — are typically designed to complete
secondary education in preparation for tertiary education or provide skills relevant to employment, or both.

(§1683) Programmes at this level offer students more varied, specialised and in-depth instruction than programmes
at ISCED level 2. They are more differentiated, with an increased range of options and streams available. Teachers
are often highly qualified in the subjects they teach, particularly in the higher grades.

Classification criteria (§166)

Main criteria

a. Content

(§167) Programmes which form the second/final stage of secondary education may be either general or vocational
programmes. Some of these programmes allow direct access to ISCED level 4, and/or level 5, 6 or 7.

b. Entry requirements

(§168) ISCED level 3 requires the completion of lower secondary education (ISCED level 2) or the ability to handle
ISCED level 3 content through a combination of prior education as well as life and work experiences. A specific
ISCED level 2 qualification or a specific level of achievement may be required for entering some or all ISCED
level 3 programmes.

¢) Cumulative duration since the beginning of ISCED level 1

(§164) ISCED level 3 begins after 8-11 years of education since the beginning of ISCED level 1. Pupils enter
this level typically between ages 14 and 16. ISCED level 3 programmes usually end 12 or 13 years after the
beginning of ISCED level 1 (or around age 17 or 18), with 12 years being the most widespread cumulative
duration. However, exit from upper secondary education may range across education systems from usually 11 to
13 years of education since the beginning of ISCED level 1.

Subsidiary criteria

a) Programme transition point

(§169) The transition from ISCED level 2 to ISCED level 3 coincides with the transition point in an education
system at which programmes offer students more varied, specialised and in-depth instruction in specific subjects
or fields. Typically programmes are more differentiated, and an increased range of options and streams are
available.

b) Teacher qualifications

(§170) Standards for teacher qualifications may be different at ISCED level 3 compared to ISCED level 2.
In addition to pedagogical training, teachers may be more qualified with respect to the subject matter they
teach.
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(§174) Two dimensions differentiate programmes at ISCED level 3.

(§175) Programme orientation:
= General; and
= Vocational.

(§176) Level completion:

= No completion of ISCED level 3: short, terminal programmes (or sequence of programmes) with a duration
of less than 2 years at ISCED level 3 or which end after less than 11 years of cumulative duration since the
beginning of ISCED level 1.

= Partial completion of ISCED level 3: programmes representing at least 2 years at ISCED level 3 and a cumulative
duration of at least 11 years since the beginning of ISCED level 1, and which are part of a sequence of
programmes at ISCED level 3 but are not the last programme in the sequence.

= Completion of ISCED level 3 without direct access to first tertiary programmes at ISCED level 5, 6 or 7:
programmes with duration of at least 2 years at ISCED level 3 and that end after at least 11 years cumulative
duration since the beginning of ISCED level 1. These programmes may be terminal or give direct access to
ISCED level 4 only.

= Completion of ISCED level 3 with direct access to first tertiary programmes at ISCED level 5, 6 or 7: any
programmes that give direct access to first tertiary programmes at ISCED level 5, 6 or 7 regardless of their
duration at level 3 or their cumulative duration since the start of ISCED level 1.

(§178) This level can include some second-cycle vocational programmes in cases where the transition points at
the end of the second cycle correspond to transition points between levels in other, mainly general, pathways
offered in the system.

(§179) This level also includes upper secondary-level second chance or re-integration programmes. Such
programmes usually target individuals who:

= left school before completing upper secondary education, allowing them to re-enter the education system and
complete upper secondary education; or

= completed upper secondary education but wish to enter a programme or occupation for which they are not
yet qualified.

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

The coverage of ISCED level 3 is virtually identical in the 1997 and 2011 versions of ISCED, with the following exception
included in ISCED 1997 level 4:

(§190) Programmes designed to review the content of ISCED level 3 programmes — for example, with the
aim of preparing students for tertiary education entrance examinations — should be included in ISCED [2011]
level 3.

The complementary dimensions for ISCED level 3 are different in the latest version of ISCED. (§278)

a) Programme orientation

ISCED 1997 defines three types of orientation: general, pre-vocational and vocational. In ISCED 2011 there are only two
orientations at ISCED level 3: general and vocational. Programmes previously classified as pre-vocational (in ISCED 1997)
do not provide labour market-relevant qualifications and are now mainly classified as general education
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b) Level completion and programme destination
ISCED 1997 classified programmes according to the programmes and levels to which they were designed to lead (the
programme destination). At ISCED level 3, three destinations were defined:
A = programmes giving access to tertiary education at ISCED 1997 level 5A (i.e. programmes on a direct pathway
to doctoral or equivalent programmes);
B = programmes giving access to tertiary education at ISCED 1997 level 5B but not to 5A (i.e. programmes giving
access to more professionally-oriented tertiary education); and
C = programmes without direct access to tertiary education (i.e. terminal programmes or programmes giving access
to other programmes at ISCED 1997 levels 3 or 4 only).

ISCED 2011 classifies programmes according to the type of completion of the level and access to other programmes
and levels. ISCED 1997 destinations A and B are combined into a single category in ISCED 2011: (ful) completion
of ISCED 2011 level 3 with direct access to tertiary education. ISCED 1997 destination C is sub-divided into three
categories in ISCED 2011:

= (full) completion of ISCED 2011 level 3 with no direct access to tertiary education;

= partial completion of ISCED 2011 level 3 with no direct access to post-secondary education; and

= insufficient for level completion or partial level completion of ISCED 2011 level 3.

GUIDELINES FOR CLASSIFYING PROGRAMMES AND QUALIFICATIONS AT ISCED LEVEL 3
Programmes at the upper secondary level are more specialised than those at lower secondary and offer students more
choices and diverse pathways for completing their secondary education (§163). The range of subjects studied by a
single student tends to be narrower than at lower levels of education, but the content is more complex and the study
more in-depth.

Programmes offered are differentiated by orientation (§167) and often by broad subject groups.

General programmes are usually designed for students planning to continue to academic or professional studies at the
tertiary level. Students will often begin to specialise in specific fields, such as the sciences, humanities or social sciences,
even if they are expected to continue to take some courses in basic subjects like the national language, mathematics
and, perhaps, a foreign language. The successful completion of these programmes is nearly always the entry requirement
for first degrees at university or equivalent level (Examples Group 1). There can also be general programmes at ISCED
level 3 which do not provide access to tertiary education, but these are comparatively rare. An example has, however,
been included in Examples Group 10.

In some countries, the entry requirements for ISCED level 6 programmes are different from those for ISCED level 5.
Where this is the case, both qualifications should be classified in ISCED level 3.

Vocational programmes exist both to offer options to young people who might otherwise leave school without any
qualifications from an upper secondary programme (Examples Group 2) as well as for those wishing to prepare for
skilled worker and/or technician-level jobs (Examples Group 3).

Second chance or re-integration programmes which either review material already covered in upper secondary
programmes (Examples Group 4) or provide opportunities for young people to change streams or enter an occupation
requiring an upper secondary-level attainment or qualification for which their existing studies did not qualify them
(Examples Group 5) are classified at ISCED level 3 (§179).

By contrast, programmes following successful completion of upper secondary education which are either designed to
broaden the options for progression to the tertiary level or are second-cycle vocational programmes should be classified
at ISCED level 4 (§185). Second-cycle vocational programmes which run in parallel to other programmes at the upper
secondary level (mostly general programmes) should be normally classified at ISCED level 3 (§179).

Upper secondary education lasts between two and five years, with three years being the most common. Programmes
at this level may be shorter than this in some countries where a sequence of programmes within the level may exist,
each leading to a different nationally-recognised qualification. Sequential programmes at the upper secondary level may
exist where the end of compulsory education occurs within upper secondary education or where there are common
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exit points from education during the level which need to be documented by a recognised qualification (for example, in
order to seek employment or further training). Where such a sequence exists, it is most commonly a sequence of general
programmes though a vocational sequence is also possible (Examples Group 7).

Programmes that span upper dary ion and ther ISCED level

Special consideration is needed for programmes that span upper secondary education and the levels before or after. In
these cases, only those grades, stages or cycles that correspond to the criteria for the respective levels (ISCED levels 2,
3, 4 or 5) should be attributed to those levels. (§171)

(§173) If the theoretical duration of a vocational ISCED level 3 programme is two or more years longer than
the theoretical duration of a general ISCED level 3 programme in the same education system, the programme
should be regarded as spanning upper secondary education (ISCED level 3) and post-secondary non-tertiary
education (ISCED level 4) or short-cycle tertiary education (ISCED level 5). The grades, stages or cycles which
extend beyond the general ISCED level 3 programme should be classified as ISCED level 4 or 5 depending on
the complexity of their content. (Examples Group 6).

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 3

For the purposes of measuring educational attainment, ISCED 2011 distinguishes between full and partial completion of
upper secondary education.

Partial level completion has a very specific meaning and is not synonymous with either “incomplete studies” or “some
study” at the level. A programme leading to “partial level completion” is one which results in a qualification recognised by
the relevant national education authorities which is awarded to successful completers of the programme at a specified
point within the sequence of programmes but is not equivalent to the qualification conferred by successful completion
of the full sequence. The programme is one of a sequence of programmes within the ISCED level but is not the last
programme in the sequence. The programme also has to represent a minimum of eleven years of cumulative study since
the start of primary education and at least two years of (cumulative) study within upper secondary education (Examples
Group 7). Note that partial level completion is also different from the sub-category no completion of the level. The latter
refers to programmes that do not meet the duration requirements for partial or full level completion and therefore result
in an educational attainment at the level below the level of the programme (see Examples Group 9).

(§182) For educational attainment, recognized qualifications from ISCED level 3 programmes which are not
considered as sufficient for ISCED level 3 completion [or partial completion] are classified as ISCED level 2.

(§183) Similarly, recognized qualifications from ISCED level 4 programmes which are insufficient for consideration
as ISCED level 4 completion are classified as ISCED level 3.

If the programme does not lead to any recognised qualifications (or if successful completion is not otherwise formally
recognised by the relevant national authorities), the concept partial level completion does not apply. In such cases,
educational attainment of ISCED level 3 can only be allocated at the end of the whole sequence of programmes when
the corresponding qualification is obtained.

Programmes at ISCED level 3 that do not give direct access to a higher ISCED level and that represent fewer years of
study either since the start of primary education (i.e. less than eleven) or within upper secondary education (i.e. less
than two) or both are regarded as insufficient for either partial completion or full completion of upper secondary education,
and result in educational attainment at the lower secondary level (Examples Group 8).

Vocational programmes leading to full completion of upper secondary education are further sub-divided within ISCED
into those which lead to tertiary education (Examples Group 9) and those which do not (Examples Group 10). Both
give rise to attainment at the upper secondary level. The latter group of programmes may or may not give access to
post-secondary non-tertiary education.
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In some cases a programme can lead to several different qualifications. The programme itself should be classified
according to the characteristics of the qualification granting the most access to further studies thereafter. The educational
attainment of persons who have completed such a programme should be determined with respect to the highest
qualification that is awarded to the individual (Examples Group 11).

Users of the classification who wish to disseminate results according to a simplified set of educational attainment
categories than are acceptable in ISCED-A (i.e. at 1-digit ISCED level) may need to decide how to treat partial level
completion. Depending on the main purpose of the analyses to be made, two different approaches are possible:

i) Some users may want to know what percentage of the population of interest has successfully completed each
ISCED level of education (in the case of sequential programmes successful completion of the final programme in the
sequence within the ISCED level). To do this they would need to classify partial level completion at the level below the
level of study (i.e. at lower secondary level in the case of partial completion of upper secondary education).

Other users may be interested to measure at least some recognised successful study at a given level — especially
where this may represent a potential exit point from the education system or “first-time” graduation within a given
ISCED level. They would classify partial level completion at the same ISCED level as the level of study (i.e. at the upper
secondary level in the case of partial completion of upper secondary education).

Both approaches are valid. It is for the user/analyst to decide which is the more appropriate for their circumstances. It is
recommended that treatment of the partial completion applied in the calculation of indicators on educational attainment
is indicated in metadata accompanying such statistics.

EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 3

(§165) Programmes classified at ISCED level 3 may be referred to in many ways: secondary school (stage two/
upper grades), senior secondary school, or (senior) high school. For international comparability purposes the term
“upper secondary education” is used to label ISCED level 3.

Examples Group 1:
General programmes giving access to first degree programmes at tertiary level (ISCED 2011 levels 6 or 7)
[ISCED-P: 344; ISCED-A: 344]

Egypt — 4ule// 4,4l (General secondary). This general secondary education programme requires the possession
of Q_.auj// leill 5045 (Basic education certificate), which is awarded upon successful completion of basic education
(ISCED 2). The general secondary programme lasts three years, after which the graduates are awarded the general
secondary certificate which gives access to higher levels of education including tertiary and non-tertiary education.
(ISCED-P/ ISCED-A: 344)

Estonia - Uldkeskharidus (General secondary education). This is a three-year programme leading to the general upper
secondary leaving certificate which gives direct access to programmes Bakalaureusedpe (Bachelor’s study programmes).
Students enter the programme having successfully completed lower secondary education typically at the age of 16 years.
(ISCED-P/ISCED-A: 344)

France - Enseignement de second cycle général du second degré conduisant au baccalauréat général ou technologique
ou au brevet de technicien (Secondary general education (second cycle), preparing towards a Bac général, technologique
or Brevet de technicien). This is a three-year programme following successful completion of lower secondary education.
It is the typical route to tertiary education and nearly all holders of these qualifications continue to such programmes of
study. (ISCED-P/ISCED-A: 344)

Germany - Allgemeinbildende Programme im Sekundarbereich Il (Upper secondary schools, general). These are three-
year upper secondary general programmes (Gymnasiale Oberstufe), comprising Grades 10 to 12 or 11 to 13, which lead to
the Hochschulreife (university entrance qualification). Such programmes in Gymnasium (including Berufliches Gymnasium),
Integrierte Gesamtschule or Freie Waldorfschule (grammar, comprehensive or Waldorf schools) are attended by students
who have earned the Mittlerer Schulabschluss (lower secondary certificate with access to upper secondary). Successful
graduates of these programmes are entitled to enter ISCED level 6 or 7 programmes. (ISCED-P/ISCED-A: 344)
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Saudi Arabia — de/‘:_;)JL?J/r,,\LJI (General secondary education). This is a three-year full-time general education
programme that requires the completion of intermediate education (ISCED 2). On completion of the programme,
graduates are awarded the national general secondary certificate, which leads to tertiary education. (ISCED-P/ ISCED-A:
344)

Swaziland - Senior Secondary Certificate. This is a two-year upper secondary programme offered to lower secondary
graduates which gives direct access to all post-secondary programmes. The official entrance age is 16 years. (ISCED-P/
ISCED-A: 344)

Switzerland - Gymnasiale Maturitat, maturité gymnasiale, maturita (Schools leading to the school-leaving certificate).
These are 3.5-year general programmes designed for young people who have successfully completed lower secondary
education and wish to continue their studies at university level. It prepares them for the university entrance exam.
(ISCED-P/ISCED-A: 344)

Examples Group 2:
for young people wishing to enter the labour market directly
or who might othemlse leave school without any qualifications from an upper secondary programme
[ISCED-P: 3510r 353; ISCED-A: 254 or 353]

Bulgaria — Profesionalni programi — parva stepen na profesionalna kvalifikatsiya sled 8 klas (TVET programmes after
completion of the 8th grade leading to a first-level professional qualification). These are two-year vocational programmes
after completion of lower secondary education leading to Profesionalni programi- parva stepen na profesionaina
kvalifikatsiya (First-level professional qualification). The programmes do not lead to the upper secondary school-leaving
certificate — Sredno obrazovanie — which gives direct access to tertiary education. Since the programme represents only
ten years of study since the start of primary education, it is insufficient for completion or partial completion of ISCED
level 3. (ISCED-P: 351; ISCED-A: 254)

Slovenia - NiZje poklicno izobraZzevanje (Short-term vocational upper secondary education). This is a two- to three-year
vocational programme designed for young people who have successfully completed nine years of basic (compulsory)
education or who have completed a modified education programme for children with special educational needs. The
programme is also available to those who have attended basic school for nine years but failed to complete it successfully
(i.e. they have satisfied the “basic school obligation”). According to the law, these programmes last from two to three
years, ending with a final exam. Students’ general knowledge acquired in the last years of basic school is reinforced,
whilst new general and vocational knowledge and qualifications for simple jobs are gained. (ISCED-P/ISCED-A: 353)

Examples Group 3:
P g for skilled worker or technician-level jobs
[ISCED-| P 353 or 354; ISCED-A: 353 or 354]

Australia — Certificate /ll. These are advanced vocational courses for recognised trades, technicians and other skilled
professions. There are no formal minimum entry requirements but young people entering the programme are typically
aged 15 or 16 years. These programmes typically have a duration of 1 to 2 years at ISCED level 3 or 14 to 15 years since
the start of ISCED level 1. Successful completers do not have access to tertiary education but may enter Certificate IV
programmes at ISCED 2011 level 4 or enter the labour market. (ISCED-P/ISCED-A: 353)

France - Enseignement de second cycle professionnel des écoles sociales conduisant aux diplémes de moniteurs
éducateurs et équivalents (Vocational secondary education (second cycle) in health and care schools preparing for
qualifications of Moniteur éducateur (and equivalent)). These are two-year vocational programmes in certain social
services (e.g. moniteur éducateur, technicien de I'intervention sociale et familiale - instructor-educator, social and family
intervention professional) designed for older students who have successfully completed lower secondary education. The
resulting qualifications are equivalent to the baccalauréat and give access to programmes at the tertiary level. (ISCED-P/
ISCED-A: 354)

France - Enseignement de second cycle professionnel du second degré conduisant au Baccalauréat Professionnel
ou équivalent (Vocational secondary education (second cycle) preparing for the Bac Professionnel). This programme
of three years takes place mainly in an educational/training institution but includes training periods in an enterprise and
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prepares participants to enter working life. It is also possible to earn the Bac professionnel by apprenticeship, with
instructional time shared between an educational/training institution and an enterprise. The qualification gives direct
access to the labour market. A minority of graduates continue to higher studies mainly to earn the Brevet de technicien
supérieur (BTS) (Advanced Technician Diploma) at ISCED level 5. (ISCED-P/ISCED-A: 354)

Germany — Berufsschulen (Duales System) Erstausbildung (Vocational Schools (Dual System) Training). This is a 2-,
3- or 3.5-year special form of apprenticeship which comprises education and training both at a vocational school and
in an enterprise. In the majority of cases the duration is three years. Students must have completed ISCED level 2.
The programme leads to a Lehrabschluss (Qualification of the Dual System). Graduates qualify for Fachoberschulen
(one year), Fachschulen or for entry into the labour market. (ISCED-P/ISCED-A: 354)

Lebanon — 4./l 4, 4iLil/ (vocational secondary). This programme requires the completion of ISCED 2 (either general or
vocational) and it lasts three years on a full-time basis. Normally participants are aged between 15 and 17 years. This
vocational secondary programme, which is considered as full completion of ISCED 2011 level 3, does not provide any
direct access to a higher ISCED level. (ISCED-P/ISCED-A: 353)

Slovak Republic? - Streda odborna skola - $tudium s maturity (Specialised secondary school - leading to the maturita).
This is a four-year programme providing both general education and vocational training oriented towards execution of
more demanding professional activities. Successful completers receive both a general qualification — Vysvedcenie o
maturitnej sktiske (maturita) — and a vocational qualification — Vyucny list (apprenticeship certificate) — and may proceed
either to tertiary education or to the labour market. (ISCED-P/ISCED-A: 354)

Examples Group 4:
Programmes designed to review the content of ISCED level 3 programmes - for example, with the aim
of preparing for tertiary i inati [ISCED-P: 344 or 354; ISCED-A: 344 or 354]

Australia — Enabling courses. These are short (less than one year) bridging or supplementary programmes provided by
universities to disadvantaged students who need additional preparation prior to commencing a formal award course or
for university students to strengthen their backgrounds in a particular field of study. The programmes are designed to
reinforce studies already undertaken at the upper secondary level to ensure that participants are fully prepared to begin
their studies at the tertiary level. (ISCED-P/ISCED-A: 344)

Examples Group 5:
Second chance or reil ion prog for who have not yet completed upper secondary
education [ISCED-P: 343, 344, 353 or 354; ISCED-A: 343, 344, 353 or 354]

Morocco — idi (s siua v_@.ql/ x5Sl (Vocational training: technician level). This two-year vocational programme is
offered to students who reached the last grade of upper general secondary education. It gives a second chance to those
who wish to change to the vocational track. By the end of the programme, graduates are awarded a ;ﬁf,_bd (technical
diploma), which provides direct access only to the labour market. (ISCED-P/ISCED-A: 353)

Netherlands — VAVO-HAVO en VAVO-VWO (Senior general secondary education for adults). These are one- to three-year
part-time programmes leading to the hoger algemeen voortgezet onderwijs (HAVO) and voorbereidend wetenschappelijk
onderwijs (VWO) qualifications which give direct access to programmes at the tertiary level. They are second chance
programmes and are the part-time counterparts of the full-time initial programmes of two years for HAVO and three years
for VWO. Entry requirements are completion of lower secondary education. The adult programmes lead to the same
qualifications as the initial programmes but with a somewhat older entry age, typically 18 instead of 16 years. (ISCED-P/
ISCED-A: 344)

Slovenia - Poklicni tecaj in poklicna matura (Vocational course leading to vocational Matura). This is a one-year vocational
course providing a bridge between general and vocational education. It allows graduates from general, classical and
other gymnasiums (or those who have finished the final year of these programmes without passing the general Matura
examination) to obtain an initial vocational qualification. Vocational courses leading to the vocational Matura examination,
as a rule, lead to the same qualifications as four-year technical upper secondary programmes which give access to
tertiary education as well as to the labour market. (ISCED-P/ISCED-A: 354)
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Examples Group 6:
Programmes that span ISCED level 3 and another ISCED level

Austria - Berufsbildende héhere Schule (Higher technical and vocational college). Five-year vocational programme spanning
ISCED level 3 (years 1 to 3) and ISCED level 5 (years 4 to 5). The entry requirement for this programme is lower secondary
education. The successful completion of the third year is equivalent to a secondary vocational qualification (ISCED level 3)
and the final qualification (after five years) is directly equivalent to other qualifications classified at ISCED level 5. It also gives
credit for transfer into programmes at ISCED levels 6 or 7 in related fields. The programme qualifies students to exercise a
higher-level occupation in the fields of engineering, trade, arts and crafts, tourism, commerce, domestic services, teaching
in kindergarten and others. (Years 1 to 3: ISCED-P/ISCED-A: 354; Years 4 to 5: ISCED-P: 554; ISCED-A: 550)

K —Te u no Kaopos no b MEXHUUECKO20
u obeayacusaroweco mpyoa (Technical and vocational training in technical professions). These are three- to four-year
programmes following the completion of lower secondary education. They are designed to train skilled workers and
provide them with both the certificate of upper secondary level completion (ammecmam 06 o6uen cpeonem obpazosanuu)
aﬂer the first two years and a technical and vocational d\ploma with a technical qualification (Quniom o mexnuueckom u
following the completion of the third or fourth
years. These programmes span \SCED levels 3 and 4 with the first two years classified at ISCED level 3 and the third and
fourth years at ISCED level 4. (Years 1 to 2: ISCED-P/ISCED-A: 353; Years 3 to 4: ISCED-P/ISCED-A: 454)

K - Te u npogecc no P 36ena u
npedycmampusaioujue 06idoenue Clo*CHbIMU (L‘ MeCHbLMU) b u np pabom
60 6cex u i O ‘meio (Technical

and vocational training of middle managers including mastering complex professions and skills involving a high level
of technology). These are four- to five-year programmes following the completion of lower secondary education. The
programmes are designed to provide participants with professional knowledge and skills for professions that require
some education at tertiary level. They offer both the certificate of upper secondary level completion (ammecmam 06 o6wem
cpednem obpasosanuu) after the first two years and a technical and vocal\onal d|ploma W\lh a professional qualification
(Ounnom o mexi u npogpecci b following the
completion of the fourth or fifth years. These programmes span ISCED levels 3 and 5 with the first two years classified
at ISCED level 3, and the third to fifth years at ISCED level 5. (Years 1 to 2: ISCED-P/ISCED-A: 354; Years 3 to 4/5:
ISCED-P: 554; ISCED-A: 550)

Examples Group 7:
Programmes leading to partial level (or in partial level completion)
[ISCED-P: 342 or 352; ISCED-A: 342 or 352]

Former Yugoslav Republic of Macedonia® - Strucno osposobuvanje (Vocational training). This is a two-year
vocational programme after the end of lower secondary education. Successful completers are awarded a diploma
and may continue their studies in the three-year or four-year vocational programmes at the upper secondary level
(Sredno obrazovanie - redovno or Sredno obrazovanie — redovno strucno). The latter programme gives direct access to
tertiary education. The two-year vocational training programme is designed to give access to other programmes at the
upper secondary education level and is therefore part of a sequence of programmes within the ISCED level. ISCED-P/
ISCED-A: 352)

Lithuania — Profesinio mokymo programa, skirta asmenims, turintiems pagrindinj issilavinima ir nesiekiantiems vidurinio
issilavinimo (Vocational education programmes for persons with basic education who are not trying to obtain the maturity
certificate — Brandos atestatas — at the end of secondary education). These are two-year programmes designed for
successful completers of lower secondary education leading only to a vocational qualification certificate (Profesinés
kvalifikacijos paZymejimas). Successful completers of this programme can continue to the three-year vocational
programme (Profesinio mokymo programa, skirta asmenims, turintiems pagrindinj issilavinima ir siekiantiems vidurinio
isilavinimo) leading also to the maturity certificate (Brandos atestatas). Although  the successful completers of the two-
year vocational programme can already join the labour market, the programme is designed to give access to another
programme which completes upper secondary education. The two-year programme can thus be treated as part of a
sequence of programmes within the ISCED level. (ISCED-P/ISCED-A: 352)
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Malaysia — Menengah Atas (Upper secondary). This is a two-year upper secondary general programme following the
completion of lower secondary education. At the end of form 5, the last grade of this programme, students take the
Malaysian certificate of education examination (Sjjil Pelajaran Malaysia (SPM)) leading to Pra Universiti, which is a two-
year upper secondary programme leading to tertiary education. The SPM is taken after 11 years of education since the
start of ISCED level 1. ISCED-P/ISCED-A: 342)

United Kingdom - General Certificate of Secondary Education (GCSE). This is a two-year general programme after the
end of lower secondary education. Until recently it marked the end of compulsory education in the country and hence
was the first major exit point from the education system. Students study a number of GCSEs - typically 8 to 10 - in
different subjects, each of which is separately assessed both via coursework and terminal examinations. Each subject is
assigned a grade from A* (the highest) to G (the lowest) or U (unspecified) in the case of failure. The country considers
that five or more subjects passed at grades A*-C represents successful partial level completion of the upper secondary-
level. This is the typical minimum entry requirement to further studies at the upper secondary level - either vocational or
general — giving access to tertiary education and/or specific occupations in the labour market. The GCSE programme is
in a sequence within the ISCED level and is not the last in the sequence. It represents eleven years of study since the start
of primary education and two years of study in upper secondary education. Five or more “passes” at high grades covers
a reasonable range of the upper secondary curriculum and therefore is considered as a recognised qualification. The
qualification does not give access either to post-secondary non-tertiary or to tertiary education. (ISCED-P/ISCED-A: 342)

Examples Group 8:
Programmes at ISCED level 3 insufficient for level completion or partial level completion therefore leading
to educational attainment at ISCED level 2 [ISCED-P: 341 or 351; ISCED-A: 244 or 254]

Bangladesh — Secondary school vocational certificate. This is a two-year vocational programme that requires the
completion of Junior Secondary (ISCED level 2). By the end of the programme, which is offered in both public and non-
governmental technical schools and colleges, graduates receive the Secondary School Vocational Certificate (SSC-Voc).
The cumulative duration since the start of ISCED level 1 is only ten years. The programme is therefore insufficient for level
completion or partial level completion of ISCED level 3. (ISCED-P: 351; ISCED-A: 254)

Bulgaria - Profesionalno obuchenie za vazrastni - treta stepen PK (Vocational training for adults - third level professional
qualification).This vocational programme foreseen for adults has a duration of 1.5-years. It is designed to lead to direct
entry to the labour market. (ISCED-P: 351; ISCED-A: 254)

New Zealand - Year 11 — National Certificate of Educational Achievement 1 (NCEA 1). This is the first of three sequential
one-year general programmes which make up the typical general pathway within upper secondary education. The
NCEA 1 marks the first major exit point from the education system. The NCEA 1 is part of a sequence of programmes
representing eleven years of study since the start of primary education but only one year of study in upper secondary
education. The qualification does not give access either to post-secondary non-tertiary or to tertiary education.
(ISCED-P: 341; ISCED-A: 244)

Zambia - Trade Test Level Il Certificate. This vocational programme is offered to learners who complete lower secondary
education and have at least one year's working experience or learners who hold a primary education certificate and have
at least three years’ working experience. The duration of the programme varies from six months to one year which is
insufficient for ISCED 3 level completion. (ISCED-P: 351; ISCED-A: 254)

Examples Group 9:
giving access to tertiary education [ISCED-P: 354; ISCED-A: 354]

Japan - Koutou senmon gakko (Colleges of Technology, years 1-3). Entrance into Koutou senmon gakko is possible
after completion of compulsory education. The purpose of the programme is to nurture promising practical engineers
and to study general education through a five-year programme (first 3 years: ISCED-P 354, fourth and fifth years:
ISCED-P 554). Most of the students who have completed the first three years of Koutou senmon gakko will advance to
the fourth year (ISCED-P 554), but students will also have the qualification to enter universities (ISCED 6 or 766). (First
three years of Koutou senmon gakko: ISCED-P/ISCED-A: 354)
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Kuwait — () 5aill a5l zali 5 (Nursing diploma programme). This vocational programme requires the successful
completion of at least Grade 9, which is the last grade of lower secondary education. Although the theoretical entrance
ageis 15 years, the typical entrance age is 17 years due to multiple repetitions. The programme, which lasts three years, is
considered a full completion of the level. Upon graduation, participants can proceed to tertiary education. (ISCED-P: 354;
ISCED-A: 354)

Netherlands — WEB-middenkaderopleiding, voltijd bol en bbl (Vocational education, middle management training
(level 4); full-time school-based and dual-system education programmes). This is a three-year vocational programme
following successful completion of, typically, a four-year pre-vocational lower secondary education programme
(Voorbereidend middelbaar beroepsonderwijs (VMBO) (beroepsgerichte, gemengde en theoretische leerwegen)). A part-
time programme leading to the same qualification (MBO niv.4: middenkaderfunctionaris) also exists but participants are
generally older than in the full-time programme. (ISCED-P/ISCED-A: 354)

Examples Group 10:
Programmes/qualifications leading to (full) ion of upper v ion but not giving access
to tertiary education [ISCED-P: 343 or 353; ISCED-A: 343 or 353]

Afghanistan - Talimate Takhniki wa Maslaki (Technical and Vocational Education (Grades 10 to 14)). The theoretical
duration of this vocational programme is five years following the successful completion of Grade 9 (ISCED 2). By the
end of the programme, graduates are awarded the Shahadat Naama (certificate), which provides direct access to the
labour market and to programmes at the tertiary level. The first three grades of the programme are classified at the upper
secondary level. (Grades 10 to 12: ISCED-P/ISCED-A: 353; Grades 13 to 14: ISCED-P/ISCED-A: 454)

Germany - Beamtenausbildung (mittlerer Dienst) (Training for Civil Servants (Medium Level)). This programme has
a duration of two years and provides training for future civil servants at middle management level. It requires the
intermediate school certificate or a recognised equivalent for admission. The programme is offered both in institutions of
public administration at all regional levels (Bund, Lédnder, Regierungsbezirke, Kreise, Gemeinden) and in special schools
for public administration. Graduates take up employment in the civil service upon completion of the programme. The
programme does not give access to tertiary education. (ISCED-P/ISCED-A: 353)

Israel - Batey sefer taasiyatiim le hanihim, misrad ha-kalkala, tlat shnati (Apprenticeship and industrial schools, Ministry
of Economy, three-year education). This is a three-year vocational programme following successful completion of
lower secondary education. Successful completers can continue their studies in short preparatory programmes of 7 to
10 months for engineers or similar professions (Mechina kdam handasaim) though most go directly to the labour market.
A small number of successful completers continue their studies at the post-secondary non-tertiary level. (ISCED-P/
ISCED-A: 353)

Seychelles - Upper secondary education programme. This is a two-year upper secondary general programme following
the completion of lower secondary education. Upon completion of the programme, students obtain the Secondary Five
National Examination Certificate or IGCSE (Cambridge) or DELF Scolaire (Dipléme d’Etudes en Langue Francaise), which
give direct access to post-secondary non-tertiary education but not to tertiary education. (ISCED-P/ISCED-A: 343)

Examples Group 11:
Programmes leading to more than one ification (and their ing attai levels)
[Any ISCED-P or ISCED-A codes at ISCED level 3]

Poland - Tizyletnie liceum ogdinoksztalcgce (General upper secondary school). This is a three-year programme following
successful completion of lower secondary education. It leads to a school-leaving certificate (Swiadectwo ukoriczenia
liceum ogdinoksztalcacego (wyksztalcenie srednie)) awarded to all students who successfully complete the programme.
Students wishing to go to university may also take a matriculation certificate (Matura — swiadectwo dojrzafosci). Entry to
university is not possible without the Matura certificate. The programme is classified as ISCED-P 344 as it is a general
programme designed to give access to university (and a majority of students aim to obtain the Matura). However, the
educational attainment of successful completers depends on the qualifications gained at the end of the programme. The
school-leaving certificate is not sufficient for entry to tertiary education so it is classified as ISCED-A 343 whereas the
Matura certificate is coded as ISCED-A 344. (ISCED-P: 344; ISCED-A: 343 or 344)
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Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.
2. The UNESCO Institute of Statistics (UIS) and the European Union (EU) use “Slovakia” as the official name of “Slovak Republic”.

3. The UNESCO Institute of Statistics (UIS) uses “The former Yugoslav Republic of Macedonia” as the official name of “Former Yugoslav
Republic of Macedonia”.
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Chapter 6

ISCED 2011 level 4:

Post-secondary non-tertiary education

Programmes at the post-secondary non-tertiary education level are not
significantly more complex than those at the upper secondary level. They
generally serve to broaden rather than deepen the knowledge, skills and
competencies already gained through successful (full) level completion
of upper secondary education. They may either be designed to increase
options for participants in the labour market or for further studies at the
tertiary level or both.

Usually, programmes at ISCED level 4 are vocationally oriented. They may
be referred to in many ways, for example: technician diploma, primary
professional education or préparation aux carriéres administratives. For
international comparability purposes, the term ‘post-secondary non-tertiary
education’ is used to label ISCED level 4.
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DESCRIPTION

Definition

(§185)" Post-secondary non-tertiary education provides learning experiences building on secondary education,
preparing for labour market entry as well as tertiary education. It aims at the individual acquisition of knowledge,
skills and competencies lower than the level of complexity characteristic of tertiary education. Programmes
at ISCED level 4, or post-secondary non-tertiary education, are typically designed to provide individuals who
completed ISCED level 3 with non-tertiary qualifications required for progression to tertiary education or for
employment when their ISCED level 3 qualification does not grant such access. For example, graduates from
general ISCED level 3 programmes may choose to complete a non-tertiary vocational qualification; or graduates
from vocational ISCED 3 programmes may choose to increase their level of qualifications or specialise further. The
content of ISCED level 4 programmes is not sufficiently complex to be regarded as tertiary education, although
it is clearly post-secondary.

(§187) Usually, programmes at this level are designed for direct labour market entry. In some education systems,
there are general programmes at this level. Such programmes typically target students who have completed
ISCED level 3 but who want to increase their opportunities to enter tertiary education.

Classification criteria (§189)
Main criteria

a) Orientation

(§190) ISCED level 4 programmes are not considered to be tertiary education and are typically vocational and
terminal programmes that prepare for the labour market. General programmes at this level can also exist in some
education systems. Programmes designed to review the content of ISCED level 3 programmes — for example,
with the aim of preparing students for tertiary education entrance examinations — should be included in ISCED
level 3.

ke

Complexity of content higher than ISCED level 3 and below the level of tertiary education

(§191) ISCED level 4 programmes often serve to broaden — rather than deepen - the knowledge, skills and
competencies of participants who have completed a programme at ISCED level 3. Programmes are often not
significantly more advanced than programmes at ISCED level 3 but the content is typically more specialised or
detailed than at the upper secondary level of education. Programmes are clearly less advanced than at the tertiary
level and can be provided in a variety of institutional settings, not only those considered as post-secondary non-
tertiary institutions.

o

Entry requirements

(§186) The completion of an ISCED level 3 programme [with full completion of the level] is required to enter ISCED
level 4 programmes. However, these entry requirements may be lower than for tertiary programmes at ISCED
level 5,6 or 7.

Subsidiary criteria

None.
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(§193) Two dimensions may differentiate programmes at ISCED level 4:

(§194) Programme orientation:
= General; and
= Vocational

(§195) Level completion and access to higher ISCED levels;

= No completion of ISCED level 4: modules or stages of programmes which are too short for level completion.
These do not give access to first tertiary education programmes at ISCED level 5, 6 or 7. Successful completion
of such modules or stages does not count as completion of ISCED level 4.

= Completion of ISCED level 4 without direct access to first tertiary programmes at ISCED level 5, 6 or 7:
programmes designed primarily for direct labour market entry.

= Completion of ISCED level 4 with direct access to first tertiary programmes at ISCED level 5, 6 or 7: programmes
designed primarily to expand access to tertiary education.

(§198) For educational attainment, recognized intermediate qualifications from successful completion of a stage
of an ISCED level 5 programme which are not considered as sufficient for completion of ISCED level 5 are
classified at ISCED level 4.

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

(§279) ISCED 2011 level 4, post-secondary non-tertiary education, corresponds largely to level 4 in ISCED 1997.
However, programmes leading to a qualification equivalent to upper secondary general education are classified
as level 3 in ISCED 2011, while they were often classified as level 4 in ISCED 1997. In addition, due to the
clarification of criteria and subsidiary criteria, ISCED 2011 may be implemented differently than ISCED 1997.
Such differences may affect time series data for some countries.

The complementary dimensions for ISCED level 4 are different in the latest version of ISCED.

a) Programme orientation
ISCED 1997 defined three types of orientation: general, pre-vocational and vocational. In ISCED 2011 there are only two
orientations at ISCED level 4: general and vocational. Programmes previously classified as pre-vocational (in ISCED 1997)
do not provide labour market-relevant qualifications and are now mainly classified as general education
b) Level completion and programme destination
ISCED 1997 classified programmes according to the programmes and levels to which they were designed to lead (the
programme destination). At ISCED level 4, two destinations were defined in ISCED 1997:

A = programmes that prepare for entry to tertiary education (ISCED 1997 level 5);

B = programmes not giving access to tertiary education (primarily designed for direct labour market entry).

ISCED 2011 classifies programmes according to the type of completion of the level and access to other levels.
ISCED 1997 destination A is directly equivalent to the ISCED 2011 sub-category (full) completion of ISCED 2011 level 4
with direct access to tertiary education. ISCED 1997 destination B is sub-divided into two sub-categories in ISCED 2011:

= (full) completion of ISCED 2011 level 4 with no direct access to tertiary education; and

= insufficient for level completion of ISCED 2011 level 4.
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GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 4

Programmes at the post-secondary non-tertiary level are not significantly more complex than those at the upper
secondary level. They generally serve to broaden rather than deepen the knowledge, skills and competencies already
gained through successful (full) level completion of upper secondary education. They may either be designed to increase
options for participants in the labour market or for further studies at the tertiary level or both.

Programmes designed to lead to additional upper secondary qualifications or to provide access to additional occupations
than studied at the upper secondary level should be classified at ISCED level 4. This includes second-cycle vocational
programmes resulting in a total cumulative duration of study since the start of ISCED level 3 which is significantly longer
than the general upper secondary programme giving direct access to first degrees at ISCED levels 6 or 7. Vocational
programmes offered in parallel with other upper secondary programmes should normally be classified at ISCED level 3.

Usually, programmes at ISCED level 4 are vocationally oriented and offer to successful completers of upper secondary
education training in the knowledge, skills and competencies required for a specific occupation. In many cases these
vocational post-secondary non-tertiary programmes are designed solely to lead to the labour market, without granting
access to tertiary education. These programmes are classified as ISCED-P: 453; ISCED-A: 453 (see Examples Group 1).

Some education systems also have general post-secondary non-tertiary education programmes. These programmes
usually target students who have completed upper secondary education but wish to increase their opportunities to
enter tertiary education (§187). The students may have previously completed a vocational upper secondary programme
and therefore wish to obtain the general secondary education qualification. Alternatively, they may have completed a
general secondary education but wish to broaden their knowledge in some specific subjects or fields in order to increase
their chances in the application process for tertiary education. These programmes are classified as ISCED-P: 444;
ISCED-A: 444 (see Examples Group 2).

Second chance or re-integration programmes designed for those who did not successfully complete upper secondary
education, or to improve grades in qualifications already gained from upper secondary education or to change streams —
usually from general to vocational - to enter programmes or occupations at the upper secondary level for which existing
upper secondary-level qualifications do not provide access should be classified at ISCED level 3. (See the ISCED level 3
chapter for examples.)

Some ISCED 4 vocational programmes may also be designed to give access to tertiary education when a student did
not previously have this access, or may enhance and broaden the opportunities for studies in tertiary education although
the student's previous upper secondary qualification already gave some access to tertiary education. Still other ISCED 4
programmes may give access both to the labour market and to tertiary education. Assuming the other ISCED 4 criteria
are met, these programmes could all be considered as completion of ISCED 4 with access to tertiary education (see
Examples Group 3).

It may at times be difficult to distinguish whether a post-secondary non-tertiary programme gives access to tertiary
education for the first time; if it enhances access opportunities when the student already had access to tertiary education;
or if the programme is not designed to give further access to tertiary education even if the previous qualification required
to enter the programme already gave access to tertiary education (see Examples Group 4). A possible guideline for
these cases is presented below.

Access from ISCED 3 programme Access from ISCED 4 programme
required for entry

g (ISCED-P and ISCED-A)

No direct access to tertiary First time direct access to tertiary 444/454 - completion with direct access
education education to tertiary education
Direct access to tertiary education Broader direct access to tertiary 444/454 - completion with direct access
education to tertiary education
Direct access to tertiary education No further or broader access to tertiary | ISCED-P: 443/453 — completion with no
education direct access to tertiary ISCED-A: 444/454 —
as the student already had access to tertiary
education
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The entry requirement for ISCED 4 programmes is successful completion of ISCED 3. This means successful completion
of an upper secondary education programme that is classified as (full) level completion of upper secondary education
(i.e. ISCED-P/ISCED-A: 343, 353, 344 or 354). Programmes following an ISCED 3 programme but that do not lead to
completion of the level should be classified at ISCED level 3.

ISCED level 4 programmes are often designed for participants beyond the age for upper secondary education. The entry
requirements may include both education qualifications and a period of relevant work experience (see Examples Group 5).

ISCED level 4 programmes typically have a full-time equivalent duration between six months and two years. Programmes
of more than two years in duration may be classified at ISCED level 4. However, some assessment should be made
of the level of complexity of programmes which are significantly longer than two years. The classification of very long
programmes at ISCED level 4 needs to be given careful consideration. In such cases, the key criterion distinguishing
post-secondary non-tertiary (ISCED level 4) from short-cycle tertiary education (ISCED level 5) is the depth of complexity
of the programme (see Examples Group 6).

Where programmes of different durations lead to the same qualification, or to qualifications that are recognised as
equivalent to one another, they should normally be classified at the same ISCED level. However, since ISCED level 4 is
not significantly more advanced than some programmes at ISCED level 3 — in particular second-cycle programmes or
those leading to other qualifications than those already obtained at upper secondary level — may result in qualifications
that are awarded to other participants in some upper secondary programmes. The equivalence of the qualifications is
not a sufficient reason to classify a programme at ISCED level 3. On the other hand, some ISCED level 4 qualifications
are recognised nationally as being ‘higher’ than those offered at ISCED level 3. Where this is the case, all programmes
leading to these ‘higher’ qualifications should be seen either as programmes spanning ISCED levels 3 and 4 or as ISCED
level 4 programmes.

Post-secondary non-tertiary programmes can be labelled in many ways (see §188). However, it is important to classify
the programme not by name or institution but according to the level of complexity of content, from an international
perspective. Similarly, it should be noted that ISCED level 4 programmes can be provided in a variety of institutional
settings, not only those considered as post-secondary non-tertiary institutions (§191, 52). Therefore, the type of
education provider or institution should not be used as a main criterion to distinguish ISCED level 4 from tertiary or even
secondary education (see Examples Group 7).

Distinction between ISCED level 4 and ISCED level 5

The key criterion distinguishing post-secondary non-tertiary and short-cycle tertiary education is the complexity of the
programme content. Programmes at both levels require full completion of upper secondary education for entry. ISCED
level 4 programmes broaden the knowledge of students in a certain field. However they are not significantly more
advanced than programmes at ISCED level 3. ISCED level 5 is a significant step higher than ISCED level 3. Programmes
at ISCED level 5 deepen the knowledge, skills and competencies of participants in a given domain.

Qualifications obtained at ISCED level 5 are considered to be at a higher level than those from ISCED level 4. Short-cycle
tertiary education programmes may give credit for transfer into first tertiary degree ISCED level 6 or 7 programmes.
Upon completion of ISCED level 5, individuals may have direct access to these first tertiary degree programmes and
be exempted from certain courses or modules at these levels. ISCED level 4 programmes lead to qualifications that are
only slightly higher in level than ISCED 3 qualifications, and in some cases they even lead to the same qualifications as
ISCED 3. They do not give credit towards study at the tertiary level.

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 4

Educational attainment at ISCED level 4 requires the successful completion — leading to a recognised qualification — of a
programme representing a minimum cumulative duration at ISCED level 4 of at least 6 months.

ISCED level 4 can also include modules or stages of programmes which are less than half a year in duration and therefore
too short for completion of the level. The successful completion of such modules or stages of programmes would be
considered at ISCED level 3 in terms of educational attainment.

Similarly, the qualifications resulting from successful completion of programmes classified at ISCED level 5 but which do
not meet the criteria for completion of the level would be classified with an educational attainment of ISCED level 4, even
if this level does not exist in the country. (See Examples Group 7 in the ISCED level 5 chapter)
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EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 4

(§188) Programmes classified at ISCED level 4 may be referred to in many ways, for example: technician diploma,
primary professional education, préparation aux carriéres administratives. For international comparability
purposes, the term ‘post-secondary non-tertiary education’ is used to label ISCED level 4.

