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Mopsku

Bucnosntoemo cnoBa BASYHOCTI HalWKWM KosieraM, crneuianictam 3 BUKIafaHHA aHrNiMCbKOI MOBU A1 NPOMeCiHHOro
cninkyeanHs (AMIC), agMiHicTpaTMBHWM NpauiBHUMKaM, CTYAeHTaM Ta npauefaBusaM 3a iX TepniHHS i gjonomory y
nigrotosui Mporpamu AMIIC.

Mu 3aBpsaueHi 3aBigyBauy Kadenpu metoauku KWiBCcbKOro HauioHasbHOro MliHrBicTMYHOro yHiBepcuTeTy Codii
Hikonaesik 3a ii MeTOAUYHI BKa3iBKM Ta LLiHHI Npono3uLil.

Ocobnu1Ba BasuHOCTI BUCNOBNOETbCA BputaHcbkin Paai B Ykpaini Ta ii gupektopy Jliniavi Birnoy 3a po3yMmiHHs i
NiATPMMKY, AKYy BOHa HafaBana y peanizauii npoekty. Hawa ocobucra sasurictb Oneri FoplueHboBil, MeHegKepy
MPOEKTIB 3 BUKNAAAHHS aHMNiMCbKOI MOBHM Ta OCBITHIX Nporpam, Ta OnekcaHapy LLlaneHky, KoopAnHaTOpy NPOEKTIB 3
BUK/Ia4aHHS aHrNiMCbKOT MOBHM Ta OCBITHIX Nporpam, 3a iXHiO HEOLiHEHHY LONOMOTY Ta eHTy3ia3M yNpOoAoBXK YyCbOro
NPOeKTy.

Takox xoueTbcsi ckasaTu Benuke cnacubi Popy Bonaiito ta Maikny Ckoni, uni BUcokonpodeciiHi nopaau Ta
NpH1cKinavea ysara 3pobuau MoXKIMBMM NMiAroToBKy neporo npoekty Mporpamu 3 AMIC, a Takox ixHiM Koneram i3
LLIkonu mixkHapoaHOi OcBiTU KonedxKy cB. Mapka Ta cB. loaHHa, wo y MaimyTi.
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KopoTtku# Buknap

3arasibHOo METOIO TUMOBOI NPOrpPamMu BUKIaaHHS aHI IMCbKOT MOBH AJ18 NPOheCiMHOro CNifikyBaHHSA (aani nporpama
AMIIC) € chbopMyBaHHS y CTYAEHTIB NPOgECiHHUX MOBHUX KOMMNETEHLIM, WO CNPUATUME iXHbOMY e(peKTUBHOMY
(pYHKLiOHYBaHHIO Y Ky/IbTYPHOMY pO3MaiTTi HaBYa/IbHOrO Ta NPOgECiMHOro CepeoBHLL,.

Mporpama AMIIC gk LOKYMeHT po3paxoBaHa Ha:

®  KepiBHHWKIB OCBIiTH, OCKi/IbKM BOHA BCTAHOBJIIOE HaLliOHaJIbHI CTaH4aPTU BUKNaAaHHS / BUBYUEHHS MOB B YKpaiHi,

LLLO BiANOBIAAIOTb MiXKHAPOLHWM CTaHAapTaM;
*  BWKJIafauiB BULLMX HaBYa/IbHUX 3aK1afiB, OCKiIbKM BOHA € KOPUCHWM PECYPCOM i HAJ A€ NPAKTUYHI peKoMeHauii
W00 PO3PODOKK HaBYA/IbHUX MJIaHIB /KypCiB;

*  po3poBHHKIB MaTepianis, OCKifNbKK BOHa € OCHOBOIO 15 po3pobku matepianis AMIIC;

* po3pobHUKIB TECTiB/eK3aMeHaTOpIiB, OCKi/lbKW BOHA Hajac peKoMeHAauil Wo40 OLiHKK Ta YiTKOro onucy

npodecitHUX MOBHUX KOMMETEHL,IH, LLLO MO>KYTb BU3HABaTHCS Ta BAKOPUCTOBYBATUCA SiK B YKpaiHi, Tak i B EBponi;

*  CTY[leHTiB, OCKi/IbKH MIiCTHTb Y cOBi pekoMeHaaLii 418 opraHisauii caMOHaBYaHHS Ta CAMOOL|IHKM.