Examples Group 1:
Vocational ISCED level 4 icient for level { i to give entry to the labour
market (without direct access to tertiary education) [ISCED-P: 453; ISCED-A: 453]

Egypt — &l i (uedd 4l el e ;»:)eﬂl il (The last two years of the five-year technical programme). This
long vocational programme requires the completion of the preparatory education level (ISCED 2). At the end of the
five-year programme, graduates are awarded a first technical diploma, which leads only to the labour market. A similar
diploma is also awarded following the completion of another two-year post-secondary vocational programme (already
classified at ISCED 4). For international data reporting, this long programme is considered as spanning ISCED levels 3
and 4. The first three grades are classified as full completion of upper secondary without access to tertiary education
(ISCED-P/ISCED-A: 353) while the last two years are considered as post-secondary non-tertiary education without
access to tertiary education. (ISCED-P/ISCED-A: 453)

Ireland - Teagasc Advanced Certificate in Agriculture. This vocational training programme may range between
1.5-8 years and three years in duration. The minimum entry requirement is upper secondary education. Successful
completion of the programme gives a Teagasc (Irish Agriculture and Food Development Authority) Advanced Certificate
in Agriculture, leading directly to the labour market. (ISCED-P/ISCED-A: 453)

Spain - Certificados de Profesionalidad de nivel 3 (Professional Certificate Level 3 — third level professional qualification).
These are programmes preparing for the labour market. The general entry requirement for these programmes is the
completion of upper secondary education. Access is also possible for those who can demonstrate the ability to handle
these programmes, or those who have a Certificado de Profesionalidad de nivel 2 qualification in the same field of study.
The programme duration ranges from six months to one year (between 350 and 1,110 hours of study and supervised
teaching/training). (ISCED-P/ISCED-A: 453)

Examples Group 2:
General ISCED level 4 p icient for level i i to opportunities
to enter tertiary education [ISCED-P: 444; ISCED-A: 444]

Canada - Post-secondary short general pre-university diploma programmes. The programmes have a duration of up
to two years following the completion of upper secondary education. They are considered as qualifying programmes in
preparation for undergraduate studies at university. Following completion of these diploma programmes, students may
apply for Bachelor's programmes (i.e. ISCED level 6). (ISCED-P/ISCED-A: 444)

Germany — Sekundarbereich Il, Berufsoberschule (Upper secondary vocational schools). In the Berufsoberschule, the
knowledge, skills and competencies acquired by students during their initial vocational education and training are taken
as the basis for an extended general and in-depth subject-related theoretical education, which enables students to
pursue a course in higher education. The three- to four-year courses of education lead to a double qualification: both a
vocational qualification (e.g. the assistant occupations or vocational qualifications in a number of recognised occupations
requiring formal training) and a higher education entrance qualification. The Berufsoberschule provides two years of full-
time education and leads to the Fachgebundene Hochschulreife. Students can obtain the Allgemeine Hochschulreife by
proving their proficiency in a second foreign language. (ISCED-P/ISCED-A: 444)

Israel — Mechina kdam akademit (Pre-academic preparatory programme). These are one-year general programmes
designed for students who have completed upper secondary education programmes that do not give access to tertiary
education, in order to enhance opportunities to enter tertiary education. Successful completion of the programme results
in the Mechina certificate, which replaces the matriculation certificate for the purpose of acceptance to studies at the
tertiary level. (ISCED-P/ISCED-A: 444)
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Israel — Mechina kdam handasaim (Preparatory programmes for practical engineers). These 7- to 10-month programmes
are designed for students who have completed upper secondary education and who wish to pursue tertiary-level training
in engineering. Successful completion of the programme results in the qualification Teudat Sium Mechinat Handesaim
(completion of post-secondary non-tertiary vocational education), which gives access to short-cycle tertiary education
programmes in engineering (Mahat) provided by the Ministry of Economy. (ISCED-P/ISCED-A: 444)

Oman - wLJ/ 4w/ (Foundation year). This general post-secondary programme is offered to students who have
completed upper secondary education (with access to tertiary education) but who wish to widen their study options at
the tertiary level. Typical entrance age to this one-year programme is 19 years. Upon completion, graduates receive a
foundation certificate (fuwwlill Lic/ _jlail 50lg), which also gives access to tertiary education. (ISCED —P/ICSED-A: 444)

Qatar— WL';// é""L"J»‘// (Foundation programme). This is a one-year post-secondary programme that is offered to students
who have completed upper secondary education (with access to tertiary education) but who wish to broaden their study
options at the tertiary level. The programme, which is offered in universities, has a duration of one year. Upon completion,
graduates receives a completion certificate, which also gives access to tertiary education. (ISCED —P/ISCED-A: 444)

Switzerland - P lehrgang/pa: lle/p (Preparatory course for university for holders of the vocational
baccalaureate). These are one-year general programmes preparing graduates of vocational upper secondary education
for admission to study programmes at the tertiary level. Upon successful completion of the programme, students obtain
a university aptitude certification (Passerellenzeugnis/Certificate de passerelle/Certificado de passerella) which give
access to Bachelor's level programmes. (ISCED-P/ISCED-A: 444)

Examples Group 3:
ISCED level 4 pi icient for level i i to give direct access to tertiary
education as well as to the labour market with more advanced occupational qualifications than ISCED 3
[ISCED-P: 454; ISCED-A: 454]

Canada - Career, technical or professional training programmes. Students typically enter these one- to two-year
programmes at age 18 following completion of upper secondary education. The vocationally-oriented programmes lead
to attestations or certificates for specific occupations. Completion of the programmes also gives access to short-cycle
tertiary education programmes. (ISCED-P/ISCED-A: 454)

Estonia — Kutsedpe keskariduse basil (Vocational education based on secondary education). These are vocational
programmes designed for students who have completed upper secondary education. The typical entrance age
is 19 years and the duration may range between 1-2.5 years. Upon completion, students receive a Certificate of
Vocational Secondary Education Based on Secondary Education. The programme also gives access to Bachelor’s study
programmes (Bakalaureusedpe). (ISCED-P/ISCED-A: 454)

France - Préparation a I'entrée d’une formation sélective de niveau BTS (Various tertiary programmes including
preparatory courses for competitive entrance examinations). These are one-year programmes for students who have
completed upper secondary education and who wish to enter selective vocational training programmes at short-cycle
tertiary education. The programmes offer training in a diversity of professional fields. The programmes prepare students
to enter into high-level paramedical and social service schools (écoles paramédicales et sociales), which are at the level
of the Brevet de technicien supérieur (BTS) (i.e. ISCED level 5). (ISCED-P/ISCED-A: 454)

Germany - Berufsschulen/Duales System (Dual system second cycle programme). This is a special form of apprenticeship
(second cycle) which comprises education and training both at a vocational school and in an enterprise. Students
must have successfully completed upper secondary education, either a general programme with university entrance
qualification or a vocational programme (either in the dual system leading to a Lehrabschiuss or a full-time vocational
training programme at a specialised vocational school), in order to enter this 3- or 3.5-year programme. Graduates
qualify for further studies in Fachschulen or can enter directly into the labour market. (ISCED-P/ISCED-A: 454)

Morocco - jaiaiidl g’,m.dl s siue (Specialised technician). This is a two-year post-secondary programme which
requires the successful completion of upper secondary education. It aims at preparing technicians in various specialised
occupations. By the end of this vocational programme, participants are awarded the Dipléme de Technicien Spécialisé
(DTS) (Diploma of specialised technician). In addition to the labour market, this diploma also gives access to tertiary
education. (ISCED-P/ISCED-A: 454)
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Netherlands — WEB-specialistenopleiding, bol en bbl (Vocational education, specialist training, level 4). These post-
secondary vocational programmes are full-time, school-based and dual-system education programmes. Students
typically enter these one-year programmes at age 19 following completion of upper secondary education (without access
to tertiary). Upon successful completion of the programme, students receive the qualification of secondary vocational
education, specialist level (MBO niv.4: specialist), which also gives access to tertiary education. (ISCED-P/ISCED-A: 454)

Seychelles — Diploma programmes. These are three-year vocational programmes offered after the completion of the
first year of study of the two-year Advanced Certificate A-level programme (ISCED 344). Graduates from the diploma
programme are awarded a diploma certificate which provides direct access to tertiary education. (ISCED-P/ISCED-A: 454)

Examples Group 4:
ISCED level 4 ient for level i i to give access
to the labour market, but entry requirements already included access to tertiary education
[ISCED-P: 453 or 454; ISCED-A: 454]

Brazil - Educacéo profissional de ensino médio (subsequente) (Professional education at the upper secondary level
(further education)). These programmes are designed for students who have already completed an ISCED level 3
programme and wish to obtain a vocational education, designed for labour market entry. The programmes last at
least 800 hours (between 8 and 18 months). Students in these programmes are usually older than those in ISCED 3
programmes and are looking for a specific vocational education in order to get a better position in the labour market. Many
students are already employed but aim to become more specialised in their field. Students who enter this programme
already have access to tertiary education through their previous ISCED 3 qualification (upper secondary education —
ensino médio). However this vocational programme is designed specifically for the labour market and does not provide
additional preparation or access to the tertiary level beyond that acquired at ISCED 3. (ISCED-P: 453; ISCED-A: 454)

Greece - Diploma epagematikis katartisis epipedou metadefterovathmias epagelmatikis katarisis (Diploma of vocational
training. These five-semester vocational programmes (four semesters of lessons and one semester of apprenticeship)
are offered by the Institutes of Vocational Training (Institouto Epagelmatikis Katartisis — IEK) and require the completion of
upper secondary education for entry. The diploma obtained upon graduation from these programmes does not provide
access to tertiary education or university institutions. It is designed for entry to the job market as a skilled technician
of a higher level. Among the entry requirements is the successful completion of upper secondary school (lyceia), either
general or vocational, which gives access to ISCED level 6 (subject to general university entrance exams). (ISCED-P:
453; ISCED-A; 453 or 454)

Portugal - Ensino pds-secunddrio ndo superior, Curso de Especializagdo Tecnoldgica (Post-secondary non-tertiary
technological specialisation course). These vocationally-oriented programmes have a duration of 1-1.5 years and lead
to the Especializagdo Tecnoldgica diploma. The technological specialisation courses are post-secondary non-tertiary
training courses which prepare young people and adults to perform qualified jobs, in order to facilitate entry into the
labour market. The courses have components of training in school and in the workplace. The minimum requirement to
enter these programmes is the successful completion of upper secondary education. Successful completion of these
programmes gives access to first tertiary degree programmes at ISCED levels 6 and 7. (ISCED-P/ISCED-A: 454)

Examples Group 5:
Vocational ISCED level 4 p ient for level ion, with work experience also
in entry requi [ISCED-P: 453 or 454; ISCED-A: 453 or 454]

Finland — Frikoisammattitutkinto (Vocational programmes preparing for specialist vocational qualifications). These are
programmes preparing for a competence-based qualification or skills examination which is taken usually after some
years of work experience (for example in crafts or technical skills). While students usually participate in these programmes
in order to prepare for the qualification, the qualification can also be attained based on working skills rather than the
completion of previous studies. Participants in these programmes have usually completed upper secondary education
or have equivalent skills. Upon successful completion of these programmes, students also have access to tertiary
education. (ISCED-P/ISCED-A: 454)

Norway — Haldrig til ettérig fagskoleutdanning (0.5- to 1-year vocational college programmes). These programmes are
designed for direct labour market entry to meet a series of specialised vocational needs. Often, they constitute a further
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specialisation to craft’s or journeyman’s certificates. Sometimes, however, they are offered in fields not provided at the
ISCED 3 level. The admission requirement is successful completion of upper secondary education or training (ISCED
level 3). (ISCED-P: 453; ISCED-A: 453)

Examples Group 6:
Vocational ISCED level 4 programmes of more than two years in duration but where the content is below
the tertiary level [ISCED-P: 453 or 454; ISCED-A: 453 or 454]

Guinea-Bissau — Treinamento (formacdo) de professores de ensino secundério geral (Teacher training for general
secondary). This programme has a duration of three years following the completion of upper secondary education.
It aims at preparing qualified upper secondary teachers. By the end of the programme, participants are awarded a
general secondary teaching diploma (Diploma de ensino secundario geral), which in addition to the labour market also
gives access to tertiary education. The programme is classified as post-secondary non-tertiary education (ISCED 4) as
nationally it is considered lower than tertiary education. (ISCED-P/ISCED-A: 454)

Poland - Policealne studium wokalno-aktorskie (Post-secondary vocal and stage performance school). This is a
vocational programme at ISCED level 4 that prepares students for specific artistic occupations and leads to the award of
a post-secondary school-leaving certificate. According to the Regulation of the Ministry of Culture and National Heritage,
from the school year 2014/2015 onwards, education offered in policealne stadium wokalno-aktorskie is organised in a
three-year cycle of study. (ISCED-P/ISCED-A: 453)

Examples Group 7:
ISCED level 4 programmes offered in non-typical instituti for post: y non-tertiary
[Any ISCED-P or ISCED-A codes at ISCED level 4]

Czech Republic — Dalsi vzdélavani na vysoké skole: pro absolventy SS (Universities: the second qualification for
graduates from upper secondary education). These are post-secondary general courses designed for students who
have completed upper secondary education (with access to tertiary education) and are offered in universities. Students
enter at age 19 or older, and the duration is one year. Upon completion, students receive a certificate (osvédsceni). The
programme also gives access to tertiary education. (ISCED-P/ISCED-A: 444)

Czech Republic — Pomaturitni studium (Post-secondary courses, vocational type). These are post-secondary
vocational courses designed for students who have completed upper secondary education (with access to tertiary
education). The programme is offered at secondary schools. The typical entrance age is 19, and the duration is one year.
Upon completion, students receive a certificate (osvédsceni). The programme also gives access to tertiary education.
(ISCED-P/ISCED-A: 454)

Spain - Titulos propios de Universidad de menos de 2 afos (Specific degrees of universities, less than two years). These
diverse, short post-secondary programmes are offered in universities and do not lead to national university degrees. The

duration ranges between 0.5-1 year. Students need to have completed upper secondary education in order to enter
these vocational programmes. (ISCED-P/ISCED-A: 453)

Note

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.
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Chapter 7

Overview of ISCED 2011
tertiary education levels

Tertiary education builds on secondary education, providing learning
activities in specialised fields of study. It aims at learning at a high level of
complexity and specialisation. Tertiary education includes what is commonly
understood as academic education but also includes advanced vocational
or professional education.

There is usually a clear hierarchy between qualifications granted by tertiary
education programmes. It comprises ISCED levels 5 (short-cycle tertiary
education), 6 (Bachelor’s or equivalent level), 7 (Master’s or equivalent level)
and 8 (doctoral or equivalent level). The content of programmes at the
tertiary level is more complex and advanced than in lower ISCED levels.
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DESCRIPTION

Definition

(§200)" Tertiary education builds on secondary education providing learning activities in specialised fields of study.
It aims at learning at a high level of complexity and specialisation. Tertiary education includes what is commonly
understood as academic education but also includes advanced vocational or professional education. It comprises
ISCED levels 5, 6, 7 and 8, which are labelled as short-cycle tertiary education, Bachelor’s or equivalent level,
Master’s or equivalent level, and doctoral or equivalent level, respectively. The content of programmes at the
tertiary level is more complex and advanced than in lower ISCED levels.

(§201) First programmes at ISCED level 5, 6 or 7 require the successful completion of ISCED level 3 programmes
that give direct access to first tertiary education programmes. Access may also be possible from ISCED level 4.
In addition to qualification requirements, admission into education programmes at these levels may depend on
subject choice and/or grades achieved at ISCED level 3 or 4. Further, it may be necessary to take and succeed
in entrance examinations.

(§205) The successful completion of ISCED level 7 is usually required for entry into ISCED level 8 (see figure 1).

(§208) There is usually a clear hierarchy between qualifications granted by tertiary education programmes.
However, unlike programmes at ISCED levels 1, 2, 3 and 4, national programmes at ISCED levels 5, 6 and 7 can
exist in parallel rather than as one ISCED level building sequentially on another.

Figure 7.1 illustrates the groups of tertiary education programmes (which will be described in more detail in the following
chapters) and the pathways between them. These categories are:

= Short-cycle tertiary education programmes at ISCED level 5 (see group 5);

= First tertiary degree programmes with a cumulative theoretical duration (at tertiary level) of three to four years, at ISCED
level 6 (Bachelor's or equivalent level) (see group 665);

= Long first tertiary degree programmes with a cumulative theoretical duration (at tertiary level) of more than four years,
at ISCED level 6 (Bachelor's or equivalent level) (see group 666);

= Second or further tertiary degree programmes, following successful completion of a Bachelor's or equivalent
programme, at ISCED level 6 (Bachelor’s or equivalent level) (see group 667);

= Long first tertiary degree programmes with a cumulative theoretical duration (at tertiary level) of at least five years (that
does not require prior tertiary education), at ISCED level 7 (Master’s or equivalent level) (see group 766);

= Second or further tertiary degree programmes, following successful completion of a Bachelor's or equivalent
programme, at ISCED level 7 (Master's or equivalent level) (see group 767);

= Second or further degree programmes, following successful completion of another Master’s or equivalent programme,
at ISCED level 7 (Master’s or equivalent level) (see group 768); and

= Doctoral or equivalent programmes at ISCED level 8 (see group 8).
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= Figure 7.1 =

Tertiary education pathways in ISCED 2011
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CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

(§281) ISCED 2011 has four levels of tertiary education compared to two levels in ISCED 1997. Levels 5, 6 and
7 in ISCED 2011 together correspond to level 5 in ISCED 1997. Level 8 in ISCED 2011 corresponds to level 6 in
ISCED 1997.

The new levels better identify the current structure of tertiary programmes, notably distinguishing Bachelor’s programmes
from Master’s programmes.

(§282) ISCED 2011 simplifies the complementary dimensions at the tertiary ISCED levels compared to 1997.

= At level 5 in ISCED 2011, vocational programmes are differentiated from general programmes at the second
digit. In ISCED 1997, this differentiation did not exist. It will also be possible to distinguish between academic
and professional orientations within ISCED 2011 levels 6 to 8 once internationally-agreed definitions have been
developed.

= Atlevels 6 and 7 of ISCED 2011, the third digit of the classification distinguishes programmes according to duration
and position in the national degree and qualifications structure. The data reported by these sub-categories can
be used for the calculation of statistics and indicators such as entry and graduation rates in tertiary education. In
ISCED 1997, “type of programme” was used to sub-classify ISCED 5A into first degree programmes and second
and further degree programmes (now corresponding to ISCED 2011 levels 6 and 7 combined).

Note

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader's Guide.
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Chapter 8

ISCED 2011 level 5;

Short-cycle tertiary education

The content of ISCED level 5 programmes is noticeably more complex than
in upper secondary programme(s) giving access to this level. ISCED level
5 programmes serve to deepen knowledge by imparting new techniques,
concepts and ideas not generally covered in upper secondary education
(whereas ISCED level 4 programmes serve to broaden knowledge and
are typically not significantly more advanced than programmes at ISCED
level 3).

Programmes classified at ISCED level 5 may be referred to in many ways,
for example: higher technical education, community college education,
technician or advanced/higher vocational training, associate degree, bac+2.
For international comparability purposes, the term ‘short-cycle tertiary
education’ is used to label ISCED level 5.
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DESCRIPTION

Definition
(§207)! Programmes at ISCED level 5 —short-cycle tertiary education —are usually practically-based, occupationally-
specific and prepare students to enter the labour market. However, they may also provide a pathway to other

tertiary education programmes (ISCED levels 6 or 7). Some academic tertiary education programmes below the
level of a Bachelor’s programme or equivalent may also be classified as ISCED level 5.

(§208) Programmes at ISCED level 5 have more complex content than programmes at ISCED levels 3 and 4, but
they are shorter and usually less theoretically-oriented than ISCED level 6 programmes.

Classification criteria (§211)

Main criteria
a) Content

(§212) ISCED level 5 captures the lowest level of tertiary education. The content of programmes at this level is

more complex than in secondary (ISCED level 3) or post-secondary non-tertiary education (ISCED level 4), but
less complex than in ISCED level 6 (Bachelor’s or equivalent level) programmes.

b) Entry requirements

(§208) Entry into ISCED level 5 programmes requires the successful completion of ISCED level 3 or 4 programmes
that give access to tertiary education.

¢) Minimum duration of level

(§213) ISCED level 5 has a minimum duration of 2 years.

Subsidiary criteria
a) Institutional transition point

(§214) The transition point from non-tertiary to tertiary educational institutions can help to identify the boundary
between ISCED level 3, ISCED level 4 and tertiary education. ISCED level 5 programmes are often provided by
different educational institutions than ISCED level 6, 7 and 8 programmes.

b) Typical duration of level

(§213) ISCED level 5 is typically but not always shorter than three years.

Compl y di

(§216) Two dimensions may differentiate programmes at ISCED level 5.

(§217) Programme orientation:
= General; and
= Vocational?.

(§218) Level completion:
= No completion of ISCED level 5: programme of less than 2 years’ duration (insufficient for level completion); and
= Completion of ISCED level 5: programme with duration of 2 or more years (sufficient for level completion).
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CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

See correspondence section in the tertiary education chapter.

GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 5

The content of ISCED level 5 programmes is noticeably more complex than the upper secondary programme(s) giving
access to this level. ISCED level 5 programmes serve to deepen knowledge by imparting new techniques, concepts
and ideas not generally covered in upper secondary education (whereas ISCED level 4 programmes serve to broaden
knowledge and are typically not significantly more advanced than programmes at ISCED level 3 (§191)). (Examples
Group 1)

Programmes which require the successful completion of a programme at ISCED level 6 or 7 should not be classified at
ISCED level 5 regardless of their duration.

Programmes of less than two years’ duration immediately following upper secondary education should normally be
classified at ISCED level 4 unless they are clearly directly equivalent to the first stage(s) of other programmes classified at
ISCED level 5 (that meet the criteria for classification at ISCED level 5 including the minimum cumulative duration criterion
of two years). (Examples Group 2)

In some cases, a sequence of short programmes may build to the equivalent of two to three years of study which meets
the criteria for classification at ISCED level 5. Qualifications may exist at the end of each programme in the sequence.
The first programme(s) in the sequence would therefore be classified at ISCED level 5 in ISCED-P (“insufficient for level
completion”, provided that the overall sequence is eligible for classification at level 5) and ISCED level 4 for educational
attainment in ISCED-A (even if there is no corresponding ISCED level 4 programme at national level).

ISCED level 5 programmes may give credit for transfer into ISCED level 6 or 7 programmes (§209) meaning that
participants are exempted from certain courses or modules of the ISCED level 6 or 7 programme to which they transfer
because of their successful completion of the ISCED level 5 programme. (Examples Group 3)

The classification of very long programmes or of second programmes at the tertiary level need to be given careful
consideration even if they were classified at ISCED 1997 level 5B. Second programmes representing at least five years’
cumulative study at ISCED level 5 should normally be classified at ISCED level 6 (unless the resulting recognised
qualification is clearly below the level of a Bachelor’s degree). The resulting educational attainment would normally be at
ISCED level 6 even if the duration of study in ISCED level 6 represents less than three years. This is because the total
study at tertiary level is at least five years and hence the complexity of content mastered by the end of the programme
should normally be equivalent to that covered in shorter first degree programmes at ISCED level 6.

Similarly, consideration should be given to treating very long first programmes (representing at least five years of study)
which otherwise meet the criteria for classification at ISCED level 5 as programmes spanning ISCED levels 5 and 6.
The first stage(s) of such programmes should be classified at ISCED level 5 and later stages as ISCED level 6. As far
as possible, the boundary between the two levels should be based on an assessment of the complexity of content of
the different stages of the programme. As with second programmes, if the resulting qualification from the very long
programme is clearly below the level of a Bachelor's degree, the whole programme should be classified at ISCED level 5
despite its long duration.

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 5

Educational attainment at ISCED level 5 requires the successful completion — leading to a recognised qualification — of
a programme representing a minimum cumulative duration at ISCED level 5 of at least two years. In the countries of
the European Higher Education Area, this would be equivalent to at least 120 European Credit Transfer System credits.

The successful completion of programmes representing less than two years’ study within ISCED level 5 normally gives
rise to educational attainment at ISCED level 4 (even in countries which do not have any ISCED level 4 programmes).
(Examples Group 4)

Where programmes of different durations lead to qualifications that are recognised as equivalent to each other, they
should normally be classified at the same ISCED level.2 Similarly, two or more different but equivalent qualifications should
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normally give rise to educational attainment at the same ISCED level though not necessarily to the same code (e.g. if
one is general and the other is vocational the ISCED-A codes would be 540 and 550 respectively). In addition, when an
education programme is shorter than two years in duration (e.g. where it is a part of a sequence of programmes) but the
qualification obtained is equivalent to other qualifications classified at ISCED level 5, the programme and qualification
should be classified at ISCED level 5. (Examples Group 5)

(§221) For educational attainment, recognized intermediate qualifications from the successful completion of
programme at ISCED level 5 which are insufficient for level completion are classified at ISCED level 4.

(§222) Recognized intermediate qualifications from the successful completion of programmes (prior to the first
degree) are not considered as sufficient for ISCED level 6 completion and are classified at ISCED level 5 for
educational attainment.

The successful completion of first tertiary programmes representing less than three years’ duration at ISCED level 6 gives
rise to educational attainment at ISCED level 5 (even if there are no ISCED level 5 programmes in the given country). See
Examples Group 4 in the ISCED level 6 chapter.

EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 5

(§210) Programmes classified at ISCED level 5 may be referred to in many ways: higher technical education,
community college education, technician or advanced/higher vocational training, associate degree, bac+2. For
international comparability purposes, the term ‘short-cycle tertiary education’ is used to label ISCED level 5.

Examples Group 1:
Programmes meeting all the criteria for classification at ISCED level 5
[ISCED-P: 544 or 554; ISCED-A: 540 or 550]

Australia — Para-professional/Technician courses. These courses are designed to provide initial education and training
to develop the breadth of specialised skills required for employment in para-professional vocations. Common awards
are Associate Diploma or Advanced Certificate, and entry requirements usually specify that entrants hold a Certificate
(ISCED 3) in the relevant field. Courses are generally of the order of two years’ full-time equivalent duration. (ISCED-P:
554; ISCED-A: 550)

Brunei Darussalam — Higher National Diploma (HND). The is a 2.5-year vocational programme which requires the
completion of an upper secondary education programme with access to tertiary education, such as the A-level, a
National Diploma (ND) or the Sijil Tinggi Pelajaran Ugama (STPU) from religious schools. (ISCED-P: 554, ISCED-A 550)

Cambodia - Associate degree. This is a two-year programme which requires the completion of Grade 12 or a technical/
vocational certificate 3 (both ISCED level 3). The programme leads to associate degrees in tourism and hospitality,
nursing and computer technology. (ISCED-P 554 / ISCED-A 550)

France - Enseignement conduisant aux Brevets de techniciens supérieurs et équivalent (Tertiary education leading
to the Brevet de techniciens supérieurs (BTS) and equivalent). This is a two-year programme leading to the Brevet de
technicien supérieur (BTS). The admission requirement is the baccalauréat or the brevet de technicien complemented
by sufficient marks and recommendations from teachers. Holders of a BTS may, under certain conditions, continue
their studies at university or in higher institutions. This qualification is at the same level as the dipléme universitaire de
technologie (DUT - university diploma of technology), although it is more specialised and offers fewer opportunities for
further studies. (ISCED-P: 554; ISCED-A: 550)

Japan - Koutou senmon gakko (Colleges of Technology, years 4-5). This is the last two years of the Koutou senmon

gakko five-year programme of professional education. Students study mainly specialised engineering education. Upon
successful completion of the programme and after passing an entrance examination, students can transfer into the
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third year of university programmes or advance to Koutou senmon gakko Senkoka (Advanced Engineering Course).
(ISCED-P: 554; ISCED-A: 550).

Mauritania — Brevet de technicien supérieur (Senior technician certificate). This three-year programme requires the
completion of the national Baccalauréat (upper secondary education). By the end of the programme, graduates receive
the senior technician certificate. (ISCED-P: 554 and ISCED-A: 550)

Mexico — Técnico Superior (Technical professional education). These programmes are offered in Technological Institutes
and lead to the Vocational Associate Certificate. Graduates from these two-year programmes are considered qualified
technicians. (ISCED-P: 554; ISCED-A: 550)

Norway - Todrige fagskoleutdanning (Tertiary vocational education). These two-year vocational college programmes are
designed to meet the requirements of master craftsmen, skilled technicians or para-professional vocations. They provide
direct entry to the labour market. Graduates in technical studies, constituting the majority of graduates at this level,
can get exemption for up to one year of a Bachelor’s degree programme in engineering. The admission requirement is
successful completion of upper secondary education or training (ISCED 3). (ISCED-P: 554; ISCED-A: 550)

Saudi Arabia - r,L-J/ Lo giall ',).Lu// @4/‘)’4 (Intermediate general diploma programmes). These programmes are
offered in community colleges to upper secondary graduates in many fields of education. By the end of these two-year
programmes, graduates are awarded the general intermediate diploma Q,Ld/ L giafl ’U.l_u!/) in the respective field of
education. (ISCED-P: 544; ISCED-A: 540)

Spain - Ciclos Formativos de Formacion Profesional de Grado Superior (Vocational Training — Advanced Level). These
programmes of two years’ duration are included in the Spanish Higher Education Framework. The qualification obtained
upon completion of this programme, Técnico Superior (Vocational training — advanced level Certificate and Title), is
equivalent to that of a skilled technician in the given occupation. Admission is based on successful completion of the
bachiller (ISCED level 3). ISCED-P: 554; ISCED-A: 550)

Ukraine — Henosna suwya oceima (Partial completion of higher education). These are two- to three-year programmes
offered in higher education institutions. The minimum entry requirement is the completion certificate of upper secondary
education. Upon completion of the programme, graduates receive the ouniom moroowozo cneyiaricma (junior specialist
diploma). (ISCED-P 554; ISCED-A 550)

Examples Group 2:
P of short ion but i to the first stage(s) of another ISCED level 5 programme
[ISCED-P: 541 or 551; ISCED-A: 444 or 454]

United Kingdom — Higher National Certificate (HNC). To be admitted to this programme, participants must be at least
18 years old and have an appropriate national qualification awarded by the Business and Technical Education Council
(BTEQ) or equivalent or a GCE A-level (ISCED 3 qualifications). The aim of the programme is to develop skills and provide
training that will lead to many vocational activities. It is provided by colleges, certain universities and some training
centres. HNCs are shorter than the Higher National Diplomas (HND) lasting about one year full-time. Holders of HNCs
can enter the second year of HND programmes and holders of some HNCs can enter the second year of a Bachelor’s
degree programme. This programme is classified at ISCED level 5. The educational attainment associated with the
resulting qualification is completion of ISCED level 4 (as the programme duration is too short — one year — for completion
of ISCED level 5.) (ISCED-P: 551; ISCED-A: 454)

Examples Group 3:
Programmes classified at ISCED level 5 giving credit towards further studies at ISCED levels 6 or 7
[ISCED-P: 544 or 554; ISCED-A: 540 or 550]

France - Enseignement en institut universitaire de technologie (IUT) (Education in a University Institute of Technology).
A two-year programme in technology leading to the Dipléme universitaire de technologie (DUT). Holders of a DUT may
continue studies at the university level to earn the licence (an ISCED level 6 qualification), although the programme
is primarily designed to prepare students for direct labour market entry. The entry requirement is the baccalauréat,
complemented by sufficient marks and recommendations from teachers. (ISCED-P: 554; ISCED-A: 550)
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Japan - Senmon gakko (Professional Training College).This programme mainly provides professional training. The
minimum entry requirement is the successful completion of upper secondary education (ISCED level 3). Following
completion of the programme, and upon meeting other specific requirements, a student can acquire a Diploma (duration
of at least two years) or an Advanced Diploma (duration of at least four years). In general, the student would simultaneously
be given the qualifications to enter university (ISCED level 6 or 766) or graduate school (ISCED level 7). (ISCED-P: 554;
ISCED-A: 550)

Lebanon - ¢za‘.l/ ke zal g (Technical Excellence programmes). These are two-year programmes that are offered
in technical and vocational institutes to the holders of either the vocational or general baccalaureate (upper secondary
education). By the end of the programmes, graduates receive the technical excellence certificate Technique Supérieur
(T.S.), which is designed to prepare skilled technicians for the labour market. This qualification is also considered as
the entry requirement to the Technical License programme (4ulel/ 4.dlf 5 jla Y/), which is classified at the level of the
Bachelor’s (ISCED level 6). (ISCED-P: 554; ISCED-A: 550)

Sudan - ) skl ] (Technical diploma programmes). These are three-year programmes offered by different
national universities in various fields of education. Upon completion, participants are awarded the technical diploma
certificate (i »slo saled). Although this certificate is mainly designed for the labour market, along with relevant
work experience, it can provide credits towards further studies at the Bachelor's level (ISCED level 6). (ISCED-P: 554;
ISCED-A: 550)

Timor-Leste - Politecnic Diploma 2 (Professional programmes, Polytechnic Diploma 2). These are two-year vocational
programmes which require the completion of upper secondary education (with access to tertiary education). Upon
completion of these programmes, graduates receive the Diploma 2, which also provides credits for further education
programmes, some of which are at the Bachelor’s level. (ISCED-P: 554, ISCED-A: 550)

United Kingdom — Higher National Diploma (HND). To be admitted to this programme, participants must be at least
18 years old and have an appropriate national qualification awarded by the Business and Technical Education Council
(BTEQ) or equivalent or a GCE A-level (ISCED 3 qualifications). The aim is to develop skills and provide training that will
lead to many vocational activities. It is provided by colleges, certain universities and some training centres and generally
leads to the level of senior technician or junior management. The duration is either two years full time or three years part
time. Holders of some HNDs can enter the second or third year of a Bachelor’s degree programme. (ISCED-P: 554;
ISCED-A: 550)

Examples Group 4:
Programmes at ISCED level 5 i ient for level i leading to
at ISCED level 4 [ISCED-P: 541 or 551; ISCED-A: 444 or 454]

Denmark — Merkonom, teknonom, datanom, revision (Short-cycle higher education, open adult education). The entry
requirement for this vocational programme is an upper secondary education (ISCED level 3) giving access to tertiary
education. The programme is of one year’s duration and the content is similar to the first year of two-year short-cycle
tertiary education programmes classified as ISCED 5 in the country. As it is shorter than these programmes, it gives rise
to educational attainment at ISCED level 4. (ISCED-P: 551; ISCED-A: 454)

United Kingdom - Higher National Certificate (HNC). This programme is classified at ISCED level 5 (insufficient for level
completion) for the reasons described in Examples Group 2 above. The educational attainment associated with the
resulting qualification is completion of ISCED level 4. (ISCED-P: 551; ISCED-A: 454)

Examples Group 5:
Programmes of less than two years’ duration leading to attainment at ISCED level 5
[ISCED-P: 544 or 554; ISCED-A: 540 or 550]

Slovak Republic* - Tancné konzervatorium — 8 rocné studium (Dance conservatory — eight years). This is an eight-year
programme starting at age 10 to train professional dancers and provide them both with the school-leaving certificate
(maturita, an ISCED 3 level qualification) — vysvedcenie o maturitnej skiske — and a graduate diploma — absolventsky
diplom —which is an ISCED level 5 qualification allowing holders to teach dance in the basic school of arts. The programme
spans ISCED levels 2, 3 and 5 with Grades 1 to 4 classified at ISCED level 2, Grades 5 to 7 at ISCED level 3 and Grade 8
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at ISCED level 5. The qualification absolventsky diplom is also awarded at the end of two other programmes meeting all
the criteria for ISCED level 5: pomaturitné $pecializacné $tudium (post-secondary specialised study) and vy$sie odborné
Studium (higher professional studies) respectively two- and three-year programmes following successful completion of
upper secondary education. Successful completion of the 8th grade of tanecné konzervatcrium leads to educational
attainment at ISCED level 5. Although only one year of the programme is classified at ISCED level 5, it leads to the same
qualification as awarded at the end of other ISCED level 5 programmes. (ISCED-P: 554; ISCED-A: 550)

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

2. If international definitions for: “academic” and “professional” programmes are developed, they will be used for the orientation
categories at ISCED level 5 instead of “general” and “vocational”.

3. Note that qualifications with the same name are not necessarily equivalent to each other especially where they can be taken in very
different fields of study or where the qualification name is very generic (e.g. certificate, diploma, etc.).

4. The UNESCO Institute of Statistics (UIS) and the European Union (EU) use “Slovakia” as the official name of “Slovak Republic”.
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Chapter 9

ISCED 2011 level 6:;

Bachelor’s or equivalent level

Programmes at ISCED level 6, or Bachelor’s or equivalent level, are longer
and usually more theoretically-oriented than ISCED level 5 programmes.
They are often designed to provide participants with intermediate academic
and/or professional knowledge, skills and competencies, leading to a first
degree or equivalent qualification.

They typically have a duration of three to four years of full-time study at
the tertiary level. They may include practical components and/or involve
periods of work experience as well as theoretically-based studies. They
are traditionally offered by universities and equivalent tertiary educational
institutions.

Programmes classified at ISCED level 6 may be referred to in many ways,
for example: Bachelor’'s programme, licence or first university cycle. For
international comparability purposes, the term ‘Bachelor’s or equivalent
level’ is used to label ISCED level 6.
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DESCRIPTION

Definition

(§224)! First programmes at ISCED level 6, or Bachelor's or equivalent level, are longer and usually more
theoretically-oriented than ISCED level 5 programmes. They are often designed to provide participants with
intermediate academic and/or professional knowledge, skills and competencies, leading to a first degree or
equivalent qualification. Programmes at this level are typically theoretically-based but may include practical
components and are informed by state of the art research and/or best professional practice. Programmes at
ISCED level 6 do not necessarily require the preparation of a substantive thesis or dissertation.

(§226) Upon completion of ISCED level 6 programmes, individuals may continue their education at ISCED level 7
(Master's or equivalent level), although not all ISCED level 6 programmes provide access to ISCED level 7. ISCED
level 6 programmes do not usually give direct access to programmes at ISCED level 8 (doctoral or equivalent
level).

Classification criteria (§228)

Main criteria
a) Theoretically- and/or professionally-based content

(§224) Programmes at this level are typically theoretically-based but may include practical components and are
informed by state of the art research and/or best professional practice.

b) Entry requirements

(§226) Entry into these programmes normally requires the successful completion of an ISCED level 3 or 4
programme with access to tertiary education.

¢) Minimum cumulative duration of (first-degree) programme

(§229) First-degree programmes at this level typically have a minimum cumulative duration of three years of full-
time study at the tertiary level. For systems in which degrees are awarded by credit accumulation, a comparable
amount of time and intensity would be required.

d) Position in the national degree and qualification structure

(§230) Programmes at this level typically lead to first degrees. Programmes leading to a second or further degree
may be included in ISCED level 6 if they are equivalent in complexity of content to programmes already classified
at this level in the same education system and fulfil the other main criteria.

Subsidiary criteria
a) Staff qualifications

(§225) Instruction at this level often takes the form of lectures by staff who are typically required to have attained
ISCED levels 7 or 8 or have achieved experience as a senior professional in the field of work. (§231) Where
appropriate, the requirement of ISCED level 8 qualifications for some of the teaching staff may be a good proxy
criterion for education programmes at this level in education systems where such a requirement exists. This can
serve to distinguish ISCED level 5 programmes from ISCED level 6 programmes.
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b) No direct access to ISCED level 8 programmes

(§225) Programmes at this level do not necessarily involve the completion of a research project or thesis, but if
they do, it is less advanced, less independent or is undertaken with more guidance than those at ISCED level 7
or 8. (§226) ISCED level 6 programmes do not usually give direct access to programmes at ISCED level 8
(doctoral or equivalent level).

(§233) Two dimensions may differentiate programmes at ISCED level 6.

(§234) Programme orientation:
= Academic; and
= Professional?.

(§235) Programme duration and position in the national degree and qualification structure:

= Stage (or programme) within a first tertiary degree at Bachelor’s or equivalent level with a cumulative theoretical
duration (at tertiary level) of less than three years, therefore insufficient for completion of ISCED level 6;

= First tertiary degree programme with a cumulative theoretical duration (at tertiary level) of three to four years, at
ISCED level 6 (Bachelor's or equivalent level);

= Long first degree programme with a cumulative theoretical duration (at tertiary level) of more than four years, at
ISCED level 6 (Bachelor's or equivalent level); and

= Second or further degree programme, following successful completion of a Bachelor’s or equivalent programme,
at ISCED level 6 (Bachelor’s or equivalent level).

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997
See correspondence section in the tertiary education chapter.

GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 6

Programmes at ISCED level 6, or Bachelor's or equivalent level, are longer and usually more theoretically-oriented
than ISCED level 5 programmes. They are often designed to provide participants with intermediate academic and/or
professional knowledge, skills and competencies, leading to a first degree or equivalent qualification (§224).

They may include practical components and/or involve periods of work experience as well as theoretically-based studies
(§230).

They are traditionally offered by universities and equivalent tertiary educational institutions (§224).

It is important to note that programmes with a similar name to “Bachelor” should only be included in ISCED level 6 if they
are equivalent in complexity of content and fulfil the other main criteria (§227).

Entry into first programmes at Bachelor’s or equivalent level normally requires the successful completion of an ISCED
level 3 or 4 programme with access to tertiary education. Entry may depend on subject choice and/or grades achieved
at ISCED levels 3 and/or 4. It may also be necessary to take and succeed in entrance examinations. Entry or transfer
into ISCED level 6 is also sometimes possible after the successful completion of ISCED level 5 (§226) (see Examples
Group 4 at ISCED level 5).

Programmes at this level typically lead to first degrees and equivalent qualifications in tertiary education (although
individuals may have completed an ISCED level 5 qualification prior to enrolling in an ISCED level 6 programme) (§230).
They typically have a duration of three to four years of full-time study at the tertiary level. For systems in which degrees
are awarded by credit accumulation, a comparable amount of time and intensity would be required (§229). (Examples
Group 1)
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Long first degrees of more than four years’ duration are included at this level if equivalent to Bachelor’s programmes in
terms of complexity of content (§230). Examples Group 2. However, long first degrees in highly-specialised professional
studies (e.g. medicine, dentistry, veterinary studies and, in some cases, law or engineering) are usually classified at ISCED
level 7 (§247). They are typically substantially longer than other first degrees classified at ISCED level 6 and cover — both
in depth and in breadth — more complex content of a type more similar to Master’s or equivalent level.

Programmes which require a Bachelor’s degree to enter should be classified as second or further degrees (even if they
do not lead to a degree). Such programmes at this level are typically of one to two years’ duration, often professionally-
oriented and offering more specialisation than the first degree but do not include substantially more complex content
(§230). Examples Group 3. Programmes following a Bachelor's which have a substantial research component should
normally be classified at ISCED level 7.

Upon completion of ISCED level 6 programmes, individuals may continue their education at ISCED level 7 (Master's or
equivalent level), although not all ISCED level 6 programmes provide access to ISCED level 7 (§226). Programmes which
require the successful completion of a programme at ISCED level 7 for entry should not be classified at ISCED level 6
regardless of their duration.

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 6

Educational attainment at ISCED level 6 requires the successful completion — leading to a recognised qualification — of
a programme representing a minimum duration at ISCED level 6 of at least three years. In the countries of the European
Higher Education Area, this would be equivalent to at least 180 European Credit Transfer System credits.

(§238) For educational attainment, recognised intermediate qualifications from the successful completion of stages of
programmes (prior to the first degree) which are insufficient for ISCED level 6 completion are classified at ISCED level 5.

The successful completion of programmes representing less than three years’ study within ISCED level 6 normally gives
rise to educational attainment at ISCED level 5 (even in countries which do not have any ISCED level 5 programmes).
Examples Group 4.

(§239) Recognised intermediate qualifications from the successful completion of programmes (prior to the first
degree) which are insufficient for ISCED level 7 completion are classified at ISCED level 6 for educational attainment.

Honorary degrees awarded by universities on the basis of other considerations and not any research work are not
recognised for the purposes of educational attainment.

EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 6

(§227) Programmes classified at ISCED level 6 may be referred to in many ways, for example: Bachelor's
programme, licence, or first university cycle. However it is important to note that programmes with a similar
name to ‘Bachelor’ should only be included in ISCED level 6 if they satisfy the criteria described in [ISCED 2011]
Paragraph 228. For international comparability purposes, the term ‘Bachelor’s or equivalent level’ is used to label
ISCED level 6.

Examples Group 1:
First degree p at 's or i level (three to four years)
[ISCED-P: 645, 655 or 665; ISCED-A: 640, 650 or 660]

Djibouti — Enseignement supérieur de cycle long (Long cycle tertiary education). This is a four-year tertiary programme
that requires the completion of upper secondary education with access to tertiary education as the minimum condition
for admission. After completion, graduates receive a Bachelor's equivalent degree (Licence or Maitrise) in the relevant
field of study. (ISCED -P: 665; ISCED-A: 660)
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Finland — Ammattikorkeakoulututkinnot (Polytechnic Bachelor’s degree programme). These programmes (three to four
years in duration) prepare for occupations with high skill requirements. They combine theoretical studies (basic and
professional studies) with work and practical training. The programmes involve completion of a large research project or
thesis. Students must have completed upper secondary education prior to entry. (ISCED-P: 665; ISCED-A: 660)

Germany - Fachhochschulen (Universities of Applied Sciences). This is a four-year programme at the university level that
prepares for occupations which require the application of scientific findings and methods. Students must at least have
completed Fachoberschule (ISCED 3 or 4) or equivalent. It leads to a first tertiary degree, Diplom (FH). (ISCED-P: 645;
ISCED-A: 640)

Japan - Koutou senmon gakko Senkoka, Tokurei Tekiyou Senkoka (College of Technology, NIAD-UE validated advanced
course). This programme follows the successful completion of the five-year Koutou senmon gakko (Colleges of Technology)
programme (first three years: ISCED-P 354, last two years: ISCED-P 554). Although by law these programmes must have
a minimum duration of at least one year, all Koutou senmon gakko Senkoka programmes extend over two years, and
provide an advanced-specialised engineering education. Students who successfully complete Tokurei Tekiyou Senkoka
(College of Technology, NIAD-UE validated advanced course), which is recognised as equivalent to an undergraduate
programme by the National Institution for Academic Degrees and University Evaluation (NIAD-UE), may be awarded a
Bachelor’s degree and may progress to graduate school. (ISCED-P: 665; ISCED-A: 660)

Kyr — Buicwee npoghecc sedyujee k y ¢ nayunoix

it u nos ounioma (Bachelor’s degree education programme). This is a four-year tertiary
programme which requires the certificate of upper secondary education to enter. After successful completion, graduates
are awarded a Bachelor's degree in the relevant field of education. (ISCED-P: 665; ISCED-A: 660)

Netherlands - Hoger beroepsonderwijs (HBO) (Professional Bachelor's degree programmes). HBO programmes
provide theoretical and practical training for occupations for which a higher vocational qualification is required. In these
four-year higher professional education programmes, teaching is of a more practical nature than in universities. The most
common fields studied are agriculture, teacher education, social work and community education, health care and the
arts. (ISCED-P: 655; ISCED-A: 650)

Spain — Diplomatura Universitaria (University education — first degree (first cycle)). This is a first three-year university
degree programme leading to the Diplomado Universitario, Arquitecto Técnico or Ingeniero Técnico in a particular field.
Holders of these qualifications may enter the labour market directly or be admitted to second-cycle university education.
(ISCED-P: 665; ISCED-A: 660)

Switzerland - Fachhochschule, haute école spécialisée (Bachelor's degree programme). These three- to four-year
programmes require a “Berufsmaturitét/maturité professionnelle” ISCED 3 vocational education of three or four years’
duration with a substantially enlarged general education component) for entry. They prepare students for highly-skilled
professions in fields of study such as architecture, engineering, business administration, design, health, social work, arts
and education. (ISCED-P: 645; ISCED-A: 640)

Thailand - Vocational Education and Training programmes at Bachelor’s level (continuing education). These two-year
programmes are offered within the context of continuing education. Admission to these programmes requires the completion
of a two-year vocational diploma that is classified as short-cycle tertiary education (ISCED level 5). The programme therefore
represents a total cumulative duration of four years’ study at tertiary level. Upon successful completion, graduates are
awarded a Bachelor’s equivalent degree. (ISCED-P 665; ISCED-A 660)

Tunisia - 44uLi 3 jla Y/ (Applied degree). This is a three-year first university degree programme which requires the
completion of upper secondary education with access to tertiary education as the minimum condition for admission.
Upon completion, graduates receive the applied degree (Licence appliquée) in a particular field of education leading to
the labour market and to a higher level of education. (ISCED-P: 665, ISCED-A: 660)

United Kingdom - Honours degree — Bachelor’s degree programme. This is a first tertiary degree, awarded usually
after three years of study. Students usually have to satisfy examiners in a series of annual examinations or by a system of
continuous assessment, as well as sit for a final degree examination at the end of the programme. The honours degree
usually comprises the study of one main and one subsidiary subject only. (ISCED-P: 665; ISCED-A: 660)
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United States — Bachelor’s degree programme. This is typically a four-year programme undertaken at colleges or
universities. These undergraduate programmes typically require a high school diploma or equivalent for entry. Bachelor’s
degree recipients can enter the labour force or continue their education in graduate (Master’s or PhD) or first professional
(law, medicine, dentistry) degree programmes. (ISCED-P: 665; ISCED-A: 660)

Examples Group 2:
Long first degree pi at 's or i level (more than four years)
[ISCED-P: 646, 656 or 666; ISCED-A: 640, 650 or 660]

Algeria — 4 53 wig (State engineer). This is five-year tertiary programme that is offered to graduates from upper
secondary education. Upon completion, graduates from this programme receive a state engineer degree (Ingénieur
d’état) in different fields of education. (ISCED-P: 666, ISCED-A: 660)

Colombia - Titulo Universitario (University degree). These programmes are long first university degrees (at least four
years in duration, usually five), which provide the student with a professional title or a title in a specific subject. Admission
to the programme requires the completion of upper secondary education (ISCED level 3), as well as success in the State
examination for entry into tertiary education. (ISCED-P: 666, ISCED-A: 660)

Denmark - Mellemlange videregdende uddannelser — professionsbachelor (Tertiary education, medium cycle,
professional Bachelor's). These five-year programmes are entered following successful completion of upper secondary
education (ISCED level 3). They prepare students for professional work in certain fields such as engineering. The
degree obtained is considered similar to the level of other Bachelor’s degrees, which are three to four years long. Upon
completion, students may enter the given profession and may also have the possibility to enter a Master’s programme.
(ISCED-P: 656, ISCED-A: 650)

Mexico — Licenciatura universitaria (University Bachelor’s, five years). The entry requirement for these university
programmes is the Bachillerato (upper secondary certificate). While the duration of other Licenciatura programmes
in the country are one year less, the five-year degrees obtained are considered to be similar and are all at the level of
ISCED 6. Upon completion of these programmes, students may enter a Maestria (Master’s level programme, ISCED 7).
(ISCED-P: 646, ISCED-A: 640)

Syrian Arab Republic — £iif/ 4uaigl/ =/, (Technical engineering programmes). These are five-year tertiary education
programmes in the fields of engineering that require the completion of upper secondary as a minimum condition for
admission. After successful completion, graduates are awarded a Bachelor's degree in engineering. (ISCED-A: 666;
ISCED-A: 660)

Examples Group 3:
Second or further degree i ion of a 's or
[ISCED-P: 647, 657 or 667; ISCED-A: 640, 650 or 660]

Cote d’lvoire — Enseignement universitaire général : 2° cycle (Maitrise) (General university education, second
cycle leading to the Maitrise). This is a second degree programme following successful completion of a License, a
Bachelor’s equivalent programme. The programme lasts for only one year and has no substantive research component.
(ISCED-P: 667, ISCED-A: 660).

India - Bachelor of Education (B.Ed). This is a one-year tertiary programme in education which is offered to holders of a
Bachelor’s degree from different disciplines who are interested in pursuing a career in teaching. A Bachelor of Education
degree is awarded at the end of the programme. (ISCED-P: 667, ISCED-A: 660)

Ireland — Higher Diploma. This diploma is normally awarded following completion of a programme of one year’s duration
in a recognised higher education institution. The entry requirement for a Higher Diploma programme is typically an
Honours Bachelor’s degree, but Ordinary Bachelor's degrees can also provide access. Successful completers of the
Higher Diploma may progress to a Post-graduate Diploma, Master’s degree or, in some cases, programmes leading to
a doctoral degree. (ISCED-P: 667; ISCED-A: 660)

Morocco — oY/ audaill ;J;‘L.JQUS@/)_., (Primary education teacher training programme). This is a one-year programme
that requires the completion of a Bachelor’s equivalent programme (Dipléme de Licence d’études fondamentales (LEF))
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for entry. Following the completion of the teacher training programme, students are awarded the Certificat d’études
normales d'’instituteurs (CENI), which enables holders to practise as qualified teachers in primary education. (ISCED-P:
667 and ISCED-A: 660)

Norway - Videreutdanning (Specialisation courses). These programmes include a variety of vocationally-oriented
specialisations, particularly for paramedical professions and teachers, the longest being in midwifery (two years after
qualification as a nurse). They build on a Bachelor's degree but do not lead to a Master's degree. (ISCED-P: 647;
ISCED-A: 640)

Saudi Arabia - ‘;luJ/ P_}Lu_lj/ém/)g (Higher diploma programmes). These are one- to two-year tertiary programmes which
require the completion of a Bachelor’s degree (u s o€/ 4a ) as the minimum entry requirement. Mostly offered in the
field of education, these programmes lead to a higher diploma (e ~ sL1) that is considered nationally below the level of
a Master’s degree. (ISCED-P: 667 and ISCED-A: 660)

Switzerland — Fachhochschule Nachdiplom, haute école spécialisée dipléme postgrade (Master of Advanced Studies).
After the first degree, universities offer Master’s degree programmes or specialisation programmes not leading to a
research degree (Master of Advanced Studies). They typically last one year or 60 ECTS credits. Examples include
business administration for engineers or specialisation in environmental aspects for chemical engineers. The cumulative
duration at ISCED level 6 ranges from 4-6.5 years, depending on the specific programme. The resulting qualification is
considered to be at a level similar to the first Bachelor’s degree. (ISCED-P: 647; ISCED-A: 640)

Examples Group 4:
Programmes at ISCED level 6 i ient for level i leading to
at ISCED level 5 [ISCED-P: 641, 651 or 661; ISCED-A: 540, 550 or 560]

Burkina Faso - Dipléme universitaire d’études générales (DEUG) (University diploma in general studies). This is a
two-year tertiary programme that requires the completion of upper secondary education (ISCED level 3). Following
the DEUG, students may proceed to a one-year License (Bachelor’s) programme or a three-year engineering diploma.
(ISCED-P: 661; ISCED-A: 540).

Burundi - 7¢ cycle de I'enseignement supérieur (First cycle of tertiary education). This is a two-year programme forming
the first cycle of a Bachelor's degree programme (or Licence). The second cycle can either be two or three years long
depending on the field of education. Following the successful completion of the first cycle, which requires the completion
of upper secondary education with access to tertiary for entry, students can proceed to the second cycle. (ISCED-P:
661; ISCED-A: 540).

Canada - University Transfer Programmes. These are programmes of one or two years’ duration offered by non-
university institutes under special arrangements with universities whereby the college offers the first year(s) of a university
degree programme. Students who complete these programmes at the colleges can then transfer their credits toward
university Bachelor’s degree programmes. Although enrolment in these programmes count at ISCED level 6, students
who complete these programmes are not reported as ISCED level 6 graduates. Their educational attainment is at ISCED
level 5. (ISCED-P: 641; ISCED-A 540).

Norway — Hogskolekandidat (University college degree). The university college degree is a tertiary programme of two

years. Students must have completed upper secondary education (ISCED level 3) prior to entry. This degree often
becomes an integrated part of the full Bachelor's programme upon graduation. (ISCED-P: 641; ISCED-A: 540)

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader's Guide.

2. Although there are as yet no internationally-agreed definitions of academic and professional orientations, some countries are applying
their national definitions and making use of these codes in their ISCED mappings.

ISCED 2011 OPERATIONAL MANUAL  © OECD, European Union, UNESCO-UIS 2015 87

240



HomaTok 3

Chapter 10

ISCED 2011 level 7:

Master’s or equivalent level

Programmes at ISCED level 7, or Master’s or equivalent level, have a
significantly more complex content than programmes at ISCED level 6 and
are usually more specialised. The content of ISCED level 7 programmes
is often designed to provide participants with advanced academic and/
or professional knowledge, skills and competencies, leading to a second
degree or equivalent qualification. Programmes at this level may have
a substantial research component but do not yet lead to the award of a
doctoral qualification. The cumulative duration of studies at the tertiary level
thus lasts from usually five to eight years or even longer.

Programmes classified at ISCED level 7 may be referred to in many ways,
for example: Master programmes or Magister studies. For international
comparability purposes, the term ‘Master’s or equivalent level’ is used to
label ISCED level 7.
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DESCRIPTION

Definition

(§241)" Programmes at ISCED level 7, or Master's or equivalent level, are often designed to provide participants
with advanced academic and/or professional knowledge, skills and competencies, leading to a second degree
or equivalent qualification. Programmes at this level may have a substantial research component but do not yet
lead to the award of a doctoral qualification. Typically, programmes at this level are theoretically-based but may
include practical components and are informed by state of the art research and/or best professional practice.

(§243) ISCED level 7 programmes have a significantly more complex content than programmes at ISCED level 6
and are usually more specialised. Upon completion, individuals may continue their education at ISCED level 8
(doctoral-level education) although not all ISCED level 7 programmes give direct access to ISCED level 8.

Classification criteria (§228)
Main criteria
a) Theoretically- and/or professionally-based content

(§241) Programmes at this level are typically theoretically-based but may include practical components and are
informed by state of the art research and/or best professional practice.

b) Position in the national degree and qualification structure

(§246) Programmes at this level typically prepare for a second or further degree, following a first degree from
ISCED level 6 or 7 programmes.

(§247) Programmes of at least five years’ duration preparing for a long first degree/qualification are included
at this level if they are equivalent to Master’s-level programmes in terms of their complexity of content. Highly-
specialised professional studies of similar or greater cumulative duration in tertiary education (e.g. medicine,
dentistry, veterinary studies and, in some case, law or engineering) which cover — both in breadth and depth — an
equivalent amount of content, are also included in this level.

a) Entry requirements

(§243) Entry into ISCED level 7 programmes preparing for a second or further degree normally requires the
successful completion of an ISCED level 6 or 7 programme. In the case of long programmes that prepare for a
first degree equivalent to a Master's degree, entry requires the successful completion of an ISCED level 3 or 4
programme with access to tertiary education.

Subsidiary criteria
b) Minimum cumulative duration of long first degree programme

(§247) Programmes of at least five years’ duration preparing for a long first degree/qualification are included at
this level.

c) Direct access to ISCED level 8 programmes

(§249) Tertiary education programmes providing direct access to ISCED level 8 are normally classified at ISCED
level 7. However, not all ISCED level 7 programmes provide access to ISCED level 8.
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(§251) Two dimensions may differentiate programmes at ISCED level 7.

(§252) Programme orientation:
= Academic; and
= Professional®.

(§258) Programme duration and position in the national degree and qualification structure

= Stage (or programme) within a first degree at Master’s or equivalent level with a cumulative theoretical duration
(at tertiary level) of less than five years, therefore insufficient for completion of ISCED level 7;

= Long first degree programme, with a cumulative theoretical duration (at tertiary level) of at least five years (that
does not require prior tertiary education), at ISCED level 7 (Master’s or equivalent level);

= Second or further degree programme, following successful completion of a Bachelor's or equivalent
programme, at ISCED level 7 ( Master’s or equivalent level); and Second or further degree programme at
Master's or equivalent level, following successful completion of another Master's or equivalent programme, at
ISCED level 7 (Master’s or equivalent level).

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997

See correspondence section in the tertiary education chapter.

GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 7

ISCED level 7 programmes have a significantly more complex content than programmes at ISCED level 6 and are
usually more specialised (§243). The content of ISCED level 7 programmes is often designed to provide participants with
advanced academic and/or professional knowledge, skills and competencies, leading to a second degree or equivalent
qualification. Programmes at this level may have a substantial research component but do not yet lead to the award of
a doctoral qualification (§241).

They are traditionally offered by universities and equivalent tertiary educational institutions (§224). Programmes with a
similar name to ‘Master’s’ should only be included in ISCED level 7 if they are equivalent in complexity of content to
programmes already classified at this level and fulfil the other main criteria (§244).

Entry into ISCED level 7 programmes preparing for a second or further degree normally requires the successful completion
of an ISCED level 6 or 7 programme. In the case of long programmes that prepare for a first degree equivalent to a
Master’s degree, entry requires the successful completion of an ISCED level 3 or 4 programme with access to tertiary
education. Entry may depend on subject choice and/or grades achieved at ISCED levels 3 and/or 4. It may also be
necessary to take and succeed in entrance examinations (§243).

Programmes at this level typically prepare for a second (Examples Group 1) or further degree, following a first degree
from ISCED level 6 or 7 programmes (§248). Equivalent qualifications, such as post-graduate professional qualifications
(Examples Group 1), are also classified at ISCED level 7 unless already classified at ISCED level 6 (§246). Both types of
programmes typically have a duration of one to four years of full-time study. In education systems in which degrees are
awarded by credit accumulation, a comparable amount of time and intensity would be required. The cumulative duration
of studies at the tertiary level thus lasts from usually five to eight years or even longer (§248).

Programmes of at least five years’ duration preparing for a long first degree/qualification are included at this level if they
are equivalent to Master’s level programmes in terms of their complexity of content. Such programmes usually involve
the preparation of a substantive thesis or dissertation (§247). (Examples Group 2)

Highly-specialised professional studies of similar or greater cumulative duration in tertiary education (e.g. medicine,
dentistry, veterinary science and in some cases law or engineering) which cover — in both breadth and depth — an
equivalent amount of content, though typically without the preparation of a thesis or dissertation, are also included at
this level (§247). (Examples Group 3)
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Upon completion, individuals may continue their education at ISCED level 8 (doctoral-level education) although not all
ISCED level 7 programmes give direct access to ISCED level 8 (§243).

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 7

Educational attainment at ISCED level 7 requires the successful completion — leading to a recognised qualification — of
a programme representing a minimum cumulative duration at tertiary level of at least five years. In the countries of the
European Higher Education Area, this would be equivalent to at least 300 European Credit Transfer System credits.

(§256) For educational attainment, recognized intermediate qualifications from the successful completion of
stages (or programmes) within a first degree at a Master’s or equivalent level but insufficient for ISCED level 7
completion are classified at ISCED level 6.

The successful completion of programmes representing less than five years’ study within tertiary level normally gives rise
to educational attainment at ISCED level 6.( Examples Group 4)

(§257) Recognized intermediate qualifications from the successful completion of stages (or programmes) at
the doctoral or equivalent level but insufficient for ISCED level 8 completion are classified at ISCED level 7 for
educational attainment.

Honorary degrees awarded by universities on the basis of other considerations and not any research work are not
recognised for the purposes of educational attainment.

EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 7

(§244) Programmes classified at ISCED level 7 may be referred to in many ways, for example: master programmes
or magister. However it is important to note that programmes with a similar name to “master” should only be
included in ISCED level 7 if they satisfy the criteria described in [ISCED 2011] Paragraph 245. For international
comparability purposes the term “Master’s or equivalent level” is used to label ISCED level 7.

Examples Group 1:
Second or further degree programme at Master’s or i level
ofa 's or i p! [ISCED-P: 747, 757 or 767; ISCED-A: 740, 750 or 760]

Australia — Master's degree. This is a higher degree, obtained typically after a period of two years’ study following
a Bachelor's degree (honours). Following a Bachelor’s degree (pass), entry to a Master's degree may be possible by
completing a Master’s qualifying course of one year. Master’s degrees may be obtained by research (usually entered after
a period of employment) culminating in the submission of a thesis or by course work often undertaken in conjunction with
professional employment. (ISCED-P: 767; ISCED-A: 760)

Colombia — Maestria (Master's degree). This programme leads to the title of Magister (Master’s) and requires a
professional title or a university degree in the fields of technology, science, humanities, arts or philosophy for entry. The
programme duration is usually two years (ISCED-P: 767, ISCED-A: 760)

Japan - Daigakuin Shushi katei. (University graduate programme leading to the shushi (Master’s degree)). Completion of
the shushi degree requires two years’ full-time study following the gakushi (Bachelor's degree), including 30 credits and
a substantial amount of research culminating in a thesis. (ISCED-P: 767; ISCED-A: 760)

Mexico — Maestria (Master's degree programmes). This programme involves advanced research and the acquisition
of comprehensive knowledge about specific subjects and fields of study. The duration of the programme is commonly
two years. The entry requirement is a four- or five-year Licenciatura (Bachelor's degree) programme. (ISCED-P: 767;
ISCED-A: 760)
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Sao Tome and Principe - Mestrado (Master's programme). This is a two-year classical post-graduate programme
leading to a second degree following the successful completion of a Bachelor's equivalent programme (License).
Completion of this programme, which is the highest within the national education system, leads to a Master's degree
(Mestrado). (ISCED-P: 767, ISCED-A: 760)

Slovenia - Magistrsko izobraZevanje (2. bolonjska stopnja) (Master's degree). The duration of these studies is of one to
two years, after successful completion of ISCED level 6 (15t Bologna cycle). Graduates obtain a Master's diploma (with
the professional title) which give access to doctorate studies. (ISCED-P: 767; ISCED-A: 760)

United States — First-professional degree programmes. Completion of these programmes signifies both completion of
the academic requirements to begin practicing in a given profession and a level of professional skill beyond that normally
required from a Bachelor’s degree. These programmes typically last three years and require at least two years at ISCED
level 6 prior to entrance (although most require a four-year Bachelor’s degree). These first professional degrees are the
normal route to qualify as a professional in the fields of dentistry, medicine, optometry, pharmacy, veterinary medicine,
law and theological professions. (ISCED-P: 757; ISCED-A: 750)

Examples Group 2:
Long first degree programme at Master’s or equivalent level (at least five years)
[ISCED-P: 746, 756 or 766; ISCED-A: 740, 750 or 760]

Gambia - Mediical degree. This is a seven-year programme after the completion of upper secondary education. At the
end of the programme, learners are awarded a Master’s degree in Medicine. (ISCED-P: 766, ISCED-A: 750)

Germany - Universitdten — Diplom, Magister. (University — Magister Diploma) These former university programmes
have not been adapted to the Bologna structure. They led after 8 to 10 semesters to a first degree equivalent to a
Master’s degree (ISCED-P: 746; ISCED-A: 740). These programmes involved the preparation of a substantive thesis or
dissertation in addition to coursework in the earlier semesters of the programme. Graduates of the programme could
enter doctoral programmes. (ISCED-P: 746; ISCED-A: 740)

Germany - Universitaten — Staatsexamen (University programmes in the fields of teacher training, dentistry, medicine,
veterinary medicine, pharmacy, law and theological professions). After 8 to 10 semesters of university studies, these
programmes lead to a state examination equivalent to a Master’s degree (ISCED level 7). (ISCED-P: 746; ISCED-A: 740)

Japan - Daigaku Yakugaku Ishigaku Juigaku (University undergraduate programme). The gakushi is the first qualification
awarded after six years in pharmacy (practical course only) medicine, dentistry and veterinary studies. In addition to study
in one of these specialised fields, general education (which includes humanities, social and natural sciences) is obligatory
for every student. (ISCED-P: 766; ISCED-A: 760)

&

y — Buicuee sedyuee k 1 6 X Hay4Hblx
ucc i u Ounnoma (Long first tertiary degree programme, leading to a specialist diploma).
This first university degree has a duration of five years. The minimum entry requirement is the certificate of upper secondary
education. The programme includes courses with significantly more complex content than other common programmes

at ISCED 6. At the end of the programme, graduates receive a specialist diploma. (ISCED-P: 766, ISCED-A: 760)

Lao People’s Democratic Republic - Licence de médecine (Bachelor’s degree in medicine). This is a long first tertiary
degree programme (six years in duration) that requires the completion of upper secondary education with access to
tertiary education (Certificat de Baccalauréat) for entry. This is a highly-specialised programme of very long duration.
Although the title of the degree received is a Bachelor’s in medicine, it involves substantially more complex studies than
a regular Bachelor’s and therefore is considered to be at the level of a Master’s. (ISCED-P 766; ISCED-A 760)

Mozambique - Mestrado Integrado (Integrated Master’s). This is five-year first degree programme which requires the
completion of upper secondary education as the minimum entry requirement. By the end of the programme, graduates
are awarded a Master’s degree. (ISCED-P: 766, ISCED-A: 760)

Portugal - Ensino Superior — Licenciatura (Tertiary education — long first degree, four to six years). These are pre-Bologna

programmes. These four- to six-year programmes, usually offered by universities, were entered following successful
completion of secondary education. In most fields of education, the programmes lasted four to five years. In certain fields
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of study there were also six-year programmes. Students with a graduation mark of 16 or higher could access directly
the doctoral level. The final qualifications obtained from these pre-Bologna programmes are nationally recognised as
equivalent to ISCED 7 in ISCED 2011. (ISCED-P: 766; ISCED-A: 760)

Examples Group 3:
Second or further degree programme at Master’s or equivalent level
a Master’s or i p [ISCED-P: 748, 758, 768; ISCED-A: 740,750,760]

Australia - Doctor of Philosophy by coursework. These three-year programmes may be entered following successful
completion of a first Master's degree. They offer more specialisation in professional and academic fields of study. The
programme is course-based and does not lead to a doctoral-level thesis of original research representing a significant
contribution to knowledge within the field of study. Therefore the degree obtained is still considered similar to the Master’s
level (ISCED level 7). (ISCED-P: 748; ISCED-A: 740)

Canada - Graduate qualifying programme (third cycle). Entry into these one- to two-year programmes requires the
successful completion of a first Master’s degree. These programmes prepare students to pursue studies at the doctoral
level if their previous education did not meet all the necessary requirements (for example, students who initially studied
in one field and wish to pursue further studies at the doctoral level in a different or more specialised area; or whose first
Master's degree was more professional than academic). The qualification obtained is considered at the Master’s level
(ISCED level 7). Upon completion, students may then apply to enter a doctoral programme. (ISCED-P: 768; ISCED-A: 760)

Germany - Universitaten — zweiter Master (University studies — second Master’s). Entry into these one- to two-year
programmes requires the successful completion of a first Master's degree and offer more specialisation in professional
and academic fields of study. The degree obtained is still considered similar to the Master's level (ISCED 7). Upon
completion, students may enter doctoral studies (Promotionsstudium). (ISCED-P: 748; ISCED-A: 740)

Italy — Master di 2° livello (Second level Master's). These one-year programmes may be entered following successful
completion of a Master di 1° livello (first level Master’s of one year's duration) and offer more specialisation in a given area
of study. The degree obtained is still considered to be at the Master’s level (ISCED level 7). Upon completion, students
may enter a Dottorato di ricerca (Research Doctorate programme). (ISCED-P: 768; ISCED-A: 760)

K ~ I ocies) oné P (Medical residency, in-depth post-
graduate medical education). These post-graduate programmes range in duration from two to four years depending
on the medical speciality. Access to these programmes requires the successful completion of a first Master’s degree
(a combination of a general medical degree and an internship). The programmes, which include both research and
classroom components in addition to a hospital-based residency, lead to a certificate of medical education completion
(C meo 06 wpei). (ISCED-P: 768, ISCED-A: 760)

Mauritania — Formation des enseignants au secondaire (Secondary education teacher training). This one-year
programme requires a Master’s degree as the minimum entry requirement. By the end of the programme, graduates
receive the Certificat d'aptitude au professorat de I'enseignement secondaire (CAPES), which enables holders to practise
as qualified teachers in secondary education. (ISCED-P: 768, ISCED-A: 760)

Nepal - Master of Philosophy (MPhil). This is a two-year programme that requires the completion of a Master's degree
for entry. By the end of the programme, graduates receive a Master's of Philosophy (MPhil) degree. (ISCED-P 768;
ISCED-A 760)

Spain - Especialidades Sanitarias (Post-degree health studies). These programmes may be entered following successful
completion of a first Master's degree and offer specialisation in areas related to health studies. The programmes have
a duration of two to five years depending on the topic. The degree obtained (Titulo de Especialista Sanitariois) is still
considered to be at the Master’s level ISCED level 7). These programmes generally allow access to doctoral programmes.
(ISCED-P: 758; ISCED-A: 750)

Tunisia — {ulaal 4 4=al )/ (National Diploma in Auditing). This is a one-year programme following a two-year second

degree programmé at the Master’s level in Auditing (Révision comptable). By the end of the programme, participants
receive the National Diploma in Auditing (Dipléme national de la révision comptable). ISCED-P: 768, ISCED-A: 760)
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Examples Group 4:
Stage (or programme) within a first degree at Master’s or i level i ient for ion of ISCED
level 7 (cumulative theoretical duration at tertiary level of less than five years), therefore leading to educational
attainment at ISCED level 5 or 6 [ISCED-P: 741, 751 or 761; ISCED-A: 540, 550, 640, 650 or 660]

Tuni — 4y yuasil 4a sll (Preparatory cycle). This programme is considered as the first stage of the national
engineering diploma programme, which is classified as a long first degree at Master’s level. Only elite upper secondary
graduates, theoretically from age 19, may be granted access to this two-year programme. At the end of the programme,
participants are awarded the national diploma of the preparatory cycle, which is only valid for pursuing the national
engineering diploma programme. (ISCED-P: 761; ISCED-A: 544)

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

2. Although there are as yet no internationally-agreed definitions of academic and professional orientations, some countries are applying
their national definitions and making use of these codes in their ISCED mappings.

ISCED 2011 OPERATIONAL MANUAL ~ © OECD, European Union, UNESCO-UIS 2015 95

247



HomaTtox 3

Chapter 11

ISCED 2011 level 8:;

Doctoral or equivalent level

Programmes at ISCED level 8, or doctoral or equivalent level, are designed
primarily to lead to an advanced research qualification. Programmes at this
ISCED level are devoted to advanced study and original research and are
typically offered only by research-oriented tertiary educational institutions
such as universities. Doctoral programmes exist in both academic and
professional fields.

The theoretical duration of these programmes is three years full-time in
most countries, although the actual time that students take to complete the
programmes is typically longer.

Programmes classified at ISCED level 8 may be referred to in many ways,
for example: PhD, DPhil, D.Lit, D.Sc, LL.D, Doctorate or similar terms. For
international comparability purposes the term, ‘doctoral or equivalent level’
is used to label ISCED level 8.
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ISCED 2011 LEVEL 8: DOCTORAL OR EQUIVALENT LEVEL PART Il

DESCRIPTION

Definition

(§259)" Programmes at ISCED level 8, or doctoral or equivalent level, are designed primarily to lead to an
advanced research qualification. Programmes at this ISCED level are devoted to advanced study and original
research and are typically offered only by research-oriented tertiary educational institutions such as universities.
Doctoral programmes exist in both academic and professional fields.

(§261) Entry into ISCED level 8 programmes or junior research positions normally requires the successful
completion of specific ISCED level 7 programmes. ISCED level 8 requires at least three years of full-time equivalent
study, making a total cumulative duration of at least seven years of full-time education at the tertiary level.

(§260) ISCED level 8 usually concludes with the submission and defence of a thesis, dissertation or equivalent
written work of publishable quality, representing a significant contribution to knowledge in the respective field of
study. Therefore, these programmes are typically based on research and not only on course work.

Classification criteria

Main criteria
a) Written work requirements

(§260) ISCED 8 programmes require the submission of a thesis, dissertation or equivalent written work of
publishable quality that is the product of original research and represents a significant contribution to knowledge
in the respective field of study.

b) Entry requirements

(§261) Entry into ISCED level 8 programmes or junior research positions normally requires the successful
completion of specific ISCED level 7 programmes.

c) Minimum duration of level

(§265) ISCED level 8 requires at least three years of full-time equivalent study.

Subsidiary criteria
a) Doctoral degree/qualification required for specific occupations

(§266) Achievement of an ISCED level 8 qualification is often a condition for entering into faculty posts in
educational institutions that offer ISCED level 6, 7 and 8 programmes, as well as research posts in government
and industry.

(§268) One dimension may be used to differentiate education programmes at ISCED level 8:

(§269) Programme orientation
= Academic; and
= Professional?.

98 © OECD, European Union, UNESCO-UIS 2015 ISCED 2011 OPERATIONAL MANUAL
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_Iﬂr I} TSCED 2071 LEVEL 8 DOCTORAL OR EQUIVALENT LEVEL

CORRESPONDENCE BETWEEN ISCED 2011 AND ISCED 1997
See correspondence section in the tertiary education chapter.

GUIDELINES FOR CLASSIFYING PROGRAMMES AND THEIR RELATED RECOGNISED
QUALIFICATIONS AT ISCED LEVEL 8

This level is reserved for tertiary programmes that lead directly to the award of an advanced research qualification. The
theoretical duration of these programmes is three years full-time in most countries (for a cumulative total of at least
seven years full-time equivalent (FTE) at the tertiary level), although the actual time that students take to complete the
programmes is typically longer. The programmes are devoted to advanced study and original research.

Programmes with a similar name to ‘doctor’ should only be included in ISCED level 8 if they are equivalent in complexity
of content to programmes already classified at this level and fulfil the other main criteria (§262).

These programmes are typically based on research and not only on course work. In some education systems, ISCED
level 8 programmes contain very limited course work, or none at all, and individuals working towards a doctoral degree
engage in research mostly independently or in small groups with varying degrees of supervision. In some education
systems, doctoral research is undertaken by individuals employed by the university as junior researchers or research
assistants who are undertaking at the same time their doctoral studies (§260).

Although most countries only have a ‘first’ advanced research qualification (Examples Group 1), some countries do
award an ‘intermediate’ advanced research qualification prior to the doctorate (Examples Group 2). A small number of
countries have ‘second’ advanced research qualifications (Examples Group 3). Accounting for these intermediate and
second awards in the classification scheme is important for defining the boundary between the first advanced research
qualifications and other qualifications at ISCED level 8.

Programmes requiring a Master’s degree for entry and leading to intermediate research qualifications should be classified
either as the first stage or component of ISCED level 8 programmes (where completing this component would not
count as ISCED level 8 completion) or as ISCED level 7 second or further degree programmes following a Master's or
equivalent. This allocation decision should be based on the degree to which the programme is designed to lead directly
to the award of an advanced research qualification. It may also be helpful to consider whether students can transfer
credits from this programme to a doctoral programme, or if the intermediate qualification is a requirement to enter a
doctoral programme. Programmes that are primarily designed to prepare students for direct labour market entry with
either basic or intermediate research skills should be classified at ISCED level 7, even if these programmes also allow
students to continue studies toward an advanced research degree.

EDUCATIONAL ATTAINMENT AT ISCED LEVEL 8

(§272) For educational attainment, recognized intermediate qualifications from the successful completion of
stages (or programmes) within a first degree at doctoral or equivalent level but insufficient for ISCED level 8
completion are classified at ISCED level 7.

Honorary doctorates awarded by universities on the basis of other considerations and not any research work are not
recognised for the purposes of educational attainment.
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ISCED 2011 LEVEL 8: DOCTORAL OR EQUIVALENT LEVEL PART Il

EXAMPLES OF PROGRAMMES AND QUALIFICATIONS CLASSIFIED AT ISCED LEVEL 8

(§262) Programmes classified at ISCED level 8 may be referred to in many ways, for example: PhD, DPhil, D.Lit,
D.Sc, LL.D, Doctorate or similar terms. However it is important to note that programmes with a similar name to
“doctor” should only be included in ISCED level 8 if they satisfy the criteria described in [ISCED 2011] Paragraph
263. For international comparability purposes, the term ‘doctoral or equivalent level’ is used to label ISCED level 8.

Examples Group 1:
F at or equi level ient for ion of ISCED level 8
[ISCED-P: 844, 854 or 864; ISCED-A: 840, 850 or 860]

Australia — Doctor's degree or doctorate. These programmes are entered after a Bachelor's degree (high honours) or a
Master’s degree and usually comprise three years of full-time study devoted to preparing a substantial thesis based on
an original research project resulting in a significant contribution to knowledge, understanding and/or the application of
knowledge within the field of study. (ISCED-P: 864; ISCED-A: 860)

Bahrain - o/ 55/ =s/ s (Doctorate programmes). These programmes require the completion of at least a Master’s
degree for entry. The duration of these programmes is usually three to five years. By the end of the programme, graduates
receive a Doctorate degree. (ISCED-P: 864, ISCED-A: 860)

Colombia - Doctorado (Doctorate). This is a doctorate-level programme that normally has a duration of five years. The
minimum entry requirement to the programme may not necessarily include a Master's degree but at least a professional title
or a university degree in the fields of technology, science, humanities, arts or philosophy. (ISCED-P: 864, ISCED-A: 860)

France - Doctorat (Doctorate). The Doctorat is a three-year programme of study following a Master's degree and
represents a total of eight cumulative years of tertiary education) in fields such as the humanities, sciences, economics
and law. The degree is awarded after the submission of a thesis based on original research acceptable to the
responsable de I'école doctorale (Head of the doctoral school/college) or the Conseil Scientifique (Scientific Board) of
the university. Candidates carry out personal research work constituting an original contribution to their chosen field of
study. (ISCED-P: 864; ISCED-A: 860)

Germany - Promotionstudium. (Doctoral studies). These programmes have a duration of three to five years. In most
cases, students must have successfully completed university programmes (i.e. in academic disciplines) of five to seven
years prior to entering Promotion programmes. A doctoral degree is awarded to successful students on the basis of
a thesis and an oral examination. A Promotionsstudium can be carried out in the form of a freie Promotion (individual
supervised doctorate) which is the leading model in Germany or in the form of a strukturierte Promotion involving studies
at Graduiertenkollegs (graduate colleges) or Graduiertenschulen (graduate schools). (ISCED-P: 844; ISCED-A: 840)

Italy — Dottorati di ricerca. (Doctorate of Research). This diploma is the highest academic degree awarded. It is granted
after a minimum of three years spent in a university department carrying out a specific research programme under the
direction of university professors. Admission to the Dottorati di ricerca is restricted and is by competitive examination
among holders of the Laurea magistrale (Master’s degree). (ISCED-P: 864; ISCED-A: 860)

Japan - Daigakuin Hakushi Katei (Doctorate course). The hakushi (doctoral degree) is the highest degree, awarded to
students who have completed a doctorate course at a post-graduate school or who have been recognised as holding
equivalent qualifications. The requirement for completion of the doctorate course is more than five years of study at a
post-graduate school (in addition to four years of undergraduate studies), with 30 or more credits, the submission of
a dissertation and success in a final examination. Those who have completed highly-qualified research work may be
awarded the hakushi after three years’ study at post-graduate school. (ISCED-P: 864; ISCED-A: 860)

United States — Doctor of Philosophy (PhD). The PhD is the highest academic degree and requires mastery within a

field of knowledge and demonstrated ability to perform scholarly research (three to five years usually beyond the Master’s
degree — which is eight to ten years of cumulative tertiary study). ISCED-P: 844 or 854; ISCED-A: 840 or 850)
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Examples Group 2:
P at or i level i icient for ion of ISCED level 8 therefore leading
to educational attainment at ISCED level 7 [ISCED-P: 841, 851 or 861; ISCED-A: 740, 750 or 760]

Portugal - Ensino Superior: Curso de Especializacao — Curso de doutoramento (Tertiary education: Specialisation
course — Doctorate course). The Curso de Especializagdo — Curso de doutoramento forms the first part of the
Doutoramento — 3.° Ciclo (third cycle of tertiary education). It consists of curricular units in research training. The diploma
awarded (Especializacao certification) does not confer a PhD degree. The programme is at the level of the doctorate but
does not yet lead to completion of the doctoral degree. (ISCED-P: 861; ISCED-A: 760)

Examples Group 3:
Second advanced research qualification at ISCED level 8 ing a degree
[ISCED-P: 844, 854 or 864; ISCED-A: 840, 850 or 860]

hec

Kyr — ocaes) npoc cmenerts O ypa nayx (Postgraduate education, Doktor
nauk programme). This is a second advanced research qualification following the noczes)
obpasosanue, cmenens kanouoama nayk (Postgraduate education, kandidat nauk programme) leading to kandidat nauk
degree, which is already classified at ISCED 8. The doktor nauk programme in general does not have any classroom
component and does not necessarily require formal supervision. Usually it demands at least two years of research. By
the end of the programme, graduates receive the doctor nauk degree (ounion ¢ npuceoenuen yuenoi cmenenu dokmopa
nayx). (SCED-P: 864; ISCED-A: 860)

Notes

1. Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader's Guide.

2. Although there are as yet no internationally-agreed definitions of academic and professional orientations, some countries are applying
their national definitions and making use of these codes in their ISCED mappings.
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Annex A

Summary table of ISCED 2011 codes
and criteria

The units of the ISCED classification are education programmes and their
related recognised qualifications.

http://www.uis.unesco.org/Education/Pages/international-standard-
classification-of-education.aspx

The ISCED classification uses 3 digits: the first is the educational level,

the second and third are y

The ISCED level of an education programme reflects the degree of complexity
and specialisation of the content of the programme measured with respect
to gradations of learning experiences and the knowledge, skills and
competencies the programme is intended to impart. Educational attainment
is measured with respect to the highest education programme successfully
completed, which is normally certified by a recognised qualification. If the
highest education programme is not successfully completed, the level
of attainment of the person is their attainment level before entering the
programme.
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ANNEX A: SUMMARY TABLE OF ISCED 2011 CODES AND CRIERIA

LEVELS AND COMPLEMENTARY DIMENSIONS OF THE INTERNATIONAL STANDARD
CLASSIFICATION OF EDUCATION (ISCED) 2011

Codification of

Level

progr and

Criteria for classifyin

ational programmes by levels

No education

Learning stimulated by environment (§105)* or | Qualifications of staff: Pedagogical
in interaction with educators (§106). qualifications for educators (§111).
Institution: school-based or centre-based Existence of a regulatory framework (§112).
0 Early §107)
education Admission/age: 3 years and above for pre- Typically not compulsory (§113).
primary education (§102/108).
Intensity: 2 hours of education per day and
100 days a year (§110).
Education with systematic teaching and Often coincides with the beginning of
learning in reading, writing and mathematics compulsory education (§127).
(§125).
1 Primary Admission/age and duration: official age of entry
education between ages 5 and 7 years; typical duration of
6 years (range is 4 to 7 years) (§122).
Teacher: typically one main teacher is in
charge of a group (§126).
Transition to subject-oriented instruction Typical entry age is between 10 and 13 years,
(§144). the most common being 12 (§141).
Entry requirements: completion of primary Subject teachers, with qualifications in
education (or the capacity to study at ISCED specific subjects as well as pedagogy (§147).
level 2) (§145).
Lower secondary
2 "
education
Cumulative duration: ends after 8 to 11 years The end of the level often coincides with the
of education (often 9) from the start of primary | end of compulsory education (§148).
education (§146).
Notes

* Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

** European Union Labour Force Survey variable HATLEVEL / HATVOC (European Commission Regulation 317/2013).

104

© OECD, European Union, UNESCO-UIS 2015

ISCED 2011 OPERATIONAL MANUAL

254




HomaTok 3

ANNEX A: SUMMARY TABLE OF ISCED 2011 CODES AND CRITERIA

Complementary dimensions Coding

- - - 010 000
Type of education:
1 Early childhood
educational _ _ 010 _
development
(0 to 2 years)
020

2 Pre-primary
education (from 3

years to the start of 020 000
primary education)

- - - - 100 100 100
orie i Level ion and access to higher
ISCED level:
Insufficient for level completion or
partial level completion (duration
1 < 2 years or cumulative duration 241, 251 100 100
< 8 years since the start of ISCED
4 General level 1).

Partial level completion (intermediate
2 programme with duration = 2 years 242, 252 242, 252 200
and cumulative duration = 8 years).

Level completion without direct access
3 to ISCED 3 (duration = 2 years, 243,253 243, 253 200
cumulative duration = 8 years).

5
Level completion with direct access
4 to ISCED 3 (duration = 2 years, 244,254 244,254 200
cumulative duration = 8 years).
Notes

* Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

** European Union Labour Force Survey variable HATLEVEL / HATVOC (European Commission Regulation 317/2013).
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Level

ANNEX A: SUMMARY TABLE OF ISCED 2011 CODES AND CRIERIA

nal programmes by levels

Upper secondary
education

Second/final stage of secondary education,
in form of general or vocational programmes

(§167).

More differentiated programmes: increased
range of options and streams (§169).

Entry requirements: completion of lower
secondary education (or the capacity to study
at ISCED level 3) (§168).

Cumulative duration: programmes end 12
or 13 years since the beginning of ISCED 1
(§164).

Teachers often more qualified with respect
to the subject matter they teach than lower
secondary teachers (§170).

Post-secondary
4 non-tertiary
education

Post-secondary education, generally vocational
and terminal programmes preparing for the
labour market; typically, not considered as
tertiary education at the national level (§190).

Programmes which serve to broaden
rather than deepen the knowledge, skills
and competencies of participants. Often
not significantly more advanced than
programmes at ISCED level 3 (§191).

Entry requirements: completion of upper
secondary education (§186).

Short-cycle

Programmes often designed to provide
participants with professional knowledge, skills
and competencies; may provide pathway to
academic programmes (§207). More complex
than levels 3 and 4 but less than 6 (§212).

tertiary

Entry reqi : il

of upper secondary or post-secondary non-
tertiary education giving access to ISCED
levels 5, 6 or 7 (§208)

Institutional transition points: often provided
by different institutions from ISCED levels 6, 7
and 8 (§214).

Minimum duration: 2 years (§213).

Typical duration: 2 to 3 years (§213).

Notes

* Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

** European Union Labour Force Survey variable HATLEVEL / HATVOC (European Commission Regulation 317/2013).
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ANNEX A: SUMMARY TABLE OF ISCED 2011 CODES AND CRITERIA

Complementary dimensions Coding

ri i Level ion and access to higher
ISCED level:
Insufficient for level completion or
partial level completion (duration
1 < 2 years or cumulative duration 341, 351 244, 254 200
< 11years since the start of ISCED
4 General level 1).
Partial level completion (intermediate
2 programme with duration = 2 years 342, 352 342, 352 302/1, 302/2
and cumulative duration = 11 years).
Level completion without direct
3 access to ISCED 3 (duration = 2 years, 343, 353 343, 353 303/1, 303/2
cumulative duration = 11 years).
5
Level completion with direct access
4 to ISCED 5, 6 or 7 (duration = 2 years, 344, 354 344, 354 304/1, 304/2
cumulative duration = 11 years).
ri i Level ion and access to higher
ISCED level:
Insufficient for level completion
4 General 1 . 441, 451 344 354 300/1, 300/2
(duration < 6 months)
Level completion without direct
3 access to ISCED 5, 6 or 7 443, 453 443, 453 400/1, 400/2
5
Level completion with direct access
4 10 ISCED 5, 6 or 7 444, 454 444, 454
gl orit i Level ion and access to higher
ISCED level:
General Insufficient for level completion
4 (or academic) 1 (duration < 2 years) 541,551 444, 454 400
5 Vocatlonal. Level completion 544, 554 540, 550 500
(or professional)
Notes

* Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader's Guide.

** European Union Labour Force Survey variable HATLEVEL / HATVOC (European Commission Regulation 317/2013).
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ANNEX A: SUMMARY TABLE OF ISCED 2011 CODES AND CRIERIA

nal programmes by levels

Bachelor’s
or equivalent

Programmes often designed to provide
participants with intermediate academic or
professional knowledge, skills and competencies,
leading to a first degree, such as a Bachelor's, or
to an equivalent qualification (§224).

The requirement of a doctorate (ISCED

level 8) qualification for some of the teaching
staff may help distinguish ISCED levels 5 and
6 (§231).

Entry requir : il

of upper secondary or post-secondary non-
tertiary education giving access to ISCED
levels 5, 6 or 7; may require the passing of an
entrance examination (§226).

Minimum cumulative duration of first degrees:
3 to 4 years full-time (§229).

Position in the national degree structure: typically
afirst degree in tertiary education; sometimes a
second degree of 1 to 2 years (§230).

Further studies: does not give direct access
(usually) to doctoral programmes (ISCED
level 8) (§226).

Master’s
or equivalent

Programmes often designed to provide
participants with advanced academic or
professional knowledge, skills and competencies,
leading to a second degree, such as a Master, or
to an equivalent qualification (§241).

Minimum duration of long 15t degree: 5 years;
complexity of content comparable to a Master’'s
(§247).

Position in the national degree structure: typically
a second or further degree in tertiary education
following a first degree at ISCED level 6 or 7
(§246) or a long first degree of at least 5 years

if equivalent to a Master’s in terms of the
complexity of content (e.g. medicine) (§247).

Entry requirements: in the case of a 2" degree,
the successful completion of a Bachelor’s or
equivalent (ISCED level 6) or a Master's or
equivalent (ISCED level 7) is required; in the
case of a 15 degree, the successful completion
of upper secondary or of ISCED 4 granting
access to tertiary education is required and,
eventually, an entry examination (§243).

Further studies: often gives direct access to
doctoral programmes (ISCED level 8) (§249).

Doctoral

Its successful completion requires the
submission of a thesis or an equivalent written
work, of publishable quality, which is the output
of original research representing a considerable
contribution to knowledge in the field (§264).

or

Entry requir - the successful
completion of an ISCED 7 programme (§261).

Degree gives access to faculty positions
and research posts (§266).

Minimum duration: at least 3 years of full-time
studies and a total cumulative duration of at
least 7 years of tertiary education (§265)

Notes

108

© OECD, European Union, UNESCO-UIS

ISCED 2011 OPERATIONAL MANUAL

* Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.
** European Union Labour Force Survey variable HATLEVEL / HATVOC (European Commission Regulation 317/2013)

258




HomaTok 3

Complementary dimensions Coding

ANNEX A: SUMMARY TABLE OF ISCED 2011 CODES AND CRITERIA

Programme orientation:

Position in the national degree and
qualification structure:

. Insufficient for level completion 641, 651,
A .
4 cademic 1 (duration of first degree < 3 years) 661 540, 550 500
. First degree (at Bachelor’s level) 645, 655,
5 Professional 5 (duration 3 to 4 years) 665
5 Long first degree (at Bachelor’s level) 646, 656, 640, 650, 600
(duration > 4 years) 666 660
6 L
7 Second or further degree (following 647, 657,
a 15t degree at Bachelor’s level) 667
Programme orientation: Position in the national degree
and qualification structure:
N Insufficient for level completion 741, 751, 640, 650,
4 A 1 "
cademic (duration of first degree < 5 years) 761 660 £00
N Long first degree (at Master’s level) 748, 756,
5 Professional 6 (duration = 5 years) 766
7 Second or further degree (following 747,757, 740, 750, 700
a 1%t degree at Bachelor’s level) 767 760
6 L
8 Second or further degree (following 748,758,
a 15t degree at Master’s level) 768
Programme orientation: Position in the national degree
and qualification structure:
N Insufficient for level completion 841, 851, 740, 750,
4 Academic 1 (duration of first degree < 3 years) 861 760 700
5 Professional Level completion
844, 854, 840, 850,
4 864 860 800

6 Unspecified

Notes

* Paragraph numbers are references to the main ISCED 2011 classification document. See more details in the Reader’s Guide.

** European Union Labour Force Survey variable HATLEVEL / HATVOC (European Commission Regulation 317/2013).
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Annex B

Potential educational pathways
in ISCED 2011
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ANNEX B: POTENTIAL EDUCATIONAL PATHWAYS IN ISCED 2011

a—

ISCED 2011 POTENTIAL PATHWAYS ELABORATED WITH ALL ISCED-P CODES
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ANNEX C

Quick reference of ISCED-P
and ISCED-A codes in ISCED 2011
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ISCED-P Notes on codi

a—

ANNEX C: QUICK REFERENCE OF ISCED-P AND ISCED-A CODES IN ISCED 2011

(not applicable) (not applicable) Never attended an education programme | 010
010 Early chil i 1t | Some early chi education 020
020 Pre-primary education Some early childhood education 020
Some primary education (without level 030
completion)
100 Primary education 100
241/251 Lower secondary, insufficient for level completion or partial level completion, without 100
direct access to upper secondary education
242/252 Lower secondary, partial level completion, without direct access to upper secondary 242/252
education
243/253 Lower secondary, level completion, without direct access to upper secondary 243/253
education
244/254 Lower secondary, level completion, with direct access to upper secondary education 244/254
341/351 Upper secondary, insufficient for level completion or partial level completion, without 244/254
direct access to tertiary education
342/352 Upper secondary, partial level completion, without direct access to tertiary education 342/352
343/353 Upper secondary, level completion, without direct access to tertiary education 343/353*
344/354 Upper secondary, level completion, with direct access to tertiary education 344/354
441/451 Post-secondary non-tertiary, insufficient for level completion, without direct access to | 344/354
tertiary education
443/453 Post-secondary non-tertiary, level completion, without direct access to tertiary 443/453*
education
444/454 Post-secondary non-tertiary, level completion, with direct access to tertiary education | 444/454
541/551 Short-cycle tertiary, insufficient for level completion 444/454
544/554 Short-cycle tertiary, level completion 540/550
641/651/661 Bachelor’s or equivalent level, insufficient for level completion 540/550/560
645/655/665 Bachelor’s or equivalent level, first degree (3 to 4 years) 640/650/660
646/656/666 Bachelor’s or equivalent level, long first degree (more than 4 years) 640/650/660
647/657/667 Bachelor’s or equivalent level, second or further degree following a Bachelor’s or 640/650/660
equivalent
741/751/761 Master’s or equivalent level, insufficient for level completion 640/650/660
746/756/766 Master’s or equivalent level, long first degree (at least 5 years) 740/750/760
747/757/767 Master’s or equivalent level, second or further degree following a Bachelor’s or 740/750/760
equivalent
748/758/768 Master’s or equivalent level, second or further degree following a Master’s or 740/750/760
equivalent
841/851/861 Doctoral or equivalent level, insufficient for level completion 740/750/760
844/854/864 Doctoral or equivalent level, level completion 840/850/860

Note

* ISCED-A of 343/353 and 443/453 programmes (ISCED-P) might also be 344/354 and 444/454 respectively if the minimum requirement
to enter the programme already included access to tertiary education (even though the programme itself is designed to lead to the

labour market instead of tertiary education).

1 14 © OECD, European Union, UNESCO-UIS 2015 ISCED 2011 OPERATIONAL MANUAL
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UNESCO

The constitution of the United Nations Educational, Scientific and Cultural Organization (UNESCO) was adopted by 20
countries at the London Conference in November 1945 and entered into effect on 4 November 1946. The Organization currently
has 195 Member States and 9 Associate Members.

The main objective of UNESCO s to contribute to peace and security in the world by promoting collaboration among nations
through education, science, culture and communication in order to foster universal respect for justice, the rule of law, and the human
rights and fundamental freedoms that are affirmed for the peoples of the world, without distinction of race, sex, language or religion,
by the Charter of the United Nations.

To fulfil its mandate, UNESCO performs five principal functions: 1) prospective studies on education, science, culture and
communication for tomorrow’s world; 2) the advancement, transfer and sharing of knowledge through research, training and teaching
activities; 3) standard-setting actions for the preparation and adoption of internal instruments and statutory recommendations;
4) expertise through technical co-operation to Member States for their development policies and projects; and 5) the exchange of
specialized information.

UNESCO is headquartered in Paris, France.

UNESCO INSTITUTE FOR STATISTICS

The UNESCO Institute for Statistics (UIS) is the statistical office of UNESCO and is the UN depository for global statistics in the
fields of education, science and technology, culture and communication.

The UIS was established in 1999. It was created to improve UNESCO’s statistical programme and to develop and deliver
the timely, accurate and policy-relevant statistics needed in today’s increasingly complex and rapidly changing social, political and
economic environments.

The UIS is based in Montreal, Canada.

ORGANISATION FOR ECONOMIC CO-OPERATION AND DEVELOPMENT

The OECD is a unique forum where governments work together to address the economic, social and environmental
challenges of globalisation. The OECD is also at the forefront of efforts to understand and to help governments respond to
new developments and concerns, such as corporate governance, the information economy and the challenges of an ageing
population. The Organisation provides a setting where governments can compare policy experiences, seek answers to common
problems, identify good practice and work to co-ordinate domestic and international policies.

The OECD member countries are: Australia, Austria, Belgium, Canada, Chile, the Czech Republic, Denmark, Estonia,
Finland, France, Germany, Greece, Hungary, Iceland, Ireland, Israel, Italy, Japan, Korea, Luxembourg, Mexico, the Netherlands,
New Zealand, Norway, Poland, Portugal, the Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Turkey, the United Kingdom and
the United States. The European Union takes part in the work of the OECD.

OECD Publishing disseminates widely the results of the Organisation’s statistics gathering and research on economic, social
and environmental issues, as well as the conventions, guidelines and standards agreed by its members.

EUROSTAT

Eurostat is the statistical office of the European Union (EU). It is the recognised source for official European statistics and
permits comparisons between the 28 EU Member States, the member countries of the European Free Trade Association (EFTA),
the EU candidate countries and other neighboring countries of the EU, as well as between the regions of these countries. Eurostat
cooperates closely with national statistical authorities in the EU and EFTA countries through the European Statistical System (ESS).
The ESS, built up gradually with the objective of providing comparable statistics at EU level, functions as a network in which
Eurostat’s role is to lead the way in the harmonization of statistics. It coordinates its work with EU candidate countries, agencies
and the ECB, and with international organisations such as the OECD, the UN, the International Monetary Fund and the World Bank.
Eurostat’s data and publications are freely available at http://ec.europa.eu/eurostat.
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INTRODUCTION

This manual presents the concepts, definitions and classifications used for the UOE data
collection. It constitutes the conceptual and methodological background of the UOE data
collection

The objective of the joint UNESCO-UIS/OECD/EUROSTAT (UOE) data collection on
education statistics is to provide internationally comparable data (mostly at national level, with
some insights at the subnational level) on key aspects of formal education systems, specifically on
the participation and completion of education programmes, as well as the cost and type of
resources dedicated to education.

Countries participating in the UOE data collection co-operate to gather the information,
to develop and apply common definitions and criteria for the quality control and verification of
the data.

Countries are committed to making all reasonable efforts to report their data according to
the definitions, classifications, and coverage specified in the current document. Where deviations
from international standards, estimations, or data aggregations are necessary, it is essential that
these be documented correspondingly. The documentation of data is an integral part of the data
collection and is of crucial importance for the credibility of international education statistics. In
addition to the metadata asked for in the different questionnaires, EU, EFTA and EU candidate
countries provide standard data quality reports as requested by Commission Regulation (EU) No
912/2013.

The UOE data collection is administered jointly by the United Nations Educational,
Scientific, and Cultural Organization Institute for Statistics (UNESCO-UIS), the Organisation for
Economic Co-operation and Development (OECD), and the Statistical Office of the European
Union (EUROSTAT). These are referred to as the data requesters in this manual.

The UOE data collection tables are organised by topic and by the statistical units for which data
are collected (students enrolled, new entrants, graduates, educational personnel, class size and
expenditure).

The preparation of the data collection tables is guided by the search for a common
denominator between UNESCO-UIS, OECD and EUROSTAT. This common denominator is
reflected in the UOE tables on students, new entrants, graduates, educational personnel, finance,
class size and the ISCED mappings. In addition there are OECD and EU specific tables introduced
by the European Commission (EUROSTAT). These tables cover data on population, regional
enrolment and on foreign language learning. These OECD and EU specific parts of the UOE data
collection are managed by OECD and Eurostat respectively.

EU and candidate countries do not have to complete DEM-1: "Total population by sex and
age-group" as the demographic data used for these countries will come from the Eurostat
Demographic database at national and regional level.

UIS-UOE countries are also not expected to complete DEM1 as the demographic data used for
these countries are sourced from the United Nations Population Division (UNPD).

UNESCO-UIS/OECD/EUROSTAT Page 3
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Table 1. List of countries by EU and OECD relevance

OECD relevance EU relevance | Which countries Number

OECD Member - Australia, Canada, Chile, Israel, Japan, 9
Republic of Korea, Mexico, New Zealand,
United States of America

OECD Member EU Member Austria, Belgium, Czech Republic, Denmark, 22
Estonia, Finland, France, Germany, Greece,
Hungary, Italy, Ireland, Latvia, Luxembourg,
Netherlands, Poland, Portugal, Slovakia,
Slovenia, Spain, Sweden, United Kingdom

- EU Member Bulgaria, Croatia, Cyprus, Lithuania, Malta, 6
Romania

OECD Member EFTA! Iceland, Norway, Switzerland 3

country

OECD Member Candidate Turkey 1

- Candidate FYR of Macedonia, Montenegro, Serbia 3

- EEA country | Liechtenstein 1

Non-OECD EU Member | Lithuania

member but INES

participant

Non-OECD - Brazil, Colombia, Costa Rica, Russian 5

member but INES Federation

participant

All data collection tools are available on the Eurostat Education, Training and Culture
Statistics public web site at the address:

https:/ /circabc.europa.eu/w/browse/306b5bb8-cde4-4a39-9757-19476eacaf2d

! European Free Trade Association

Complementary to this manual, each questionnaire includes practical guidelines and the
main relevant validation rules.

UNESCO-UIS/OECD/EUROSTAT

Page 4
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1. CHAPTER 1: COVERAGE

1.1. GENERAL INFORMATION

This data collection covers formal education programmes that represent at least the
equivalent of one semester (or one-half of a school/academic year) of full-time study and are
provided within the reporting country’s own territory.

Formal education is institutionalised, intentional and planned and provided by public
organizations and recognised private bodies. It consists primarily of initial education designed for
children and young people before their first entry to the labour market. It also includes other types
of education such as vocational, special needs and adult education provided they are recognised
as part of the formal education system by the relevant national education authorities.

The data collection covers all of a country’s formal domestic educational activity (i.e.
formal education provided within its own territory) regardless of ownership or sponsorship of the
institutions concerned (whether public or private, national or foreign) or of the education delivery
mechanism (whether face-to-face or at a distance).

In particular, all students studying within the country, including internationally mobile
students from abroad, should be included in the statistics of the reporting country. Students who
have left the reporting country to study abroad should not be included even where such students
are partially- or fully-funded by national or sub-national authorities.

By contrast, formal educational activities which take place abroad - for example, in
institutions run by providers located in the reporting country or study abroad by students
originating from the reporting country - should be excluded.

The data collection covers formal education which takes place entirely in educational
institutions or is delivered as a combined school- and work-based programme providing the
school-based component represents at least 10% of the study over the whole programme. Entirely
work-based training is excluded.

The programmes which should be reported in this data collection include:

a.

. programmes representing at least one semester of full-time study;
. school-based or combined school- and work-based programmes;

. formal initial education in early childhood education programmes, pre-primary,

. formal adult education recognised by the relevant national education authorities;

. distance education (especially at the tertiary level);

programmes provided within the country’s territory i.e. domestic educational
activity

primary and secondary schools, colleges, polytechnics, universities and in other post-
secondary institutions;

vocational or technical education and special needs education;

UNESCO-UIS/OECD/EUROSTAT Page5
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h. formal education in public (or state) and in private schools, colleges, polytechnics or
universities;

i. both full-time and part-time formal education; and

j. education provided in the reporting country of all students whether citizens or non-
citizens.

k. formal education at all levels provided in educational institutions organised by
Ministries other than the Ministry of Education (for example, Health, Agriculture,
Social Affairs, Defence)

The education programmes covered by the data collection should be classified according
to the levels and fields of education defined in the 2011 revision of the [nternational Standard
Classification _of Education (ISCED 2011). Detailed information is provided in the Joint
UIS/OECD/EUROSTAT ISCED Operational Manual.