Pospobka Hosoi nporpamu AMIC Bignosinae pafrMkanbHUM 3MiHaM, LLO 3iHCHIOIOTHCA B HaLiOHaNbHIN CUCTEMI
BMLLLOT OCBITH B YKpaiHi, ki 6yno 3anoyaTkoBaHO NpOLLECOM iHTerpauii KpaiHu B EBPONerMCbKUi NPOCTiP BULLOT OCBITH.
Ha ocHoBi npuHUMNIB iHTepHaLioHaNi3My, NAOPUAIHIBI3MY, AEMOKpaTIii, PiBHOMPABHOCTI Ta iHHOBaUiM NporpaMa
AMIC:

* BCTaHOBJIIOE HaliOHa/IbHi NapamMeTpu BWK/aflaHHS Ta BUBYEHHS, LLO BiAMNOBIAAIOTb MiXKHAPOLHO BU3HAHUM

cTaHAapTaMm, onMcaHuM y 3arasbHoeBponencbkx PekomeHgauisx 3 moeHoi oceitu (3€EP, 2001 p.);

* € 6aratoBMMIpHOIO | MOAY/IbHOIO 3& CBOEIO CTPYKTYPOIO Ta OpraHisauieio;

e 3abesneuye cTaHgapTM3OBaHy 6a3y ANns Po3pOOKK YHIBEPCUTETCbKUX KYPCIiB i NNaHiB y BignoBigHOCTI oo

npodecinHux noTpeb cTyfeHTiB Ta oUiKyBaHb CyCnisbCTBa;

e crnpuse MOBINbHOCTI CTYAeHTIB Ta IXHiM KOHKYPEHTHO3AATHOCTI Ha PUHKY NpaLi;

*  3a0XOYYE [0 HABYAHHS BNPOAOBXK YCbOrO XXUTTS Ta ;O CAMOCTIMHOCTI Yy BUBYEHHI MOB;

*  NOCWNIOE NPUBABIIMBICTb Ta KOHKYPEHTHO3AATHICTb BULLLOT OCBITU B YKpPaiHi LINAXOM HaflaHHS NPO30poi Ta FHYUYKOoT

CUCTEMMU BUKNIAJ@aHHS / BUBUEHHS MOB.

Mporpama AMIC € 3aranbHOIO 3a XapaKTepPoOM i MO>Ke BUKOPHUCTOBYBATHUCS A5 LiNOT HU3KK cnewjianbHocTed i
3MicT BinbMpaBCca Ha OCHOBI aHaNi3y HaLiOHA/IbHUX Ta Mi>KHAPOAHUX HaBYa/IbHUX CTaHAAPTIB, NPodeCiMHUX BUMOT Ta
notpeb crygentie. Mporpama Mae npakTWyHe CNPSAMYBaHHSA, BUCYBAKOHYW MPONO3ULIIO WOAO HabyTTs CTyaeHTamu
npodreciiHoi Ta pyHKLiOHaNbHOI KOMYHIKaTUBHOI KOMMETEHLii Y KOPUCTYBaHHI aHTNiMCbKOO MoBoto. Lie 3aiicHIoeTbeS
LUNSIXOM iHTerpauii MOBIEHHEBMX YMiHb T2 MOBHMX 3HaHb B paMKax TEMaTUYHOrO | CUTYaTMBHOIO KOHTEKCTY BiANOBILHO
[l0 aKafieMiuHoT Ta npodbecitHoi cdhep cTyaeHTa. Taki 3aranbHi cdrepu i cuTyalii, Lo Nos’a3aHi 3 poboToo, BU3HAYAIOTb
Pi3Hi TUNK MOBHOI NOBEAHKH.

Llini nporpamu AMIIC cnyskaTb pecypcoM At po3pobHUKIB HaBYa/ibHWUX MIaHIB, aBTOPIB HaBYa/lbHUX MaTepianis
Ta ek3ameHaropis. Llini 3aranbHoro xapakrtepy KOHKpeTU30BaHO A4S pPiBHIB BonogiHHsA moeoto (PBM) B1, B2 ta C1.
BoHu € cymicHUMM 3 UinsiMM, SiKi BUKNaaeHi B 3araibHoeBponencbknx PekomeHgauisix 3 MoBHoi ocBiTh (3EP), Ta 3
UiNAMK, WO BU3HAueHi B YKpaiHCbKMX KBanidhikauiiHux ctaHgapTtax. Mepl Hixk po3pobnstu cBoi BNacHi HaByanbHi
nnanu AMIC ta HaBuanbHi MaTepianu, okpemi BH3, hakynbTeTv i Kadeapyr NOBUHHI NPOBECTH peTesIbHWI aHasi3 noTpeb.
OuiHKa KiHUeBMX pe3ynbTaTiB HaBYaHHS MOBMHHA BasyBaTUCA Ha LiNsX, BU3HaueHux nporpamoto AMIC, nicns ix
ajanTauii O KOHKPETHUX akafeMiyHWX Ta NpodecitHUX YMOB BULLOro HaByanbHoro 3aknagy (BH3), dakynbrerty,
KaeapH 3 METOIO 33J0BOJIEHHS KOHKPETHUX NOTPed CBOIX CTYAEHTIB.