The following is a set of basic definitions that helps to define the scope and coverage of
this data collection.

1.2. FORMAL INITIAL EDUCATION

Initial education is the education of individuals before their first entrance to the labour
market, i.e. when they will normally be in full-time education. It thus targets individuals who are
regarded as children, youth and young adults by their society. It typically takes place in
educational institutions in a system designed as a continuous educational pathway.

Formal education is institutionalised, intentional and planned through public
organizations and recognised private bodies. Formal education programmes are thus recognised
as such by the relevant national education authorities or equivalent authorities, e.g. any other
institution in cooperation with the national or sub-national education authorities. Formal
education consists mostly of initial education.

1.3. FORMAL ADULT EDUCATION

Adult education is specifically targeted at individuals who are regarded as adults by
their society to improve their technical or professional qualifications, further develop their
abilities, enrich their knowledge with the purpose to complete a level of formal education, or to
acquire, refresh or update their knowledge, skills and competencies in a particular field. This also
includes what may be referred to as ‘continuing education’, ‘recurrent education’ or ‘second
chance education’.

In most countries adult education is not recognised as part of the formal education
system and should therefore be excluded from this data collection. Formal adult education
programmes included in this data collection may be designed as second chance programmes for
youth or adults and offered in the same or similar formal settings as initial education. They do not
have the same typical entry age as equivalent programmes in initial education and may have a
different, usually shorter, duration.

UNESCO-UIS/OECD/EUROSTAT Page 6
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Formal adult education programmes should be assigned to the most appropriate ISCED
levels. They should not be treated as a separate level of education.

14. EARLY CHILDHOOD EDUCATION PROGRAMMES

Tables ENRL1A-INST, ENRL2-AGE&FP, ENRL3-AGE&P request data on pupils enrolled in early
childhood education programmes. PERS and FINANCE questionnaires also request data on early
childhood education.

Early Childhood education programmes? (ISCED level 0) are typically designed with a
holistic approach to support children’s early cognitive, language, physical, social and emotional
development and to introduce young children to organised instruction in an institutionalised
setting. At this level, programmes are not necessarily highly structured but are designed to
provide an organised and purposeful set of learning activities in a safe environment. They allow
children to learn through interaction with other children under the guidance of staff/educators,
typically through creative and play-based activities.

Early Childhood education programmes are usually school-based or otherwise
institutionalised for a group of children. As the institutions authorised to provide ISCED level 0
programmes vary between jurisdictions (e.g. centre-based, community-based, home-based), to be
reported in the UOE collection both the programme and the mode or institution of delivery should be
recognised within the respective early childhood education system.

Particular care should be given to programmes delivered from home-based settings - if
the programme being delivered meets the criteria as set out in the ISCED-2011 manual and
delivery from a private home is recognised under the respective regulations, it should be included
in UOE data reporting. By contrast, ISCED level 0 excludes purely family-based arrangements that
may be purposeful but do not meet the ISCED definition of a ‘programme’. Also excluded are
learning activities delivered from private homes or other institutionalised centres that are outside
the jurisdiction of an appropriate national early childhood education authority or regulatory body,
regardless of whether the activities are organised into the style of an approved early childhood
education programme.

Along with an intentional child-development and educational focus, a key defining factor
of Early Childhood education programmes is the sustained intensity and duration of delivery of
intentional educational activities. These are what differentiate ISCED level 0 from other
programmes, such as childcare and occasional, after hours or vacation care. To be included in
UQOE data reporting the intentional educational component of ISCED level 0 programme must also
meet the equivalent of an intensity of at least 2 hours per day; and a duration of at least 100 days a
year. Note that this is a minimum intensity /duration and it is possible for both the intentional
educational portion of programmes and the programmes themselves to exceed this.

If a programme meets the requirements set out in this manual and enrolled children are
expected to experience intentional educational activities for at least the above intensity/duration,
the programme may in its entirety be deemed an educational programme for reporting purposes,
even where the programme includes additional activities that are somewhat less educationally-
focussed. Where exact information on the intensity/duration of a programme’s intentional

% For more guidance on Early Childhood Education programmes, please see the Appendix A available on
CIRCABC: UOE Manual Appendix A

UNESCO-UIS/OECD/EUROSTAT Page 7
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educational components is not available, institution opening hours or programme delivery hours
should not be used as a proxy to determine a programme’s inclusion in ISCED level 0 reporting. In
these cases, estimation of the typical or intended intensity/duration of the programme’s
intentional educational properties should be used.

Care should be taken to distinguish between the intensity/duration of the intentional
educational components of ISCED level 0 programmes, the expected intensity/duration of
attendance of enrolled children and the opening hours of the institutions which provide them, as
they are not necessarily the same. Programmes should be excluded of UOE data reporting if the
expected attendance of enrolled children is less than the above minimum intensity/duration,
regardless of both the hours or days that the programme is available or the intensity /duration of
the provision of intentional educational content.

<N Examples of programmes to be excluded from UOE reporting include:

e programmes where attendance can be ad-hoc or of a drop-in style where individual children
will not experience a continuity of structured learning opportunities,

e short-duration programmes such as vacation care which may have an educational curriculum
but not a sustained period of instruction or learning opportunities,

e programmes with intentional educational properties but with no minimum level of
attendance, such as where parents are free to choose an intensity and duration of their child’s
attendance that does not meet the ISCED level 0 criteria

o carly childhood services which are open for extended hours and providing intentional
educational activities throughout these hours, but do not require a minimum
intensity/duration of attendance or enrolment of children

Early Childhood education programmes target children below the age of entry into
ISCED level 1. There are two categories of ISCED level 0 programmes: ISCED 010 - early
childhood educational development and ISCED 020 - pre-primary education. ISCED 010 has
intentional educational content designed for younger children (typically in the age range of 0 to 2
years), whilst ISCED 020 is typically designed for children from age 3 to the start of primary
education (ISCED level 1). If occasionally children below the age of 3 are accepted in ISCED 020,
also the younger children could be included. ISCED 010 is introduced as a new category in ISCED
2011 and is not covered by ISCED 1997. Pre-primary education (code 020) corresponds exactly to
level 0 in ISCED 1997.

Some Early Childhood education programmes span the two sub-categories of ISCED 0
(i.e. education programmes for children aged 0 to the start of ISCED 1). These integrated early
childhood education programmes need special consideration for classification. For programmes
divided into years, stages or cycles: the distinction is based primarily on the educational properties
of the programme. Where no subdivision of the programme exists, classification into the two
categories should be based on the ages of the participants. For UOE data reporting purposes, data
for children below 3 years of age should be reported as ISCED 010; data for children aged 3 to the
starting age for ISCED 1 should be reported as ISCED 020. Data on enrolments, personnel and on
finance need to be adjusted according to this coverage. For example, this may involve estimation
of expenditures and personnel at levels 010 and 020 respectively.

Where the Child Care components are distinctly separate from Early Childhood
Education components (for example, the two components are offered as individual programmes

UNESCO-UIS/OECD/EUROSTAT Page 8
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that must be enrolled in separately), the Child Care components must be excluded from reporting.
For example, programmes that provide only childcare (supervision, nutrition and health) are
excluded from UOE reporting. However, it should be noted that it is acceptable to include in UOE
reporting integrated programmes where the non-educational portion is greater than the
educational portion, so long as the educational portion meets the criteria in this manual.

Early Childhood education programmes should be included in, recognised or approved
by a regulatory framework. A regulatory framework for ISCED level 0 programmes is defined as
legislation, guidelines, standards or instructions issued or recognised by whichever relevant
authority governs the provision of education programmes to very young children (e.g. a ministry
of education, other relevant ministry or affiliated institution). The regulatory framework may (but
is not limited to) describe or designate the learning opportunities (pre-determined learning
objectives or a specific set of educational tasks) provided to young children, set out the
pedagogical qualifications, training or accreditation required by any person delivering an
education programme to children in the years prior to primary school, as well as regulating
providers.

Early Childhood education programmes are often delivered by staff of varying levels of
qualification, depending on their role in the institution in which they are employed. For the
purposes of reporting, reference should be made to the relevant regulatory framework (as defined
above) for detail on requirements for persons providing or delivering an education programme to
children in the years prior to primary school (such as pedagogical qualifications, training or
accreditation at various staffing levels).

The beginning of compulsory education is not a sufficient criterion to distinguish ISCED
level 0 programmes from ISCED level 1 programmes, even though this may be the case in some
education systems. However, with the exception of the difference in the target age and type of
learning targeted, ISCED 1 programmes will generally automatically meet ISCED level O criteria
(educational properties, institutionalised setting, intensity and duration, regulatory framework,
trained staff). For the purposes of UOE data reporting, countries should report all children under 6
years of age in ISCED level 0, except for where the national starting age for ISCED 1 is younger or
in the case of individual children who start ISCED 1 at an earlier-than-usual age.

At ISCED 0, the boundary between formal and non-formal education is not as clear as it
is for other ISCED levels. As a proxy measure, programmes may be included in ISCED level 0
reporting if they meet the main ISCED level 0 criteria (see ISCED-2011 operational manual).
Further, the subsidiary criteria of staff qualifications and existence of a regulatory framework may
also help in distinguishing formal early childhood education programmes from non-formal ones.
In UOE data reporting, as with other ISCED levels, only formal education programmes should be
reported in the UOE data collection.

Organised instruction for children with special needs should also be included at this level
if either the participants are of a similar age to other students enrolled in early childhood
educational development or pre-primary education, or if the instructional content is at a
significantly lower level than that of the first years of primary education. This may include in
particular education provided in hospitals or in special schools or training centres.

UNESCO-UIS/OECD/EUROSTAT Page 9
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1.5. SPECIAL NEEDS EDUCATION

Students and personnel involved in special education should be included in all tables of the
ENRL, ENTR, GRAD and PERS and FIN-STUDENTS questionnaires. However, students with
special needs should be excluded from CLASS questionnaires.

Special needs education is designed to facilitate learning by individuals who, for a wide
variety of reasons, require additional support and adaptive pedagogical methods in order to
participate and meet learning objectives in an education programme.

Formal special needs education is treated similarly to other initial education
programmes provided the main aim of these programmes is the educational development of the
individual.

Programmes in special needs education may follow a similar curriculum to that offered
in the parallel regular education? system but they take individual needs into account by providing
specific resources (e.g. specially-trained personnel, equipment or space) and, if appropriate,
modified educational content or learning objectives. These programmes can be offered to
individual students within already-existing education programmes or as a separate class in the
same or separate educational institutions.

All students in special education programmes should be assigned to specific ISCED
levels, either directly or by estimation. They should not be treated as a separate level of education.

1.6. VOCATIONAL OR TECHNICAL EDUCATION

Data on vocational and technical education programmes within the scope of the data collection
should be reported in all tables from ENRL, ENTR, GRAD, PERS, CLASS and FINANCE
questionnaires.

Vocational education is designed for learners to acquire the knowledge, skills and
competencies specific to a particular occupation, trade, or class of occupations or trades.
Vocational education may have work-based components. Successful completion of such
programmes leads to labour market-relevant vocational qualifications acknowledged as
occupationally-oriented by the relevant national authorities and/ or the labour market.

Formal vocational education programmes are covered by this data collection provided
they are delivered either as entirely school-based programmes or as combined school- and work-
based programmes in which the school-based component represents at least 10% of the total study
over the whole programme. Entirely work-based training is excluded.

Experience shows that for combined school- and work-based programmes the coverage
of work-based components in national data collections is uneven. In order to ensure comparability
across countries, the reporting of student numbers should fully include participation in the work-
based components, as part of combined or hybrid systems, while teaching staff (or trainers) of this

3 Regular education is initial education designed for individuals without special educational needs.
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component should always be excluded. Similarly, the financing of work-based components should
not be reported in education finance statistics.

1.7. GEOGRAPHICAL COVERAGE

The UOE data collection covers all of a reporting country's domestic educational activity
(i.e. within its own territory) regardless of ownership or sponsorship of the institutions concerned
and the education delivery mechanism. This has implications for the special cases listed below.

¢ Distance learning/e-learning involving two countries: Students from country A who
are enrolled with institutions in country B but who remain residing in country A
should be reported in the statistics of country B and not in the statistics of country A.

¢ Commuting students: Commuting students are students who cross a national border
on a daily basis in order to follow an education programme in another country.
Commuting students, as for distance learning students, who are enrolled with
institutions in country B but reside in country A should be reported in the statistics of
country B.

¢ Internationally mobile students in short exchange programmes (of at least 3 months
but less than one academic year) who remain enrolled in their home institution
(country A) and where credits for successful completion of the study abroad (country
B) are awarded by the home institution. Students in such exchange programmes do
not obtain their qualifications from the host institution abroad but at their home
institution where they originally enrolled and should be reported by the country in
which they are enrolled.

e Foreign campus: An institution in country A may have a campus or out-post in
country B (i.e. a foreign campus). Country B should report the enrolments and finance
for the foreign campus in the same manner as it reports activities of its domestic
educational institutions. The mobile status of the students at these campuses should be
determined as for all other students.

Foreign campuses that in practice do not accept students from the host country (for
example schools provided for the children of military personnel based outside their
home country) should be treated in the same way as other foreign campuses.
Although, in practice, the host country may not have access to the data to report such
students, their numbers are not likely to be statistically significant. In cases where it is
not possible in practice to report these students, this should be noted.

e European schools: European schools are schools established to provide education to
children of personnel of the European Institutions and leading to the European
Baccalaureate. Other children may be admitted subject to the availability of places and
must pay fees. It is a unique system that implements a form of cooperation between the
Member States and between them and the European Commission.

Countries in which there are European schools should report the enrolments, entrants,
graduates, personnel and finance data in the same manner as for foreign campuses i.e.
like activities of its domestic educational institutions. European schools should be
considered as private institutions.

UNESCO-UIS/OECD/EUROSTAT Page 11
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Pupils/students in European schools should be excluded from data collection on
language learning.

Please note that all the particular cases should be treated according to the same criteria as
all other students. Consequently there is no need to identify the above mentioned particular cases.
They are only listed to eliminate any doubt about their treatment.

1.8. EDUCATIONAL EXPENDITURE

FRAMEWORK FOR EDUCATIONAL EXPENDITURE

The data collection on education finance and expenditure covers expenditure from all sources on
formal education. This includes government expenditure, including expenditure from all
government ministries and agencies financing or supporting education programmes; and
expenditure from international and private sources. Tables FIN1-SOURCE and FIN2-NATURE
request data on educational expenditure.

Data on education finance and expenditure should be reported for the same programmes
as for students, teaching staff and graduates. This means they should cover spending on formal
education programmes which are delivered within the national territory, irrespective of the
citizenship of students enrolled in these programmes.

Expenditure should be reported whether it is on instructional or non-instructional
educational institutions, public or private.

Expenditure on education includes expenditure on core educational goods and services,
such as teaching staff, school buildings, or school books and teaching materials, and peripheral
educational goods and services such as ancillary services, general administration and other
activities.

Ideally, for the purposes of international comparison, educational expenditure should be
defined as goods and services purchased. Hence, the UOE financial tables should only cover
expenditure on a well-defined and comparable set of goods and services related to educational
programmes within the scope of this data collection.

In practice, however, national data collections have educational institutions as their
defining units rather than the educational goods and services, reflecting the traditional interest in
how much schools, colleges and universities cost, and how much of that is paid for by the
government. But whilst an institutional dimension is important for the finance data, it is
problematic for international comparisons because some of the goods and services provided by
educational institutions in one country may in fact be provided outside educational institutions in
another country. Furthermore, it is often difficult to neatly separate out the educational and non-
educational goods and services offered by institutions. It is necessary therefore to consider a
framework for educational finance data that is built around three dimensions:

e The type of goods and services provided or purchased (core and peripheral goods
and services);

o The service provider (educational and other institutions (e.g. bus company)) and
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e The source of funds that finance the provision or purchase of these goods and
services (public, private and international sources).

Figure 1 presents the matrix underlying the reporting for the UOE data collection. In
order to determine the coverage of this data collection, educational expenditure first needs to be
classified according to the three dimensions explained above: type of goods and services; location
of service provider and source of funds.

The coverage of this data collection, as shown in Figure 1, can be summarised as follows:

e Direct public, private and international expenditure on educational institutions;

e Private expenditure on educational goods and services purchased outside
educational institutions;

e Subsidies to students from government and other private entities; plus
o Transfers and payments to other private entities.
All (public and private) educational expenditure on formal education is covered,

regardless of whether it is spent on institutions or on transfers to private entities, either for living
costs or for educational services.

UNESCO-UIS/OECD/EUROSTAT Page 13

279



Hopmartox 4

UOE 2018 Manual

Figure 1.

Framework for educational expenditure

Type of goods and services

Location of service providers

Inside educational institutions Outside educational

institutions
Educational core goods and Public funds Subsidised private
services
(books, materials,
extra tuition)
Subsidised private
Private funds Private funds
(tuition fees, other private entities)
Educational R&D Public funds
peripheral n
lgoods and Private funds (other private entities)
services Non- Public funds Subsidised private
instruction Wil
(living costs, transport, ...)
Ancillary services: (meals, transport to
schools, housing on the campus)
Subsidised private
Private funds (fees for services) Private funds
Legend:
Public funds Private funds Public subsidies
(net of] to private
subsidies) entities

Expenditure not within the scope of this data collection

The rows in figure 1 reflect the different goods and services provided to students or
purchased by students.

Educational core goods and services:

The first row, labelled “educational core goods and services”, includes all
expenditure that is directly related to instruction and education. It covers all
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expenditure on teachers, maintenance of school buildings, teaching materials, books,
tuition outside schools, and administration of schools.

- The second row, labelled “R&D” (Research and Development) covers all
expenditure related to R&D. For the purposes of the education indicators, only R&D
carried out in educational institutions needs to be taken into account. This category
normally applies only to tertiary education.

- The third row labelled “non-instruction” covers all expenditure broadly related to
student living costs or services provided by institutions for the general public.

The columns in figure 1 reflect the location of the different service providers in relation to
educational institutions (i.e. inside or outside educational institutions).

- The first column, “inside educational institutions”, covers expenditure on
educational institutions. Educational institutions include teaching institutions and
non-teaching institutions, such as ministries, local authorities and student unions.

- The second column, “outside educational institutions”, covers expenditure on
educational services purchased outside institutions, e.g. books, computers, external
tuition, etc. It also deals with student living costs and costs of student transport not
provided by educational institutions.

The third dimension in the framework - sources of funds - is represented by the shading
in the diagram.

- Public sector and international agencies sources of funds are indicated by
horizontally shading

- Households and other private entities are indicated by the dark shading

- Private expenditure on education that is subsidised by public funds is indicated by

the vertically shading.

The white, un-shaded cells indicate the parts of the framework that are excluded from the
coverage of the data collection on finance.

ACCOUNTING PRINCIPLES

In keeping with the system used by many countries to record government expenditures
and revenues, the UOE educational expenditure data are compiled on a cash accounting rather
than an accrual accounting basis. That is to say that expenditure (both capital and current) is
recorded in the year in which the payments occurred. This means in particular that:

e  Capital acquisitions are counted fully in the year in which the expenditure occurs;

e Depreciation of capital assets is not recorded as expenditure, though repairs and
maintenance expenditure is recorded in the year it occurs;

e Expenditure on student loans is recorded as the gross loan outlays in the year in
which the loans are made, without netting-off repayments from existing borrowers.
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One noted exception to the cash accounting rules is the treatment of retirement costs of
educational personnel (see section 3.7.1.1.3.8) in situations where there are no (or only partial) on-
going employer contributions towards the future retirement benefits of the personnel. In these
cases countries are asked to impute these expenditures in order to arrive at a more internationally
comparable cost of employing the personnel.

A consequence of the accounting basis used is that sharp fluctuations in expenditure can
occur from year to year owing to the onset or completion of school building projects which, by
their nature, are sporadic.

1.9. ALIGNMENT OF DATA ON STUDENTS ENROLLED, EDUCATIONAL FINANCE, AND
EDUCATIONAL PERSONNEL

Where the coverage of the data on students enrolled, educational finance, and educational
personnel differs, the differences must be indicated in tables PERS1-STUD and FIN-STUDENTS.
These tables collect data on the number of students enrolled by level of education with some
breakdowns by type of programme and by type of institution with a coverage aligned to the
personnel and finance data.

<N For example, if the statistics on educational finance do not cover expenditures for a particular type
of institution, then the students enrolled in this type of institution should be excluded from Table FIN-
STUDENTS. Similarly, if the data on educational personnel do not cover certain types of programmes or
delivery mechanism (e.g. distance education) then the students enrolled in these programmes should be
excluded from Table PERS1-STUD.
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2. CHAPTER 2: CROSS-CUTTING CONCEPTS

2.1. LEVELS OF EDUCATION

The data reported should be disaggregated by the levels of education defined in the 2011
revision of the International Standard Classification of Education (ISCED 2011). ISCED -classifies
education programmes by their content using two main cross-classification variables: levels of
education and fields of education. Detailed information is provided in the Joint
UIS/OECD/EUROSTAT ISCED Operational Manual.

Education programmes should first be classified by level according to the ISCED 2011
criteria.

Levels of education are an ordered set grouping education programmes in relation to
gradations of learning experiences, as well as the knowledge, skills and competencies which
each programme is designed to impart. The ISCED level reflects the degree of complexity and
specialisation of the content of an education programme, from foundational to complex.

The levels in ISCED 2011 are defined below:

Early childhood education (ISCED level 0) provides learning and educational
activities with a holistic approach to support children’s early cognitive, physical, social and
emotional development and introduce young children to organized instruction outside of the
family context to develop some of the skills needed for academic readiness and to prepare them
for entry into primary education.

Primary education (ISCED level 1) provides learning and educational activities
typically designed to provide students with fundamental skills in reading, writing and
mathematics (i.e. literacy and numeracy) and establish a solid foundation for learning and
understanding core areas of knowledge and personal development, preparing for lower
secondary education. It focuses on learning at a basic level of complexity with little, if any,
specialisation.

Lower secondary education (ISCED level 2) is typically designed to build on the
learning outcomes from ISCED level 1. Usually, the educational aim is to lay the foundation for
lifelong learning and human development upon which education systems may then expand
further educational opportunities. Programmes at this level are usually organized around a
more subject-oriented curriculum, introducing theoretical concepts across a broad range of
subjects.

Upper secondary education (ISCED level 3) is typically designed to complete
secondary education in preparation for tertiary education or provide skills relevant to
employment, or both. Programmes at this level offer students more varied, specialised and in-
depth instruction than programmes at lower secondary education (ISCED level 2). They are
more differentiated, with an increased range of options and streams available.

Post-secondary non-tertiary education (ISCED level 4) provides learning experiences
building on secondary education, preparing for labour market entry as well as tertiary
education. It typically targets students who have completed upper secondary education (ISCED
level 3), but who want to increase their opportunities either to enter the labour market or
progress to tertiary education. Programmes are often not significantly more advanced than
those at upper secondary education as they typically serve to broaden - rather than deepen -
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knowledge, skills and competencies. It therefore aims at learning below the high level of
complexity characteristic of tertiary education.

Tertiary education (ISCED levels 5 to 8) builds on secondary education, providing
learning activities in specialised fields of education. It aims at learning at a high level of
complexity and specialisation. Tertiary education includes what is commonly understood as
academic education but also includes advanced vocational or professional education.

Level completion and access

ISCED 2011 categorises education programmes and qualifications according to the
outcomes and destinations to which successful completion of the programme (or the resulting
qualification) can lead.

It is necessary to distinguish between the successful completion of an education
programme and the completion of an ISCED level. At most ISCED levels, ISCED 2011
distinguishes between programmes which are sufficient for level completion and those which
are not.

Successful completion of an education programme is the achievement of the learning
objectives of the programme typically validated through the assessment of acquired knowledge,
skills and competencies. Successful completion of a programme is usually documented by the
award of an educational qualification.

Completion of an ISCED level is the successful completion of an education programme
sufficient for level completion:

- AtISCED levels 1 and 4-8, the successful completion of a programme meeting the
content and minimum duration criteria for the given level is considered as level completion.

- At ISCED levels 2 and 3 the successful completion of any programme granting
access to programmes at higher ISCED levels (i.e. ISCED level 3 in the case of ISCED level 2
programmes and ISCED level 5, 6 or 7 in the case of ISCED level 3 programmes) is counted as
level completion as is the completion of any terminal programme meeting the content,
minimum duration (2 years) and cumulative duration criteria for the respective ISCED level (i.e.
8 years since the start of ISCED level 1 in the case of ISCED level 2 programmes and 11 years in
the case of ISCED level 3 programmes).

Every programme can, in theory, be successfully completed even if it does not lead to any
formal qualifications but not all programmes are sufficient for completion of the ISCED level. This
can occur where there is a sequence of short programmes within an ISCED level or where there
are programmes which are substantially shorter than the typical duration of the given level.

Duration of the programme is one of the main criteria for completion of an ISCED level:
Programmes representing the normal duration of the ISCED level will usually be sufficient for
completion of the ISCED level. At ISCED levels 2 and 3, ISCED 2011 provides for a third category
of completion: programmes sufficient for partial level completion. In order to be classified as
sufficient for partial level completion at ISCED levels 2 or 3, programmes need to represent:

at least 2 years of study within the ISCED level; and

b. atleast 8 years (ISCED level 2) or 11 years (ISCED level 3) of cumulative study since the
start of ISCED level 1.
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ISCED 2011 further categorises programmes which are sufficient for level completion at
ISCED levels 2-4 into those which give direct access to higher ISCED levels and those which do
not. At ISCED level 3 ‘higher ISCED level’ means ISCED levels 5, 6 or 7. ISCED level 3
programmes which only give access to ISCED level 4 are classified as sufficient for level
completion without access to higher ISCED levels.

Education programmes and corresponding qualifications can thus be classified into four
categories:

o Insufficient for level completion (with no access to higher ISCED levels);

o Partial level completion (with no access to higher ISCED levels). This category applies
only at ISCED levels 2 and 3;

o Level completion without access to higher ISCED levels; and

o Level completion with access to higher ISCED levels.

2.2, PROGRAMME ORIENTATION

In ISCED 2011, the orientation of a programme is a dimension used at levels 2 to 5, with
the possibility to use it at ISCED levels 6 to 8. The two categories of orientation of programmes at
ISCED levels 2-54 are: general and vocational.

At tertiary education levels (ISCED levels 6-8), the terms ‘academic’ and “professional’
can be used in place of 'general' and 'vocational' respectively. ISCED 2011 does not yet define
'academic' and 'professional' more precisely but opens up the possibility to use national definitions
if they exist. At ISCED level 5, the definitions of 'general' and 'vocational' education will be used
until definitions of 'academic' and 'professional' have been developed.

In ISCED 2011, the concept of 'pre-vocational' (used in previous ISCED 97) has been
abandoned. Programmes of 'pre-vocational' orientation in ISCED97 should be reported as_'general’
in this data collection.

General programmnes

General education programmes are designed to develop learners’ general knowledge,
skills and competencies, as well as literacy and numeracy skills, often to prepare participants for
more advanced education programmes at the same or a higher ISCED level and to lay the
foundation for lifelong learning. These programmes are typically school- or college-based. General
education includes education programmes that are designed to prepare participants for entry into
vocational education but do not prepare for employment in a particular occupation, trade or class
of occupations or trades, nor lead directly to a labour market-relevant qualification.

Vocational programmes

Vocational education programmes are designed for learners to acquire the knowledge,
skills and competencies specific to a particular occupation, trade, or class of occupations or trades.
Such programmes may have work-based components (e.g. apprenticeships, dual-system
education programmes). Successful completion of such programmes leads to labour market-

4 Please note that once international definitions are agreed the terms at ISCED 5 will be changed to 'academic' and 'professional'.
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relevant, vocational qualifications acknowledged as occupationally-oriented by the relevant
national authorities and/or the labour market.

Both general and vocational programmes can contain some courses or subjects that are
common to both programmes. For example, a vocational programme may contain courses on
mathematics or the national language which are also taught to students in general programmes.
When reporting data on certain statistical units, in particular education personnel, by programme
orientation it is the classification of the programme that determines the orientation and not the
subject being studied or taught.

The distinction between school-based and combined school- and work-based vocational
programmes

Table ENRLIA-INST requests data distinguishing between school-based and combined school-
and work-based programmes.

At the upper secondary level and the non-tertiary post-secondary level, “vocational
programmes” are further divided into “school-based programmes” and “combined school and
work-based programmes” on the basis of the amount of training that is provided in-school as
opposed to training in the work place.

In distinguishing between school-based and combined school- and work-based
programmes, classification should be made according to the amount of training provided in
school.

In school-based programmes instruction takes place (either partly or exclusively) in
educational institutions. These include special training centres for vocational education run by
public or private authorities or enterprise-based special training centres if these qualify as
educational institutions. These programmes can have an on-the-job training component, i.e. a
component of some practical experience at the workplace.

Programmes should be classified as school-based if at least 75 per cent of the curriculum
is presented in the school environment (covering the whole educational programme) or through
distance education.

Programmes are classified as combined school- and work-based if less than 75 per cent of
the curriculum is presented in the school environment or through distance education. The 75 per
cent cut-off point should be regarded as a general guideline that may need to be operationalized
differently across countries. These programmes include:

- apprenticeship programmes organised in conjunction with educational authorities
or educational institutions that involve concurrent school-based and work-based training; and

- programmes organised in conjunction with educational authorities or educational
institutions that involve alternating intervals of attendance at educational institutions and
participation in work-based training (programmes of training in alternation, sometimes referred
to as “sandwich” programmes).

Note that programmes of dual-system apprenticeship usually are considered part of
upper secondary (ISCED 3) education, but other programmes under this heading may be
classifiable not only as ISCED 3 but also as ISCED 4 to ISCED 6.
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The amount of instruction provided in-school should be counted over the whole
duration of the programme.

An institution providing school- and work-based programmes is classified as either
public or private according only to the school-based component.

Classification of teachers by level or orientation of education programme

Tables PERS2-INST, PERS3-AGE and PERS4-MANA request data on teachers by level and
orientation of educational programmes.

Teaching staff often work in more than one level or orientation of education programme.
They may have more than one function, which makes their classification difficult. The separate
collection of staff statistics for “general/academic” education and “vocational/professional”
education therefore poses several conceptual and technical problems in countries where the direct
classification of teachers by the level or orientation of the education programmes they teach is not
possible. The following recommendation is made:

In classifying teachers by orientation, the criterion should be the characteristics of the
education programme and not the subjects that the teacher teaches.

If countries do not have a reporting system which classifies teachers directly by level and
orientation of the programmes they teach, then, for the purpose of reporting head-count data,
teachers should be pro-rated according to the time they are assigned to the corresponding levels
and type of educational programmes. That is, teachers teaching in different types of programmes
should be divided proportionally to the number of their contractual working hours. If student-
teacher ratios are known, these can be used in order to pro-rate teachers. For the reporting of full-
time equivalents, teachers should be apportioned according to their contractual working time in
the respective programmes.

In some countries teachers are classified by their qualification as either teachers of
general or of vocational programmes so that the allocation is straightforward.

2.3. FIELDS OF EDUCATION

Tables ENRL4-FIELD, ENRL5-MOB&FIELD, ENTR3-FIELD, GRADS5-FIELD and GRAD6 -
MOB&FIELD request data by fields of education.

Please note that from data collection 2016 (reference year 2015) onwards, the Eurostat's
Fields of Education and Training 1999 (FOET 1999) are replaced by the new classification ISCED
Fields of Education and Training 2013 (ISCED-F 2013).

The fields of education used in the UOE data collection instruments are the fields of
education and training defined in the UNESCO document: International Standard Classification of
Education: Fields of Education and Training 2013 - Detailed field descriptions, available at the following
address on Circabc:

ISCED-F 2013 (fields of education and training)

(UUNESCO documents are also available online here: ISCED Fields of Education and Training
(ISCED-F 2013) and_ISCED Fields of Education and Training 2013 (ISCED-F2013), the Manual to
accompany the International Standard Classification of Education 2011)
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The same classification by field of education is used for all levels of education. The fields
of education are not defined within levels, but are independent of levels. It is recognised, however,
that not all fields appear at all levels.

Fields of Education and Training are defined as the subject matter taught in an
education programme.

The rationale of the classification for fields of education and training is the subject content
approach. The fields are determined by closeness in subject matter content. They are aggregated to
narrow and broad fields, based on “knowledge closeness’.

The distinction between fields does not take into account the personal purposes of the
participation in the programmes (e.g. pleasure, leisure, to get a job etc.)..

The following criteria are used in priority order when trying to decide ‘closeness in
subject matter content’:

o Theoretical content, which is by far the most important criteria.
e  Purpose of learning,

o  Objects of interest,

e  Methods and techniques,

e  Tools and equipment.

The main broad fields are the following:

e  Generic programmes and qualifications

e  Education

e  Arts and Humanities

e  Social Sciences, Journalism and Information

e  Business, Administration and Law

e Natural Sciences, Mathematics and Statistics

e Information and Communication Technologies
e  Engineering, Manufacturing and Construction
e Agriculture, Forestry, Fisheries and Veterinary
e  Health and welfare

e  Services

Students, new entrants and graduates not classifiable by field of education should be
allocated to the category “Field of education unknown or unspecified”.

For problematic areas for classifying the field of education please refer to UNESCO documents
on ISCED-F 2013.

NB: For the attention of EU, EFTA and EU candidate countries: In application of
Commission Regulation n°® 912/2013 of 23 September 2013, the third level of detail of fields of
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education is required in the Enrolments and Graduates questionnaires (please refer to the specific
questionnaires for more practical information).

24. TYPE OF EDUCATIONAL INSTITUTIONS

24.1. BASIC DEFINITION OF EDUCATIONAL INSTITUTIONS
This data collection covers all educational institutions within the reporting country.

Educational institutions are defined as entities that provide either educational core or
peripheral goods and services to individuals and other educational institutions.

Remark:

Even if an entity is classified as an educational institution, this does not imply that all of
its expenditure is included.

<« Most obvious examples are general-purpose units of public authorities. In their case, expenditure
needs to be broken down by function in order to identify educational expenditure. Other entities which are
clearly deemed to be educational institutions may provide, besides instruction, services that do not fall
under the scope of the UOE data collection, e.g. child care services.

24.2. INSTRUCTIONAL AND NON-INSTRUCTIONAL EDUCATIONAL INSTITUTIONS

Educational institutions can be either instructional or non-instructional institutions.

Instructional educational institutions are those that provide educational programmes for
students as their main purpose (e.g. schools, colleges, universities) that fall within the scope of
education statistics. Such institutions are normally accredited or sanctioned by the relevant
national education authorities or equivalent authorities. Educational institutions may also be
operated by private organizations, such as religious bodies, special interest groups or private
educational and training enterprises, both for profit and non-profit.

Non-instructional educational institutions are educational institutions that provide
education-related administrative, advisory or professional services for individuals or other
educational institutions, although they do not enrol students themselves.

Remark:

Whether or not an entity qualifies as an educational institution is not contingent upon
which public or private authority (if any) has responsibility for it.

<D For example, tertiary institutions are classified as educational institutions regardless of
which ministry or other authority may have ultimate responsibility for them. In some cases, the
Ministry of Agriculture or Defence might have responsibility.

Non-Instructional educational institutions include the following entities:

Entities administering educational institutions: institutions such as national, state, and
provincial ministries or departments of education; other bodies that administer education at
various levels of government (e.g. administrative offices of local education authorities and
education officers of municipalities); and analogous bodies in the private sector (e.g. diocesan
offices that administer Catholic schools, and agencies administering admissions to universities).
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Entities providing support services to other educational institutions include institutions
that provide educational support and materials as well as operation and maintenance services for
buildings.These are commonly part of the general-purpose units of public authorities.

Entities providing ancillary services: separate organisations that provide such education-
related services as vocational and psychological counselling, placement, transportation of
students, and student meals and housing. General-purpose units of public authorities (States,
municipalities) in many countries provide maintenance and ancillary services such as student
transport administration. Although they cannot be defined as educational institutions as a whole,
the expenditure and personnel committed to the education-related services they provide are
included in the data collection. In that sense, general-purpose units of public authorities are
treated as educational institutions to the extent that they provide services to schools or students.

24.3. CLASSIFYING BETWEEN PUBLIC AND PRIVATE INSTITUTIONS

Tables ENRL1A-INST, ENRL1B-INST, GRAD1-INST, FIN-STUDENTS, FIN1-SOURCE, FIN2-
NATURE, PERS1-STUD, PERSI-INST and CLASSI request data distinguishing between public
and private institutions.

24.3.1. BASIC CLASSIFICATION CRITERIA

Educational institutions are classified as either public or private. Private institutions are
further classified between government dependent private and independent private institutions.

The classification between public and private is made according to whether a public
agency or a private entity has the overall control of the institution and not according to which
sector provides the majority of the funding. Overall control is decided with reference to who has the
power to determine the general policies and activities of the institution including the appointment
the staff and officers managing the school and, where relevant, the majority of members of the
governing body. Overall control will usually also extend to the decision to open or close the
institution. As many institutions are under the operational control of a governing body, the
constitution of that body will also have a bearing on the classification.

An institution is classified as public if it is controlled and managed:

e Directly by a public education authority or agency of the country where it is located
or,

e  Either by a government agency directly or by a governing body (council, committee
etc.), most of whose members are either appointed by a public authority of the
country where it is located or elected by public franchise.

An institution is classified as private if:

e It is controlled and managed by a non-governmental organisation (e.g. a church, a
trade union or a business enterprise, foreign or international agency), or

e Its Governing Board consists mostly of members not selected by a public agency.
Remarks:

Classification criteria: In classifying educational institutions as either public or private,
only the school-based component of combined school- and work-based programmes is
considered. Similarly, for the classification of students enrolled in public or private institutions,
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only the school-based component of combined school- and work-based programmes is
considered.

«@h For example, if a student performs the school-based component in a public school and the
work-based component in a private enterprise, the enrolment for this student is reported under the
“public” heading.

- Source of funds: The extent to which an institution receives its funding from public or
private sources does not determine the classification status of the institution between public and
private. It is possible, for example, for a privately managed school to obtain all of its funding from
public sources and for a publicly controlled institution to derive most of its funds from tuition fees
paid by households.

- Ownership: The issue of whether or not a public or private body owns the buildings
and site of a school is not crucial to the classification status. The term “ownership” may refer to the
ownership of school buildings and site, or alternatively ownership of the institution in the sense of
ultimate management control. Only in the latter sense is ownership a relevant concept in
classifying institutions.

- Regulation: Privately managed but publicly funded schools may be subject to some
regulation or control by public authorities, but these institutions are nevertheless classified as
private, provided that they are ultimately subject to private control. Public regulation may extend
to areas such as curriculum, staffing appointments, admissions policies, and other matters. In
practice, publicly regulated private schools may pose problems of classification in cases where the
extent of regulation is on a par with that of publicly controlled schools. This may especially be the
case at tertiary level where institutions may be autonomous and self-governing but subject to
considerable public control. Control over such functions as the selection and dismissal of staff, the
setting of curricula, the examination and testing of students, and the admission of students may be
shared between a public authority and a Governing Board. Also, it is not uncommon for private
schools in many countries to be required to teach a national curriculum and be subject to more or
less the same regulations as public schools, in return for public funding of these schools.
Nevertheless, in all of these cases, if the school is privately managed as defined above it should be
classified as private.

- Legal basis: In the case of some institutions, a legal basis for its foundation may exist
in a Public Charter, Deed of Trust, or even legislation enacted by Parliament. In general, the legal
instrument on which the institution is founded affects its classification status only to the extent
that such a legal instrument enables a public authority to exercise ultimate authority or control
over the institution. The issue of public recognition or licensing of private schools should not be
confused with the issue of overall control.

24.3.2. DIFFICULT CASES FOR CLASSIFICATION BETWEEN PUBLIC AND PRIVATE INSTITUTIONS

- Public authorities in many countries lay down minimum conditions for private
schools (both Government-Dependent and Independent) in relation to curriculum or
qualifications of staff. In deciding on borderline cases, pertinent data must be compared to that of
other countries

- Some countries have autonomous, self-governing universities, nonetheless owned and
managed by self-perpetuating governing boards made up of private members that are publicly
chartered and considered to be performing a “public” function. Nevertheless, these institutions
should be classified as private.
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- In other cases, a public agency may have granted so much educational and fiscal
autonomy to individual schools (sometimes vesting authority in school governing boards
composed of private members) that few significant elements of public control or governance
remain. Nevertheless, these institutions should be classified as public as it was the choice of the
public agency which had overall control to grant additional freedom to the schools.

- In still other cases, the degree of public regulation of nominally privately owned and
managed institutions may be so great that few vestiges of private decision-making authority
remain. Nevertheless, these institutions should be classified as private.

- European schools should be classified as private institutions, because they are not
directly controlled or managed by a public education authority or agency of the country where
they are located. In fact, they are managed by an intergovernmental institution, the Board of
Governors, pursuant to a distinct international treaty. They are classified as private independent
institutions, because they receive less than 50% of its core funding from the government agencies
of the host countries (most of its funding 59% comes from the European Commission’s operating
budget).

2.433. CLASSIFYING BETWEEN GOVERNMENT DEPENDENT AND INDEPENDENT PRIVATE INSTITUTIONS

The terms “government-dependent” and “independent” refer only to the degree of a
private institution's dependence on funding from government sources; they do not refer to the
degree of government direction or regulation.

A government-dependent private institution is one that either receives at least
50 per cent of its core funding from government agencies or one whose teaching personnel are
paid by a government agency - either directly or through government.

An independent private institution is one that receives less than 50 per cent of its core
funding from government agencies and whose teaching personnel are not paid by a government
agency.

The “Core funding” refers to the funds that support the basic educational services of the
institutions. It therefore EXCLUDES:

- Funds provided specifically for research projects,
- Payments for services purchased or contracted by private organisations, or
- Fees and subsidies received for ancillary services, such as lodging and meals.

Tuition fees and other fees paid to institutions by students are not considered
government funds unless the fees are financed by government scholarships or loans to the
students or households and the student has no choice but to use the fee in that class of institution.

The classification of institutions as government-dependent or independent is made for
classes of institutions rather than for individual institutions.

Sl For example, if a country has a number of church-affiliated upper secondary schools,
the determination depends on whether such schools in general, receive a majority of their core
funding from government sources. If the answer is yes, all the schools in the category are
considered to be government-dependent, even if it happens that some individual schools in the
class receive less than a majority share of core funds.
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2.5. GRADE

Tables ENTR4-G1&Age, ENRL7-REP and ENRLS-INIT request data on grades.

Education programmes in initial education are often sub-divided into grades. This data
collection covers enrolment and repeaters by grade at ISCED levels 1 and 2.

A grade is a specific stage of instruction in initial education usually covered during an
academic year. Students in the same grade are usually of similar age. This is also referred to as a
‘class’, ‘cohort’ or “year’.

Students generally remain within the same grade for the duration of the school year and
on successful completion, proceed to the next grade the following year. If a grade is not
successfully completed then it may be repeated.

Students enrolled in programmes, which do not follow the same grading structure as
regular education programmes (i.e. initial education for those without special educational needs)
or for which the grade is not known should be reported under “unspecified or residual grade”.

2.6. PART-TIME/FULL-TIME CLASSIFICATION AND CONVERSION TO FULL-TIME
EQUIVALENTS

Tables ENRL1A-INST, ENRLIB-INST, PERS1_STUD and FIN-STUDENTS request data on
intensity of participation of students (full-time and part-time). Tables PERS2-INST request data on
the employment status of educational personnel.

Both the intensity of participation of students and the employment status of educational
personnel can be classified as either full-time or part-time according to similar principles and their
total numbers (headcount) can be expressed in full-time equivalents (FTEs).

Students should be classified between full-time and part-time on the basis of the intended
study load of the student within the reference school or academic year.

Educational personnel should be classified according to their contractual working hours.
In order to determine whether they are full-time or part-time, their study load and working hours
should be compared to those required to study or work full-time for the full reference school or
academic year according to the national norms or conventions at the given level of education.

Full-time and part-time students

At the student level, the part-time/full-time classification is regarded as an attribute of
student participation rather than as an attribute of the educational programmes or the provision of
education in general. In the data collection tables, this classification is correspondingly presented
together with other individual attributes of students.

Intended study load is the study time or resource commitment during a single school
or academic year expected of a student enrolled in the given education programme.
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For study that is predominantly classroom-based, an adequate measure for this would be
time in classroom. This is a proxy measure of the amount of instruction time that a student
receives and can be counted in hours of instruction during the reference school or academic year,
the number of course credits taken or some combination of the two.

Normal full-time annual study load is the study time or resource commitment
expected of a typical student to complete a full-time full-year of a given education programme.

Intended study load should be measured in the same units as normal full-time annual
study load, so as to allow the assessment of the relationship between the two to determine
whether the student is full-time or part-time.

A full-time student is one who is enrolled in an education programme whose intended
study load amounts to at least 75% of the normal full-time annual study load.

A part-time student is one who is enrolled in an education programme whose intended
study load is less than 75% of the normal full-time annual study lead.

Early childhood education is a special case, since the concepts used to define full-time and
part-time participation at other ISCED levels, such as study load, student participation and the
academic value or progress which the study represents, are not easily applicable to ISCED level 0.
Additionally, the daily or weekly hours that represent a typical full-time enrolment in an
educational programme at ISCED level 0 varies widely between countries. Because of this, full-
time-equivalents cannot be calculated for ISCED level 0 programmes in the same way as for other
ISCED levels. A consensus has not been reached on a methodology for calculating FTE for
Enrolments at ISCED 0 but it is recommended in UOE reporting to estimate pupils enrolled in
Full-time equivalents by ISCED 0 Enrolment Headcount (i.e. all enrolments counted as full-time).

It is recognised that many countries still make the full-time/part-time distinction based
on characteristics of the education programmes and use corresponding conversion factors at the
programme level to transform the measures into full-time equivalents. The definitions and
instructions for this data collection accept therefore both individual- and programme-based
measurement methods of the degree of participation.

In practice, the national data available to countries tends to dictate which methods
countries use to categorise students as full-time or part-time and these tend to vary by level of
education. For primary and secondary education student attendance at the institution or time in
classroom is used most frequently, whereas at tertiary level study load is more likely to be
measured in terms of instructional hours and credit accumulation.

An important consequence of these definitions is that a part-time student will usually
require a longer period of time than a full-time student to complete an equivalent programme.

Remark:

When determining full-time/part-time status, the work-based component in combined
school- and work-based programmes should be included.

<N For example, students participating in dual-system apprenticeship programmes on a full-time
basis should be classified as full-time students even though the school-based component comprises only part
of the programme.
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Full-time and part-time educational personnel

At the educational personnel level, the part-time/full-time classification is regarded as an
attribute of their individual contract of employment rather than as an attribute of the educational
programmes or the provision of education in general in which they are involved. The contractual
working hours of educational personnel are those specified in their contract of employment or
implied by their type of employment.

The normal or statutory working hours of educational personnel are those necessary to
meet the requirements according to the official national policies or laws of full-time employment
at a specific level of education - or in the job or role in which they are employed - over a full
school or academic year.

The contractual working hours and the normal or statutory working hours should be
expressed as annual hours in order to allow a comparison between the two to determine the full-
or part-time status of educational personnel.

Full-time educational personnel are employed for at least 90% of the normal or
statutory working hours of educational personnel in the same job or role at the given level of
education.

Part-time educational personnel are employed for less than 90% of the normal or
statutory working hours of educational personnel in the same job or role at the given level of
education.

Note that the 90% cut-off point for educational personnel is different from the 75% cut-off
point for students. This reflects the greater standardisation within countries on the normal
working hours of full-time educational personnel in a given job or role compared with the
intended study load of full-time students.

2.6.1. CONVERSION OF HEAD-COUNT DATA TO FULL-TIME EQUIVALENTS

Tables ENRL1A-INST, ENRL1B-INST, PERSI-STUD and FIN-STUDENTS request data on full-
time equivalent students. Table PERS2-INST requests data on full-time equivalent educational
personnel.

The conversion of headcounts to full-time equivalents (FTE) is similar for students and
educational personnel. The aim is to express study loads and working hours during the reference
period in a single standard unit which equates to a full-time, full-year student or educational
personnel respectively. In order to determine the FTEs of a given student or educational
personnel, their intended study load or contractual working hours should be divided by the
corresponding normal annual study load or normal or statutory working hours for the reference
period. As the measures of study load may be based on a period which is different from the
reference period (e.g. number of hours per week rather than number of hours per school year), it is
important to ensure that the study load or working hours are calculated over the whole reference
period.

For example if the normal study load or normal or statutory working hours during the
reference school or academic year is 30 hours per week, someone who studies or works 15
hours per week would have an FTE of 0.5. Given the definitions of full-time and part-time
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stated earlier it is possible for a full-time student or educational personnel to have an FTE of less
than 1. For example, a teacher who works 90% of the normal or statutory working hours of a
full-time teacher should be recorded as full-time but their FTE should be 0.9. It is also possible
for a full-time student or educational personnel to represent more than 1 FTE if they are
enrolled in more than one education programme or have more than one employment contract
during the reference school or academic year. In these cases, they should be reported as 1 full-
time student or educational personnel but with FTEs greater than 1 (calculated in the same way
as described above).

The number of full-time equivalents reported in the questionnaires is the sum of all
FTEs for students (or educational personnel) and therefore includes the FTEs of both full-time
and part-time students (or educational personnel).

For the conversion of head-count data of students to FTEs, the following
recommendations are made:

¢+ Where data and norms on individual participation are available, then the calculation
of FTE should be:

FTE = [actual study load/normal study load] * [actual duration of study during reference period/normal
duration of study during reference period].

So, for example if the normal study load for a full-time student during the reference
period is 30 hours per week for 20 weeks, a student who studies 30 hours per week for 10 weeks
would have an FTE of 0.5.

¢+ Where data and norms on individual student study load are not available: then a
full-time student should be considered equal to one FTE. Most countries will use this assumption
for the primary and secondary level of education. If equivalent programmes exist separately as
full-time and part-time programmes, then the ratio of the theoretical durations of these
programmes can be used as a proxy for the conversion factors of part-time data into full-time
equivalents.

The conversion to FTEs is often difficult for non-teaching educational personnel. Some
countries collect data on the number of contracted hours worked in a typical week for certain
categories of non-teaching staff, which are then converted into FTEs.

The full-time equivalence of part-time educational personnel is determined by calculating
the ratio of hours worked by part-time personnel to the statutory hours worked by a full-time
employee during the entire school year. Estimates can be based on other information (e.g. salary).

Countries should calculate full-time equivalents in person-years. If countries choose
instead to calculate FTEs on a specific date, then seasonal variations in personnel should be
accounted for.

Classification of educational personnel involved in multiple education programmes.

The classification of educational personnel whose work is divided for example between
different types of institutions (public/private), different levels of education, different orientations
(general/vocational or between different functions (e.g. teaching and administration), can be
difficult.

<N Examples are teachers who divide their work between public and private institutions, between
levels of education, or between different functions.
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The guidance that countries should follow in these circumstances differs depending on
whether the reported data are headcounts or full-time equivalents. The following recommendations
are made:

¢+ For the reporting of head-counts, firstly, the total numbers of educational personnel
should be accurately split into those who are full-time and those who are part-time by
aggregating their contractual working hours over all of their activities. The full-time and part-time
numbers should then be pro-rated between education levels, education programmes, types of
institutions, and functions on the basis of the most appropriate data available relating to the splits.

b For example, in the absence of any better information, the numbers of educational
personnel who work exclusively in public and private institutions respectively can be used to pro-
rate the numbers who share their time between the two.

If 100 teachers are teaching both ISCED 2 and ISCED 3, and their working hours are such
that this equates to 60 full-time and 40 part-time teachers, then the 60 and the 40 would be pro-
rated between ISCED 2 and ISCED 3 on the basis of the relative proportions of teachers teaching
solely ISCED 2 and those teaching solely ISCED 3.

As a last resort, pupil numbers can be used as the basis for pro-rating though this will
introduce circularity in the calculation of staff to student ratios.

¢+ For the reporting of full-time equivalents, data on educational personnel should be
apportioned to the different levels, education programmes, types of institutions, and functions
based on the proportion of their contractual working time that they spend on each function.

So, for example a teacher whose working time totals 0.8 of an FTE and who spends 50
per cent of their time teaching ISCED 2 and 50 per cent teaching ISCED 3 should have 0.4 FTE
allocated to each of ISCED 2 and ISCED 3.

This methodology ensures that the employment status (full-time/ part-time) is reported
accurately, while the numbers reported by level, education programme, type of institution, and
function will be subject to some error (though not necessarily bias). The alternative (i.e., reporting
full-time educational personnel as multiple part-time educational personnel in the different
categories), would destroy the employment status variable and also bias the overall count of
individuals employed in education.

2.7. AGE

Tables ENRL2-AGE&FP, ENRL3-AGE&P, ENRLS-INIT, ENRL9-ADULT, ENTR1-AGE, ENTR2-
MOBILE&AGE, ENTR4-G1&AGE, GRAD2-AGE, GRAD3-FIRST&AGE, GRAD4-MOB&AGE and
PERS3-AGE request data by age.

According to the common reference point for ages, students, graduates, new entrants,
teachers and academic staff are classified by their age as of 1t January of the year in which the
school or academic year ends (e.g. 1st January 2017 for academic year 2016/2017). Age at 1st
January is the difference between the year of observation and the year of the person’s birth. For the
school year t, the formula for age is (year t-1) - (year of birth). Individuals not classifiable by age
should be allocated to the category “ Age unknown".

Age groups for teachers and academic staff are reported in half open intervals [... [. For
countries who would like to report data by 5-year age groups after the age of 24, they should
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include 25-29 year-old individuals in 25, 30-34 year-old individuals in 30, etc., indicating clearly
the over-coverage and inclusions with the relevant missing and X codes.

For example, in a country whose school year runs from September 2016 to August 2017, a
teacher born on 31th December 1985 will be reported as aged 31 (date of reference: 01/01/17),
whereas a teacher born on 1st January 1986 will be reported as aged 30 (date of reference:
01/01/17).

The choice of a common reference date, such as 1st January, across all countries can
however be problematic when the school years being reported vary greatly between countries.
This particularly applies in Japan, Korea and New Zealand where the school year begins early in
the year and so a reference date of 1st January would record students” ages at the end of the school
year. This is in contrast to most other countries where the 1<t January reference date falls towards
the start of the school year. This anomaly may affect the comparability of net enrolment rates by
single year of age, particularly before and after compulsory schooling. Therefore, in those
countries where the choice of 1st January would fall at the end of the school year it is more
appropriate to reference the ages at some time closer to the start of the school year and use
population data on that same basis in calculating participation rates.

The reference dates for ages can be different from 1st January but should be the same in
all the questionnaires (ENRL, GRAD, ENTR, PERS and DEM) in order to accurately calculate
participation, graduation and entry rates.

Where the available data on students, new entrants, graduates or educational personnel
for a country refer to ages at some date other than January 1st, data providers should re-distribute
the data across ages on the basis of estimation in order to shift the age reference date to January
1st.

This adjustment can make a significant difference in the calculation of net enrolment rates
by single year of age before and after compulsory schooling. It should be noted that the reference
date for enrolment is independent of the reference date for the ages of pupils or students enrolled.

Typical age
The typical age is a conventional age of graduation or entry into an education level or

programme that is used in the OECD calculations of entry and graduation rates when information
by age is not available.

The typical age of entry into an education level is defined as the age range with at least
half of the new entrant population and the typical age of graduation into an education level is
defined as the age range under with at least half of the graduate population. The typical age is
calculated taking into account the reference date for students’ ages, which is by default January 1st
of the reference year.

2.8. INTERNATIONAL LEARNING MOBILITY (INTERNATIONALLY MOBILE STUDENTS, NEW
ENTRANTS AND GRADUATES)

Internationally mobile students, new entrants and graduates studying in the reporting country
should be included in all tables in ENRL, ENTR, GRAD, CLASS, PERS1-STUD and FIN-
STUDENTS questionnaires.
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Tables ENRL5-MOB&FIELD, ENRL6-MOB&COUNTRY, ENTR2-MOBILE&AGE GRAD4-
MOB&AGE, GRAD6-MOB&FIELD and GRAD7-MOB&COUNTRY ask for specific separate
information on internationally mobile students, new entrants or graduates.

Tables CREDMOB1-SCHEME, CREDMOB2A-DEST and CREDMOB2B-DEST ask for information
on graduates who had credit mobility stay abroad (section 2.11).

Internationally mobile students, new entrants and graduates are individuals who have
physically crossed an international border between two countries with the objective to participate
in educational activities in the country of destination, where the country of destination of a given
student is different from their country of origin.

There are two types of mobility: degree mobility (section 2.8) and credit mobility
(section 2.11).

Mobile students are enrolled as regular students in any semester/term of a programme
taught in the country of destination with the intention of graduating from it in the country of
destination. The programme would require the students” presence for the majority of courses
taught i.e. distance learners are not considered as mobile. Detailed information about this type of
mobility called as "degree mobility" is provided in the Eurostat 'Methodological manual on learning
mobility in tertiary education'>

For the purposes of measuring international learning mobility, individuals (e.g.
students, new entrants or graduates) are categorised according to their country of origin. In this
data collection the focus is on the international learning mobility of students in tertiary
education.

The country of origin can be defined in several different ways but given that we wish to
measure international mobility in education it is recommended that the definition is based on
students” education careers prior to entering tertiary education. For operational purposes this
concept is measured relative to upper secondary education even though some students may enter
tertiary education from post-secondary non-tertiary programmes.

The country of origin of a tertiary student is the country in which their upper secondary
qualification was obtained (i.e. ISCED level 3 or 4 completion with access to tertiary education
programmes). This can also be referred to as the country of prior education.

Where countries are unable to operationalize this definition, it is recommended that they
use the country of usual or permanent residence to determine the country of origin. Where this too
is not possible and no other suitable measure exists, the country of citizenship may be used - but
only as a last resort. Countries are asked to provide the criteria used to define country of origin in
the general information section of the relevant questionnaires.

The country of prior education can be captured by:

e Direct information on education prior to and qualifying for the education now
studied. All students have to document their qualifying education for entering a
given level of education. Information can be collected from institutions and students.

NB: Upper secondary education is accepted generally as qualifying for entrance to

tertiary education.

* Available on CIRCABC Eurostat: Methodological manual on learning mobility in tertiary education
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e Inference (indirectly) using student registers: tracking the educational careers of
individuals to establish that the qualifying prior education was not received in the
reporting country.

The country of usual residence can be captured by:
e Postal address when students are applying for enrolment. The information can be
collected from institutions and students
e Formal resident status i.e. student visa. The information can be collected from
institutions and registers.
e Immigration registers

The country of citizenship may be used as a proxy but only as a last resort as foreign
students living in the reporting country, but not explicitly for the purpose of studying, will be
recorded as mobile.

Students/ graduates who are citizens of the destination country but received their prior
upper secondary certificate abroad (i.e. 'Homecoming nationals') should be classified as mobile
students/graduates. In other words, and more generally, citizenship has nothing to do with the
mobility status.

As usual residence is not the determining criteria to define mobility: “commuting
students” should be considered as mobile if they study at tertiary level in different country
form the one they were awarded their upper secondary leaving certificate.

The status as an internationally mobile student is dependent on the crossing of an
international border for the purpose of education and is not dependent on formal resident status
in the reporting country of destination. The status as an internationally mobile student is
maintained for as long as continued education at the same level of education lasts. This may
involve several consecutive education programmes with no or only minor gaps between. Gaps
should be less than one year. Note that all tertiary programmes are considered as belonging to the
same level. An internationally mobile student entering a programme at one level of tertiary
education remains an internationally mobile student if upon graduation the student continues in a
programme at another level outside their country of origin®.

Any transfer between education systems which does not involve the physical crossing of
an international border is not considered as international learning mobility. In particular,
participation in the following are not forms of international learning mobility:

o distance learning programmes provided by institutions based in the reporting
country to students based in another country;

e programmes offered to students originating from the reporting country by foreign-
based institutions based in the reporting country leading to foreign degrees;

e programmes offered by a different sub-national education system from the student’s
education system of origin (e.g. where students transfer between provinces or regions
of their own country).

Students in exchange programmes (the so-called credit mobility students) that undertake
part of their studies at an educational institution abroad but are credited at their home institution

® For more details on the implementation of the degree mobility, please see the Eurostat’s Methodological manual
on learning mobility in tertiary education
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should be excluded from the enrolment statistics of the host country and be reported only in the
country of original enrolment. Exchange programmes (or short-term postings) are characterised as
normally lasting between 3 months (or one trimester) and less than a full academic year.

The defining characteristic of such students is that they are given credits for their stay
abroad by their home institution where they originally enrolled. Students in exchange
programmes do not obtain their qualifications from the host institution abroad. Graduates who
have had credit mobility stay are reported as credit mobile graduates in specific questionnaires
CREDMOB for EU, EFTA and EU Candidate Countries (section 2.11).

2.9. REGION

Data in the REGIO questionnaire are to be provided by EU, EFTA and EU Candidate
Countries, by region according to NUTS 2013/EU-28 classification (Nomenclature of Territorial
Units for Statistics) at level 11, available at the following address:

NUTS classification
Pupils/students should be counted in the region in which they study.

2.10. FOREIGN LANGUAGES

The ENRLLNG questionnaire collects data from EU, EFTA and EU Candidate Countries
on the number of pupils/students learning foreign languages which are taught as subjects of
instruction. Such languages should be taken into account, even if they are also used as instruction
languages in the country. A language is considered as an instruction language when it is not the
subject of instruction but rather the medium to transmit content.

The questionnaire includes all modern spoken living languages that are taught as "foreign
languages". Ancient Greek, Latin, Esperanto and sign languages should therefore be excluded. The
educational curriculum drawn up by the central education authorities in each country defines the
languages, which are to be considered as “foreign languages” in the country. Regional or minority
languages (for example, Basque, Catalan, Galician and Valencian in Spain) should be taken into
account and reported in the row "Other modern languages", if they are considered as alternatives
to foreign languages in the curriculum.

The cases of taught foreign languages to be included in the data collection are those
where they are studied as compulsory subject or as a compulsory curriculum option. Foreign
languages studied as extra-curricula subject have to be excluded as well as the following
categories:

- Non-nationals studying their native language in special classes or those studying the
language of the host country;

-Pupils/ students from international and European schools that are not under authority
of the Ministry of Education should be excluded from UOE data collection on language learning;

-Pupils/students with special education needs enrolled in special schools.
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211. CREDIT MOBILITY

The CREDMOB questionnaire collects data from EU, EFTA and EU Candidate Countries
on the number of graduates from a given tertiary ISCED level programme who have had a
temporary tertiary education study period and/or work placement abroad within the ISCED level
programme.

Credit mobility is defined as temporary tertiary education or/and study-related
traineeship abroad within the framework of enrolment in a tertiary education programme at a
"home institution" (usually) for the purpose of gaining academic credit (i.e. credit that will be
recognised in that home institution). Detailed information about this type of mobility called "credit
mobility" is provided in the Eurostat 'Methodological manual on learning mobility in tertiary
education'.”

The tertiary education programme at the home institution and the tertiary education
programme at the host institution have to fall within the scope of formal education, to be
documented in the ISCED mapping (and allocated to ISCED 5, 6, 7 or 8 of the ISCED 2011
classification) and lead to a degree which is recognised within the educational system and the
labour market.

Credit mobility mostly involves participation in academic lessons, but it can also take
other forms, such as work placement/internships/traineeships® provided that they are relevant to
the study programmes in which the students are enrolled at their home institutions, done for the
purpose of contributing to the qualification and recognized by the home institution.

Data on credit mobility cover the following types of mobility schemes (the
Methodological manual on learning mobility in tertiary education, Chapter 3):

e Credit mobility under EU programmes; this means programmes financed by the EU;

e Credit mobility under other international/national programmes; this means bilateral or
multilateral programmes not financed by the EU (this category includes also partnerships
between universities);

e Credit mobility under other programmes; this means credit mobility neither under EU
programmes nor other mobility programmes such as ‘free movers’.

The scope of population covers all those who graduate in the reporting country and who
have had credit mobility stay during the duration of the tertiary programme from which they
graduate. Credit mobility is measured regardless of the country of origin which means that a
graduate can be both credit and degree mobile. For example, a graduate whose country of origin is
country A who graduates in country B and during his/her studies has had credit mobility stay in
country C will be reported as credit mobile graduate by country B in CREDMOB tables and as

7 Available on CIRCABC Eurostat: Methodological manual on learning mobility in tertiary education

8 At this stage no international definition of traineeship exists. However, it should be emphasised that a distinction
exists between (regularly remunerated) work and training/internship. Internship/traineeship refers to work
experience, learning on the job, to which a significant element of learning and training is included. The purpose of
the traineeship is to help a trainee to adapt to requirements of EU labour market, acquiring specific skills and
enhancing of understanding of the economic and social environment of the country concerned, while gaining work
experience. Placements in enterprises (e.g. Erasmus work placement) are covered by what is understood as
traineeship. It should be borne in mind that traineeship is different from apprenticeship (as defined by CEDEFOP).
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degree mobile graduate in GRAD6 and GRAD? tables (graduate in country B with origin in
country A).

The data on "Graduates with credit mobility of at least 3 months or 15 ECTS points who
were not degree mobile" is to be reported only in table CREDMOB1-SCHEME in order to allow
identifying the number of graduates who were not degree mobile.
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3. CHAPTER 3: STATISTICAL UNITS

3.1. STUDENTS ENROLLED

All tables from ENRL, ENTR, GRAD and CLASS questionnaires request data on students. In
addition, students are reported in FINANCE and PERSONNEL questionnaires for alignment with
expenditure and educational personnel.

The number of students enrolled refers to the count of students studying in a given
education programme in the reference period of the data collection. The term “student” is used for
both pupils and students.

This data collection covers data on students enrolled and not on enrolments. This means
that each student should be counted once only. Data collection methods which are based on the
total number of students enrolled in a given period that may result in the double-counting of
students enrolling in two or more programmes during the course of the reference school or
academic year should be avoided. Similarly, students enrolled in different jurisdictions,
institutions or levels of education should only be counted once.

If students are enrolled in more than one programme, level or field of education, their
numbers should be pro-rated according to the percentage of intended study time devoted to each
programme, level or field during the reference school or academic year. Where this information is
unknown, students should be pro-rated in equal shares to each programme, level or field studied
during the reference year. When full-time equivalents are reported, students” intended study time
should be apportioned across the programmes and fields correspondingly.

For example, if 100 full-time students are enrolled in a programme of which 70% is
Biology and 30% is Chemistry, then 70 full-time students should be reported under the field
“Biology” and 30 full-time students under the field “Chemistry”. If countries cannot pro-rate
students, they should classify the students according to the main emphasis of the programme or
study and provide a corresponding note. If the main emphasis of the programme is not known
then 50 full-time students should be reported in each field.

Where national data collection systems permit and for cross-national comparability, the
statistics reported should reflect the number of students enrolled at the beginning of the reference
school or academic year. Preferably, the end (or near-end) of the first month of the reference year
should be chosen. If several rounds of data collection are conducted per year, the one closest to the
end of the first month of the reference school or academic year should be used.

Exceptions to this may be required at the early childhood and tertiary levels of education:
at the early childhood education level a gradual inflow may exist and, therefore, an average over
several counting dates would be preferable. At the tertiary level the enrolment of students may
not be stable enough at the beginning of the academic year and therefore a count at a later point
may be preferable.
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3.2. REPEATERS

Table ENRL7-REP requests data on repeaters. The data are collected only for initial primary and
secondary general education.

A repeater is a student who is enrolled in the same grade for a second or further time.

Students who participate in a second or further education programme at the same level of
education having successfully completed a first programme are not regarded as repeaters. A
repeater is one who repeats predominantly the same subject matter as in a previous year. Repeaters
include re-entrants to the same programme.

3.3. NEW ENTRANTS

Tables ENTR1-AGE, ENTR2-MOBILE&AGE, ENTR3-FIELD and ENTR4-G1&AGE request data on
new entrants.

Data on new entrants are required in order to measure the intake in education
levels/programmes. If students enter from more than one programme at the same ISCED level in
the data collection reference year they should be reported at the highest programme within the
level. They are used to calculate entry ratios and can also be combined with data on graduates for
calculation of proxy completion ratios for cohorts that entered at some points. The data collection
contains information on new entrants to levels of education and to orientations (i.e. general or
vocational) within levels of education. It also collects information on new entrants to tertiary
education as a whole and on new entrants to primary education with prior experience of early
childhood education.

3.3.1. NEW ENTRANTS TO A LEVEL OF EDUCATION

New entrants to a level of education are students who, during the course of the reference
school or academic year, enter for the first time any programme in a given level of education,
irrespective of whether the students enter the programme at the beginning or at an advanced stage
of the programme (e.g. by virtue of credits gained for relevant work experience or courses taken at
another level of education).

3.3.2.  NEW ENTRANTS TO A GENERAL/ACADEMIC OR VOCATIONAL/PROFESSIONAL PROGRAMME
AT EACH LEVEL OF EDUCATION

New entrants to a general/academic or vocational/professional programme at each level
of education are students who, during the course of the reference school or academic year, enter for
the first time in a given orientation at this level of education, irrespective of whether the students
enter the programme at the beginning or at an advanced stage of the programme).

A distinction needs to be made between new entrants to a level of education and new
entrants to a given orientation (i.e. general/academic or vocational/professional) at that level of
education. At most levels of education a new entrant to the level will also be a new entrant to a
given orientation at that level. However, new entrants to a given orientation may not be new
entrants to the level if they have studied a programme of a different orientation at the same level in
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the past. This means, for example, that the sum of new entrants to general programmes and to
vocational programmes at ISCED level 3 may be greater than the total number of new entrants to
upper secondary education.

When reporting data on new entrants by other breakdowns the total number of new
entrants should be determined for the relevant level of education or orientation first. The above
mentioned population being known, data should then be disaggregated according to different
dimensions, including fields of education.

Number of new entrants (either into a level of education or into a general/academic or
vocational/professional programme at each level of education) by field of education are students who
started a programme (in a given level or orientation within this level) who are reported according to
the field in which they entered. Students who enter multiple fields within the same level or
orientation during the reference year should be pro-rated between the fields of education according
to the percentage of intended study time which is expected to be devoted to each field during the
reference school or academic year. If the information on intended study time is not available,
countries should classify the new entrants according to the main emphasis of the programme of
study and provide a corresponding note. If the main emphasis of the programme is not known then
equal numbers of new entrants should be reported in each field of the programme. Please note that
the totals in the ENTR1-Age and ENTR3-Field questionnaires should be the same.

3.3.3. NEW ENTRANTS TO TERTIARY EDUCATION WITHOUT PREVIOUS EDUCATION AT ANY OTHER
TERTIARY LEVEL

New entrants to tertiary education without previous education at any other tertiary level
are new entrants at ISCED levels 5, 6 or 7 who, at the same time, are entering tertiary education for
the first time.

For example, a student who has entered an ISCED 5 programme and then decides to enter
an ISCED 6 programme should not be counted as a new entrant to tertiary education.

3.34. NEW ENTRANTS TO GRADE 1 OF PRIMARY EDUCATION WITH PRIOR EXPERIENCE OF EARLY
CHILDHOOD EDUCATION

New entrants with prior experience of early childhood education are new entrants to the

first grade of primary education who have previously been enrolled in any pre-primary or early
childhood educational development programme.

34. GRADUATES AND FIRST-TIME GRADUATES

Tables GRAD1-INST, GRAD2-AGE, GRAD3-FIRST&AGE, GRAD4-MOB&AGE, GRAD5-FIELD,
GRAD6-MOB&FIELD, GRAD7-MOB&COUNTRY, CREDMOB1-SCHEME, CREDMOB2A-DEST
and CREDMOB2B-DEST request data on graduates.

Table GRAD3-FIRST&AGE requests data on first-time graduates.

This data collection covers graduates and not graduations. This means that each graduate
should be counted once only. If students graduate from more than one programme at the same
ISCED level in the data collection reference year they should be reported at the highest programme
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within the level. This is particularly important at secondary and tertiary levels of education where a
sequence of programmes may exist within a given level of education.

A graduate is a person who, during the reference school or academic year, has successfully
completed an education programme.

In this data collection, graduates from an ISCED level include those who entered and
successfully completed an education programme which is classified as level completion and, at
ISCED level 3 (upper secondary), those who successfully completed programmes sufficient for
partial level completion. Countries are asked to report these data separately to avoid double-
counting those who go on to successfully complete other programmes at the same level in the same
or subsequent years.

In some countries, students enrolled in a given ISCED level may complete a programme
and/or obtain a qualification after a period of time, which may be considered too short for the
purposes of classification as full or partial completion of the given ISCED level. These students
should not be counted as graduates.

Successful completion can be accomplished through passing (i.e. succeeding in) a final
curriculum-based examination or series of examinations; or accumulating the specified number of
study credits throughout the programme; or a successful formal assessment of the knowledge, skills
and competencies acquired during the programme. In formal education, a successful completion
usually results in a qualification which is recognised by the relevant national education authorities.

Education programmes at ISCED levels 1 and 2 do not always lead to a qualification. In
these cases, other criteria should be used to determine successful completion of the programme (e.g.
having attended the full final year of the programme or having access to a higher ISCED level).
Graduates should be reported by the country in which they graduate regardless of whether they
were enrolled in programmes delivered by institutions based abroad or by foreign institutions
based in the reporting country.

In a few countries, there are second degrees following the first doctoral degree (e.g.
Habilitation in Germany or doktor nauk in the Russian Federation). Graduates from these post-
doctoral programmes are usually very few in number and, in many cases, countries do not have
data on them. Therefore, for the purposes of cross-national comparability, graduates from these
types of second degree should be excluded from the data collection.

All graduates that can be attributed to the reference school or academic year should be
reported. Although some graduates may complete their final examinations or programme
requirements only after the school or academic year ends they should still be included.

A student who has not completed the final year of an education programme, but later
successfully completes a recognised “equivalency” examination based on knowledge learned
outside of the education system, should not be counted as graduates. Similarly, those who were
never enrolled in an education programme but acquire the same qualification as those who were
enrolled should not be reported as graduates in this data collection.

FIRST-TIME GRADUATES

Table GRAD3-FIRST&AGE collects the number of first-time graduates: for those who have
graduated from ISCED 3, 4, 5, 6, 7 and 8 for the first time during the reference year.

This data collection covers data on first-time graduates at each ISCED level from 3 to 8 and
on first-time graduates at the tertiary level (at ISCED levels 5-7).
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For the first time, the UOE 2017 data collection covers data on the split of first-time
graduates in ISCED 3 and 4 in general and vocational programmes. This new information is
relevant for countries in which multiple graduations, especially in vocational programmes are
common.

A first-time graduate at a given level of education is a person who, during the reference
school or academic year, has successfully completed an education programme at the given level for
the first time.

First-time graduates only include those that have never graduated from programmes at the
same ISCED level before or at tertiary level when considering first-time graduates at tertiary level. The
number of first-time graduates is in general smaller than the total of all graduates in the reference
year.

Double-counting of individuals across categories over time is permissible (i.e. a student
obtaining a degree for the first time at ISCED level 6 in the reference year who had obtained a
qualification at ISCED level 5 in an earlier year should be reported as first-time graduate at ISCED
level 6 - but not as a first-time graduate at the tertiary level).

First-time graduates normally graduate from a 1st degree/qualification in the national
degree structure. It may however occur in some countries that students also graduate for the first
time from 2nd or further degrees.

A first-time graduate at the tertiary level is a person who, during the reference school or
academic year, has successfully completed an education programme at the tertiary level for the first
time. They may have completed the programme at either ISCED level 5, 6 or 7.

3.5. EDUCATIONAL PERSONNEL

Tables PERS2-INST, PERS3-AGE and PERS4-MANA (and ad-hoc module on all types of personnel
employed in educational institutions) request data on Teachers (ISCED 0-4) and Academic staff
(ISCED 5-8), School level management personnel and Teachers aides (ISCED 0-3).

Educational personnel comprises all those employed in educational institutions (as defined
in section 2.4) covering both instructional and non-instructional institutions.

3.5.1. COVERAGE OF DATA ON PERSONNEL

This data collection covers educational personnel and not their assignments to specific
programmes, levels or grades. This means that each staff member should be counted once only in
the data collection. If staff are assigned to more than one level or grade or if they have more than
one contract, their numbers should be pro-rated according to the percentage of contractual working
hours devoted to each programme, level or grade during the reference school or academic year.
Where this information is unknown, staff should be pro-rated in equal shares to each programme,
level or grade to which they are assigned during the reference year.

The coverage of the term Education personnel is broad and activity remains a criterion for
the inclusion of teacher and other personnel. As a consequence it

INCLUDES:
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- Those involved in student instruction

- Those providing professional support for students (whether it is academic support or
health/social support)

- Those involved in the management and administration of the education service (both
inside and outside of school); and

- Personnel who support the maintenance and operations of the schools.

- Personnel temporarily not at work (e.g. for reasons of illness or injury, maternity or
parental leave, holiday or vacation).

- Temporary replacements as well as the teachers or other personnel that are replaced.
The work load of temporary replacements should be calculated according to the rules
given for classification of full-time and part-time staff in section 2..6 .

- Personnel working for enterprises that provide services to schools or other educational
institutions as sub-contractor - are included if the personnel hired by the
subcontractor are working exclusively or mainly for the school / educational
institution throughout the period of the contract. For example, if the preparation of
school meals is subcontracted to a catering company, but staff are working exclusively
at the school for which they provide food they should be included as if they were
employed by the educational institution

EXCLUDES:

- If services are subcontracted and the personnel cannot be distinguished from other
non-education services provided by the subcontractor, the personnel should be
excluded. A typical example would be that of a local transport company carrying out
the school bus service as well as other activities during the day. Similar situations
might be encountered for building maintenance and school cleaning.

- Retired teachers including those who retire early regardless of whether their salaries are
still reported amongst the expenditure on teacher salaries in the finance data.

- Educational personnel in the work-based component of combined school and work-
based programmes. This approach is designed to improve comparability across
countries because virtually no country is able to report personnel in the work-based
component. This exclusion, however conflicts with the coverage of the student data
where both the work and school based elements are normally counted. For the
calculation of student-staff ratios, therefore, it is necessary to collect a version of
student full-time equivalents which similarly excludes the work-based element.

The classification of educational personnel, intended to serve as a framework to classify
school personnel for all levels of education (ISCED 0 through 8), is based on the primary or major
functions performed by staff and organises staff into four main functional categories; three of the
four main functions contain sub-functions with specialised types of personnel. The classification is:

I. Instructional Personnel

A. Classroom Teachers (ISCED 0-4); Academic Staff (ISCED 5-8)

B. Teacher Aides (ISCED 0-4); Teaching / Research Assistants (ISCED 5-8)
II. Professional Support for Students

A. Pedagogical Support (ISCED 0-4); Academic Support (ISCED 5-8)
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B. Health and Social Support (ISCED 0-8)

III. Management/Quality Control/Administration

A. School Level Management (ISCED 0-8)

B. Higher Level Management (ISCED 0-8)

C. School Level Administrative Personnel (ISCED 0-8)
D. Higher Level Administrative Personnel (ISCED 0-8)
IV. Maintenance and Operations Personnel (ISCED 0-8)

The following definitions of educational personnel should be applied:

3.5.2. INSTRUCTIONAL PERSONNEL

3.5.21. CLASSROOM TEACHERS AND ACADEMIC STAFF

Tables PERS2-INST and PERS3-AGE (and ad-hoc module on all types of personnel employed in
educational institutions) request data on classroom teachers (ISCED 0-4) and academic staff (ISCED
5-8).

o In ISCED levels 0-4: Classroom Teachers are employed in a professional capacity to
guide and direct the learning experiences of students, irrespective of their training, qualifications or
delivery mechanism (i.e. face-to-face or at distance). Teaching involves planning, organising and
conducting group activities whereby students” knowledge, skills and competencies develop as
stipulated by the educational programme in which they participate.

The classification INCLUDES:
- Classroom teachers
- Special education teachers in whichever setting they teach;

- Other teachers who work with students as a whole class in a classroom, in small groups
in a resource room, or one-on-one inside or outside a regular classroom,

but EXCLUDES
- Educational staff who have few or no teaching duties but whose primary function is
not teaching (e.g. it is managerial or administrative).
- Student teachers, teachers’ aides, and paraprofessionals

o Early childhood education is a special case. ISCED level 0 programmes are often delivered
by staff of varying levels of qualification, depending on their role in the institution in which they are
employed. For the purposes of reporting, reference should be made to the relevant regulatory
framework (as defined in section 1.4) for detail on requirements for persons providing or delivering
an education programme to children in the years prior to primary school (such as pedagogical
qualifications, training or accreditation at various staffing levels).

o Academic Staff (ISCED 5-8)
This sub-category INCLUDES:

- Personnel employed at the tertiary level of education whose primary assignment is
instruction or research,.
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- Personnel who hold an academic rank with such titles as professor, associate professor,
assistant professor, instructor, lecturer or the equivalent of any of these academic ranks,

- Personnel with other titles, (e.g. dean, director, associate dean, assistant dean, chair or
head of department), if their principal activity is instruction or research.

It EXCLUDES student teachers, teachers’ aides and paraprofessionals.

Personnel for whom the teaching function and the management function are equally
important should be treated as teachers and recorded in PERS2-INST and PERS3-AGE only.

il For example: a full-time teacher teaching for 60% of the teaching time of a full-time teacher
and having some management responsibilities should be reported in PERS2-INST and PERS3-AGE
(and not reported in PERS4-MANA): as 1 Full-time teacher, and as 0.6 in Full-time equivalent.

<n For example: a full-time teacher teaching for 40% of the teaching time of a full-time teacher
and having management responsibilities should NOT be reported in PERS2-INST and PERS3-AGE
(and is reported in PERS4-MANA).

3.5.2.2. TEACHER AIDES

Table PERS4-MANA (and ad-hoc module on all types of personnel employed in educational
institutions) requests data on teachers” aides (ISCED 0-3).

o Teacher Aides (ISCED 0-4)
This category INCLUDES:
- Non-professional personnel who support teachers in providing instruction to students,
- Teachers’ aides and other paraprofessional personnel who are employed on a full-time
or part-time basis by an education system.

It EXCLUDES student teachers or other personnel who do not get paid for their
employment. At early childhood education level, support personnel should not be regarded as
teachers’ aides unless they perform educational functions involving groups of pupils on a regular
basis.

3523. TEACHING/RESEARCH ASSISTANTS (ISCED 5/8)
Only the ad-hoc module on all types of personnel employed in educational institutions

requests data on teaching/research assistants (ISCED 5/8).

Q Teaching/Research Assistants (ISCED 5-8)

This sub-category INCLUDES all students employed on a part-time basis for the primary
purpose of assisting in classroom or laboratory instruction or in the conduct of research. Personnel
in these positions are usually graduate students who hold such titles as teaching assistant, teaching
associate, teaching fellow, research assistant, or equivalent personnel with other titles.

3.5.3. PROFESSIONAL SUPPORT FOR STUDENTS

Only the ad-hoc module on all types of personnel employed in educational institutions
requests data on teaching/research assistants (ISCED 5/8).

o Professional Support for Students includes two sub-categories.
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- The first (A) is Pedagogical Support at ISCED 0-4 and Academic Support at ISCED 5-8;
- The second (B) is Health and Social Support at ISCED 0-8.

o Pedagogical Support (ISCED 0-4) covers professional staff who providing services to
students to support their instructional programme. In many cases these personnel were licensed
originally as teachers but then moved into other professional positions in education systems. This
staff classification includes the following types of personnel: guidance counsellors, librarians,
educational media specialists, and attendance officers.

o Academic Support (ISCED 5-8) covers all personnel whose primary responsibility is to
support the academic programme of students. It INCLUDES:
- All staff included under Pedagogical support, as well as

- Other professional support staff employed in tertiary education institutions.

Q Health and Social Support covers all personnel employed in education systems who

provide health and social support services to students. It INCLUDES the following types of
personnel:

- Health professionals such as doctors, dentists, ophthalmologists, optometrists,

hygienists, nurses, and diagnosticians;

- Psychiatrists and psychologists;

- Speech pathologists and audiologists;

- Occupational therapists; and

- Social workers.

3.54. MANAGEMENT/QUALITY CONTROL/ADMINISTRATION

3.54.1. SCHOOLLEVEL MANAGEMENT PERSONNEL

Table PERS4-MANA (and ad-hoc module on all types of personnel employed in educational
institutions) requests data on School level management personnel.

Q School Level Management Personnel (ISCED 0-4) covers professional personnel who are
responsible for school management/administration.

- It INCLUDES principals, assistant principals, headteachers, assistant headteachers, and
other management staff with similar responsibilities.

- It EXCLUDES receptionists, secretaries, clerks, and other staff who support the
administrative activities of the school.

o At ISCED 5-8, Institutions Level Management covers personnel whose primary or major
responsibility is the management of the institution, or a recognised department or subdivision of
the institution. This category INCLUDES personnel with the following titles or their equivalents, if
their principal activity is administrative: president, vice president, dean, director, associate dean,
assistant dean, executive officer or department head.

3.5.4.2. HIGHER LEVEL MANAGEMENT

Only the ad-hoc module on all types of personnel employed in educational institutions
requests data on higher level management.
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o At ISCED 0-4, Higher Level Management covers personnel whose primary responsibility
is quality control and the management of the education system at the higher level. These personnel
may be employed by local boards of education, state or regional ministries or departments of
education, or by national ministries or departments of education. Their work may involve direct
administration or other functions that support the operation of education systems, (e.g., planning,
evaluation, budgeting and accounting, public information, etc.). The category INCLUDES the
following types of personnel: superintendents of schools, associate and assistant superintendents,
commissioners of education, associate and assistant commissioners, directors of instruction and
curriculum, directors of planning and evaluation, and other equivalent titles.

o AtISCED 5-8, Higher Level Management INCLUDES
- Personnel with similar functions described above for ISCED 0-4, and also

- Other administrative/ management positions that are specific to the tertiary education
sector.

Table PERS4-MANA includes school level management personnel and teachers aides. It includes
all personnel whose primary activity is either school level management or teachers aides. It
excludes personnel whose main activity is teaching but has some management responsibilities

3.54.3. SCHOOL LEVEL ADMINISTRATIVE PERSONNEL

Only the ad-hoc module on all types of personnel employed in educational institutions
requests data on school level administrative personnel.

0} At ISCED 0-4, School Level Administrative Personnel covers all personnel who support
the administration and management of the school. It INCLUDES receptionists, secretaries, typists
and word processors, bookkeepers and clerks, photocopying assistants, etc.

o At ISCED 5-8, Institution Level Administrative Personnel covers:
- All personnel with similar functions described above for ISCED 0-4 and
- Other personnel who support the administrative/management functions of the
institutions. These other personnel INCLUDE: accountants, analysts, auditors,
computer programmers, systems analysts, evaluators, financial aid officers, grant
developers, lawyers, network administrators, public relations/informational services
officers, registrars, and others with similar functions and responsibilities.

Q At all ISCED levels Higher Level Administrative Personnel covers personnel who support
the administrative/management functions of the education system at the higher level. These
personnel may be employed by local boards of education, state or regional ministries or
departments of education, or by national ministries or departments of education.

School level management with teaching responsibilities - some analysis will wish to
record the teaching responsibilities of all staff whether classified as instructional personnel or not.
For this purpose, school management personnel that spend at least 0.25 FTE of their working time
teaching to a group or class of students should be considered as having “at least some teaching
responsibilities”.
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3.5.5. MAINTENANCE AND OPERATIONS PERSONNEL (ISCED 0-8)

Only the ad-hoc module on all types of personnel employed in educational institutions
requests data on Maintenance and Operations personnel (ISCED 0-8).
O At all ISCED levels, Maintenance and Operations Personnel covers personnel who
support the maintenance and operation of schools, colleges and universities, school security, and
ancillary services, such as the transportation of students to and from school, food services
operations. It INCLUDES the following types of personnel:

- masons, carpenters, electricians, locksmiths, maintenance repairers, painters and
paperhangers, plasterers, plumbers, and vehicle mechanics,

- bus drivers and other vehicle operators, construction workers, gardeners and
groundskeepers, bus monitors and crossing guards, cooks/food caterers, custodians,
food servers, dormitory supervisors, and security guards.

3.6. CLASS SIZE

Table CLASS-1 requests data on average class size for primary and lower secondary education.

In general, the calculation of average class size is simply the total number of pupils
divided by the total number of classes. Students attending special needs programmes should be
excluded from this data collection in order to simplify the questionnaire and to ensure
comparability between countries.

At primary and secondary education levels, class size is computed on the base of the
division concept.

A “division”, often commonly referred to as a “class” is made up of the students who are
following a common course of study. Pupils/students are grouped together in a division based on
the highest number of common courses, usually the compulsory studies. A “division” is the
pedagogical structure in which each student is registered. Regardless of his level of study a student
is registered in only one division in general by the principal.

In term of methodology, two distinct methods are found in countries in the presentation of
statistics on average class size:

- average based on the concept of "division",
- average based on the concept of "group".

A “group” generally refers to a sub-group of students in a division who are following
some specific options or partitions. The division can be divided in two or more groups in order to
follow these modules. A group may also be comprised of students from several different classes (e.g
in modern or ancient languages). In fact, pupils can be enrolled in a class and follow different
partitions in the programme.

The difficulty in the statistics on class size is to take into account all the courses of study,
whether they are conducted in a "group" or in a "division". The method used can generate some
differences in the statistics on class size in function of the inclusion or exclusion of the part of the
teaching that is done to "groups" of students. It is evident though that at primary and lower
secondary level of education, this type of teaching is less frequent than in upper secondary
education where several partitions are proposed to pupils. Thus, in order to fill this questionnaire
for primary and lower secondary education, the concept of "division" has been chosen. Further
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research and developmental work will be needed before this questionnaire can be extended to the
upper secondary level of education.

< For example, if a teacher has a division of 28 pupils during 8 hours, and this division is also divided
in two groups of 14 students during one hour for a specific module. The average size of the class should be
calculated by excluding the teaching in sub-group, and should equal to:

E/D= Number of students per division = 28/1=28 with E standing for the total number of enrolees and D
representing the total number of divisions.

3.7. EXPENDITURE

Tables FIN1-SOURCE and FIN2-NATURE request data on educational expenditure.

3.7.1. EXPENDITURE ON EDUCATIONAL GOODS AND SERVICES AND ITS LOCATION IN RELATION
TO THE EDUCATIONAL INSTITUTION

The coverage of the finance data:

INCLUDES:

- Goods and Services of educational institutions: All direct public, private and
international expenditure whether educational or non-educational (e.g. ancillary
services), but with some exceptions (see below) and;

- Goods and Services purchased outside educational institutions: private expenditure on
educational goods and services; plus

- Public subsidies to students for student living costs regardless of where or how the
student spends these subsidies.

EXCLUDES:

- R&D outside of educational institutions - as this is clearly outside the scope of
education;

- Private, non-subsidised expenditure on student living costs outside of educational
institutions.

- Expenditure on educational activities outside the scope of the UOE data collection:
Some educational institutions offer, besides the educational programmes that fall under
the scope of the UOE data collection, educational activities for which neither
participants nor graduates should be considered. Examples would be evening courses
provided by schools or universities for adults that should be classified as leisure courses
and do not fall under the scope of the UOE data collection.

3.7.1.1.  EXPENDITURE ON GOODS AND SERVICES INSIDE EDUCATIONAL INSTITUTIONS

The following list indicates the coverage within the expenditure data of goods and services
provided by educational institutions:
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3.7.1.1.1. INCLUSION OF:

3.7.1.1.1.1. EDUCATIONAL CORE GOODS AND SERVICES

Instruction (i.e., teaching costs), including in teaching hospitals as it relates to the teaching of
medical students;

Educational goods (books, materials, etc.) provided by institutions;

Training of apprentices and other participants in combined school and work-based educational
programmes at the workplace.

Administration;
Capital expenditure and rent;

Special educational needs; guidance;
3.7.1.1.1.2. EDUCATIONAL PERIPHERAL GOODS AND SERVICES:

R&D

Educational research and curriculum development (including in teaching hospitals- but see below);
Research and development performed at higher education institutions;

Non-instructional goods and services (Ancillary Services)

Student transportation, school meals, student housing, boarding, student health services;

Services for the general public provided by educational institutions;

3.7.1.1.2. EXCLUSION OF:

Activities of public authorities (e.g. Ministries etc.) that is not directly related to education (e.g.
culture, sports, youth activities etc.) unless it is provided as ancillary service;

Teaching hospitals’ expenditure as it relates to patient care and other non-education related general
expenditure;

Debt servicing (i.e. payments of interest or repayments of the principal);
Depreciation of capital assets and capital charges;
Good and services Tax (GST);

Research and Development outside of educational institutions.
3.7.1.1.3. DIFFICULT CASES

The following sections provide special instructions concerning categories of spending on
educational institutions that have posed problems for international comparability in the past.

3.7.1.1.3.1. EXPENDITURES ON RESEARCH AND DEVELOPMENT (R&D)

All expenditure on research performed at universities and other institutions of tertiary
education is INCLUDED in educational expenditure, regardless of whether the research is funded
from general institutional funds or through separate grants or contracts from public or private
sponsors. This includes all research institutes and experimental stations operating under the direct
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control of, or administered by, or associated with, higher education institutions. (See also
“Expenditure for Teaching Hospitals”, below).

3.7.1.1.3.2. EXPENDITURE FOR TEACHING HOSPITALS

Expenditure by or on teaching hospitals (sometimes referred to as academic hospitals or
university hospitals) is EXCLUDED from educational expenditure, particularly all costs of patient
care and other general expenses of academic hospitals, even if such expenses are paid by the
education authorities.

However, expenditure by or on teaching hospital that it is directly and specifically related
to the training of medical students, expenditure on R&D at teaching hospitals are INCLUDED to
the extent that it is included in the OECD/DSTI data collection on R&D.

3.7.1.1.3.3. EXPENDITURE ON ANCILLARY SERVICES

“Ancillary services” are defined as services provided by educational institutions that are
peripheral to the main educational mission. The two main components of ancillary services are:

- student welfare services - at ISCED levels 0-3 - student welfare services include, such
things as meals, school health services, and transportation to and from school. At the tertiary level,
they include halls of residence (dormitories), dining halls, and health care

- services for the general public, these include such things as museums, radio and
television broadcasting, sports, and recreational or cultural programmes.

All such ancillary services in educational institutions are INCLUDED in the coverage of
the expenditure data except for day or evening child care provided by pre-primary and primary
institutions.

3.7.1.1.3.4. THE SPECIAL CASE OF FREE TRANSPORTATION

The classification of some public expenditure is ambiguous, since it may be classified either
as ancillary services or as public subsidies to students in-kind.

This applies especially to free or subsidised transport of students to travel to school or for
students’ use more generally.

In exceptional cases special public subsidies to students will be paid to educational
institutions as fees for ancillary services, i.e. for lodging, meals, health services, or other welfare
services furnished to students by the educational institutions. Those payments that go to
institutions have to be carefully singled out in order to attribute them as public subsidies to the
institutions receiving them.

3.7.1.1.3.5. DISTINCTION BETWEEN ANCILLARY SERVICES AND SPECIAL PUBLIC SUBSIDIES IN THE CASE OF FREE OR SUBSIDISED TRANSPORT
FOR STUDENTS

Free or subsidised transport can be provided to students in two different forms:

- Special school buses organised to bring the students to the school. Free or subsidised
transportation of students provided through a special school bus service is classified as
an ancillary service offered by the educational institution.

- Free/subsidised tickets for (local) transport companies.
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- If the main purpose of the expenditure is to fund the students’ transport to school, the
expenditure is classified as expenditure on an ancillary service.

- If, the purpose of the expenditure is to fund the general use of the transport system by
the student, then the expenditure is recorded as subsidies to students’ in kind. Note also
in the latter case, that the allocation of the subsidy must be contingent on the recipient
being a student

3.7.1.1.3.6. DAY AND EVENING CHILD CARE

In some countries, institutions providing pre-primary and primary education also provide
extended day or evening child care. In the interest of international comparability, a country where
institutions provide these extended day or evening services should attempt to exclude the cost of
such services from any reported expenditure statistics, especially at ISCED levels 0 and 1.

3.7.1.1.3.7. EDUCATIONAL EXPENDITURE AT THE WORKPLACE TO TRAIN PARTICIPANTS IN COMBINED SCHOOL AND WORK-BASED
TRAINING PROGRAMMES

Expenditure by private companies on certain combined school and work-based
programmes that take place at the workplace, and public subsidies for such programmes, should be
regarded as expenditure by independent private educational institutions for the purposes of this
data collection.

Expenditure on these programmes INCLUDES expenditure on training per se (e.g. salaries
and other compensation of instructors and other personnel, and costs of instructional materials and
equipment). It EXCLUDES salaries or other compensation paid to students or apprentices.

«@n For example, if the estimated total cost of a dual-system apprenticeship programme to the employer
is EUR 10 billion, of which EUR 6 billion is the estimated cost of training and EUR 4 billion is the cost of
apprentices' salaries, social security contributions, and other compensation, only EUR 6 billion are included in
rows E3 and E5a. EUR 4 billion are not considered part of educational expenditure.

Remark:

Coverage of full-time equivalents students (in table FIN-STUDENTS) should be aligned to
the coverage of expenditure. As a consequence, countries that cannot provide data on expenditure
at the workplace need to adjust the coverage of full-time equivalents students to reflect only the
school-based part of the programme.

@ For example, 10 000 students are enrolled in school and work-based programmes with 2 days of
school and 3 days at the workplace per week. The expenditure that occurs at the workplace is excluded from
the financial data. In this case, table ENRL2 should report the students as full-time students, but the FTE
number of students should be reduced by 60 per cent, i.e. to 4,000.

3.7.1.1.3.8. MEASUREMENT OF EXPENDITURE FOR CONTRIBUTIONS ON PENSION SCHEMES

Employee costs reported for educational institutions should include the cost to the
employer of contributions for retirement schemes for the currently active educational employees.

Retirement expenditure is defined, in principle, as the actual or imputed expenditure by
employers or third parties (e.g. social security agencies, pension agencies or finance ministries) to
finance retirement benefits for current educational personnel. Pension contributions made by the
employees themselves, whether deducted automatically from their gross salaries or otherwise, are
not included in retirement expenditure of educational institutions.
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Depending on the types of retirement schemes in operation in a country, estimates will
need to be provided. Three different types of pension systems exist:

- Inafully funded, contributory pension system, employers pay contributions for each of
their current employers into a fund which is sufficient to pay the required pension
when the employees retire. In this case, the expenditure on retirement to be reported
equates to the current employer contribution to the pension fund.

- In a completely unfunded retirement system, there are no on-going contributions into a
fund by the employer and instead the government meets the cost of retirement as it
arises. This is the type of scheme (sometimes called “pay as you go”) used to provide
pensions for civil servants in many countries. In this case, the expenditure on retirement
must be estimated or imputed.

- Likewise, in partially funded systems where employers contribute to a retirement
system but the contributions are inadequate to cover the full costs of future pensions,
it is necessary to impute the contributions which make-up the short fall. Thus,
retirement expenditure is the sum of actual employers (or third party) contributions
and the imputed contribution necessary to cover the projected funding gap.

3.7.1.2.  EXPENDITURE OUTSIDE EDUCATIONAL INSTITUTIONS

Student or household expenditure related to education that occurs outside institutions:
INCLUDE
- Educational goods and services purchased outside institutions, in the free market

- Student living costs if they are subsidised through financial aid to students by public or
private entities

EXCLUDE

- Student foregone earnings,

- Expenditure on student living costs outside educational institutions which are not
subsidised through financial aid to students by public or other private entities.

3.7121 STUDENTS AND HOUSEHOLDS EXPENDITURE ON EDUCATIONAL SERVICES AND GOODS
PURCHASED OUTSIDE EDUCATIONAL INSTITUTIONS

It INCLUDES:

- Expenditure on educational goods which are requested for participation in the
programmes and which are therefore imposed on the student either directly or
indirectly by the educational institutions. Examples are school uniforms, books
requested for instruction, athletic equipment, and materials for arts lessons.

- Expenditure on educational goods which are not required by institutions, but which
students and households choose to buy in support of their study in the programmes in
scope of the data collection. Examples are additional books or computer, learning
software to be used at home.

- Fees for private out of school tuition related to the educational programmes being
pursued. This will be the main type of educational service purchased outside
institutions. Outside school tuition is restricted to tuition intended to support the
participation in programmes that fall under the scope of the data collection.
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- DPurchases from commercial enterprises operated or sponsored by educational
institutions (e.g. university bookstores) are regarded as expenditure outside educational
institutions.

Expenditure on educational goods and services purchased outside institutions will usually
be measured by household expenditure surveys, so the definition of goods and services will tend to
be dictated by those used in the national survey instrument. Care therefore needs to be taken to
ensure that this does not result in double counting with expenditure on educational institutions and
that student living costs are not included.

< For example, if private expenditure on educational institutions (row H5) is reported on the basis of
school accounts, and includes fees paid by households for laboratory materials and art supplies besides tuition
fees, it needs to be ensured that the same fees are not counted again as for payments outside institutions (row
H16) on the basis of households report in educational expenditure surveys.

3.712.2 STUDENT LIVING COSTS

It is only included if it is subsidised through financial aid to students by public or private
entities. The rationale for including these subsidies is that in many countries, public and private
scholarships, grants, or loans are provided to students not primarily or exclusively to cover the
tuition fees charged by educational institutions but rather to subsidise student living expenses. It is
therefore desirable to capture this expenditure in order to maintain a complete picture of total
investment by public and other private entities in education.

Note, however, that fees paid by private households to educational institutions for
ancillary services (i.e. student and household expenditure for living costs which are paid to
educational institutions) as for student accommodation is included in private expenditure
regardless of whether it is subsidised or not.

3.72. SOURCES AND TRANSFERS OF FUNDS: THE EXPENDITURE CATEGORIES OF TABLE FIN1-
SOURCE

3.7.2.1. THESTRUCTURE OF TABLE FIN1-SOURCE

Table FIN1-SOURCE is headed “Educational expenditure by source, type of transaction, and level
of education”.

The expenditure is classified by sources of funds:

- Government (central, regional, local),
- International agencies and other foreign sources,

- Households and Other private entities (including firms and religious institutions and
other non-profit organisations).

Moreover, three types of financial transactions can be distinguished:

- Direct expenditure/payments on educational institutions (disaggregated according to
the type of service provider to which, or for which, the payments are made; public
institutions, government-dependent private institutions, and independent private
institutions).

- Intergovernmental transfers for education and
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- Transfers to students or households and to other private entities.