Mporpama AMIC fno3ssonse po3pobnatv HaByasbHI MOAYI, WO BiANOBIAATUMYTb BUMOraM HaLiOHaIbHOT KpeaUTHO-
MOAY/IbHOT CUCTEMM, AIKY BY10 3aNPOBAPKEHO Y BULLLIM OCBITI SIK NepelyMOBY /15 NpUEAHaHHA YKpainu 1o BonoHcbkoro
npouecy.’

CamoocBiTa BBaXKa€TbCs HEBII’EMHOIO YACTUHOIO YCix HaBuanbHUX Kypcis AMIC, i it npuainsetbcs ocobnvea yeara
y nporpami AMIC.

! Ive. poKkymeHTH, nos’a3aHi 3 bonoHcbkuM npouecom 3a agpecoto: http: / /www.bologna-bergen2005.no
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Mporpama AMIC Hagae BUKNagadam iHCTPYMEHTH A1 PO3POOKM 3MICTOBUX LECKPUNTOPIB, SIKi CNY>KUTUMYTb
HaAiMHUM KpUTEPIEM OLiHKM. [lecKpUnTOpU MOXXYTb TaKOX BUKOPWUCTOBYBATUCS IK OCHOBA ANs po3pobku MosHoro
noptdpens ans NpoeciMHOro CninkyBaHHs, IKUM € IHCTPYMEHTOM [JOKYMEHTa/IbHOro ODOPMJIEHHS Ta OLiHKM

iHOMBIZYaNbHUX MOBJIEHHEBUX YMiHb CTYLEHTIB.



English for Specific Purposes (ESP)

Executive Summary

The overall aim of the National ESP Curriculum is to develop students’ professional language competences, en-
abling them to function effectively in culturally diverse academic and professional environments.

The ESP Curriculum document is targeted at:

* educational administrators, as it establishes national standards in language teaching /learning in Ukraine con-
sistent with international standards

* university teachers, as it provides a useful resource and practical recommendations for syllabus /course de-
sign and development

* materials designers, as it is a basis for ESP materials development

* test writers/assessors, as it provides guidance for assessment and a clear description of language profi-
ciency related to professional qualifications recognisable and usable within Ukraine and Europe

* students, as it contains recommendations for self-study organisation and self-assessment.

The development of the new ESP Curriculum is in line with the radical changes being introduced in Ukrainian higher
education which have been triggered by the process of the country’s integration into the European Higher Education
Area. Based on the principles of internationalism, plurilingualism, democracy, equality, and innovation, the Curricu-
lum:

* establishes national parameters for ESP teaching and learning consistent with internationally recognised stan-

dards (CEF 2001)

* is multidimensional and modular in design and organisation

e provides a standardised basis for university course and syllabus design, relevant to the professional needs of

the students, and to societal expectations

e facilitates learner mobility and competitiveness in the job market

* encourages life-long learning and learner autonomy

* enhances the appeal and competitiveness of Ukrainian higher education through a transparent and flexible

system of language teaching/learning.

The ESP Curriculum is generic by nature and transferable to a variety of specialisms. Its content has been selected
on the basis of an analysis of national and international education standards, professional requirements and stu-
dents’ needs. The Curriculum subscribes to the practical aim of proposing that students acquire professional and
functional communicative competence in English. It does this by integrating language skills and knowledge within a
situational and thematic context relevant to their academic and professional areas. These generic job-related areas
and situations determine different types of language behaviour.

The objectives of the Curriculum serve as a resource for syllabus designers, materials writers and assessors. The
generic objectives are specified for language proficiency levels B1, B2 and C1. These objectives are compatible with
those of the Common European Framework of Reference and those determined by Ukrainian Education Qualification
Standards. Before designing their own ESP syllabuses and teaching /learning materials, individual universities, facul-
ties and departments should carry out a thorough needs analysis. Assessment learning outcomes should be based on
the specified Curriculum objectives, after they have been adapted to the specific academic and/or professional
environments in the university /faculty /department which meet its own students’ specific needs.