Individual rows in the table FIN1-SOURCE are identified by combinations of letters and
numbers, in which the letters correspond to funding sources, as follows:

C = central government expenditure

R = regional government expenditure

L = local government expenditure

G = government expenditure (all levels of government combined)

F = funds from international agencies and other foreign sources

H = household expenditure

E = expenditure by other private entities

P = private-sector expenditure (households and other private entities combined)

N = combined public and private expenditure
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3.7.2.2.  GOVERNMENT (PUBLIC) SOURCES

Public expenditure refers to spending of public authorities at all levels. Expenditure on
education by other ministries or equivalent institutions, for example Health and Agriculture is
included. It includes subsidies provided to households and other private entities (often in the form
of financial aid to students) which can be attributable to educational institutions (e.g. fees) or not
(e.g. private living costs outside of institutions). Expenditure that is not directly related to
education (e.g., culture, sports, youth activities, etc.) is excluded unless provided as ancillary
services.

Table FIN1-SOURCE recognises three main types of government expenditure (at central,
regional or local levels) on education:

- Direct expenditure on educational institutions,

- Intergovernmental transfers for education, and

- Transfers or other payments from governments to households and other private
entities.

3.7.2.2.1. CLASSIFICATION OF LEVELS OF GOVERNMENT

The sections on government expenditure distinguish between different levels of
government. All government sources (apart from international sources) should be classified in
three levels:

e Central (national) government
e Regional government (province, state, land, etc.)

e Local government (municipality, district, commune, etc.).

Remarks:
- Clarification for ambiguities of classification:

- If a country only has two levels of government, the lower level usually must be
designated local, not regional.

- If there are four or more levels, the second level usually must be designated
regional and the third (and following ones), local.

- If a city (such as the national capital) has dual status as both regional and local
government, its expenditure is reported as expenditure of regional level of government
(e.g. the Stadtstaaten Hamburg, Bremen and Berlin in Germany).

- Regional and local government responsibilities: The terms “regional” and “local”
apply to governments whose responsibilities are exercised within certain geographical
subdivisions of a country. They do not apply to government bodies whose roles are
not geographically circumscribed but are defined in terms of responsibility for
particular services, functions, or categories of students.

3.7.2.2.2. DIRECT EXPENDITURE ON EDUCATIONAL INSTITUTIONS

“Direct expenditure on educational institutions” by a government may take either of
two forms:
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o Purchases by a government agency of educational resources to be used by
educational institutions.

@ Examples include direct payments of teachers' salaries by a central or regional education
ministry, direct payments by a municipality to building contractors for the construction of school
buildings, and procurement of textbooks by a central or regional authority for subsequent
distribution to local authorities or schools.

e Payments by a government agency to educational institutions that have the
responsibility of purchasing educational resources themselves.

<N Examples of such payments include a government appropriation or block grant to a
university, which the university then uses to pay staff salaries and to buy other resources,
government allocations of funds to fiscally autonomous public schools, government subsidy to
private schools; and government payments under contract to private companies conducting
educational research.

The coverage of direct expenditure on educational institutions
INCLUDES:

- Current expenditure on staff compensation (salaries for teaching and non-teaching
staff, expenditure on retirement and other non-salary compensation)

- Expenditure designated for capital, for ancillary services and for R&D
EXCLUDES:

- Expenditure on servicing debts (i.e. payments of interests on the amounts borrowed
for educational purposes and repayments of the principal).

- Tuition fees that the families of students enrolled in public educational institutions are
paying to regional or local government rather than directly to educational institutions
to avoid double counting as they are included under household payments to
institutions.

3.7.2.2.2.1. DIRECT EXPENDITURE DESIGNATED FOR CAPITAL

Table FIN1-SOURCE request data on direct expenditure designated for capital in specific
rows (C5a, R5a, L5a and G5a).

Note that the concept reflected in these data categories is that the expenditure in question
has been explicitly designated, or “earmarked,” for capital. Actual capital expenditure (on
buildings, equipment, etc.) may exceed the amounts designated for capital if funds not specifically
earmarked by governments for capital formation are used to finance capital outlays.

3.7.2.2.2.2. DIRECT EXPENDITURE DESIGNATED FOR ANCILLARY SERVICES

Table FIN1-SOURCE request data on public expenditure designated for ancillary services
in row G5b.

Note that the concept reflected in this category is that the expenditure in question has
been explicitly designated, or “earmarked,” for ancillary services. The amounts actually spent for
ancillary services may exceed the amounts designated for ancillary services by public and other
private sources plus fees paid by households in cases where funds not specifically earmarked by
governments are used to finance ancillary services.

UNESCO-UIS/OECD/EUROSTAT Page 58

324



Hopatox 4

3.7.2.2.2.3. DIRECT EXPENDITURE FOR R&D ACTIVITIES

Table FIN1-SOURCE request data on Direct public expenditure for R&D activities in
rows G1 to G5, and also separately in row G5c.

Note that although direct public expenditure for R&D activities is reported separately, it
is desirable to include them in rows G1 to G5.

Note that the concept reflected in this category is the amount actually spent on R&D
activities which are financed by central, regional or local levels of government.

3.7.2.2.3. INTERGOVERNMENTAL TRANSFERS

In table FINI-SOURCE, net transfers payments for education from central to regional
government should be reported in row C7, central to local transfers should be reported in row C8, and total
central government transfers (C7 + C8) should be reported in row C9. Transfers from regional to local
government should be reported in row R8.

“Intergovernmental transfers” are transfers of funds designated for education from one
level of government to another. They are defined as net transfers from a higher level to a lower level
of government.

Every transfer from one level to another level needs to be reported as expenditure at
the level of government receiving the funds. The design of the UOE table ensures that double
counting in total expenditure by all level of government (rows G1 to G20) is avoided. Expenditure
that is only reported as a transfer, but not as expenditure at the receiving level of government is to
be excluded from the totals.

il For example, the regional authorities spend from their own sources 100 million LCU on
educational institutions, and receive an additional 200 million LCU as transfers from the Ministry of
Education for expenditure on educational institutions. The ministry also spends 50 million LCU directly on
educational institutions. In that case 200 million LCU should be reported in row C7 as a transfer, 300 million
LCU (200+100) should be reported as spending by the regional level on educational institutions in row R5
and 50 million LCU as central spending in row C5. The total public spending on institutions (row G5) will be
calculated as to 350 million LCU, C5 plus R5.

Remarks:

- Negative transfers: It appears, however, that in a few situations (specifically in the
Nordic countries), transfers from local to regional authorities may be greater than transfers from
regional to local authorities. Where such situations occur, the resulting net flows of funds should
be reported as negative transfers by the higher-level government.

- Passing of central government transfers to local government though regional
government: Sometimes, central government transfers to local governments are “passed through”

regional governments; that is, the regional governments are responsible for disbursing central
government funds to local authorities. In cases where this disbursement is compulsory (i.e.,
regional governments may not retain the funds for their own use), the payments in question
should be classified as central government transfers to local rather than to regional governments.

3.7.2.24. PUBLIC PRIVATE TRANSFER

Transfers and payments for education to private entities are divided into two categories:

- Public subsidies to households (a distinction is made between two forms of aid,
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(1) Scholarships and other grants (including child allowances contingent to student status,
special public subsidies in cash or in kind that are contingent on student status) and

(2) Student loans (including those not attributable to household payments for educational
institutions, such as subsidies for student living costs).

- Transfers and payments to other private entities (e.g. government transfers and
certain other payments (mainly subsidies) to other private entities such as commercial companies
and non-profit organisations).

They EXCLUDE:

- Any tax benefits to students or their families, such as tax credits or deductions
from taxable income

- Allowances that are independent of the educational status of a child.

Remark on reporting practice: government scholarships, child allowances contingent
on student status and loans must be attributed to the level of government directly responsible
for providing funds to students, even if another level of government ultimately covers some or
all of the cost.

Ll For example, if students receive loans from provincial (i.e. regional) authorities, who in turn are
reimbursed fully or partly by the central government, the loans should still be reported as coming from
regional (i.e., provincial) governments. The reimbursements of the provinces by central government must
be included in intergovernmental transfers from central to regional governments.

3.7.2.2.4.1. PUBLIC SCHOLARSHIPS AND OTHER PUBLIC GRANTS

In table FINI-SOURCE, Government scholarships and other government grants to
students and households are reported in rows C10, R10 or L10, depending on which level of
government provides them. The amounts entered in these rows should include the following
items:

- Public scholarships and grants
This category INCLUDES
- Public scholarships and

- All kinds of similar public grants, such as fellowships, awards and bursaries for
students.

Government scholarships that are channelled through educational institutions for
administrative purposes are considered government transfers to students.

- Special public subsidies in cash and kind

Special public subsidies are all those transfers to households that are linked to specific
spending by students and are contingent upon the student status.

The special subsidies EXCLUDE

- all kinds of tuition costs, with the exception of tuition and other fees paid to
institutions abroad. Only in exceptional cases will the payments go to educational
institutions as fees for ancillary services, i.e. for lodging, meals, health services, or
other welfare services furnished to students by the educational institutions. Those
payments that go to institutions have to be treated with care so that subsidies
attributable to institutions are separated out.
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The special subsidies INCLUDE:
- Special subsidies for transport;
- Special subsidies for medical expenses;
- Special subsidies for books and supplies;
- Special subsidies for social and recreational purposes;
- Special subsidies for study abroad; and
- Other special subsidies.

Special public subsidies should cover the total value of special subsidies provided to
students, either in cash or in kind, such as reduced-price travel on public transport systems.

- Family allowances or child allowances contingent upon student status.
Family allowances or child allowances
- INCLUDE allowances that are contingent upon student status
- EXCLUDE allowances that are independent of the educational status of a child

@ For example, if a country provides family allowances for all children up to age 18 regardless of
educational status and provides additional allowances for young people aged 19-25 who are enrolled an
educational institution, the allowances for young people 19-25 are included in scholarships and other grants,
but the allowances for those aged 18 and below are excluded.

3.7.2.2.4.2. PUBLIC STUDENT LOANS
In table FIN1-SOURCE, Public loans to students and/or households are reported in
rows C11, R11, L11 and G11 depending on which level of government provides them.

Students’ loans are reported on a gross basis - that is, without subtracting or netting out
repayments or interest payments from the borrowers (students or households). Thus, student loan
expenditure represents the total value of loans paid by government to students during the
reference year. The cost to government of servicing these loans (i.e. interest rate subsidies and the
cost of default payments) is not included.

Students’ loans
INCLUDE

- Public loans to students and/ or households (gross amount)
EXCLUDE

- Interest payments and repayment of the principal,

- Government subsidy to private lenders of student public sector loans (included in
public subsidies to other private entities),

- Government payments to compensate for defaults under programmes of
government-guaranteed private loans (included in public subsidies to other private
subsidies).

Remarks:

Public student loans are reported in the FIN1-SOURCE as transfers from the public to the
private sector. As a result, private spending (e.g. row H5) also needs to include the expenditure
financed by those public loans (see specific instructions included in section 3.7.2.4.2. of this
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manual). Public student loans need to be reported as public to private transfers (e.g. G11a) even if
they are paid directly to educational institutions, as the private households would essentially
support the cost.

Table FIN1-SOURCE requests to differentiate the public loans for tuition fees from the
public loans used to cover other living expenses. While total student public loans are reported as
public to private transfers in row G11, public student loans devoted to cover tuition fees should be
reported in row Glla.

Governments also support loans paid to students by private financial institutions (e.g.
through interest subsidies, the cost of guaranteeing the loans, the cost of default payments).
These are not included as public subsidies to households but as public transfers to other private
entities (rows C13, R13, L13 or G13).

Student loans provided by private financial institutions (rather than directly by a
government) are reported as loans from other private entities to students (row E11).

3.7.2.2.4.3. PUBLIC TRANSFER AND PAYMENTS TO OTHER PRIVATE ENTITIES

In table FINI-SOURCE, Government transfers and certain other payments (mainly
subsidies) to other private entities (commercial companies and non-profit organisations), reported
in rows C13, R13, and L13, INCLUDE, for example:

- Transfers to business or labour associations that provide adult education within scope
of the collection;

- Subsidies to private companies (or labour organisations or associations of such
entities) for the provision of training at the workplace as part of combined school and
work-based programmes, including apprenticeship programmes; and,

- Interest rate subsidies or defaults guarantee payments to private financial institutions
that provide student loans.

Remarks:

- Before payments are classified as transfers to other private entities, it needs to be
determined whether the receiving entities should be classified as educational institutions.

«h For example, non-profit organisations that provide student housing or student meals are
most likely to be classified as non-instructional educational institutions and transfer to them
consequently as direct expenditure on government-dependent or independent private
educational institutions.

- Similarly, government purchases of services from private companies or non-profit
organisations are reported as direct government expenditure on private institutions.

N Examples of expenditure on such services include government payments for research or
evaluation performed by private research organisations, payments to private organisations that develop or
administer examinations, and fees paid to private financial institutions that operate student loan
programmes.

Public subsidies to other private entities for the provision of training at the workplace in
combined school and work-based programmes

Public subsidies to other private entities for the provision of training at the workplace are
reported as Transfer and payments to other private entities in rows C13, R13 and L13.
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Consequently they are included as well in rows E3 and E5a as spending by other private
entities.

Note that it is crucial to report all public payments for expenditure at the workplace also
as Transfer and payments in G13 and as expenditure in E3 and E5a.
3.7.2.2.5. TOTAL EXPENDITURE BY LEVEL OF GOVERNMENT

In table FIN1-SOURCE, Total educational expenditure by central government, regional
governments, and local governments should be reported in rows C20, R20, and L20, respectively.

Note that these totals are gross expenditure figures, which include intergovernmental
transfers and other transfer payments and subsidies. They cannot be summed without first netting
out duplication through intergovernmental transactions.

3.7.2.2.6. EXPENDITURE FOR ALL LEVELS OF GOVERNMENT COMBINED

In table FIN1-SOURCE, Consolidated educational expenditure by the public sector (all
levels of education combined) is calculated in rows G1 to G20. All entries on these rows are
calculated values, based on data reported in parts C, R and L.

No expenditure should be included in these totals if they have not also been included
in expenditure by individual levels of government.

A distinction is made between:

- Direct public expenditure on education by service provider (rows G1 to G5),
- Direct expenditure designated for capital (row Gba),

- Direct expenditure designated for ancillary services (row G5b),

- Direct expenditure designated for R&D activities (row G5c),

- Public transfers and other payments to students and to other private entities (rows
G10 to G14) and

- The combined total of direct public expenditure on educational institutions and public
transfers and payments to the private sector appears (row G20).

Note that intergovernmental transfers do not appear in part G of the table because all
such transfers are internal to the public sector and are netted out when total public-sector
spending on education is calculated.

3.7.23.  FUNDS FROM INTERNATIONAL AGENCIES AND OTHER FOREIGN SOURCES

The UOE data collection distinguishes:
- Funds from international sources paid to governments and
- International funds paid directly to educational institutions.

International funds consist of funds from public multilateral organisations for
development aid to education. These organisations include multilateral development banks (the
World Bank and regional development banks), the United Nations agencies and other
intergovernmental organisations, bilateral development co-operation government agencies and
international NGO agencies established in the receiving country. International funds also include
other foreign grants for R&D at tertiary institutions.
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Note that the data on expenditure

- INCLUDE all expenditure in the year of reference, regardless of whether the
expenditure was financed from current revenue or by borrowing. Consequently,
educational expenditure based on loans from intergovernmental organisations, such
as World Bank loans, are fully included as funds from intergovernmental
organisations, and

- EXCLUDE repayments to international organisations.
International funds are reported as follows in FIN1-SOURCE:

- International payments direct to public, government-dependent private and
independent private institutions, respectively, in rows F1, F2 and F3. An example
would be a research grant from a foreign corporation to a public university.

- International payments direct to all type of educational institutions for R&D activities,
already included in rows F1 to F5, are reported separately in row F5c. Note that
although payments for R&D activities are reported separately, it is still desirable to
include them in rows F1 to F5.

<@ For example, a grant from a foreign corporation to a public university should be reported in
rows F1, F5 and F5c.

- Transfers of funds from international sources to central, regional, and local
governments respectively in rows F6, F7 and F8.

- Total transfers from international sources for education to government in row F10.

- Total funds (direct expenditures and transfers) from international sources (the sum of
rows F5 and F10) in row F20.

Note that transfers of funds from international sources to governments are not

automatically included in the total of expenditure on educational institutions. Like all transfer
payments reported in UOE, payments need to be reported as expenditure at the level of the
recipient of the funds, i.e. in sections C, R, L or G. All totals in the UOE data collections are
calculated in such a way, that funds are only taken into account once. If transfers are not reported
again as expenditure, they will not be included in the totals and the total expenditure will be
underestimated.

3.7.24.

3.724.1.

funds:

<" For example, a transfer of education funds from the European Union to a provincial (i.e.
regional) authority should be reported in row F7. The funds received are used by the provincial
(i.e. regional) authority to pay for special programmes at public schools. This expenditure needs to
be included as direct expenditure on educational institutions by regional government in row R1.

PRIVATE SOURCES
DEFINITION OF PRIVATE SOURCES

Tables FIN1-SOURCE and FIN2-NATURE recognise two private sources of education

- “Households”, to refer to students and their families.

- “Other private entities”, including private businesses and non-profit organisations,
including religious organisations, charitable organisations, and business and labour
associations. It also includes expenditure by private companies on the work-based
element of school and work-based training of apprentices and students.
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Note that private educational institutions are regarded as service providers, not funding
sources. All the funds available to these institutions are regarded as coming from the public,
private or international funding sources.

N For example, if a private university earns interest on its investments or obtains rental income by
leasing buildings or land, the interest receipts or rental payments should be classified as funds from “other
private entities.”

3.7.2.4.2. HOUSEHOLD EXPENDITURE

INCLUDE

- Transfers to households and students (public and private scholarships, grants, or
loans), although the student living costs themselves are not to be taken into account,

- Fees on ancillary services furnished by educational institutions and
- Costs borne by private households for the purchase of educational goods and services.
EXCLUDE

In general, the living expenses of students (costs of housing, meals, clothing, recreation,
etc.).

3.7.2.4.2.1. PAYMENTS TO EDUCATIONAL INSTITUTIONS

In most countries, fees paid to educational institutions represent the main form of direct
household expenditure on education.

These consist of:
- Tuition fees,

- Other fees charged for educational services (such as registration fees, laboratory fees,
and charges for teaching materials) plus fees paid for lodging, meals, health services,
and

- Fees paid for other welfare services furnished to students by the educational
institutions.

Table FIN1-SOURCE provides separate rows (H1, H2 and H3) to report total student and
household payments to public institutions, government-dependent private institutions, and
independent private institutions respectively. In row H4 (the sub-total for the two types of private
institutions) countries that have no separate data for government-dependent and independent
private institutions may enter figures for both types of private institutions combined. Row H5 is
simply the total of rows H1, H2 and H3 or, equivalently, H1 plus H4.

Note that:

- Payments from students and households to institutions are reported as net amounts
- that is, after subtracting any scholarships or other forms of financial aid (such as
reductions in tuition fees or waivers of fees) provided to students by the educational
institutions themselves.

<@ For example, if the normal university tuition fee is USD 2,000 per student but some
students are offered free tuition or charged only USD 1,000, the figures entered in rows H1 to
H5 should reflect the reduced amounts actually paid by students, not the hypothetical full
tuition fees.
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- Scholarships, loans, and other financial aid to students from governments or other
private entities are not be netted out, even if such aid is administered by, or passed
through, the institutions.

Student/household payments to public educational institutions

- INCLUDE tuition fees that the families of students enrolled in public educational
institutions are paying to regional or local government rather than directly to the
educational institutions

- BUT in order to avoid double counting of such payments, the tuition fees received by
governments are not counted as part of government expenditure on the institutions
in question. For example, the tuition fee paid by an upper secondary student
attending a municipally operated school to the municipality is counted only as
student/household tuition fee paid to a public institution. It should not also be
counted as part of the municipality's expenditure on upper secondary schools.

3.7.2.4.2.2. FEES FOR ANCILLARY SERVICES

In FIN1-SOURCE, private fees on ancillary services, already included in rows H1 to H5,
are reported separately in row H5b. Note that although fees for ancillary services are now
reported separately, it is still desirable to include them in rows H1 to H5. Similar rows on ancillary
services by source of funds are provided for the public sector (G5b) and for other private entities
(E5Db).

3.7.2.4.2.3. PAYMENTS ON EDUCATIONAL GOODS AND SERVICES PURCHASED OUTSIDE EDUCATIONAL INSTITUTIONS

In FIN1-SOURCE, rows H15 to H18 report expenditure on educational goods and
services purchased by households and students outside educational institutions, in the free
market.

It is understood that many countries do not have the detailed student or household
survey data needed to quantify these direct purchases and thus may be compelled to enter the
symbol for “not available” in row H15 to H18. Some may have data for certain levels of education
but not for other levels. However, countries are invited to include estimates of spending on direct
purchases if there is a reasonable basis for doing so.

Note that double counting must be avoided. Amounts reported in rows H1, H2 and H3
as fees paid to educational institutions - e.g. for laboratory use or teaching materials - should not
be reported again in rows H16 or H17.

3.7.2.4.2.4. TOTAL HOUSEHOLD EXPENDITURE

In FIN1-SOURCE, total household payments to educational institutions are shown in row
HS5. Total household expenditure other than on educational institutions is shown in row H18.
Total educational expenditure by households (the sum of row H5 and row H18) should be entered
in row H20.

3.7.2.4.3. EXPENDITURE OF OTHER PRIVATE ENTITIES

The table FIN1-SOURCE allows for two types of expenditure by other private entities:
- Direct payments to educational institutions and

- Subsidies to students or households.
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3.7.2.4.3.1. DIRECT EXPENDITURE ON EDUCATIONAL INSTITUTIONS

Direct payments by other private entities to educational institutions INCLUDE:

- Contributions or subsidies to vocational and technical schools by business or labour
organisations;

- Payments by private companies to universities under contracts for research, training,
or other services;

- Grants to educational institutions from non-profit organisations, such as private
foundations;

- Charitable donations to educational institutions (other than from households);
- Rents paid by private organisations; and earnings from private endowment funds; and

- Expenditure by private employers on the training of apprentices and other
participants in mixed school- and work-based educational programmes.

- Public subsidies to other private entities for the provision of training at the workplace
(already reported in rows C13, R13 and L13) are included as well in rows E3 and E5a
as spending by other private entities.

Payments by other private entities to public institutions, government-dependent private
institutions, and independent private institutions are reported in rows E1, E2 and E3, respectively.
Row E4 is the sub-total of rows E2 and E3 but may also be used by countries that do not have
separate data for government-dependent and independent private institutions to report
expenditure on both combined. Row E5 is the total for all three types of educational institutions
combined.

3.7.2.4.3.2. PRIVATE EDUCATIONAL EXPENDITURE AT THE WORKPLACE FOR THE TRAINING OF PARTICIPANTS IN COMBINED SCHOOL AND
WORK-BASED TRAINING PROGRAMMES

Expenditure made by businesses within the work-based element of the combined school-
and-work-based educational programmes which fall within the scope of the UOE data collection
are included. It is considered as expenditure by other private entities on independent private
schools, and hence reported in row E3.

Because of the scale of expenditure of private companies in some countries on the work-
based element of school and work-based training of apprentices and students, a special row (E5a)
has been added to table FIN1-SOURCE to distinguish this expenditure from other expenditure of
private entities other than households.

Public subsidies to other private entities for the provision of training at the workplace are
reported as public subsidies to other private entities in rows C13, R13 and L13. Consequently, they
are included in rows E3 and E5a as spending by other private entities.

3.7.2.4.3.3. FEES PAID TO INSTITUTIONS FOR ANCILLARY SERVICES

In FIN1-SOURCE private fees on ancillary services, already included in rows E1 to E5, are
reported separately in row E5b. Note that although fees for ancillary services are reported
separately, it is desirable to include them in rows E1 to E5. Similar rows on ancillary services by
source of funds are provided for the public sector (G5b) and for other private entities (H5b).
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3.7.2.4.3.4. PAYMENTS OF OTHER PRIVATE ENTITIES DESIGNATED FOR R&D ACTIVITIES

In FIN1-SOURCE payments of other private entities for R&D activities, already included
in rows E1 to E5, are reported separately in row E5c. Note that although payments designated for
R&D activities are reported separately, it is desirable to include them in rows E1 to E5. Similar
rows on payments designated for R&D activities by source of funds are provided for the public
sector (G5c) and for international agencies and other foreign sources (F5c).

3.7.2.4.3.5. FINANCIAL AID TO STUDENTS
In FIN1-SOURCE, Total private financial aid to students (scholarships plus loans) is
reported in row E12 and INCLUDE

- Scholarships and other grants provided to students by other private entities (reported
in row E10). These include scholarships provided by businesses and religious or other non-profit
organisations.

- Student loans from banks and other private lenders (reported in row E11, even if such
loans are guaranteed or subsidised by government, or made through programmes of private
lending organised by the government). Like the government loans, private loans must be reported
as gross amounts, without the subtraction of payments of interest or repayments of the principal
by the borrowers.

Note that public subsidies related to private loans that are guaranteed or subsidised by
the government, or made through programmes of private lending organised by the government,
must also be reported as public subsidies to other private entities in row G13.

3.7.2.4.3.6. TOTAL EXPENDITURE OF OTHER PRIVATE ENTITIES

In FIN1-SOURCE expenditure of other private entities is classified as follows:

- Total payments by other private entities to educational institutions in row E5.

- Total financial aid from other private entities to students or households in row E12.

- Total educational expenditure by other private entities (the sum of rows E5 and E12)

in row E20.

3.7.25. TOTAL PRIVATE EXPENDITURE AND COMBINED PUBLIC, PRIVATE, AND INTERNATIONAL
EXPENDITURE

3.7251. TOTALPRIVATE EXPENDITURE

In FIN1-SOURCE total expenditure by the private sector, consisting of expenditure by
students and households and expenditure by other private entities, are reported in part P of the
table. They are classified by type of institution:

- Payments to public institutions (row P1),
- Payments to government-dependent private institutions (row P2),
- Payments to government-independent private institutions (row P3).

Rows P1, P2 and P3 (payments to educational institutions) are the sums of payments to
institutions reported in parts H and E of the table (e.g. P1 = H1 + E1).

UNESCO-UIS/OECD/EUROSTAT Page 68

334



Hopatox 4

Row P4 is the sub-total of P2 and P3. P5, the sum of P1, P2 and P3, or equivalently, P1 +
P4, gives the total of private-sector payments to all three types of educational institutions.

Household payments other than to educational institutions (H18) represent the only
other element of total private expenditure. Total private education expenditure, row P20, is the
sum of P5 and H18.

Note that private expenditure on financial aid to students does not appear in Part P
because such financial aid is internal to the private sector and has been netted out in calculating
total private spending.

3.7.2.5.2. COMBINED PUBLIC, PRIVATE, AND INTERNATIONAL EXPENDITURE

In FIN1-SOURCE total educational expenditure from all sources - public, private, and
international - is reported in part N of the table. Again they are classified by type of institution:

- Payments to public institutions (row N1),
- Payments to government-dependent private institutions (row N2),
- Payments to government-independent private institutions (row N3)

Rows N1, N2 and N3, expenditure on educational institutions, are the sums of payments
to institutions reported in parts G, F and P of the table.

Ll For example, N1 = G1 + F1 + P1. N4 is the sub-total of N2 and N3. N5, the sum of N1, N2 and N3
or equivalently, N1 + N4, is total expenditure on all types of educational institutions from all funding
sources combined.

Combined public, private and international expenditure designated for ancillary services,
already included in rows N1 to N5, is reported separately in row N5b. Note that although
combined public, private and international expenditure designated for ancillary services is now
reported separately, it is still desirable to include them in rows N1 to N5.

Combined public, private and international expenditure for R&D activities, already
included in rows N1 to N5, is reported separately in row Nb5c. Note that although combined
public, private and international expenditure for R&D activities is now reported separately, it is
still desirable to include them in rows N1 to N5.

The only other element of total educational spending is household payments other than
to educational institutions (H18). Total educational expenditure, row N20, is the sum of N5 and
H18.

Note that the total expenditure shown for public, government-dependent private, and
independent private educational institutions in rows N1, N2, and N3 of table FIN1-SOURCE
should correspond, to the totals shown in table FIN2-NATURE.
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3.7.3. RESOURCE CATEGORIES FOR EXPENDITURE ON EDUCATIONAL INSTITUTIONS:
THE EXPENDITURE CATEGORIES OF TABLE FIN2-NATURE

3.7.3.1. THESTRUCTURE OF TABLE FIN2-NATURE

In table FIN2-NATURE “Education expenditure by service provider, expenditure
category, and level of education”, the expenditure is classified by

- Expenditure categories (current and capital expenditure)

- Type of service provider (public institutions, government-dependent private
institutions, and independent private institutions), without regard to sources of funds
(whether they are public or private). These expenditure figures are intended to represent
the total cost of services provided by each type of institution.

The function of this table is to obtain the data needed to construct indicators of the cost of
education (total and per student) and the composition of educational expenditure by nature and
type of resource, disaggregated by both level of education and service provider.

3.7.3.2.  EXPENDITURE BY TYPE OF INSTITUTION: PUBLIC AND PRIVATE INSTITUTIONS

Table FIN2-NATURE consists of five parts. Individual rows in the table FIN2-NATURE
are identified by combinations of letters and numbers, in which the letters correspond to type of
service providers, as follows:

A = Public and private institutions;

X = Public institutions;

W = All private institutions;

Y = Government dependent private institutions and

Z = Independent private institutions.

Note that the expression “expenditure by or on (...) institutions” is used to make clear
that countries should include both expenditure by the institutions themselves (e.g.
salaries paid by a fiscally autonomous university) and expenditure by governments on,
or on behalf of, the institutions (e.g. salaries paid by a national education ministry
directly to the individual teachers employed in public or private schools).

Remarks:

- Unavailable/missing data: Although table FIN2-NATURE is designed to obtain data
concerning all three types of educational institution, it is recognised that not all
countries can supply complete expenditure figures for their private institutions. A
country unable to provide expenditure figures for either its government-dependent
or independent private institutions, for some or all ISCED levels, is invited to
indicate this by inserting appropriate missing data codes in the relevant columns of
parts Y and Z.

- Consistency with data from table FIN-STUDENTS: Countries are asked to report
enrolment data in table FIN-STUDENTS which are fully compatible with the scope of
the finance table, thus adjusted to the financial reference year. Moreover, efforts
should be made to ensure complete consistency between missing codes used in
tables FIN-STUDENTS and FIN2-NATURE.
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- Complete data: Countries are asked to carefully review whether the expenditure on
the different types of private institution is complete. If large portions of the budgets of
the relevant institutions are missing, the whole section must be reported as missing
rather than with understated figures.

3.7.3.3. EXPENDITURE BY RESOURCE CATEGORY

In table FIN2-NATURE, within educational institutions, expenditure is classified into
current and capital expenditure and these two categories are the standard ones used in national
income accounting.

- Current expenditure (rows A6 to Al4, X1 to X14, W6 to W14, Y1 to Y14 and Z1 to
Z14) is expenditure on goods and services consumed within the current year, i.e.,
expenditure that needs to be made recurrently in order to sustain the production of
educational services. Minor expenditure on items of equipment, below a certain cost
threshold, is also reported as current spending.

- Capital expenditure (rows A15, X15, W15, Y15 and Z15) is expenditure on assets that
last longer than one year. It includes spending on construction, renovation and major
repair of buildings and expenditure on new or replacement equipment. (It is
understood that most countries report small outlays for equipment, below a certain
cost threshold, as current rather than capital spending.)

Separate rows for identification of any expenditure on ancillary services (rows A30, X30,
W30, Y30 and Z30) and on R&D activities (rows A40, X40, W40, Y40 and Z40), included in current
and capital spending, are included in table FIN2-NATURE.

3.7.3.3.1. CURRENT EXPENDITURE

Current expenditure is broken down, into expenditure on compensation of personnel,
and expenditure on other (non-personnel) resources.

3.7.3.3.1.1. EXPENDITURE ON COMPENSATION OF PERSONNEL

In table FIN2-NATURE expenditure on compensation of personnel (rows A6, X6, W6, Y6
and Z6) is classified in two ways:

- by type of personnel (rows X1, X5, Y1, Y5, Z1, Z5)

- by type of compensation (rows X7 to X9, Y7 to Y9)
Categories of educational personnel

Table FIN2-NATURE recognises two categories of educational personnel:

- The “teachers” category includes only personnel who participate directly in the
instruction of students. Under expenditure for on compensation of teachers, (rows X1,
Y1 and Z1), countries should report the full compensation of full-time teachers plus
appropriate portions of the compensation of staff who teach part-time.

@ For example, if the head-teachers or principals of a country's primary schools teach for a quarter of
their time, on average, and perform administrative functions for the other three quarters of their time, only
one quarter of head-teachers' compensation is included in compensation of teachers. The remaining three
quarters are included in compensation of other educational, administrative and professional personnel.
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- The Non-teaching staff category (“Other pedagogical, administrative, and
professional personnel + support personnel” in FIN2-NATURE) includes, in addition
to head-teachers and other administrators of schools, supervisors, counsellors, school
psychologists, school health personnel, librarians or educational media specialists,
curriculum developers, inspectors, educational administrators at the local, regional,
and national level, clerical personnel, building operations and maintenance staff,
security personnel, transportation workers, food service workers, etc. The exact list of
occupations included in this category will vary from one country to another.

Expenditure on compensation of the two categories of personnel is reported in rows X1
and X5 respectively, and on the corresponding rows of parts Y and Z of the table.

Breakdown of expenditure on compensation of personnel

Total expenditure on compensation of personnel, shown in rows X6 and Y6 are broken
down by type of compensation as follows:

Salaries (rows X7 and Y7) means the gross salaries of educational personnel, before
deduction of taxes, contributions for retirement or health care plans, and other contributions or
premiums for social insurance or other purposes.

Expenditure on retirement, i.e. pension schemes (rows X8 and Y8), means actual or
imputed expenditure by employers or third parties to finance retirement benefits for current
educational personnel. This expenditure does not include pension contributions made by the
employees themselves, or deducted from their gross salaries. The reference to third parties is
included to cover situations in which costs of retirement are not borne by the education authorities
directly but rather by other public authorities, such as social security or pension agencies or
finance ministries. (see specific instructions included in section 3.6.1.1.3.8. of this manual)

Expenditure on other non-salary compensation (row X9 and Y9) (fringe benefits)
includes spending by employers or third parties on employee benefits other than pensions. These
benefits may include such things as health care or health insurance, disability insurance,
unemployment compensation, maternity and childcare benefits, other forms of social insurance,
non-cash supplements (e.g. free or subsidised housing), free or subsidised child care, and so forth.
The list of employee benefits varies from country to country, and often between sectors or
categories of personnel within the same country.

Note that the breakdown of compensation of personnel into salaries and non-salary
components is not requested for independent private institutions as it has not been possible to
obtain these data for a significant number of countries. The underestimation of non-salary
compensation, especially in countries where no reliable estimates exist for future pension liabilities
of current expenditure, remains a significant potential bias in comparisons of expenditure data.

3.7.3.3.1.2. CURRENT EXPENDITURE OTHER THAN COMPENSATION OF PERSONNEL

In table FIN2-NATURE all expenditure on goods and services used in education other
than compensation of educational personnel is reported in rows A13, X13, W13, Y13 and Z13. This
type of current expenditure includes the following categories:

- Expenditure on contracted and purchased services is expenditure on services
obtained from outside providers, as opposed to services produced by the education
authorities or educational institutions themselves using their own personnel. The
services most commonly obtained under contracts are:
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- Support services, such as maintenance of school buildings, and
- Ancillary services, such as preparation of meals for students.

- Rents paid for school buildings and other facilities are also included in this
category. In a few rare cases, the educational authorities may even contract out
teaching services by engaging a private company to operate certain schools. The
providers of contracted services may be private companies or public agencies.

Ll An example of services under contracts is a private company that cleans school
buildings.

<" An example of rent payments is when a general public building authority that constructs
school buildings and leases them to the education authorities.

- Expenditure on other resources covers the purchases of other resources used in
education, such as teaching and learning materials, other materials and supplies,
items of equipment not classified as capital, fuel, electricity, telecommunications,
travel expenses, and insurance.

- Required payments other than expenditure on educational resources and services.

<" For example, the property taxes that educational institutions are required to pay in some
countries are reported here.

Remark:

Financial aid to students is not included in FIN2-NATURE UNLESS it is provided by
the institution’s own funds in form of a reduction in tuition fees or waivers of fees and it exceeds
household payments to institutions.

3.7.3.3.2. CAPITAL EXPENDITURE

The capital expenditure reported in FIN2-NATURE represents the value of educational
capital assets acquired or created during the year in question - that is, the amount of capital
formation - regardless of whether the capital expenditure was financed from current revenue or by
borrowing. In other words, capital outlays must be recorded in the years in which they are made.
The cost of the depreciation of capital assets is not included.

< For example, if a school building costing 10 million Euros is constructed in 2010,
the full 10 million Euros should be reported as capital expenditure for 2010, even if the building is
financed by a loan, with repayment spread over 20 years. If the building was constructed over the
two-year period, 2009 to 2010, with 7 million Euros of the cost of construction paid in the first year
and 3 million Euros in the second year, capital outlays of 7 and 3 million, respectively, should be
included in the 2009 and 2010 data.

Capital expenditure EXCLUDE expenditure on debt servicing (e.g. interest payments,
repayments of the principal). This means that neither interest payments nor repayments of the
principal should be counted as part of capital or current spending.

3.7.3.3.3. ADJUSTMENTS FOR CHANGES IN FUND BALANCES

In table FIN2-NATURE adjustments for changes in fund balances are reported in rows
A41, X41, W41, Y41 and Z41 (a reduction is entered as a negative amount).
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The total funds received by educational institutions from all sources may not be precisely
equal to total expenditure in the reference period. This is because the institutions have either
added to or reduced their fund balances during the period in question.

An increase or reduction in fund balances cannot be attributed to current of capital
expenditure. They would distort the distribution by expenditure category. Therefore special rows
are provided to record adjustments for changes in fund balances. These rows account for potential
differences in funds reported in FIN1-SOURCE and expenditure by educational institutions
reported in FIN2-NATURE.

3.7.3.3.4. EXPENDITURE ON ANCILLARY SERVICES

In table FIN2-NATURE, if for a certain type of service provider (public and private,
public, all private, government dependent private, private independent) expenditure on ancillary
services is contained under current or capital expenditure, it should be reported separately as well
in rows A30, X30, W30, Y30, and Z30.

Note that the expenditure on ancillary services shown in row A30 of table FIN2-
NATURE should correspond to row N5b of table FIN1-SOURCE.
3.7.3.3.5. EXPENDITURE ON R&D ACTIVITIES

In table FIN2-NATURE, if for a certain type of service provider (public and private,
public, all private, government dependent private, private independent) expenditure on R&D
activities is contained under current or capital expenditure, it should be reported separately as
well in rows A40, X40, W40, Y40, and Z40. Note that the expenditure on R&D activities shown in
row A40 of table FIN2-NATURE should correspond to row N5c of table FIN1-SOURCE.

3.7.3.3.6. TOTAL CURRENT AND CAPITAL EXPENDITURE

Total current plus capital expenditure (X14 + X15) is reported in row X20. Similarly, the
totals in sections A, W, Y and Z are reported in rows A20, W20, Y20 and Z20

The tables FIN1-SOURCE and FIN2-NATURE relate to each other as follows:

Row FIN1-SOURCE N1 equals row X20 + X41 of FIN2-NATURE;

Row FIN1-SOURCE N2 equals row Y20 + Y41 of FIN2-NATURE;

Row FIN1-SOURCE N3 equals row Z20 + Z41 of FIN2-NATURE;

Row FIN1-SOURCE N4 equals row W20 + W41 of FIN2-NATURE;

Row FIN1-SOURCE N5 equals row A20+A41 of FIN2-NATURE.

3.74. DEFINITION OF EXPENDITURE ON RESEARCH AND DEVELOPMENT

Expenditure on R&D is defined according to the OECD Frascati Manual.
Tables FIN1-SOURCE and FIN2-NATURE

INCLUDE all expenditure on research performed at universities and other institutions of
tertiary education, regardless of whether the research is financed from general institutional funds,
through separate grants, or from contracts from public or private sponsors.

UNESCO-UIS/OECD/EUROSTAT Page 74

340




Hopatox 4

EXCLUDE expenditure on independent, organisationally separate, government research

institutions in cases where the connection between universities and research institutions is purely

administrative.
Remark:

General university budgets: Where R&D expenditure is embedded within general
university budgets, problems can arise in the separation of expenditure on R&D from total
expenditure. This embedded expenditure includes, for example, spending on the compensation of
teaching staff who work part of their time on R&D. These elements need to be identified and staff
costs need to be broken down for education and R&D activities. The OECD Frascati Manual
suggests standard practices for the separation.
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Introduction

In many countries around the world the curriculum is increasingly viewed as laying
the foundation for comprehensive educational reforms aimed at achieving quality
learning outcomes. Contemporary curriculum development processes more
frequently involve public discussion and consultation with a range of stakeholders,
and the curriculum is progressively evolving into a topic of debate engaging policy-
makers, experts, practitioners, and society at large.

Curriculum terminology is no longer only used by specialists in this field who
are aware of all the complexities involved, and this may generate confusion and
misinterpretation. Many curriculum-related terms are frequently used interchangeably
even if they refer to different concepts and, depending on the context, the same term
may be understood in many different ways by various stakeholders. An example is
the diversity of definitions for the term ‘curriculum’, a word that in many national
languages does not even exist.

The main purpose of the UNESCO IBE Glossary of curriculum-related
terminology is not to establish standard universally applicable definitions. Rather, it is
intended to be a working reference tool that can be used in a range of activities and
help to stimulate reflection among all those involved in curriculum development
initiatives. Given the strong connection between concepts and practice, such a
Glossary may contribute to productive reflection within national education systems,
as well as regional and international contexts, on the role of curriculum terminology in
promoting meaningful improvements.

The first draft of this Glossary was developed by Mr Massimo Amadio, Senior
Programme Specialist, and Ms Ruth Creamer, Documentalist, with the assistance of
Mr Hanspeter Geisseler, Assistant Programme Specialist, and Mr Konstantin
Doulamis (Greece and Cyprus), Intern, at UNESCO IBE on the basis of (a) previous
glossaries created for several IBE curriculum projects by Ms Dakmara Georgescu,
Programme Specialist, and Mr Philip Stabback (Australia), IBE consultant, and
(b) specialized terminology selected from a range of authoritative sources (see
bibliography). The draft Glossary was then shared with several curriculum specialists
and experts in the field of organizing information, who were invited to provide their
feedback on the document. Comments and suggestions were received from:

Ms Imke Behr, Senior Assistant Librarian, UNESCO Institute for Lifelong Learning
(Hamburg);

Ms Rosette Defise (Canada), Researcher, University of Quebec at Montreal
(UNESCO Chair in Curriculum Development);

Ms Meron Ewketu, Library and Information Specialist, UNESCO Headquarters
(Paris);

Ms Lani Florian (USA), Bell Chair of Education, University of Edinburgh;

Ms Christine Forlin (Hong Kong, China), Adjunct Professor, Hong Kong Institute of
Education;

Ms Angela R. Katabaro (United Republic of Tanzania), Curriculum Specialist,
Tanzanian Institute of Education;

Mr David Njeng’ere (Kenya), Senior Assistant Director, Kenya Institute of Curriculum
Development;

Ms Irene Psifidou (Greece), Vocational Education and Training Expert, European
Centre for the Development of Vocational Training (CEDEFOP);

345



HomaTtok 5

Ms Lynda Quamina-Aiyejina (Nigeria), Documentalist/Senior Librarian, Caribbean
Educational Research Information Service (CERIS), School of Education, University
of the West Indies;

Ms Lori Rabinovitch (Canada), Researcher, University of Quebec at Montreal
(UNESCO Chair in Curriculum Development); and

Mr Philip Stabback (Australia), Curriculum Specialist, previously at the Curriculum
Directorate, Department of Education and Training, New South Wales (Australia).

An updated version of the Glossary was then prepared taking into account the
contributions received, and the second draft was made available online as a
consultation document inviting other curriculum specialists and organizations to offer
feedback. Additional comments and suggestions were provided by:

Mr Jan Berkvens (Netherlands), Curriculum Development Specialist, Netherlands
Institute for Curriculum Development (SLO);

Mr Gwang-Chol Chang, Senior Programme Specialist and Chief, Education Policy &
Reform Unit, UNESCO Asia-Pacific Regional Bureau for Education (Bangkok);

Ms Pauline Chia (Singapore), Curriculum Policy Specialist, Curriculum Policy Office,
Ministry of Education, Singapore;

Ms Marlene Cruz Zegarra, Programme Specialist, Education Policy & Reform Unit,
UNESCO Asia-Pacific Regional Bureau for Education (Bangkok);

Ms Fumi Ginshima, Curriculum Director and Deputy Director, Curriculum Research
Centre, National Institute for Educational Policy Research, Japan;

Ms Dewani Goloi (Malaysia), Senior Assistant Director, Educational Planning and
Research Division, Ministry of Education of Malaysia;

Ms Caroline Kearney (United Kingdom), Education Analyst and Project Manager of
the European Policy Network on Key Competences in School Education, European
Schoolnet;

Mr Kerry John Kennedy (Australia), Research Chair Professor of Curriculum Studies
and Director of the Centre for Governance and Citizenship, Hong Kong Institute of
Education;

Korea Institute for Curriculum and Evaluation—KICE, Republic of Korea (various
researchers);

Ms Karen Lam (Singapore), Senior Curriculum Policy Officer, Curriculum Policy
Office, Ministry of Education, Singapore;

Mr Phil Lambert PSM (Australia), General Manager Curriculum, Australian
Curriculum, Assessment and Reporting Authority;

Mr David Leat (United Kingdom), Professor of Curriculum Innovation, Newcastle
University;

Mr George Lee (Singapore), Intern, Education Policy & Reform Unit, UNESCO Asia-
Pacific Regional Bureau for Education (Bangkok);

Mr Robert Munganda (Namibia), Senior Education Officer: Broad Curriculum and
Curriculum Management, National Institute for Educational Development, Namibia;
Ms Eugenia Tan (Singapore), Deputy Director, Curriculum Policy Office, Ministry of
Education, Singapore;

Ms Tan Po Chin (Singapore), Assistant Director, Curriculum Policy Office, Ministry of
Education, Singapore;

Ms Ramya Vivekanandan Rodrigues, Programme Specialist, Education Policy &
Reform Unit, UNESCO Asia-Pacific Regional Bureau for Education (Bangkok);

Ms Stella Yu, Programme Officer, Education Policy & Reform Unit UNESCO Asia-
Pacific Regional Bureau for Education (Bangkok).

The IBE is deeply indebted to all the colleagues listed above for their valuable
input and recommendations.
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Based on the feedback to the consultation document, a new version of the
Glossary has been prepared. The final document has been further revised by a small
editorial team comprising: Mr Massimo Amadio and Ms Ruth Creamer, UNESCO
IBE; Ms Dakmara Georgescu, Programme Specialist, UNESCO Regional Bureau for
Education in the Arab States and Cluster Office (Beirut); Mr Jan Berkvens; Mr
Alexandru Crisan (Romania), Lead Education Consultant, World Bank and Kuwait
Government Partnership Programme for Education; and Mr Philip Stabback.

As pointed out by one contributor, “the glossary is very useful in helping
curriculum developers and education stakeholders have a common understanding of
terms that are often used in curriculum development, implementation and
assessment but with varied meanings.” The IBE therefore hopes that the final
outcome of this collaborative process involving many colleagues around the world
will support curriculum specialists, practitioners and educationalists in their
challenging task of enhancing the quality of learning and learning outcomes.

As a working reference tool, this Glossary is made available online in
electronic format only and will continue to be revised based on feedback from
curriculum specialists and interested parties including practitioners and other users,
who are cordially invited to send their comments to UNESCO IBE.

Geneva, Switzerland, September 2013
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Ability

Academic year

Accountability

Achieved curriculum

Adolescent learners

Achievement standards

An inherent or acquired faculty for doing or achieving
something. In typical educational practice, the terms
‘abilities’ and ‘aptitudes’ are used interchangeably to
denote an individual's potential for acquiring and
applying new knowledge or skills. (Adapted from:
Pellegrino 1996).

The annual period during which students attend
courses or take final examinations, not taking minor
breaks into account. It may be shorter than 12 months
but would typically not be shorter than 9 months. It
may vary for different levels of education or types of
educational institutions within a country. This is also
referred to as the ‘school year’, mainly for the pre-
tertiary level. (Source: UIS 2012).

In general terms, accountability can be defined as a
process by which actors provide reasons for their
actions against the backdrop of possible negative (or
positive) consequences. (Source: Hooge, Burns &
Wilkoszewski 2012). The concept of accountability is
particularly important in the context of decentralized
education systems that encourage school autonomy,
including decisions concerning the curriculum.

See ‘Attained curriculum’.

Adolescence is a distinct stage that marks the
transition between childhood and adulthood. The
Swiss developmental psychologist Jean Piaget
described adolescence as the period during which
individuals’ cognitive abilities fully mature. According to
Piaget, the transition from late childhood to
adolescence is marked by the attainment of formal
operational thought, the hallmark of which is abstract
reasoning. Advances in the field of neuroscience have
shown that the frontal cortex changes dramatically
during adolescence. It is this part of the brain that
controls higher-level cognitive processes such as
planning, metacognition, and multitasking. Adolescent
learners  thrive in  school environments that
acknowledge and support their growing desire for
autonomy, peer interaction, and abstract cognitive
thinking, as well as the increasing salience of identity-
related issues and romantic relationships. (Source:
Seel 2012).

A means of defining levels of performance that can
take a variety of forms. In some contexts they are used
to mark a minimum level of acceptable performance. In
other settings, more general descriptions of
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performance that sort learners into achievement levels,
such as basic, proficient, and advanced, are used.
They provide teachers with targets for instruction by
specifying what, and how much, learners must be able
to do in order to demonstrate mastery of content
standards and the achievement level that is called for.
They provide clear directions to developers of tests
about the kinds of performance situation and tasks that
will be used to make judgements about learner
proficiency. They help to clarify for the public what it
means for a learner to be classified at a particular
level. To test developers and psychometricians, an
achievement standard is represented by the point on a
test score scale that separates one level of
achievement from another, e.g. a passing score from a
failing one. To educators involved in the development
of curriculum, the term can mean a description of what
a learner knows and can do to demonstrate proficiency
against a standard. (Source: Wilson & Bertenthal
2005).

See also ‘Content standards’.

Adult education Education specifically targeted at individuals who are
regarded as adults by their society to improve their
technical or professional qualifications, further develop
their abilities, enrich their knowledge with the purpose
to complete a level of formal education, or to acquire,
refresh or wupdate their knowledge, skills and
competencies in a particular field. (Source: UIS 2012).
In many contexts today, competencies acquired in
non-formal or informal education — including different
forms of adult education — are increasingly recognized
as part of lifelong learning.

Apprenticeship A system of training in both formal and non-formal
education regulated by law or custom which combines
on-the-job training and work experience while in paid
employment with formal off-the-job training. The
apprentice may enter into a contract of training or
training agreement with an employer who imposes
mutual obligations on both parties. (Adapted from:
DeiRinger & Hellwig 2011).

Articulation (in the See ‘Vertical and horizontal articulation (of the
curriculum) curriculumy)’.
Assessment The process through which the progress and

achievements of a learner or learners is measured or
judged in compliance with specific quality criteria.

Assessment as learning Assessment that actively involves learners and
encourages them to think about the way they learn. It
occurs when learners reflect on and regulate and
monitor their learning progress. It comprises learner
reflection and peer and self-assessment.

5
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Assessment for learning

Assessment of learning

Assessment of learning
outcomes

Attained curriculum

Attainment targets

Attitude

Authentic assessment

See also ‘Self-assessment’, ‘Assessment for learning’.

Assessment of learner’'s progress and achievement,
the primary purpose of which is to support and
enhance learning by adapting the educational process
to meet the learner’s needs. Learners are made aware
of their strengths and weaknesses while being
provided with adequate support to overcome learning
difficulties.

See also ‘Formative assessment’.

Assessment of learner's achievement the primary
purpose of which is to provide information about what
has been learned at a particular point in time. This
process often involves the use of standardized tests or
examinations. It is often, though not always, used for
the purpose of promotion and/or graduation.

See also ‘Centrally-set examinations’, ‘Summative
assessment’, ‘Test'.

Assessment of an individual’s achievement of stated
learning outcomes, using a variety of methods (written,
oral and practical tests/examinations, projects and
portfolios) during or at the end of an education
programme or a defined part of that programme.
(Adapted from: UIS 2012).

Curriculum  which  indicates the  knowledge,
understanding, skills and attitudes that learners
actually acquire as a result of teaching and learning,
assessed through different means and/or
demonstrated in practice. It may differ from the
intended and the implemented curriculum.

See also ‘Intended curriculum’,  ‘Implemented
curriculum’.

Targets which specify the knowledge, understanding
and skills related to specific subjects or disciplines that
learners are expected to have acquired by the end of a
programme or educational level and to be assessed
against a predetermined set of criteria. They are
normally organized in clearly articulated levels
specifying the degree of proficiency to be attained.

See also ‘Achievement standards’.

A learned tendency or readiness to evaluate things or
react to some ideas, persons or situations in certain
ways, either consciously or unconsciously. Attitudes
are underpinned by values and beliefs and have an
influence on behaviour.

Assessment of learner performance that is as closely
related to a real life situation as possible and is not
artificial or contrived. One way to make an assessment
more authentic is to have learners choose the
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particular task they will use to demonstrate what they
have learned. (Source: ASCD). Authentic assessment
involves the collection of information from a rich range
of sources, including, importantly, the individual.
Portfolios, checklists, work samples, diaries,
permanent products, pencil-and-paper tests,
observations and other forms of assessment may shed
light on what the learner knows or is able to
demonstrate, and the direction(s) required in one’s
learning programme. (Source: Wyatt-Smith & Joy
Cumming 2009).

See also ‘Performance assessment’.

Authentic learning Learning related to real-life or ‘authentic’ situations —
the kinds of problems faced by citizens, consumers, or
professionals. Advocates complain that what is taught
in school has little relationship to anything people do in
the world outside of school; efforts to make learning
more authentic are intended to overcome that problem.
Authentic learning situations require teamwork,
problem-solving skills, and the ability to organize and
prioritize the tasks needed to complete the project.
Learners should know what is expected before
beginning their work. Consultation with others,
including the teacher or instructor, is encouraged. The
goal is to produce a high-quality solution to a real
problem, not to see how much the learner can
remember. (Adapted from: ASCD).

Awarding body An organization or consortium, recognized by the
regulatory authorities, whose purpose is to award
accredited qualifications.

B

Basic education The foundation for lifelong learning and human
development on which countries may build,
systematically, further levels and types of education
and training. (Source: UNESCO 1992). Basic
education typically comprises primary and lower
secondary education, and increasingly one or more
years of pre-primary education. It usually
encompasses compulsory schooling.

Basic learning needs Needs which comprise both essential learning tools

(such as literacy, oral expression, numeracy, and
problem solving) and the basic learning content (such
as knowledge, skills, values, and attitudes) required by
human beings to be able to survive, to develop their
full capacities, to live and work in dignity, to participate
fully in development, to improve the quality of their
lives, to make informed decisions, and to continue
learning. The scope of basic learning needs and how
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Basic skills

Benchmark

Benchmarking

Benchmark test

Bilingual education

Blended learning

they should be met varies with individual countries and
cultures, and inevitably, changes with the passage of
time. (Source: UNESCO 1992).

The fundamental knowledge (i.e. declarative and
procedural) as well as operational aspects of
knowledge needed for learning, work and life. Within
the curriculum, literacy and numeracy are normally
considered as foundational, essential or basic skills.
The term can include a range of skills that individuals
need to live successfully in contemporary society.

A reference point or standard against which
performance or achievements can be assessed.
(Source: OECD 2002).

A systematic process of comparing the activities,
processes and/or performance of a programme,
organization, country, learner, etc. against a
theoretical, political or existing reference with the aim
of identifying ways to improve performance. (Source:
CEDEFOP 2011).

A test designed to measure student achievement and
mastery of predetermined curriculum standards. Its
main purposes are to provide information that can be
used to guide the teaching and learning process, as
well as to determine placement levels before
commencing intervention.

See also ‘Diagnostic assessment’.

A language policy in education under which two
languages are used as mediums of instruction. There
are several models of bilingual education depending
on the goal pursued, the most common being the
additive and subtractive models. In additive bilingual
education programmes both languages are given the
same value and recognition, are systematically taught
and learned throughout the years of schooling, and the
goal for learners is the development of literacy and
communication in two languages. In subtractive or
transitional bilingual education programmes, one
language (e.g. the first language or learner’'s mother
tongue, frequently a minority language) is used to
favour the acquisition of the other language (e.g. the
second or subsequent language, often the official or
dominant language) and its teaching and learning is
progressively reduced, as the goal for learners is to
develop literacy and communication in the second
language.

Structured opportunities to learn which use more than
one teaching or training method, inside or outside the
classroom, through which at least part of the content is
delivered online. This definition includes different

8
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learning or instructional methods (lecture, discussion,
guided practice, reading, games, case study,
simulation), different delivery methods (face-to-face or
computer mediated), different scheduling
(synchronous or asynchronous) and different levels of
guidance (individual, instructor or expert led, or
group/social learning). More commonly, blended
learning refers to a combination of face-to-face
teaching and technologies. (Adapted from: Seel 2012).
It involves changing traditional schooling methods and
organization by taking advantage of the new
technologies.

Block teaching Refers to a ‘block’ of time — for example, a number of
weeks — being devoted to a particular topic or
prescribed set of learning objectives/outcomes. It can
also indicate a way of organizing the school day using
long class periods (more than 60 minutes and typically
90-minutes long) to incorporate more activities and
materials to engage the learners. It can be used to
make time allocation more flexible to enhance
activities such as project- and problem-based learning.

Bloom’s taxonomy A classification of educational objectives developed in
the 1950s by a group of researchers headed by
Benjamin Bloom of the University of Chicago. The
taxonomy comprises three learning domains —
cognitive, affective and psychomotor. The affective
domain relates to emotions, attitudes, appreciations,
and values, such as enjoying, conserving, respecting,
and supporting. It is divided into five main
subcategories, namely: receiving, responding, valuing,
organization, and characterization. The psychomotor
domain refers to the motor-skills or behavioural skills
that constitute the relationship between the cognitive
process and physical movement in education. The
cognitive domain is described as the recall or
recognition of knowledge and the development of
intellectual abilites and skills. Each domain is
organized as a matrix of increasing levels of difficulty,
with examples of activities and keywords for describing
mastery of each level. With regard to the cognitive
domain, the classification provides a way to organize
thinking skills into six levels, from the most basic to the
more complex levels of thinking (e.g. knowledge,
comprehension, application, analysis, synthesis and
evaluation). The taxonomy is probably the original
reference of the term higher-order thinking. (Adapted
from: ASCD; Seel 2012).

During the 1990s Lorin Anderson, one of his former
students, updated the taxonomy changing the Bloom's
six major categories from noun to verb forms, as the
taxonomy reflects different forms of thinking, and
thinking is an active process. In the revised Bloom’s
taxonomy the six categories and cognitive processes

9
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Cc

Career guidance

Carrier subject

Centrally-set
examinations

are: remembering (retrieving, recognizing, and
recalling relevant  knowledge); understanding
(constructing meaning through interpreting,
exemplifying, classifying, summarizing, inferring,
comparing, and explaining); applying (carrying out or
using a procedure through executing, or
implementing); analysing (breaking information into
parts to explore understanding and relationships
through differentiating, organizing, and attributing);
evaluating (making judgements based on criteria and
standards through checking and critiquing); and
creating (putting elements together to form a coherent
or functional whole; generating new ideas, products or
ways of viewing things). Higher-order thinking refers to
the cognitive processes of analysing, evaluating and
creating. (Source: Anderson & Krathwohl 2001). There
are also other revised versions of the Bloom’s
taxonomy.

Services and activities intended to assist individuals of
any age and at any point throughout their lives, to
make educational, training and occupational choices
and to manage their careers. Such services may be
found in schools, universities and colleges, in training
institutions, in public employment services, in the
workplace, in the voluntary or community sector and in
the private sector. The activities may take place on an
individual or group basis, and may be face-to-face or
at a distance (including help lines and web-based
services). They include career information provision (in
print, ICT-based and other forms), assessment and
self-assessment tools, counselling interviews, career
education programmes (to help individuals develop
their self-awareness, opportunity awareness, and
career management skills), taster programmes (to
sample options before choosing them), work search
programmes, and transition services. (Source: OECD
& European Commission 2004).

A subject that by its scope and nature is more likely to
help learners develop certain knowledge, skills and
attitudes that are not the domain of a single subject.
An example is environment and sustainability ‘carried
by’ biology and geography.

An external, standardized summative assessment
developed at the central level that normally has
influence on a learner’s eligibility to progress to higher
levels of education. Usually central examinations occur
at the end of an educational level and their results can
be used to sort learners into certain types of schools

10
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as well as to certify learning and award qualifications.
Sometimes they are used in the early years of
schooling and become more widespread at the lower
and upper secondary levels. Central examinations are
considered ‘standardized’ if they are designed to
ensure that the questions, conditions for administering,
marking procedures, and interpretations are consistent
and comparable among learners (i.e. are based on
some standards such as content and/or performance
standards of the curriculum). Many countries have
hybrid forms where assessments are centrally
developed but locally administrated and/or marked. In
this case, countries tend to use guidance materials
and moderation to ensure the reliability of local
marking. Standardized examinations tend to focus on
a few priority subjects and frequently some
examination subjects are compulsory for all
candidates. In standardized central examinations that
have formal consequences for individual learners, the
most frequently used assessment formats are open-
ended written tasks. Multiple-choice items are also
frequently used, especially in language subjects
examinations. (Adapted from: OECD 2013). Also
referred to as ‘national examinations’ or ‘public
examinations’.

See also: ‘Assessment of learning’, ‘Summative
assessment’.

Child-centred approach Placing the child at the notional centre of the learning
process in which they are active participants. Involves
giving children choices of learning activities, with the
teacher acting as facilitator of learning.

Child-friendly A supportive educational and community environment

environment that is inclusive, healthy, friendly, protective and rights-
based. The Child-Friendly School model, developed by
UNICEF, promotes inclusiveness, gender-sensitivity,
tolerance, dignity and personal empowerment.

Classroom-based Assessment carried out by teachers based on the

assessment (CBA) learning that has taken place within the context of a
classroom, without reference to assessment being
conducted in other classes or groups. It offers
feedback to teachers and students on the quality of the
learning  performance  supporting its ongoing
improvement. Also referred to as ‘classroom
assessment’ and ‘teacher-based assessment’.

Cognitive neuroscience Study and development of mind and brain research
aimed at investigating the psychological,
computational, and neuroscientific bases of cognition.
(Source: OECD-CERI 2007).

Cognitive science Study of the mind. An interdisciplinary science that
draws upon many fields including neuroscience,

1"
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Collaborative learning

Competence

Competency-based
curriculum

psychology, philosophy, computer science, artificial
intelligence, and linguistics. The purpose of cognitive
science is to develop models that help explain human
cognition — perception, thinking, and learning. (Source:
OECD-CERI 2007).

A process through which learners at various
performance levels work together in small groups
toward a common goal. It is a learner-centred
approach derived from social learning theories as well
as the socio-constructivist perspective on learning.
Collaborative learning is a relationship among learners
that fosters positive interdependence, individual
accountability, —and interpersonal  skills.  For
collaborative learning to be effective, teaching must be
viewed as a process of developing and enhancing
students’ ability to learn. The instructor’s role is not to
transmit information, but to serve as a facilitator for
learning. This involves creating and managing
meaningful learning experiences and stimulating
learners’ thinking through real-world problems. Yet, the
task must be clearly defined and be guided by specific
objectives. Sometimes cooperative and collaborative
learning are used interchangeably but cooperative
work usually involves dividing work among the team
members, whilst collaborative work means all the team
members tackle the problems together in a
coordinated effort. (Adapted from: Seel 2012).
‘Collaboration’” is frequently included among key
competences/competencies and 21st century skills.

Within the European Union area a competence is
defined as a combination of knowledge, skills and
attitudes appropriate to the context. Competence
indicates the ability to apply learning outcomes
adequately in a defined context (education, work,
personal or professional development). Competence is
not limited to cognitive elements (involving the use of
theory, concepts or tacit knowledge); it also
encompasses functional aspects (involving technical
skills) as well as interpersonal attributes (e.g. social or
organizational skills) and ethical values. (CEDEFOP
2011).

Competences can be domain-specific, e.g. relating to
knowledge, skills and attitudes within one specific
subject or discipline, or general/transversal because
they have relevance to all domains/subjects. In some
contexts the term ‘skills’ (in a broader sense) is
sometimes used as an equivalent of ‘competences’.
See also ‘Key competences/competencies or skills’.

A curriculum that emphasizes the complex outcomes
of a learning process (i.e. knowledge, skills and
attitudes to be applied by learners) rather than mainly
focusing on what learners are expected to learn about

12
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in terms of traditionally-defined subject content. In
principle such a curriculum is learner-centred and
adaptive to the changing needs of students, teachers
and society. It implies that learning activities and
environments are chosen so that learners can acquire
and apply the knowledge, skills and attitudes to
situations they encounter in everyday life.
Competency-based curricula are usually designed
around a set of key competences/competencies that
can be cross-curricular and/or subject-bound.

Competency-based An approach to vocational education and training in
Education and Training which skills, knowledge and attitudes are specified in
(CBET) order to define, steer and help to achieve competence

standards, mostly within a kind of national
qualifications framework. (Source: Deillinger & Hellwig
2011).

See also ‘Vocational education and training’, ‘National
Qualifications Framework’.

Concept map An external network-like representation of knowledge
structures consisting of spatially grouped nodes with
keywords representing concepts, connecting lines
representing the semantic connection of concepts, and
labels on the lines specifying the kind of semantic
relation. In its simplest form, a concept map would
consist of two concepts and a linking word, e.g. cats —
are — mammals. Concept maps are potentially
valuable tools for planning, learning, and (self-)
assessment. When used for planning activities,
concept maps allow an overview and the detection of
the ‘red line’ running through different topics, steps, or
key concepts. In learning settings, concept mapping
can facilitate organization and elaboration processes
leading eventually to the construction of high-level
cognitive schemas. For assessment, concept maps
provide the possibility to tap into a learner’s cognitive
structure and externalize, for both the learner and the
teacher, what the learner already knows and does not
know. (Source: Seel 2012).

Constructivism A learning theory which places the learner at the
centre of the educational process on the
understanding that the learner actively constructs
knowledge rather than passively receiving it. Thus, an
individual's knowledge is a function of one’s prior
experiences, mental structures, and beliefs that are
used to interpret objects and events. Largely
influenced by the works of the psychologists Jean
Piaget and Lev Vygotsky.

See also ‘Learning’.

Consultation (in The process of seeking and valuing opinions and
curriculum) experience of experts and various, legitimate
stakeholders that is an integral part of the broader

13
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Contact period

Content

Content standards

Core curriculum

Core learning areas

Creativity, creative
thinking

curriculum development/review process.

The scheduled interaction time of teachers and
learners engaged in active teaching and learning
activities inside and outside the classroom.

See ‘Learning content’.

Specifications of what all learners are expected to
know and be able to do within a particular field of
study, discipline or subject at different grade levels,
ages, or other criteria. These standards should be
clear, detailed, and complete; reasonable in scope;
rigorous and scientifically correct; and they should be
built around a conceptual framework that reflects
sound models of student learning. They should also
describe examples of performance expectations for
learners in clear and specific terms so that all
concerned will know what is expected of them.
(Source: Wilson & Bertenthal 2005).

See also ‘Achievement standards’, ‘Standards-based
curriculum’.

The body of knowledge, skills and attitudes expected
to be learned by all students, generally related to a set
of subjects and learning areas that are common to all
students, such as languages, mathematics, arts,
physical education, science and social studies.

See ‘Core curriculum’.

Traditionally creativity has been seen as an ability to
respond adaptively to the needs for new approaches
and new products. It is often defined as the ability to
bring something new into existence purposefully. The
concept of creativity has expanded and changed in
recent years. A new emphasis on ‘everyday’ and
‘social’ creativity is shifting the focus from individual
genius in some fields (e.g. fine arts, advanced science)
to collaborative creativity in everyday life, with new
implications for learning and education. In order to
produce a stable aptitude in learners to think and
behave creatively, it is generally recommended to:
(a) develop an integrated structure of various mental
mechanisms, each playing a role in a particular kind of
situation or in a particular phase of the creative
process; (b) use materials that mimic real-life
situations or, at least, help trainees to recognize the
relationship between the training tasks and such
situations; (c) consider individuals’ spontaneous beliefs
and tendencies toward creative thinking and start the
teaching and learning process from their naive creative
competencies, with the hope of changing spontaneous
beliefs, tendencies, and strategies by means of an
internal restructuring process; (d) show a metacognitive
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sensibility, that is, train learners not only to execute
creative strategies, but also to control their execution;
and (e) encourage learners to accept the risks and
discomforts that creativity involves, to avoid the
tendency to stick to familiar responses and to induce
learners to look for novelty. (Adapted from: Seel 2012).
Creativity is frequently included among key
competences/competencies and 21st century skills.
See also ‘Bloom’s taxonomy’.

Criterion-referenced Assessment of a learner’s progress and achievement
assessment against a pre-determined set of criteria.
Critical thinking A process that involves asking appropriate questions,

gathering and creatively sorting through relevant
information, relating new information to existing
knowledge, re-examining beliefs and assumptions,
reasoning logically, and drawing reliable and
trustworthy conclusions. Critical thinking calls for
persistent effort to apply theoretical constructs to
understanding the problem, consider evidence, and
evaluate methods or techniques for forming a
judgement. The cognitive skills of analysis,
interpretation, inference, explanation, evaluation, and
of monitoring and correcting one’s own reasoning are
at the heart of critical thinking. (Source: Seel 2012).
Attributes such as curiosity and flexibility and a
questioning attitude are closely related to critical
thinking. Increasingly referred to as a key
competence/competency and 21st century skill.

Cross-curricular An approach to formulating curriculum that favours the

approach dynamic use of learning topics and themes to be
covered and skills/competencies to be developed in a
number of learning areas across the curriculum.

Cross-cutting issues See ‘Cross-cutting themes’.

Cross-cutting themes Important curriculum content which is to be covered
across subjects (or disciplines or learning areas),
rather than being taught and learned in one particular
subject. These themes can connect programme
content across disciplinary boundaries; enrich the
curriculum  without overloading it through the
introduction of additional teaching subjects; and
facilitate interdisciplinary thinking and collaborative
learning. Examples include human rights, gender
issues, peace education, and education for sustainable
development.

See also ‘Curriculum structure’.

Culturally responsive A curriculum that respects learners’ cultures and prior
curriculum experiences. It acknowledges and values the
legitimacy of different cultures, not just the dominant
culture of a society, and encourages intercultural
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Culturally responsive
pedagogy

Curriculum (plural
curricula)

Curriculum adaptation

understanding. It incorporates cultural aspects into the
curriculum, rather than adding them on as an extra or
separate module or course.

Teaching methodologies which address the need to be
sensitive and responsive to cultural differences within
the classroom.

In the simplest terms, ‘curriculum’ is a description of
what, why, how and how well students should learn in
a systematic and intentional way. The curriculum is not
an end in itself but rather a means to fostering quality
learning. (Source: UNESCO IBE 2011). The term
curriculum has many definitions, ranging from a
planned ‘course of study’ (derived from the Latin) to an
all-embracing view that includes all the learning
experiences for which the school is responsible (e.g.
“the curriculum is the totality of experiences which are
planned for children and young people through their
education, wherever they are being educated”,
Scottish Government 2009). Some examples of
definitions: “The curriculum is a plan incorporating a
structured series of intended learning outcomes and
associated learning experiences, generally organized
as a related combination or series of courses.”
(Australian Thesaurus of Education Descriptors). The
curriculum is the “inventory of activities implemented to
design, organize and plan an education or training
action, including definition of learning objectives,
content, methods (including assessment) and material,
as well as arrangements for training teachers and
trainers.” (CEDEFOP 2011). “A curriculum is a plan for
learning.” (Taba 1962). “The curriculum defines the
educational  foundations and contents, their
sequencing in relation to the amount of time available
for the learning experiences, the characteristics of the
teaching institutions, the characteristics of the learning
experiences, in particular from the point of view of
methods to be used, the resources for learning and
teaching (e.g. textbooks and new technologies),
evaluation and teachers’ profiles.” (Braslavsky 2003).
The curriculum can also be viewed as a political and
social agreement that reflects a society’s common
vision while taking into account local, national and
global needs and expectations. Thus contemporary
curriculum development and reform processes
increasingly involve public discussion and consultation
with a wide range of stakeholders. Curriculum design
has evolved into a topic of considerable debate — with
frequently conflicting perspectives — engaging policy-
makers, experts, practitioners and society at large.

A process of adjusting the existing curriculum to meet
the diverse needs of learners of all abilities.
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Curriculum aims/goals Broad descriptions of purposes or ends stated in
general terms without criteria of achievement or
mastery. Curriculum aims or goals relate to
educational aims and philosophy. They are
programmatic and normally do not delineate the
specific courses or specific items of content. Typically
they refer to the accomplishment of groups (e.g. all
learners, learners in general, most learners) rather
than the achievement of individual learners. They are
broad enough to lead to specific curriculum objectives.
Examples include: ‘students will learn to respect and
get along with people of different cultures’; ‘students
will develop a sense of civic responsibility’; ‘students
will attain an appreciation for literature, art, music’.

See also ‘Curriculum objectives’.

Curriculum alignment A process aimed at ensuring coherence and
consistency between the intended outcomes as
specified in the formal curriculum and teaching
methods, assessment tasks, and learning activities in
the classroom.

Curriculum area See ‘Learning area’.

Curriculum change Modifications introduced in the curriculum to improve
or adapt it to new circumstances or priorities. This can
be done through: minor adjustments that do not affect
the curriculum structure; modernization to ensure that
the curriculum remains current and relevant, reflects
new developments in society and adequately prepares
learners for life; innovation that brings new approaches
and solutions; and large scale, system-wide reform
that entirely reshapes the existing curriculum.

Curriculum coherence A characteristic of curriculum indicating the extent to
which the curriculum aims and content, as well as
textbooks, teaching methods, and assessment are all
aligned and reinforce one another. Some research
findings suggest that a high level of curriculum
coherence is associated with high performing systems.
(Adapted from: Oates 2010).

See also ‘Curriculum alignment’.

Curriculum design The process of meaningfully constructing and
interconnecting the components of a curriculum so as
to address such fundamental questions as what needs
to be learned and how and why, the resources
required and how learning will be assessed.

Curriculum development  The process of designing the national, local or school
curriculum. In order to produce a quality curriculum,
this process should be planned and systematic. It
should value the input of stakeholders and also cater
for  sustainability and long-term impact. In
contemporary  educational  practice  curriculum
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Curriculum differentiation

Curriculum evaluation

Curriculum framework

Curriculum guidelines

development is seen as a comprehensive cycle of
development, implementation, evaluation and revision
to ensure that the curriculum is up-to-date and
relevant. (Adapted from: UNESCO IBE 2011).

The process of modifying or adapting the curriculum
according to the different ability levels of the learners
in the classroom. It is a strategy that teachers can use
with a view to providing meaningful learning
experiences for all learners. Differentiation takes
account of learner differences and matches curriculum
content and teaching and assessment methods to
learning styles and learner needs and characteristics.
It may focus on input, task, outcome, output, response,
resources or support. (Source: UNESCO 2004b).

The process of measuring and judging the extent to
which the planned courses, programmes, learning
activities and opportunities as expressed in the formal
curriculum actually produce the expected results. If
carried out effectively, this process can enable
decisions to be made about improvements and future
progress.

An overarching document that fulfills some or all of the
following: places national statements of vision,
economic development and education policy in a
curriculum context; sets out broad aims and objectives
of the curriculum at the various stages of schooling;
explains the educational philosophy underlying the
curriculum and approaches to teaching, learning and
assessment that are fundamental to that philosophy;
outlines the curriculum structure, its subjects or
learning areas and the rationale for the inclusion of
each in the curriculum; allocates time to various
subjects and/or learning areas in each grade or stage;
provides guidelines to subject curricula developers,
teacher trainers and textbook writers; prescribes

requirements for curriculum implementation,
monitoring and evaluation. (Source: UNESCO IBE
2011).

The term can also be used to refer to a document
which specifies the general outcomes (to be attained
throughout the grades), the specific outcomes (to be
attained by the end of a given grade), and the
achievement indicators (e.g. a representative list of the
depth, breadth, and expectations of the outcome) for a
particular subject or subject area. It can also be used
with reference to an educational stage or level (e.g.
primary education curriculum framework).

A document or set of documents usually providing
guidance for teachers and instructors on approaches
and procedures for a successful planning and
implementation of the curriculum at school, local or
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national level. Guidelines can focus on a specific
learning area or subject (e.g. health education
curriculum guidelines), a particular educational level
(e.g. curriculum guidelines for preschool education), a
specific group of learners (e.g. learners with special
educational needs, minorities, immigrants) or more
broadly on the curriculum (e.g. curriculum, instruction
and assessment guidelines). Curriculum guidelines
can provide ideas, suggestions and recommendations
intended to help teachers to make informed decisions,
or be more prescriptive and detailed specifying the
content, activities, tasks, and materials to be used by

teachers.
Curriculum Initiatives developed by sub-regional and regional
harmonization organizations (for example the Organization of Eastern

Caribbean States and the East African Community)
intended to harmonize curricular contents, standards,
and assessment in some subject areas such as
mathematics and science education, as a way to foster
integration and facilitate the mobility of students and
teachers across countries. Harmonization is seen as a
means of achieving an increasingly networked and
interrelated group of curriculum and examination
systems and improving education against common
agreed benchmarks of excellence. Curriculum
harmonization is also an important issue within
decentralized and federal education systems.

Curriculum The process of putting the formal curriculum into

implementation practice. In the case of a new or revised curriculum
this process ideally includes school development and
improvement processes; fostered school leadership
and ethos; in-service teacher training and the
development of new textbooks, teaching and learning
materials and resources, as well as guidelines.

Curriculum in action See ‘Implemented curriculum’.

Curriculum integration The process of combining/articulating learning content
and subjects with a view to promoting holistic and
comprehensive learning.

See also ‘Interdisciplinary approach’, ‘Multidisciplinary
approach’, ‘Transdisciplinary approach’.

Curriculum models Broad theoretical frameworks used to design and
organize the curriculum according to certain principles
and criteria. For example, the product model that
emphasizes plans and intentions, and the process
model that focuses on activities and effects. Other
examples include subject-centred (e.g. traditional or
discipline-based curriculum), learner-centred, and
problem-centred models.
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Curriculum monitoring

Curriculum objectives

Curriculum organizers

Curriculum planning

Curriculum policy

A process of gathering information for evaluating the
effectiveness of the curriculum and ensuring that the
intended, implemented and attained curricula are
aligned. This process typically focuses on such issues
as relevance, consistency, practicality, effectiveness,
scaling-up and sustainability, as well as whether
learners are achieving the expected learning
outcomes. It measures the extent to which the
curriculum is commensurate with the diverse needs of
all learners.

Specific statements setting measurable expectations
for what learners should know and be able to do,
described either in terms of learning outcomes (what
the learners are expected to learn), products or
performance (what learners will produce as a result of
a learning activity) or processes (describing the focus
of learning activities). They can be seen as
refinements of curriculum aims/goals that, for example,
specify: performance standards or those skills and
knowledge the learners are expected to be able to
demonstrate; inferred or precise degree of mastery;
and the conditions under which the performance will
take place. In terms of effectiveness, curriculum
objectives should: be concise and understandable to
teachers, learners and parents; be feasible for the
teachers and learners to accomplish; encompass
previous learning and require the learner to integrate
and then apply certain knowledge, skills, and attitudes
in order to demonstrate achievement; and be
measurable on a cumulative basis and at different
stages of the learner’s educational career.

See also ‘Curriculum aims/goals’.

Elements of the curriculum used as the main reference
or basis for selecting and organizing learning
experiences and defining the curriculum architecture.
These can be subjects, themes, instructional time,
learning outcomes, etc.

The process concerned with making decisions about
what to learn, why, and how to organize the teaching
and learning process taking into account existing
curriculum requirements and the resources available.
At the general level, it often results in the definition of a
broad curriculum framework, as well as a syllabus for
each subject to be used as reference by individual
schools. At the school level, it involves developing
course and assessment plans for different subjects. At
the classroom level, it involves developing more
detailed plans for learning units, individual lessons and
lesson sequences.

Formal decisions made by government or education
authorities that have a direct or significant effect on the
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curriculum, its development and implementation.
These decisions are normally recorded in a range of
official documents.

Curriculum relevance Applicability and appropriateness of a curriculum to the
needs, interests, aspirations and expectations of
learners and society in general.

Curriculum review cycle A systematic approach to evaluating, reviewing and
revising curricular areas and programmes within a
specific timeframe which aims to identify gaps and
weaknesses with a view to increasing curriculum
effectiveness and continually improving student
learning experiences. Normally it involves several
phases including: research and selection; revision and
development; implementation; and evaluation and
monitoring.

Curriculum strands Structural elements of the curriculum designating the
way in which content is organized for the purpose of
planning for student learning. The term ‘strands’ is
used to indicate: (a) the disciplines within a learning
area, e.g. history, geography, economics and civics
under ‘social studies’, each with its own associated
goals for learning; (b) domains that group the related
general and specific learning outcomes or
achievement aims and objectives within a particular
learning area or discipline. For example, in the New
Zealand Curriculum of 2007 science education
includes ‘nature of science’ as a core, unifying strand,
and ‘the living world’, ‘the planet earth and beyond’,
‘the physical world’ and ‘the material world’ as strands
providing contexts for learning. Another example is
mathematics which can include, depending on the
country, the following content strands: ‘number sense
and operations’, ‘algebra’, ‘geometry’, ‘measurement’,
and ‘statistics and probability’.

Curriculum structure The way in which the curriculum is organized,
including the subjects or learning areas, when they
must be studied and the ‘pattern’ in which they must
be studied. The curriculum may be composed, for
example, of core and elective subjects studied with
some variation between grades. It may also comprise
cross-cutting or cross-curricular themes.

Curriculum studies A field dealing with an array of sources that provide the
following: (a) perspective on questions about what
curriculum is or ought to be; (b)alternative or
complementary paradigms of inquiry that enable
explorations of such questions; and (c) diverse
possibilities for proposing and enacting responses to
the questions in educational theory and settings of
educational practice. (Source: Kridel 2010).
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Curriculum trends

D

Developmental cognitive
neuroscience

Developmental

curriculum

Diagnostic assessment

Didactics

Increasingly important changes that are taking place in
the field of curriculum to respond to current and
anticipated developments in society and education.

A multidimensional and interdisciplinary field that
attempts to explain how cognitive development is
supported by changes in underlying brain structure
and function, and how brain organization changes over
developmental  time. Developmental  cognitive
neuroscience lies at the intersection of multiple fields
including brain imaging, electrophysiology,
neurogenetics, computational modeling of
development, and comparative research with
nonhuman primates. Neuroscience provides a means
by which to constrain our understanding of cognitive
development and learning to biologically plausible
mechanisms. Developmental cognitive neuroscience
will help determine the neurobiological processes of
learning and development, and the mechanisms that
support changes (neuronal plasticity) in brain function
and structure over time. (Source: Seel 2012).

A curriculum designed for learners with severe
cognitive impairments reflecting their developmental
stage. It should be age and developmentally
appropriate, rather than merely being a curriculum
designed for younger learners. Such a curriculum,
while taking specific challenges into account, should
nevertheless contribute to fully developing the
learner’s potential.

See also ‘Functional curriculum’.

Assessment aimed at identifying a learner’s strengths
and weaknesses with a view to taking necessary
action to enhance learning. Also used prior to the
teaching and learning process to appraise the learner’s
readiness or level of achievement.

Term originating from the Greek noun ‘teaching’ and
stemming from the German tradition of theorizing
classroom learning and teaching. It is a singular noun
spelt in the plural form, indicating that connotations to
the somewhat pejorative English word ‘didactic’ (e.g.
text overburdened with instructive matter or
oversimplifying way of teaching) are not intended.
Didactics serves as a major theory in teacher
education and curriculum development, especially in
the German-speaking and Scandinavian countries, as
well as in the Russian Federation. (Source: Seel
2012). In French, German, and Scandinavian
educational contexts there is a marked tendency to

22

366




HomaTok 5

include educational practice as part of the concept of
didactics where the term is viewed as the theory and
practice of teaching and learning. In a simplified way,
the concern of didactics can be described as follows:
what should be taught and learned (the content
aspect); how do we teach and learn (the aspects of
transmitting and learning); and to what purpose or
intention should something be taught and learned (the
goal/aims aspect). (Source: Kridel 2010).

See also ‘Pedagogy’.

Differentiated instruction  An approach to teaching that involves offering several
different learning experiences and proactively
addressing students’ varied needs to maximize
learning opportunities for each student in the
classroom. It requires teachers to be flexible in their
approach and adjust the curriculum and presentation
of information to learners of different abilities.

Discipline-based A model of curriculum in which content is divided into

curriculum separate and distinct subjects or disciplines, such as
language, science, mathematics, and social studies.
The term ‘discipline-based’ or ‘subject-based’ covers
the full range of distinct subjects or fields of study, both
the more traditional such as mathematics or physics
and the newer areas of study, such as media
education. Learners must have frequent and recurring
opportunities to practice their disciplinary skills
throughout their fields of study in a way that allows
later courses to build on the work of earlier ones. The
instructional emphasis of discipline-based curriculum
tends to be on specific, current, and factual information
and skills as it emerges from the discipline experts. A
discipline-based curriculum approach characterises
teaching practice within one subject and encourages
teachers for specialization, depth of content
knowledge, and integrity to the conventions of their
discipline. (Adapted from: Kridel 2010).
See also ‘Subject/subject area’.

E

E-assessment/ICT-based Assessment involving the use of information and
assessment communication technologies (ICT). ICT can be used
(a) to deliver traditional assessment formats more
effectively and efficiently, and (b) to change the way
competences are assessed and develop formats that
facilitate the assessment of competences that have
been difficult to capture with traditional assessment
formats. ICT can be used to develop tests such as
computer-based tests (often a digital version of the
traditional paper-based tests), computer adaptive tests
(e.g. able to change their form in response to the input
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Early childhood
development (ECD)

Early childhood
education (ECE)

Education for All (EFA)

from the learner being tested), and test-creation
applications. ICT-based assessments may also
incorporate simulation, interactivity and constructed
response formats. Sophisticated ICT programmes that
score open-ended performances, measure learners’
reasoning processes, examine how learners go about
thinking through problems and even provide feedback
to learners have been developed in some settings,
predominantly in the United States. (Adapted from:
OECD 2013).

An integrated concept that cuts across multiple sectors
— including health and nutrition, education, and social
protection — and refers to the physical, cognitive,
linguistic, and socio-emotional development of young
children. The definition of ECD includes children up to
age 8 on the premise that a successful transition to
primary school depends not only on the child’s school
readiness, but also on the readiness of schools to
adapt to the specific needs of young learners in the
early grades. ECD is also known as early childhood
care and development (ECCD) and encompasses
early childhood education (ECE), early childhood care
and education (ECCE), and other designations.
(Source: Naudeau et al. 2011).

ECE provides learning and educational activities with a
holistic approach to support children’s early cognitive,
physical, social and emotional development and
introduces young children to organized instruction
outside of the family context. It aims to develop socio-
emotional skills necessary for participation in school
and society as well as some of the skills needed for
academic readiness and to prepare children for entry
into primary education. Within the framework of ISCED
2011 it includes early childhood educational
development and pre-primary education. The former
has educational content designed for younger children
(in the age range of 0 to 2 years), whilst the latter is
designed for children from age 3 years to the start of
primary education. (Source: UIS 2012).

See also ‘ISCED'.

An international initiative first launched at the ‘World
Conference on Education for AIl' (Jomtien, Thailand,
1990) by UNESCO, UNDP, UNFPA, UNICEF and the
World Bank. Participants endorsed an 'expanded
vision of learning' and pledged to universalize primary
education and massively reduce illiteracy by the end of
the decade. Ten years later, with many countries far
from having reached this goal, a broad coalition of
national governments, civil society groups, and
development agencies met again in Dakar, Senegal,
and affirmed the commitment to achieving EFA by the
year 2015. They identified six key education goals
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which aim to meet the learning needs of all children,
youth and adults by 2015 (e.g. the Dakar Framework
for Action). The six goals are: (a) expand and improve
comprehensive early childhood care and education,
especially for the most vulnerable and disadvantaged
children; (b) ensure that by 2015 all children,
particularly girls, those in difficult circumstances, and
those belonging to ethnic minorities, have access to
and complete, free and compulsory primary education
of good quality; (c) ensure that the learning needs of
all young people and adults are met through equitable
access to appropriate learning and life-skills
programmes; (d) achieve a 50% improvement in adult
literacy by 2015, especially for women, and equitable
access to basic and continuing education for all adults;
(e) eliminate gender disparities in primary and
secondary education by 2005, and achieve gender
equality in education by 2015, with a focus on ensuring
girls' full and equal access to and achievement in basic
education of good quality; and (f) improve all aspects
of the quality of education and ensure the excellence
of all so that recognized and measurable learning
outcomes are achieved by all, especially in literacy,
numeracy and essential life skills. (Source: World
Education Forum 2000).

E-learning All forms of electronically supported teaching and
learning, especially the web-based and computer-
based acquisition of, and engagement with, knowledge
and skills. It may take place in or out of the classroom.
It is often an essential component of distant education
and may involve virtual learning environments.

Elective curriculum Courses or subjects from which learners can choose
according to their interests and needs, also referred to
as ‘electives’. Typically offered in secondary and
tertiary education and complementing the core
curriculum that all learners must follow. ‘Electives’
usually refer to subjects to be chosen within a range of
options where opting for one or more subjects is
compulsory. In some cases ‘elective’ and ‘optional’
mean the same thing, while in other cases ‘optional’
refers to a subject that is not compulsory.

Elementary education See ‘Primary education’.

Emerging issues New or important learning content that is considered
relevant for learners. As the curriculum needs to
respond to emerging issues as they arise (for example,
HIV and AIDS prevention, peace education,
sustainable development, etc.), one approach that can
be adopted is to integrate or mainstream knowledge,
skills and attitudes that will bring the desired
behaviours related to these issues into the existing
learning areas or subjects, thereby engaging learners
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Emotional intelligence

Evaluation (in teaching
and learning)

Expanded learning time

External assessment

Extra-curricular activities

F

Fairness (in assessment)

in the process of solving ‘real-life’ problems. (Adapted
from: UNICEF 2000).

The capacity to reason about emotions, and of
emotions to enhance thinking. It includes the abilities
to accurately perceive emotions, to access and
generate emotions so as to assist thought, to
understand emotions and emotional knowledge, and to
reflectively regulate emotions so as to promote
emotional and intellectual growth. (Source: Mayer,
Salovey & Caruso 2004).

A systematic process aimed at judging the
effectiveness of any teaching and learning programme.

Lengthening of the school day, school week or school
year for all students to focus on core academic and
enrichment activities to enhance learner success.

A process and method of assessment developed and
used by an examination body or agency other than the
learner's school. This process commonly involves
standardized testing, and often serves to grade
candidates for further educational opportunities and/or
for certification purposes.

A range of activities organized outside of the regular
school day, curriculum or course intended to meet
learners’ interests. These activities can help learners
become more involved in their school or community
and can help them to develop social and soft skills and
to promote wellbeing. These activities can include
athletics, sport, voluntary work, photography, drama,
music, etc. In some countries, this is also referred to
as ‘co-curricular activities’.

Refers to the consideration of learner's needs and
characteristics, and any reasonable adjustments that
need to be applied to take account of them. It is
important to ensure that the learner is informed about,
understands and is able to participate in the
assessment process, and agrees that the process is
appropriate. It also includes an opportunity for the
person being assessed to challenge the result of the
assessment and to be reassessed if necessary. Ideally
an assessment should not discriminate between
learners except on grounds of the ability being
assessed.

See also ‘Validity (in assessment)’.
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Formal curriculum The learning experiences and opportunities that are
provided to learners in the context of formal education
and serve as a basis for certification processes.

Formal education Education that is institutionalized, intentional and
planned through public organizations and recognized
private bodies and — in their totality — constitute the
formal education system of a country. Formal
education programmes are thus recognized as such by
the relevant national education authorities or
equivalent authorities, e.g. any other institution in
cooperation with the national or sub-national education
authorities. Vocational education, special needs
education and some parts of adult education are often
recognized as being part of the formal education
system. (Source: UIS 2012).

Formative assessment Assessment conducted throughout the educational
process with a view to enhancing student learning. It
implies: eliciting evidence about learning to close the
gap between current and desired performance (so that
action can be taken to close the gap); providing
feedback to students; and involving students in the
assessment and learning process. (Source: CCSSO
2008).

See also ‘Assessment for learning’.

Four pillars-oriented Curriculum that takes into account the four pillars
curriculum design defined as the foundations of education in the Report
to UNESCO of the International Commission on
Education for the Twenty-first Century (Delors et al.
1996), namely: learning to know, learning to do,
learning to live together, and learning to be.
See also ‘Curriculum design’.

Functional curriculum A curriculum designed to teach skills deemed essential
for living and working independently to learners with
cognitive impairments.

See also ‘Developmental curriculum’.

G

Games-based learning A learning process that is facilitated by the use of a
game. Games can be used at any level from preschool
through to lifelong learning in a variety of learning
situations, from behaviour modification and rote
learning to supporting learning in complex domains
such as evaluation or creativity. (Source: Seel 2012).

Gender equality According to the International Labour Office, gender
equality refers to the enjoyment of equal rights,
opportunities and treatment by men and women and
by boys and girls in all spheres of life. It asserts that
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Gender mainstreaming in
the curriculum

General capabilities

General education

people’s rights, responsibilities, social status and
access to resources do not depend on whether they
are born male or female. Gender equality implies that
all men and women are free to develop their personal
abilities and make life choices without the limitations
set by stereotypes or prejudices about gender roles or
the characteristics of men and women. (Source: ILO
2007).

Ensuring consideration of gender issues as part of the
design, implementation and monitoring of policies or
programmes with the aim of achieving and maintaining
gender equality.

In the Australian Curriculum (2013), ‘general
capabilities’ encompass the knowledge, skills,
behaviours and dispositions that, together with
curriculum content in each learning area and the
cross-curriculum priorities, will assist students to live
and work successfully in the twenty-first century. The
Australian  Curriculum includes seven general
capabilities, namely: literacy; numeracy; Information
and Communication Technology (ICT) capability;
critical and creative thinking; personal and social
capability; ethical understanding; and intercultural
understanding. Students develop capability when they
apply knowledge and skills confidently, effectively and
appropriately in complex and changing circumstances,
both in their learning at school and in their lives outside
school. The encouragement of positive behaviours and
dispositions underpins all general capabilities. While
each of the capabilities covers a particular body of
learning, it should be noted that some knowledge,
skills, dispositions and behaviours are shared across
capabilities. In some cases, a particular aspect of one
capability is covered in another, for example, the
application of social and ethical protocols in the use of
digital technologies is included in ICT capability. When
combined in learning area contexts, general
capabilities enhance and complement each other. The
capabilities are intended to be ‘general’ and operate
across the whole curriculum. More ‘specialized’
knowledge and skills are detailed in learning areas,
particularly in relation to literacy, numeracy and ICT.
(Source: ACARA 2013).

See also ‘Key competences/competencies or skills’,
‘Twenty-first century skills’.

Education programmes that are designed to develop
learners’ general knowledge, skills and attitudes, as
well as literacy and numeracy skills, often to prepare
students for more advanced education programmes
and to lay the foundation for lifelong learning. General
education includes education programmes that are
designed to prepare students for entry into vocational
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education but do not prepare for employment in a
particular occupation, trade, or class of occupations or
trades, nor lead directly to a labour market-relevant
qualification. (Adapted from: UIS 2012).

General or generic See ‘Key competences/competencies or skills’,
competencies ‘Twenty-first century skills’.
Gifted learners Gifted learners are those whose potential is distinctly

above average in one or more of the following
domains: intellectual, creative, social and physical.
They need services and activities not ordinarily
provided by the school in order to fully develop their
potential.

Hard skills Skills typically related to the professional or job-related
knowledge, procedures, or technical abilities
necessary for an occupation. Normally they are easily
observed and measured.

See also ‘Soft skills’.

Hidden curriculum This term has various interpretations and in general it
refers to unofficial norms, behaviours and values that
teachers teach and students learn at school, or that
are directly/indirectly transferred by the school culture
or ethos, and which are not necessarily a product of
conscious intention.  The  hidden  curriculum
acknowledges that schooling takes place in a broad
social and cultural environment that has an influence
on learning. Increasingly referred to as ‘school-related
factors’.

High-stakes test/exam An examination which may have significant
consequences for learners, such as determining their
future educational pathways. Also refers to forms and
uses of assessment that may be of ‘high stakes’ for
teachers and schools within an accountability system
that links results to rewards and sanctions.

See also ‘Centrally-set examinations’.

Higher-order thinking See ‘Bloom’s taxonomy’.

Holistic learning An approach that seeks to fully activate all aspects of

approach the learner's personality (intellect, emotions,
imagination, body) for more effective and
comprehensive learning.

Homework Any activity related to the school programme that
learners are asked to complete outside of lesson time
at school and that can take place in the home or in the
community. The type of homework set by schools
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ICCS (International Civic
and Citizenship
Education Study)

Implemented curriculum

Inclusive curriculum

Inclusive education

varies. In the early years, activities are usually based
on supporting literacy, numeracy and thinking skills. In
the junior phase of learning, homework is more likely
to focus on reading, revising, report writing,
investigating and project work. Learners in the senior
years are likely to undertake a range of homework
activities dependent on the course of study being
completed. (Adapted from: Queensland Department of
Education and the Arts 2004).

ICCS, conducted by the International Association for
the Evaluation of Educational Achievement (IEA) in
2009, investigates the ways in which young people are
prepared to undertake their roles as citizens in the 21st
century in a range of countries. It reports on student
achievement in a test of knowledge, conceptual
understanding, and competencies in civic and
citizenship education. It also provides evidence on
student attitudes relating to civics and citizenship. It
focuses on grade 8 students, i.e. students
approximately 14 years of age.

The actual teaching and learning activities taking place
in schools through interaction between learners and
teachers as well as among learners, e.g. how the
intended curriculum is translated into practice and
actually delivered. Also defined as the ‘curriculum in
action’ or the ‘taught curriculum’.

See also ‘Attained curriculum’, ‘Intended curriculum’.

Curriculum which takes into consideration and caters
for the diverse needs, previous experiences, interests
and personal characteristics of all learners. It attempts
to ensure that all students are part of the shared
learning experiences of the classroom and that equal
opportunities are provided regardless of learner
differences.

UNESCO defines inclusive education as a process of
strengthening the capacity of the education system to
reach out to all learners and can thus be understood
as a key strategy to achieve Education for All. As an
overall principle, it should guide all education policies
and practices, starting from the fact that education is a
basic human right and the foundation for a more just
and equal society. (Source: UNESCO 2009). Inclusive
schools are based upon a child-centred pedagogy
capable of successfully educating all children,
including those who have serious disadvantages and
disabilities. The merit of such schools is not only that
they are capable of providing quality education to all
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children; their establishment is a crucial step in helping
to change discriminatory attitudes, in creating
welcoming communities and in developing an inclusive
society. (Source: UNESCO 1994).

Informal learning Forms of learning that are intentional or deliberate but
are not institutionalized. It is consequently less
organized and structured than either formal or non-
formal education. Informal learning may include
learning activities that occur in the family, workplace,
local community and daily life, on a self-directed,
family-directed or socially-directed basis. (Source:

UIS 2012).
Information and A diverse set of technological tools and resources
Communication used to transmit, store, create, share or exchange
Technologies (ICT) information. These technological tools and resources

include computers, the Internet (websites, blogs and
emails), live broadcasting technologies (radio,
television and webcasting), recorded broadcasting
technologies (podcasting, audio and video players,
and storage devices) and telephony (fixed or mobile,
satellite, visio/video-conferencing, etc.). (Source: UIS
2009).

Inquiry-based learning A process that provides opportunities for learners to
construct their own understanding of the complexity of
the natural and human world around them. Many
models of inquiry-based learning share some common
features such as: investigation into a relevant issue,
problem or concept; a learner-centred approach; the
discovery and examination of the complexity of
understanding and the involvement of thinking and
reflection in the learning process. A curriculum
adopting this approach implies that learners work with
new and challenging content and concepts, connect
new information to former knowledge, select thinking
and learning strategies deliberately and plan, monitor,
and evaluate their own thinking processes. (Adapted
from: Seel 2012).

Instruction The creation and implementation of purposefully
developed plans for guiding the process by which
learners gain knowledge and understanding, and
develop skills, attitudes, appreciations and values.
Instruction is frequently associated with the term
‘curriculum’ and generally refers to the teaching
methods and learning activities that a teacher uses to
deliver the curriculum in the classroom. The terms
‘teaching’ and finstruction’ are often used
interchangeably. (Source: Kridel 2010).

See also ‘Teaching’.

Instructional time The amount of time during which learners receive
instruction from a classroom teacher in a school or a

31

375



HomaTtok 5

Intended curriculum

Interactive teaching and
learning

Intercultural
understanding

Interdisciplinary
approach

International
assessments of student
achievement

International
benchmarking (and the
curriculum)

virtual context. Instructional time does not include
holidays or teacher professional development days
when learners are not expected to be in school; breaks
during the school day; or time spent on learning
outside of school (e.g. homework, tutoring). Intended
instructional time is usually specified in school or
education policies or regulations. Note that the
intended instructional time may be very different from
the actual instructional time learners receive. (Source:
UIS-IBE 2013).

See also ‘Learning time’.

A set of formal documents which specify what the
relevant national education authorities and society
expect that students will learn at school in terms of
knowledge, understanding, skills, values, and attitudes
to be acquired and developed, and how the outcomes
of the teaching and learning process will be assessed.
It is usually embodied in curriculum framework(s) and
guides, syllabi, textbooks, teacher’s guides, content of
tests and examinations, regulations, policies and other
official documents. Also referred to as the ‘official
curriculum’ and the ‘planned curriculum’.
See also ‘Attained curriculum’,
curriculum’.

‘Implemented

The practice of involving learners in the educational
process by encouraging them to bring their own
experience and knowledge into the process, while also
contributing to defining or organizing their learning.

Awareness, understanding and appreciation of one’s
own and other cultures. It implies openness towards
and respect for other cultures.