The ESP Curriculum allows the design of syllabus modules to meet the requirements of the Modular Credit Trans-
fer System (MCTS) of National Higher Education introduced as a prerequisite for Ukraine’s full participation in the

Bologna process.?

Self-study is considered to be an integral part of all ESP courses and is given special attention in the Curriculum.

2 For Bologna Process related documents see http: / /www.bologna-bergen2005.no
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The ESP Curriculum provides university teachers with instruments to develop meaningful descriptors which will
serve as reliable criteria for assessment. Descriptors can also be used as a basis for developing a Language Portfolio
for Professional Communication which is a tool for documenting and assessing students’ individual language skills.
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1 HeobxigHicTb po3po6ku THNoBOT nporpamu AMIC gns BUWKMX HABYANbHUX
3aknapgis

Lito nporpamy 6yno po3pobneHo 3a norofyeHHAM 3 MiHicTepcTBOM OCBITH | HaykW YKpaiHu:

° Yy BIZANOBIZb Ha PO3BUTOK Mi>KHAPOLHUX NOAIN;

* [/ 3a40BOJIEHHS MOBHUX NoTpeb cTyaeHTie BH3 pisHux cneuianbHocTekn;

* [/15 HaflaHHA BUKagadaMm i CTyeHTaM MOBHUX eTaJIOHIB Y BiAMNOBIAHOCTI 3 PiBHSIMM, LLO BU3HadeHi y 3€EP;

e nna3abesneyeHHs HopMaTUBHOT 6a3un y po3pobLi HaBUaNbHUX KYPCIB Ta NaHiB BUKaaadamMu aHr inCbKoT MOBH

Ha paKkysibTeTcbkoMy pieHi y BH3 Ykpaitu.

PoswupeHHs EBponu npueeno ao pagukanbHux 3miH y cdpepi ocsith. CteopeHHs po 2010 poky Esponeicbkoro
npocTopy BuLoi ocsith (Bonoxbs, 1999 pik) BUcyBae cknagHi 3aBaaHHs WoA0 36inblieHHs MOBINbHOCTI CTYAEHTIB,
Binbw eheKTUBHOrO MiXXKHAPOAHOrO CMifIKyBaHHS, NIErworo AocTyny Ao iHgopmauii Ta 6inbw rnMbokoro
B32EMOPO3YMiHHS.

Mporpama AMIMC Hapfae CTyfeHTaM MO>KJ/IMBICTb PO3BMBATH MOBHY KOMMETEHLO | cTpaTterii, ki iM HeobXigHi ans
eheKTUBHOI yuacTi B NpOLEeCi HAaBYAHHS i B TUX CUTYaLisX NPOPeCiMHOro CMifIKyBaHHS, B SIKUX BOHW MOXKYTb ONUHUTHCS. B
pe3ybTarTi BBEAEHHS HOBUX KYPCiB HaBUYaHHSA nigHiMaeTbes PBM cTyfeHTiB, WO, y CBOIO Uepry, CpUsE NiaBULLLEHHIO iXHBOT
MOBI/IbHOCTI Ta KOHKYPEHTHO3AATHOCTI Ha PUHKY npaLyji.

Mporpama AMIC € rHy4KMM QOKYMEHTOM, WO MIiCTUTb B COBi LiNy HW3KY 3arajibHUX PUC, SKi JO3BONSIOTb
BUKNafauyaM-NpaKTUKaM aganTysaTtu HaeyasbHi nnaHu AMIC fo pisHOMaHITHUX NoTpeb CTyneHTIiB Ta BUK/afauiB. Ti
MO>KHa 3aCTOCOBYBATH 3a YMOBM BHECEHHS HEODOXiAHUX KOPEKTUB Yy KOHKPETHWUX CUTyaLisiX, BiANoBigHO A0 noTped
BH3 i ctypeHTiB. Takum umHom [porpama € BiIKpUTOIO A5 NOAAbLLOMO PO3BHUTKY Ta MOJIIMNLIEHHS MO Mipi HAKOMUYEHHS
Joceify il 3acToCyBaHHS.