An approach to curriculum integration that generates
an understanding of themes and ideas that cut across
disciplines and of the connections between different
disciplines and their relationship to the real world. It
normally emphasizes process and meaning rather than
product and content by combining contents, theories,
methodologies and perspectives from two or more
disciplines.

See also ‘Multidisciplinary approach’,

‘Transdisciplinary approach’.

See ‘ICCS’, ‘PIRLS’, ‘PISA’, ‘TIMSS'.

The term benchmarking is used to describe a large
variety of different measurement and evaluation
technologies which have been collected with one
single aim: the improvement of organizational
performance. Benchmarking can be conducted using a
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case study approach or through performance
indicators. International indicators provide an
opportunity to compare a country performance with
that of other countries, to identify similarities and
differences between one system and others, and to
suggest new approaches to the challenge of providing
a world-class education. (Source: Wyatt 2004). Policy
debates and decision-making processes with regard to
the curriculum increasingly refer to international
benchmarks or the need to benchmark to international
standards as a tool to ensure high quality,
effectiveness and accountability and achieve a world-
class education system. While evidence from
international comparisons is certainly useful to inform
national policies, most researchers and analysts
recommend being cautious in interpreting the success

of others.
International Standard ISCED is a framework to classify educational activities
Classification of as defined in programmes and the resulting
Education (ISCED) qualifications into internationally agreed categories.

ISCED classifies education programmes by their
content using two main cross-classification variables:
levels of education and fields of education. The basic
concepts and definitions of ISCED are intended to be
internationally valid and comprehensive of the full
range of education systems. ISCED is a product of
international agreement and adopted formally by the
General Conference of UNESCO Member States.
(Source: UIS 2012).

K
Key competences/ Within the European Union area key competences are
competencies or skills defined as the sum of skills (basic and new basic

skills) needed to live in a contemporary knowledge
society. In their recommendation on key competences
for lifelong learning (2006), the European Parliament
and the Council set out eight key competences:
communication in the mother tongue; communication
in foreign languages; competences in mathematics,
science and technology; digital competence; learning
to learn; interpersonal, intercultural and social
competences, and civic competence;
entrepreneurship; and cultural expression. (Source:
CEDEFOP 2011). The recommendation of the
European Parliament and the Council also states that
the key competences are all considered equally
important, because each of them can contribute to a
successful life in a knowledge society. Many of the
competences overlap and interlock: aspects essential
to one domain will support competence in another.
Competence in the fundamental basic skills of
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Key stages of the
curriculum

Knowledge

language, literacy, numeracy and in information and
communication technologies (ICT) is an essential
foundation for learning, and learning to learn supports
all learning activities. Critical thinking, creativity,
initiative, problem solving, risk assessment, decision
taking, and constructive management of feelings play
a role in all eight key competences. (Source: European
Parliament 2006).

Curriculum policies increasingly focus on competences
that students are expected to develop during the whole
process of learning across specific subjects or
disciplines and that they need to succeed in education
and for personal development, employment and
inclusion in a knowledge society. A variety of terms are
used to indicate these competences, the most frequent
ones being competences or competencies (defined as
key, core, general, generic, basic, cross-curricular or
transversal competences) and skills (defined as key,
foundation, core, basic, essential, cross-thematic,
cross-curricular or 21st century skills). Beyond the
European Union area, several organizations,
partnerships and consortia have defined and endorsed
different core competences/skills frameworks.

See also ‘Twenty-first century skills’.

A way of organizing the curriculum into blocks of
school years and normally covering the period of
compulsory schooling. This typically implies defining
the knowledge, skills, attitudes and the related
attainment targets/learning outcomes appropriate for
the learner's age and maturity level within each stage.
Key stages of the curriculum may not necessarily
overlap with formal educational stages.

There are many definitions and forms of knowledge. It
can be described as the body of concepts and factual
information  (data), including their interrelated
structures and patterns, concerning the natural and
social environment as well as our understanding of the
world, people and society, gained through learning
and/or experience. Declarative knowledge points to
‘knowing what’" (e.g. factual knowledge), while
procedural knowledge to ‘knowing how’, e.g.
knowledge of specific functions and procedures to
perform a complex process, task or activity. Other
forms of knowledge often considered are tacit and
explicit knowledge (see, for example, CEDEFOP
2011). The former is knowledge learners possess
which influences cognitive processing; however, they
may not necessarily express it or be aware of it. The
latter is knowledge a learner is conscious of, including
tacit knowledge that converts into an explicit form by
becoming an ‘object of thought'.

34

378




HomaTok 5

Knowledge-based An expression coined to describe trends in advanced

economy economies towards greater dependence on
knowledge, information and high skill levels, and the
increasing need for ready access to all of these by the
business and public sectors. (Source: OECD 2008).

Knowledge society According to UNESCO, knowledge societies are about
capabilities to identify, produce, process, transform,
disseminate and use information to build and apply
knowledge for human development. They require an
empowering social vision that encompasses plurality,
inclusion, solidarity and participation. (Source:
UNESCO 2005b). The need for continuous learning is
a general characteristic of the knowledge society and
the capacity for each individual to learn throughout life
is crucial.

L

Learner centredness An approach to organizing teaching, learning and
assessment based on the learner's personal
characteristics, needs and interests.

Learning The complex and long-term psychosocial process
consisting of the individual acquisition or modification
of information, knowledge, understanding, attitudes,
values, skills, competencies or behaviours through
experience, practice, study or instruction. (Adapted
from: UIS 2012). Note that the definition of learning
depends on the philosophical and psychological
approach adopted. There are at least three different
models in defining the learning process. Behaviourism
views learning as a measurable change of behaviour
as a result of the joint action of a number of
environmental factors. Cognitive theories emphasize
internal mental organization of knowledge, stressing
the acquisition of knowledge, mental structures, and
the processing of information. Constructivism views
learning as a process in which the learner actively
constructs new ideas or concepts based on prior
knowledge and/or experience. (Source: Kridel 2010).
See also ‘Teaching’.

Learning area Grouping of traditionally discrete but related subjects
with the explicit aim of integrating students’ learning.
For example, the learning area ‘social
sciences/studies’ can include elements of geography,
history, citizenship, economy/ commerce, philosophy,
and sociology. (Adapted from: UNESCO IBE 2011).
Many education systems organize the curriculum of
general education around broad learning areas or
fields of learning. For example: language and
communication (including a first and a second

35

379



HomaTtok 5

Learning content

Learning environment

Learning experiences

Learning objectives

Learning outcomes

Learning progression

language); mathematical thinking; exploration and
understanding of the natural and social world
(including natural sciences, geography, history,
biology, physics, and chemistry); and personal and
social development (including artistic education,
citizenship, ethics and physical education). (Mexico,
Study plan of basic education, 2011).

The topics, themes, beliefs, behaviours, concepts and
facts, often grouped within each subject or learning
area under knowledge, skills, values and attitudes, that
are expected to be learned and form the basis of
teaching and learning.

This term is used in a variety of ways. Essentially, it
indicates the learner's immediate  physical
surroundings (classroom, school), the resources made
available to support the learning process, and the
social interaction or types of social relationship
functioning within this context and having an influence
on learning.

A wide variety of experiences across different contexts
and settings which transform the perceptions of the
learner, facilitate conceptual understanding, yield
emotional qualities, and nurture the acquisition of
knowledge, skills and attitudes. In educational settings
learning experiences are ideally challenging,
interesting, rich, engaging, meaningful, and
appropriate to learner needs. Previous learning
experiences are considered to be key factors
predicting further learning.

Specification of learning to be achieved upon
completion of an educational programme or an activity.
(Adapted from: UIS 2012). Learning objectives can
also be specified for a lesson, a theme, a year, or an
entire course.

The totality of information, knowledge, understanding,
attitudes, values, skills, competencies or behaviours a
learner has mastered upon the successful completion
of an education programme. (Adapted from: UIS
2012).

A description of increasing levels of difficulty and
complexity in acquiring knowledge, skills and attitudes
within a domain. It implies that learning is a process of
increasing difficulty and complexity, rather than a body
of content to be covered within specific grade levels.
Teachers need to have in mind a continuum of how
learning develops in any particular knowledge domain
so that they are able to locate students’ current
learning status and decide on pedagogical action to
move  students’ learning forward.  Learning
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progressions that clearly articulate a progression of
learning in a domain can provide a comprehensive
view of what is to be learned, support instructional
planning, and act as a touchstone for formative
assessment. (Adapted from: CCSSO 2008).

See also ‘Formative assessment’.

Learning resources Any resource — including print and non-print materials
and online/open-access resources — which supports
and enhances, directly or indirectly, learning and
teaching. Typically the use of a learning resource in
the classroom is subject to a process of evaluation and
approval at the school, local or national level.
Evaluation criteria may include relevance to the
curriculum and expectations for learning, social
considerations, and age or developmental
appropriateness.

Learning styles A set of behaviours and attitudes that influence how
students learn and interact with teachers and peers.
Learning styles are cognitive, affective, and
physiological behaviours that serve as indicators of
how learners perceive, interact with, and respond to
the learning environment. For example, for David Kolb
(1984) learning is the process whereby knowledge is
created through the transformation of experience. In
Kolb’s model, learning is based on two continuums,
namely: (a) processing continuum, e.g. approach to a
task, such as preferring to learn by doing (active
experimentation) or watching (reflective observation);
(b) perception continuum, e.g. emotional response,
such as preferring to learn by thinking (abstract
conceptualisation) or feeling (concrete experience).
The four combinations of processing and perceiving
determine one of the learning styles (or learning
preferences) of how individuals prefer to learn.
According to the VAK (Visual, Auditory, and
Kinesthetic — movement —, sometimes known as
VAKT, Visual, Auditory, Kinesthetic, and Tactile)
model, learners use these three/four modalities to
receive and learn new information, one or two of these
being normally dominant. An individual may have
several learning styles which can change over time
and according to the learning task.

There are also more elaborate models.

Learning time Generally the amount of time during which learners are
actively working on tasks and are effectively engaged
in learning. There are different approaches to time in
education. For example, a distinction can be made
between: (a) officially allocated time, which includes
school time (i.e. the total amount of time spent in
school), classroom time (i.e. the amount of time spent
in the classroom), and instructional time (i.e. the
portion of classroom time devoted to the teaching and
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Learning to learn

Lesson plan

Levels of education

learning of curriculum subjects); (b) engaged time or
time-on-task, which refers to the portion of time during
which students are paying attention to a learning task
and attempting to learn; and (c) academic learning
time, which indicates that portion of engaged time that
students spend working on tasks at an appropriate
level of difficulty for them and experiencing high levels
of success (see, for example, Berliner 1990).

See also ‘Instructional time’.

A lifelong process in which individuals deliberately or
intuitively plan, monitor, and adapt their learning.
When individuals learn to learn, they treat learning
activities as objects of inquiry, personal reflection and
self-analysis. (Adapted from: Seel 2012). Within the
European Union area learning to learn is seen as the
ability to pursue and persist in learning, to organize
one’s own learning, including through effective
management of time and information, both individually
and in groups. This key competence includes
awareness of one’s learning process and needs,
identifying available opportunities, and the ability to
overcome obstacles in order to learn successfully. This
competence means gaining, processing and
assimilating new knowledge and skills as well as
seeking and making use of guidance. Learning to learn
engages learners to build on prior learning and life
experiences in order to use and apply knowledge and
skills in a variety of contexts. Motivation and
confidence are crucial to an individual's competence.
(Source: European Parliament. 2006).

See also ‘Key competences/competencies or skills’;
‘Twenty-first century skills’.

An outline of a topic to be addressed in a given period
which can take a variety of forms and be prepared on
a daily, weekly or monthly basis. It normally involves
defining specific learning objectives aligned with the
existing curriculum, selection of subject matter,
required materials and resources, the activities that will
take place as well as time and class management
notes, assessment methods, and the links between
previous and following lessons.

Within the framework of the International Standard
Classification of Education (ISCED), levels of
education are an ordered set of categories, intended to
group educational programmes in relation to
gradations of learning experiences and the knowledge,
skills and competencies which each programme is
designed to impart. Levels of education are therefore
a construct based on the assumption that education
programmes can be grouped into an ordered series of
categories. These categories represent broad steps of
educational progression in terms of the complexity of
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educational content. The more advanced the
programme, the higher the level of education. The
ISCED 2011 classification consists of nine levels of
education, namely: early childhood education (level 0);
primary education (level 1); lower secondary education
(level 2); upper secondary education (level 3); post-
secondary non-tertiary education (level 4); short-cycle
tertiary education (level 5); bachelor's or equivalent
level (level 6); master's or equivalent level (level 7);
doctor or equivalent level (level 8). (Source: UIS 2012).
See also ‘ISCED’.

Life skills Originally defined by the World Health Organization as
a group of psychosocial competencies and
interpersonal skills that help people make informed
decisions, solve problems, think critically and
creatively, communicate effectively, build healthy
relationships, empathize with others, and cope with
and manage their lives in a healthy and productive
manner. Life skills are not normally seen as a domain,
or a subject, but as cross-cutting applications of
knowledge, skills, values and attitudes which are
important in the process of individual development and
lifelong learning. They are not just a set of skills, nor
are they equal to survival skills, livelihood skills, or
vocational skills but are part of these skills. (Source:
UNESCO 2004a). In some cases the term is used as
an equivalent of key competencies/skills, and in certain
contexts it is used to indicate a subject area. For
UNICEF life skills are part of a rights-based approach
to learning. Children are fundamentally entitled to
quality education that respects their dignity and
expands their abilities to live a life they value and to
transform the societies in which they live. Child-friendly
schools promote and enhance life skills.

See also ‘Child-friendly environment’.

Lifelong learning All learning activity undertaken throughout life, which
results in improving knowledge, know-how, skKills,
competences and/or qualifications for personal, social
and/or professional reasons. (Source: CEDEFOP
2011).

Literacy The ability to identify, understand, interpret, create,
communicate and compute, using printed and written
materials associated with varying contexts. Literacy
involves a continuum of learning in enabling an
individual to achieve his or her goals, develop his or
her knowledge and potential and participate fully in
community and wider society. (Source: UNESCO
2005a). New forms of literacy needed in modern life
are also increasingly taken into account in the
curriculum, in particular those related to new
technologies such as digital literacy, information
literacy, mass media literacy and social media literacy.
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Localization of
curriculum

Lower secondary
education

Mainstreaming (in special
needs education)

Mathematical literacy

Meaningful learning

See also ‘Multiple literacies’.

Process of defining parts or components of the
curriculum at community/local or school level, normally
with the involvement of local staff, stakeholders and
institutions, so as to address issues that are locally
relevant and allow for more meaningful learning
experiences.

Lower secondary education programmes are typically
designed to build on the learning outcomes from
primary education. Usually, the aim is to consolidate
the foundation for lifelong learning and human
development upon which education systems may then
expand further educational opportunities. Some
education systems may already offer vocational
education programmes at this level to provide
individuals with skills relevant to employment.
Programmes at this level are usually organized around
a more subject-oriented curriculum, introducing
theoretical concepts across a broad range of subjects.
Teachers typically have pedagogical training in specific
subjects and, more often than at primary level, a class
of students may have several teachers with
specialized knowledge of the subjects they teach.
(Source: UIS 2012).

The integration of learners with special needs into
general educational settings or regular schools, ideally
facilitated by appropriate curriculum and infrastructure
adjustments and by the provision of specially trained
staff.

Within the framework of the OECD Programme for
International Student Assessment (PISA),
mathematical literacy is defined as an individual's
capacity to identify and understand the role that
mathematics plays in the world, to make well-founded
judgements and to use and engage with mathematics
in ways that meet the needs of that individual’s life as
a constructive, concerned and reflective citizen.
Mathematical literacy is concerned with the ability of
students to analyse, reason, and communicate ideas
effectively as they pose, formulate, solve, and interpret
solutions to mathematical problems in a variety of
situations. (Source: OECD 2009).

See also ‘PISA’.

Unlike rote learning, it is a process leading to the

development of conceptual networks (i.e. concept
mapping) that can be applied in different situations,
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supporting creativity and problem solving. According to
constructivist views, it also refers to learning that
makes sense to students as it is connected to their
personal experience and is practically oriented.

See also ‘Concept map’.

Mentoring A relationship between a less experienced individual
and a more experienced individual known as a mentor)
through which the mentor facilitates and supports
learning. It can involve a one-on-one relationship or a
network of multiple mentors. The network can contain
peers, ‘step-ahead’ peers, or  supervisors.
Psychosocial mentoring involves mentor roles such as
counsellor or friend, and career-related mentoring
involves mentor roles such as coach or sponsor. Each
structure of mentoring may be better suited to support
particular mentoring functions or desired outcomes.
For example, the structure of peer mentoring may
advance psychosocial functions, while supervisory
mentoring may advance career functions.

Metacognition In the simplest terms, metacognition refers to the
ability to think about one’s thinking or cognitive
processes. It is generally understood as the ability to
contemplate one’s own thinking, to observe oneself
when processing cognitive tasks, and to organize the
learning and thinking processes involved in these
tasks. Learners who engage in metacognitive thinking
are able to monitor and regulate their learning and, as
a result, assume greater responsibility for their
progress. Metacognitive thinking involves assessing or
reviewing one’s current and previous knowledge,
identifying gaps in that knowledge, planning gap-filling
strategies, determining the relevance of new
information, and potentially revising beliefs. In
psychological terms metacognition includes:
metacognitive knowledge (what one knows about
one’s own knowledge and behaviour); metacognitive
skills (how one behaves or acts in relation to a given
task); and metacognitive experiences in terms of a
cognitive and/or emotional judegment of one’s present
situation. Metacognitive knowledge may also be
separated into two main classes: (a) declarative
metacognitive knowledge includes knowledge about
one’s own thinking and that of other people as well as
knowledge about demands on one’s own cognition;
(b) procedural metacognitive knowledge refers to the
control and regulation of the execution processes
involved in carrying out learning tasks. Metacognition
is dependent on general intellectual abilities which are
developed over long periods of time on the basis of
confrontations with many different kinds of problems.
From a metacognitive point of view, learners are
managers of their own general and specific
knowledge. However, not only do they have to
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Mobile learning

Moderation (in
assessment)

Multidisciplinary
approach

Multi-grade/multi-class
teaching

Multilingual education

possess the domain-specific and general knowledge
relevant for learning transfer, they also have to know
how to apply this knowledge in the context of new
problems. (Adapted from: Seel 2012).

See also ‘Learning to learn’.

The use of mobile devices such as personal digital
assistants (e.g. a handheld device with communicative
and computational capabilities that can function as a
personal organizer, web browser, fax sender, and
cellular phone) or cellular phones in learning activities
anywhere and anytime, bringing information and
knowledge to situations and places where learning
activities take place. (Source: Seel 2012).

The process of establishing comparable standards for
evaluating learners’ responses to assessment tasks in
order to ensure that the data are valid and reliable for
the intended purposes. In schools, it involves groups of
teachers looking at examples of student work,
discussing the extent to which these meet the
expected standard, and coming to an agreement on
the level of attainment represented by each example.
(Source: Ho 2012). Moderation is a key strategy to
increase the reliability of assessment and marking
across different settings. It includes a set of
approaches that aim to ensure the quality and
comparability of assessment judgement. It may also
involve a competent  external organization
systematically checking school-based marking.
(Source: OECD 2013).

An approach to curriculum integration which focuses
primarily on the different disciplines and the diverse
perspectives they bring to illustrate a topic, theme or
issue. A multidisciplinary curriculum is one in which the
same topic is studied from the viewpoint of more than
one discipline. Frequently multidisciplinary and cross-
disciplinary are used as synonyms describing the aim
to cross boundaries between disciplines.

See also ‘Interdisciplinary approach’, ‘Transdisciplinary
approach’.

The teaching of learners from two or more grade levels
in the same classroom environment, ideally by using
appropriate and specifically designed teaching
methods.

According to UNESCO, the term refers to the use of at
least three languages, for example, the mother tongue,
a regional or national language and an international
language in education. The 1999 Resolution of
UNESCO’s General Conference supported the view
that the requirements of global and national
participation and the specific needs of culturally and
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linguistically ~ distinct communities can only be
addressed by multilingual education. UNESCO
supports bilingual and/or multilingual education at all
levels of education as a means of promoting both
social and gender equality and as a key element of
linguistically diverse societies. (Source: UNESCO
2003).

See also ‘Bilingual education’.

Multiple intelligences A theory of intelligence developed in the 1980s by
Howard Gardner (professor of education at Harvard
University), which defines intelligence broadly as “the
capacity to solve problems or fashion products that are
valued in one or more cultural settings.” Gardner
originally identified seven intelligences: linguistic,
logical-mathematical, musical, spatial, bodily-
kinesthetic, interpersonal, and intrapersonal. He later
suggested the existence of several others, including
naturalist, spiritual, and existential. According to
Gardner, everyone has all the intelligences, but in
different proportions. Using this approach in teaching
implies striving to present subject matter in ways that
allow students to use several intelligences. (Adapted
from: ASCD).

Multiple literacies A concept calling for a broader view of literacy, also
referred to as ‘new literacies’ or ‘multiliteracies’. The
concept is based on the assumption that individuals
‘read’ the world and make sense of information by
means other than traditional reading and writing.
These multiliteracies include linguistic, visual, audio,
spatial, and gestural ways of meaning-making. Central
to the concept of multiple literacies is the belief that
individuals in a modern society need to learn how to
construct knowledge from multiple sources and modes
of representation. (Source: Seel 2012).

See also ‘Literacy’.

N

National assessments of  An exercise, task or activity undertaken by students
student achievement nationally and designed to determine or measure the
achievement of students in a curriculum area, often
aggregated to provide an estimate of the achievement
level in the education system as a whole at a particular
age or grade level. Normally, it involves administration
of achievement tests either to a sample or to a
population of students, usually focusing on a particular
sector in the system. The assumption is frequently
made not only that national assessments will provide
information on the state of education, but also that use
of the information should lead to improvement in
student achievements. (Source: Greaney & Kellaghan
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National curriculum

National Qualifications
Framework (NQF)

Neuroscience

Non-cognitive skills

2007).

A description — normally set out in a document or
series of related documents — of the prescribed
common goals, objectives and quality and/or content
criteria of a national school system. This may take the
form of standards (defined objectives and achievement
criteria at given levels of education and in specific
subjects or learning areas). It may also indicate the
extent to which decisions on curriculum content can be
made on the local or school level. (Adapted from:
OECD 2004).

An instrument for the development, classification and
recognition of skills, knowledge and competencies
along a continuum of agreed levels. It is a way of
structuring existing and new qualifications, which are
defined by learning outcomes, i.e. clear statements of
what the learner must know or be able to do whether
learned in a classroom, on-the-job, or less formally.
The  qualifications  framework indicates the
comparability of different qualifications and how one
can progress from one level to another, within and
across occupations or industrial sectors (and even
across vocational and academic fields if the NQF is
designed to include both vocational and academic
qualifications in a single framework). The scope of
frameworks may be comprehensive of all learning
achievement and pathways or may be confined to a
particular sector for example initial education, adult
education and training or an occupational area. Some
frameworks may have more design elements and a
tighter structure than others; some may have a legal
basis whereas others represent a consensus of views
of social partners. All qualifications frameworks,
however, provide a basis for improving the quality,
accessibility, linkages and public or labour market
recognition of qualifications within a country and
internationally. Individual countries may choose to
define ‘qualifications framework’ in a more specific
way. (Source: Tuck 2007).

An interdisciplinary field of study concerned with the
anatomy, physiology, and biochemistry of the nervous
system and its effects on behaviour and mental
experience. (Source: Colman 2008).

Personality traits or attributes the importance of which
for cognitive achievement and labour market outcomes
is increasingly recognised although they are not yet
systematically assessed. A broadly accepted
taxonomy of personality traits is the Five-Factor model
or the ‘Big Five’ factors. This model includes the
following factors: (a) agreeableness, or the willingness
to help other people, act in accordance with other
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people interests and the degree to which an individual
is cooperative, warm and agreeable versus cold,
disagreeable and antagonistic; (b) conscientiousness, or the
preference for following rules and schedules, for
keeping engagements and the attitude of being
hardworking, organized and dependable, as opposed
to lazy, disorganized and unreliable; (c)emotional
stability, encompassing dimensions such as nervous
versus relaxed and dependent versus independent,
and addressing the degree to which the individual is
insecure, anxious, depressed and emotional rather
than calm, self-confident and cool; (d) extraversion, or
the preference for human contacts, empathy,
gregariousness, assertiveness and the wish to inspire
people; and (e) autonomy (or openness, openness to
experience), which indicates the individual propensity
to decide and the degree of initiative and control or the
degree to which a person needs intellectual
stimulation, change, and variety. (Source: Brunello &
Schlotter 2011).

Non-formal education Education that is institutionalized, intentional and
planned by an education provider. The defining
characteristic of non-formal education is that it is an
addition, alternative and/or complement to formal
education within the process of the lifelong learning of
individuals. It is often provided to guarantee the right of
access to education for all. It caters to people of all
ages but does not necessarily apply a continuous
pathway-structure; it may be short in duration and/or
low-intensity, and it is typically provided in the form of
short courses, workshops or seminars. Non-formal
education mostly leads to qualifications that are not
recognized as formal or equivalent to formal
qualifications by the relevant national or sub-national
education authorities or to no qualifications at all. Non-
formal education can cover programmes contributing
to adult and youth literacy and education for out-of-
school children, as well as programmes on life skills,
work skills, and social or cultural development.
(Source: UIS 2012).

Norm-referenced Assessment of learner's progress and achievement

assessment with reference to the levels of achievement of his/her
peer group and/or by reference to norms derived from
a sample of a similar population.

Numeracy The ability to use mathematical skills in appropriate
and meaningful ways in order to meet the varied
demands of personal, study, social and work life.

See also ‘Mathematical literacy’.
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(o)

Official curriculum

Open curriculum

Opportunity to learn

Optional curriculum
Outcomes

Outcomes-based
education (OBE)

Overarching
competences/
competencies

Pedagogy

See ‘Intended curriculum’.

An approach based on the principle that education and
the curriculum should be active, flexible, fluid, and
individualized. The primary concern of open education
is to facilitate meeting educational goals while fulfilling
the unique, individual potential of each learner.
Curriculum in open education revolves primarily
around the individual learner. It emphasises individual
interests, and highlights the influence learning
materials and their arrangement within a classroom
may have upon learners. Educators in an open
classroom may often follow a specific, daily curriculum.
This curriculum is supplemented and altered through
interaction to complement spontaneity. Therefore,
although lessons may be taught and learned, the
manner in which they are done so is rarely repeated.
(Adapted from: Kridel 2010).

The provision of learning conditions, including suitable
adjustments, to maximize a student's chances of
attaining the desired learning outcomes. (Source:
CCSSO0 2005).

See ‘Elective curriculum’.
See ‘Learning outcomes’.

An approach to schooling that makes outcomes
(intended results) the key factor in planning and
creating educational experiences. In the 1990s this
approach was controversial in the USA and now the
term is not frequently used. (Source: ASCD).
Outcomes-based education and curricula became
popular in other parts of the world as well. However,
this approach is increasingly controversial especially
when outcomes such as competences/competencies
are used as curriculum organizers.

See ‘Key competences/competencies or skills’,
‘Twenty-first century skills’.

The art and science of teaching, as a professional
practice and as a field of academic study. It
encompasses not only the practical application of
teaching but also curriculum issues and the body of
theory relating to how and why learning takes place.
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Because it derives from a Greek expression referring
to the education of the young, pedagogy is sometimes
taken to be specifically about the education of children
and young people. The more recently coined term
‘andragogy’ is used in relation to the education of
adults. (Adapted from: Wallace 2009).

Peer assessment Assessment of learners’ work by other learners.

Peer learning A process based on exchange of knowledge and
information between learners who may also act as
mentors. Also referred to as peer education.

Peer teaching/tutoring A practice in which students share their knowledge
and support the learning of their peers through
assuming a teaching role within a school setting.

Performance assessment Assessment that is designed to measure and judge
what learners know and are able to do based on how
they perform certain tasks. (Source: ASCD).

Performance standards See ‘Standards-based curriculum’.

Personalized learning A process of tailoring education to learners’ current
situation, characteristics, and needs in order to help
learners to achieve the best possible learning progress
and outcomes. Personalized learning can appear on
different levels of education, including personalizing
the curriculum, courses, learning materials and
activities, and other learning support. Through
personalized learning, each learner is provided with
education that is tailored to his/her individual
characteristics and needs and learns in a way that is
most suitable for him/her, resulting in different learning
experiences for each learner. (Source: Seel 2012).
See also ‘Learner centredness’.

PIRLS (Progress in PIRLS, conducted by the International Association for
International Reading the Evaluation of Educational Achievement (IEA),
Literacy Study) investigates changes over time in children’s reading

achievement at the fourth grade (age 9-10). First
assessed in 2001, PIRLS has been on a regular five-
year cycle since then. In general, participating
countries use PIRLS in various ways to explore
educational issues, including among others monitoring
system-level achievement trends in a global context,
establishing achievement goals and standards for
educational improvement, and stimulating curriculum

reform.
PISA (Programme for Launched by the Organization for Economic Co-
International Student operation and Development (OECD) in 1997, PISA
Assessment) represents a commitment by governments to monitor

the outcomes of education systems through measuring
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Planned curriculum

Portfolio assessment

Predictive assessment

Pre-primary education or
preschool education

15-year-old student achievement on a regular basis
and within an internationally agreed common
framework. It aims to provide a new basis for policy
dialogue and for collaboration in defining and
implementing educational goals, in innovative ways
that reflect judgements about the skills that are
relevant to adult life. The PISA assessment takes a
broad approach to measuring knowledge, skills and
attitudes that reflect current changes in curricula,
moving beyond the school-based approach towards
the use of knowledge in everyday tasks and
challenges. PISA covers the domains of reading,
mathematics and science not merely in terms of
whether students can reproduce specific subject
matter knowledge, but also whether they can
extrapolate from what they have learned and apply
their knowledge in novel situations. Emphasis is on
the mastery of processes, the understanding of
concepts and the ability to function in various
situations within each domain. (Source: OECD 2009).

See ‘Intended curriculum’.

Assessment based on the systematic collection of
learner work (such as written assignments, drafts,
artwork, and presentations) that represents
competencies, exemplary work, or the learner's
developmental progress. In addition to examples of
their work, most portfolios include reflective statements
prepared by learners. Portfolios are assessed for
evidence of learner achievement with respect to
established learning outcomes and standards.

Assessment aimed at identifying potential successes
and failures in learners’ development and suggesting
appropriate action to stimulate progress and deal with
anticipated shortcomings.

Education typically designed for children from 3 years
of age to the start of primary school. The educational
properties of pre-primary education are characterized
by interaction with peers and educators, through which
children improve their use of language and social
skills, and start to develop logical and reasoning skills.
Children are also introduced to alphabetical and
mathematical concepts, and encouraged to explore
their surrounding world and environment. Supervised
gross motor activities (i.e. physical exercise through
games and other activities) and play-based activities
can be used as learning opportunities to promote
social interactions with peers and to develop skills,
autonomy and school readiness. (Source: UIS 2012).
See also ‘Early childhood education’.
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Primary education Primary education provides learning and educational
activities typically designed to provide students with
fundamental skills in reading, writing and mathematics
(i.e. literacy and numeracy) and establish a solid
foundation for learning and understanding core areas
of knowledge and personal development, preparing for
lower secondary education. It focuses on learning at a
basic level of complexity with little, if any,
specialization. (Source: UIS 2012).

Problem-based learning A process designed to experientially engage learners
in processes of inquiry into complex problems of
significance and relevance to their lives and learning. It
is intended to challenge learners to pursue authentic
questions, wonders, and uncertainties in a focused
way, which enables them to construct, deepen, and
extend their knowledge and understanding. Thoughtful
presentation of the problem is critical to this approach.
Problems must be complex enough that there is a
need to seek many perspectives on the issues, to
engage in collaborative inquiry, and to generate
multiple possible solutions. The problems have an
authenticity that holds meaning for the learners,
enables them to assume ownership of the problems,
and results in findings of significance in the broader
context of their lives. Problems must invite a deep
approach to learning — to inquiry, thinking, and
reflection — which leads to shifts or changes in
learners’ knowledge. At the same time, they leave
room for learners to discover that knowledge is
tentative, always reflective of a moment in time, and
open to continued shifts and changes. (Adapted from:
Kridel 2010).

See also ‘Project-based learning’.

Problem solving Within the cognitive tradition, the set of thinking
processes or actions involved in the solving of a
problem. Problems may be routine or novel. Routine
problem solving involves moving from a given state to
a goal state based on a solution plan primed from
similar past experiences. In contrast, novel problem
solving entails the problem solver moving from a given
state to a goal state by inventing the solution
procedure. (Source: Seel 2012). Increasingly referred
to as a key competence/competency and 21st century
skill.

Project-based learning A process that fosters learners’ engagement in
studying authentic problems or issues centred on a
particular project, theme, or idea. Often the term
‘project-based’ is used interchangeably with ‘problem-
based’, especially when classroom projects focus on
solving authentic problems. The nexus for the project
may be suggested by a teacher, but the planning and
execution of contingent activities are predominantly
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Programme of study
(in/for a subject)

Q

Qualification

R

Reading literacy

Realized curriculum

Remedial activities

Rubrics (in assessment)

conducted by learners working individually and
cooperatively over many days, weeks, or even months.
This process is inquiry-based, outcome-oriented, and
associated with conducting the curriculum in real-world
contexts rather than focusing on a curriculum that is
relegated to textbooks or rote learning and
memorization. Assessment is commonly performance-
based, flexible, varied, and continuous. (Adapted from:
Kridel 2010).

See also ‘Problem-based learning’.

See ‘Syllabus’.

This term is commonly used in at least two different
ways/contexts: (a) formal qualification: the formal
outcome (certificate, diploma or title) of an assessment
and validation process which is obtained when a
competent body determines that an individual has
achieved learning outcomes to given standards and/or
possesses the necessary competence to do a job in a
specific area of work; a qualification confers official
recognition of the value of learning outcomes in the
labour market and in education and training, and can
be a legal entitlement to practise a trade; and (b) job
requirements: knowledge, aptitudes and skills required
to perform the specific tasks attached to a particular
work position. (Source: CEDEFOP 2011).

See also ‘National Qualifications Framework’.

Within the framework of the OECD Programme for
International Student Assessment (PISA), reading
literacy is defined as an individual's capacity to:
understand, use, reflect on and engage with written
texts, in order to achieve one’s goals, to develop one’s
knowledge and potential, and to participate in society.
(Source: OECD 2009).

See also ‘PISA, ‘Literacy’.

See ‘Attained curriculum’.

Activities or programmes aimed at helping students
with learning difficulties or supporting students that
may need to develop better learning skills as well as
master content.

Scoring tools containing performance criteria and a
performance scale with all score points described and
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defined. Rubrics are specific guidelines with criteria to
evaluate the quality of learner work, usually on a point
scale. Learners may use rubrics to judge their own
work, and to edit and improve it. Rubrics may be part
of the national curriculum or syllabi, or be provided in a
separate document. (Adapted from: OECD 2013). A
rubric is normally comprised of two components —
criteria and levels of performance. For each criterion,
the evaluator applying the rubric can determine to what
degree the learner has met the criterion, i.e. the level
of performance. Sometimes rubrics can include
descriptors that spell out what is expected of learners
at each level of performance for each criterion. An
analytic rubric articulates levels of performance for
each criterion so the evaluator can assess learner
performance on each criterion. A holistic rubric does
not list separate levels of performance for each
criterion. Instead, it assigns a level of performance by
assessing performance across multiple criteria as a
whole.

S

School-based curriculum  Curriculum developed at the level of an individual

development school. This notion suggests a decision-making
process with regard to the curriculum involving school
staff, ranging from individual teachers adapting
existing curricula to the whole school staff
collaboratively working together to develop new
curricula in order to make them more relevant and
meaningful for learners. The school-based curriculum
development movement was particularly active in the
1980s as an alternative to centralized curriculum
decision-making.

School culture The guiding beliefs or ethos, underlying assumptions,
expectations, norms and values that give a school its
identity, influence the way a school operates, and
affect the behaviour of principals, teachers, support
staff and learners. School culture deserves attention in
the effort to support and enhance learning.
Comprehensive models that have been developed for
school reform have invariably included change in
school culture.

School readiness The basic background and knowledge that children are
usually expected to have upon entering pre-primary
education. Some educators believe that school
readiness skills should include: recognition of colours
and basic shapes; gross motor coordination that
enables children to catch a ball; fine motor
coordination that enables them to hold a crayon or
pencil; the ability to sort objects; knowing their first and
last names and home address. In addition, school

51

395



HomaTtok 5

School term

School timetable

Scientific literacy

Scope and sequence (in
curriculum)

Secondary education

readiness is usually thought to include, for example,
good nutrition, inoculations, and care, safety, and
guidance. (Adapted from: ASCD).

A division of the school or academic year during which
learners attend classes. Depending on the country and
educational institution, these divisions can be called
terms, trimesters, quarters or semesters, and are
normally separated by breaks or holidays.

A schedule of events that organizes school activities
throughout the day, week, term or year. For each
activity, a timetable generally specifies a starting and
an ending time. Typically the shortest duration on the
timetable is called a period. The length of a period
varies from country to country and it may vary for
different levels of education and types of schools,
ranging between 30 and 60 minutes. Time as a
resource must be adequately and equitably distributed,
depending on the recommended number of periods
and the subjects in the curriculum. Some factors that
influence timetabling include: the length of the school
day, week and year; the number of required contact
hours or recommended periods; the number of
subjects in the curriculum; the number of teachers; and
the availability of facilities. (Adapted from: SADC &
COL 2000).

Within the framework of the OECD Programme for
International Student Assessment (PISA), scientific
literacy is defined as an individual's scientific
knowledge and use of that knowledge to identify
questions, to acquire new knowledge, to explain
scientific phenomena, and to draw evidence-based
conclusions about science-related issues,
understanding of the characteristic features of science
as a form of human knowledge and enquiry,
awareness of how science and technology shape our
material, intellectual, and cultural environments, and
willingness to engage in science-related issues, and
with the ideas of science, as a reflective citizen
(Source: OECD 2009).

See also ‘PISA’.

Interrelated concepts that refer to the overall
organization of the curriculum in order to ensure its
coherence and continuity. Scope refers to the breadth
and depth of content and skills to be covered.
Sequence refers to how these skills and content are
ordered and presented to learners over time.

Secondary  education  provides learning and
educational activities building on primary education
and preparing for labour market entry, post-secondary
non-tertiary education and tertiary education. Broadly
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speaking, secondary education aims at learning at an
intermediate level of complexity. (Source: UIS 2012).
See also ‘Lower secondary education’, ‘Upper
secondary education’.

Self-assessment Assessment by which the learner gathers information
about and reflects on his or her own learning, judges
the degree to which it reflects explicitly stated goals or
criteria, identifies strengths and weaknesses, and
revises accordingly. It is the learner’'s own assessment
of personal progress in knowledge, skills, processes,
and attitudes. (Adapted from: Ontario Ministry of
Education 2002).

Self-referenced Assessment of learner's progress and achievement
assessment with reference to himself/herself.
Skill The ability to perform tasks and solve problems.

(Source: CEDEFOP 2011). It is the ability, proficiency
or dexterity to carry out tasks that come from
education, training, practice or experience. It can
enable the practical application of theoretical
knowledge to particular tasks or situations. It is applied
more broadly to include behaviours, attitudes and
personal attributes that make individuals more
effective in particular contexts such as education and
training, employment and social engagement. (Scottish

Government 2009).
Social and emotional Learning how to manage feelings and relationships
learning (SEL) with others. This includes ways to also recognize

emotions and to maintain positive relationships in
developing sympathy and empathy. It involves the
acquisition of knowledge, skills and attitudes that
learners need to create positive relationships, build
resilience, handle challenging situations, make
appropriate decisions and care for others. Commonly it
focuses on skills such as self-awareness, self-
management, social awareness, relationship skills and
responsible decision-making. Recent advances in
neuroscience have shed new light on the role of non-
cognitive processes in human reasoning and
consciousness, revolutionizing thinking concerning the
role of feeling and intuition in solving novel problems.
While the traditional view may have been that feelings
interfere with an individual’s ability to solve problems,
this old adage failed to point out that in the absence of
feeling an individual is unlikely to solve the problem at
all. (Adapted from: Seel 2012).

See also ‘Emotional intelligence’.

Soft skills Term used to indicate a set of intangible personal
qualities, traits, attributes, habits and attitudes that can
be used in many different types of jobs. As they are
broadly applicable they are also seen as transferable
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Special needs education

Spiral curriculum

Standard(s)

Standardized testing

Standards-based
curriculum

skills, even if the idea of transferability is often
questioned because individuals learn to perform tasks
in particular contexts and may not be able to apply
them to others. Examples of soft skills include:
empathy, leadership, sense of responsibility, integrity,
self-esteem, self-management, motivation, flexibility,
sociability, time management and making decisions.
The term is also used in contrast to ‘hard’ skills that
are considered as more technical, highly specific in
nature and particular to an occupation, and that can be
(generally) taught more easily than soft skills.

Education designed to facilitate learning by individuals
who, for a wide variety of reasons, require additional
support and adaptive pedagogical methods in order to
participate and meet learning objectives in an
education programme. Education programmes in
special needs education may follow a similar
curriculum as that offered in the parallel regular
education system, but they take individual needs into
account by providing specific resources (e.g. specially-
trained personnel, equipment or space) and, if
appropriate, modified educational content or learning
objectives. These programmes can be offered to
individual students within already-existing education
programmes or as a separate class in the same or
separate educational institutions. (Source: UIS 2012).

Curriculum design (based on the ideas of the
American psychologist Jerome Bruner) in which key
concepts and topics are repeatedly presented over
time in the context of new, broader and more complex
learning experiences. It serves for consolidating pre-
existent learning as well as broadening and exploring
more in-depth the different learning content.

A standard is a document that provides requirements,
specifications, guidelines or characteristics that can be
used consistently to ensure that materials, products,
processes and services are fit for their purpose.
(Source: Website of the International Organization for
Standardization-1SO).

See also ‘Standards-based curriculum’.

Tests that are administered and scored under uniform
(standardized) conditions. (Source: ASCD).
See also ‘Norm-referenced assessment’.

A curriculum directed toward mastery of predetermined
standards. Content standards refer to what learners
are expected to know and be able to do in various
subject areas. Performance standards specify what
levels of learning are expected and assess the degree
to which content standards have been met. (Source:
ASCD).
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Streaming/tracking The practice of dividing learners according to their
perceived abilities. Learners are placed on a particular
track or stream (e.g. general, vocational, remedial) and
given a curriculum that varies according to their
perceived abilities and future positions in life. At the
primary level, the practice is often called grouping.
Advocates argue that it makes instruction more
efficient and provides learners with instruction adapted
to their abilities and previous knowledge. Critics argue
that it deprives learners of equal opportunity, unfairly
and inaccurately labels some learners, and
perpetuates inequalities. (Adapted from: ASCD).

Subject/subject area A branch of knowledge organized as a discrete
learning discipline and taught in a systemic way over
time. Other terms often used interchangeably include
teaching subject, academic subject, academic
discipline, and study area.

Summative assessment Assessment of learner’s achievement at the end of a
term, stage, course or programme usually, although
not necessarily, involving formal testing or
examinations. Summative assessment is most
commonly used for ranking, grading and/or promoting
students, and for certification purposes.

See also ‘Assessment of learning’.

Syllabus (plural syllabi or A document which outlines the aims, selection and

syllabuses) sequence of contents to be covered, mode of delivery,
materials to be used, learning tasks and activities,
expected learning objectives or outcomes, and
assessment/evaluation schemes of a specific course,
unit of study or teaching subject. It is often used
incorrectly as an equivalent of the term ‘curriculum’.

T

Taught curriculum See ‘Implemented curriculum’.

Teaching There are diverse approaches to teaching which also
implicitly reflect the approach to learning. The didactic
approach mainly entails lecturing and is typically
teacher-centred and content-oriented, i.e. teaching as
transmission where the learners are considered to be
the passive recipients of information transmitted.
Teaching can also be seen as supporting the process
of learners’ knowledge construction and
understanding, building on what is already known by
the learner and involving a learner-centred approach
(i.e. teaching as facilitation). Another approach
emphasizes the development of learners’ cognitive
processes and awareness and control of thinking and
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Team teaching

Technical education

Technical and vocational
education (TVE)

Technical and vocational
education and training
(TVET)

Technology-enhanced
learning

learning.
See also ‘Learning’.

An arrangement by which two or more teachers teach
the same group of learners. Teachers may teach
together in many different ways. They may teach a
course, or a combination of courses, for an entire
school year, or they may plan and teach a particular
unit of study. They may present content from the
same, or different, subject areas. And they may keep
the students in a single large group or divide them up
for some purposes. (Source: ASCD).

See ‘Technical and vocational education’.

A comprehensive term referring to those aspects of the
educational process involving, in addition to general
education, the study of technologies and related
sciences, and the acquisition of practical skills,
attitudes, understanding and knowledge relating to
occupations in various sectors of economic and social
life. Technical and vocational education is further
understood to be: (a) an integral part of general
education; (b) a means of preparing for occupational
fields and for effective participation in the world of
work; (c) an aspect of lifelong learning and a
preparation for responsible citizenship; (d) an
instrument for promoting environmentally sound
sustainable development; (e) a method of facilitating
poverty alleviation. (Source: UNESCO 2001).

A range of learning experiences that are relevant for
employability, portability of competencies and
qualifications and recognition of skills, decent work
opportunities and lifelong learning in and related to the
world of work. The concept embraces the importance
of innovation, competitiveness, productivity and the
growth of the economy, considering that innovation
creates new employment opportunities and also
requires new approaches to education and training to
meet the demand for new skills. The learning
experiences may occur in a variety of learning
contexts, including private and public training
institutions, workplaces and informal learning places.
(Source: 1LO 2010).

The wuse of information and communication
technologies as mediating devices supporting student
learning that can include elements of assessment,
tutoring, and instruction. It involves a wide set of
applications and processes, such as web-based
learning, computer-based learning, virtual classrooms
and learning environments, and digital collaboration. It
includes the delivery of content through a wide range
of electronic media (e.g. internet, intranet/extranet,
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audio- and videotape, satellite broadcast, interactive
television, etc.) and access to resources that inform
learners of new ideas, which they can then reflect
upon and integrate into their existing knowledge.
Computers can be used to promote collaborative
learning approaches where learners are encouraged to
negotiate shared meaning and to work as teams rather
than competitively towards a common goal. Social
media and social software applications such as web
logs (blogs) and wikis offer new opportunities for
communicating, accessing knowledge, creating
content and collaborating online. The appropriate use
of technologies, when embedded into curriculum
design, is expected to support the development of
innovative teaching practices and to enhance and
enrich learning experiences. Also referred to as ‘e-
learning’ (or electronic learning) and ‘digital learning’.
(Adapted from: Seel 2012).

Test An examination or assessment exercise designed to
measure the learner’s acquired knowledge and skills.
Tests may be set and marked by the teacher or by an
external agency.
See also ‘Summative assessment’.

Textbook A written source of information, designed specifically
for the use of students, on a particular subject or field
of study that is usually developed based on a syllabus
and geared towards meeting specific quality and
learning requirements. School textbooks pertain to an
instructional sequence based on an organized
curriculum. Ideally they serve as a complement to a
good teacher and an inquiring learner. (Adapted from:
UNESCO 2003a and UNESCO IBE 2006).

Tertiary education Tertiary education builds on secondary education,
providing learning activities in specialized fields of
education. It aims at learning at a high level of
complexity and specialization. Tertiary education
includes what is commonly understood as academic
education but also includes advanced vocational or
professional education. (Source: UIS 2012).

Time allocation The amount of time to be devoted to instruction in a
certain subject or discipline according to official
regulations, requirements or recommendations. It
should be distinguished from the time that is actually
spent on learning.

See also ‘Learning time’.

TIMSS (Trends in TIMSS, conducted by the International Association for
International Mathematics the Evaluation of Educational Achievement (IEA), is a
and Science Study) worldwide research project that measures trends in

mathematics and science achievement at the fourth
and eighth grades (e.g. students aged 9-10 and 13-
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Transdisciplinary
approach

Transferable skills

Transfer of learning

Tutoring

14). It has been conducted on a regular four-year cycle
since 1995. In general, participating countries use
TIMSS in various ways to explore educational issues,
including among others monitoring system-level
achievement trends in a global context, establishing
achievement goals and standards for educational
improvement, and stimulating curriculum reform.

An approach to curriculum integration which dissolves
the boundaries between the conventional disciplines
and organizes teaching and learning around the
construction of meaning in the context of real-world
problems or themes.

See also ‘Interdisciplinary approach’; ‘Multidisciplinary
approach’.

Skills that are typically considered as not specifically
related to a particular job, task, academic discipline or
area of knowledge and that can be used in a wide
variety of situations and work settings (for example,
organizational skills).
See also ‘Soft skills’.

Generally refers to the influence of learning in one
situation on learning in another situation. It is
concerned with how learning in a certain school
subject affects subsequent learning in the same or
another subject or how school learning influences
achievements outside of school. There are at least
three basic forms of transfer. Lateral transfer occurs
when learners are able to solve different but similar
problems of equal complexity as soon as they have
learned to solve one of them. Lateral transfer involves
a learning achievement at the same level as the initial
learning but in another context. The concept of
sequential transfer corresponds with the observation
that most content learned in school is organized into
broad disciplines and is taught sequentially. Sequential
transfer happens in one and the same context, i.e.
both are organized horizontally. Vertical transfer, on
the other hand, requires that learning at a lower level
must be transferred to a higher level of cognitive skills.
Thus, vertical transfer is the ability to solve similar and
at the same time more complex or elaborated
problems with the help of previously acquired
knowledge. (Source: Seel 2012).

Any activity offering a learner guidance, counselling or
supervision by an experienced and competent
professional. The tutor supports the learner throughout
the learning process (at school, in training centres or
on the job). Tutoring can cover: academic subjects to
improve educational achievement; careers to ease
transition from school to work; and personal
development to encourage learners to make wise
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choices. (Source: CEDEFOP 2011).

Twenty-first century skills An overarching concept for the knowledge, skills and
attitudes citizens need to be able to fully participate in
and contribute to the knowledge society. This need is
mostly attributed to the changes in society, and more
particularly, to the rapid development of technology
and its impact on the way people live, work and learn.
While in the industrial society the main focus of
education was to contribute to the development of
factual and procedural knowledge, in the information or
knowledge society the development of conceptual and
metacognitive knowledge is increasingly considered
important. Furthermore, the changes in economy and
the labour market caused by globalization and
internationalization are an important driving force for
the need of 21st century skills. Different organizations,
including also partnerships and consortia, have
defined and endorsed core competences/skills
frameworks using different foci, emphases, groupings
and terminologies. Most frameworks seem to converge
on a common set of 21st century skills or competences,
namely: collaboration; communication; Information and
Communication Technology (ICT) literacy; and social
and/or cultural competencies (including citizenship).
Most frameworks also mention creativity, critical
thinking and problem solving. Across the various
frameworks it is acknowledged that ICT is at the core
of 21st century skills. Specifically, it is regarded as
both (a) an argument for the need of 21st century
skills, and (b) a tool that can support the acquisition
and assessment of these skills. In addition, the rapid
development of ICT requires a whole new set of
competences related to ICT and technological literacy.
(Adapted from: Lai & Viering 2012).

See also ‘Key competences/competencies or skills’.

u

Upper secondary Upper secondary education programmes are typically

education designed to complete secondary education in
preparation for tertiary education or provide skills
relevant to employment, or both. Programmes at this
level offer students more varied, specialized and in-
depth