2 PisHi BonoaiHHA aHrnicbKol0 MOBOIO Ans noTpeb cneuianizauii
Mporpama AMIC spaxosye PBM y Tomy Burnsagi, 8 skomy sBoHu 6ynu koHkpeTusosaHi y 3EP (2001):

Puc. 1. 3aranbHi piBHi BonogiHHa moBoio (3EP, 2001)

A1 — [HTpoaykTuBHUIA (“BigKpUTTS”)

EnemeHTapHuin kopuctyBad
A2 — CepegHin (“BMXMBaAHHSA”

B1 — PybixHui

HesanexHui kopuctysay
B2 — MpocyHyTni

C1 — ABTOHOMHUIM

[ocBigyeHnin kopncTysay
C2 — KomneTeHTHUR

BeeneHHs UMX piBHIB B YKpAIHCbKY NPaKTWKY BUKAadaHHa W BuBYeHHS AMIC mae nigHATH SIKiCTb BUBUYEHHS Ta
BMKJ/IaaHHS MOB, a TaKOX 3p06UTH ouiHioBaHHs PBM npo3opuM i Tak1M, LLO BU3HAETHCS Y LUIMPOKOMY EBPONENCHKOMY
dopmari.

BctynHi piBHi. BignosigHo no LepskasHoro ctaHaapTy 6a3oBoi Ta noBHOI cepeaHboi ocsiTh Big 2004 poky,
PBM BunyckHuKiB WKin Mae BignosigaTtu pisHio B1+. TakuM uMHOM OUiKy€ETbCA, WO BCTYMHUM PiBEHb abiTypiEHTIB
BH3 mae 6yT1 He HUxKumM pieHs B1+. Ockinbku uei ctangapt 6yno seegeHo nuwe y ciudi 2004 poky, To MU BUXOOUMO
3 TOro, Wo Mae 6yTv nepexifHui nepiod, nepuw Hix piseHb B1+ 6yne nocsarHyTMM GinbluicTio BUNYCKHUKIB WKIN B
YkpaiHi.
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Puc. 2. HeobxigHa KinbKictb aygutopHux roguH (1 roguHa = 60 xBunuH)

LinboBun piBeHb
A2 B1 B2 C1
BcTtynHuin piBeHb
A1 200 roguH 400 roguH 600 roguH 850 roguH
A2 . 200 roguH 400 roguH 650 roguH
B1 . . 200 roguH 450 roguH
B2 . . . 250 roguH

Axwo PBM BctynHukie no BH3 € Huxkuum pisHa B1+ (Hanp., A2 — EnemMeHTapHWi KOPUCTYBau) 3 Pi3HUX NPHUYKH
(Hanp., BUBYa/H iHLLY iIHO3eMHY MOBY Y WKoNi), To BH3 noBuHHI nponoHysatk chakynbTaTueHi (Nigrotosyi abo iHTeHCUBHI)
MOBHi KypcH, 3 TUM o6 nigHaTti PBM ceoix ctyneHTie A2 fo pisHsa B 1+, nepLu Hixk BOHU NOYHYTb BUBUATH OOOB’A3KOBHH
kypc AMIC. Y takomy BunagKy notpibHo 6yae BuainaTi 6inblue ayauToOpHUX rofuH, A5 TOrO Wo6 3anoBHUTH BinbLui
nporasuHK y BUBYEHHI /BUKNaaaHHI MoBH (gue. Puc. 2).

BuxigHi piBHi. BusHauatoum LinboBuii piBeHb BUNYCKHUKIB YKpaiHCcbkux BH3, HeobxigHo 6paTh oo yBaru icHytoui
BuMoru wopno PBM B akagemiuHoMy i npodeciiHOMY cepefioBULIAX Y CBITOBMX MacliTabax, siki BUMIpIOOTbCS
MiXKHapOHO BU3HAHUMW MOBHUMH iCIUTaAMM.

Puc. 3. MixxHapogHo npuitHatHi PBM gna pisHux cneyianbHocrteit®

Cneuianizauii Marictepcbki Kypcu BakanaBpchbKi Kypcu
BumaratoTb cknagHoi| BumaratoTb MeHL BumaratwTb cknagHoi| BumaratoTb MeHLw
MOBHOI NoBeiHKK, cknagHoi MOBHOI MOBHOT NOBeAiHKM, cknagHoi MOBHOI
Hanp., MeguuuHa, noeeAiHku, Hanp., Hanp., [HxeHepHi noeeAiHku, Hanp.,
MpaBo, bisHec, TexHonorisa, MaTe- Hayku, MpuknagHi TBapUHHULTBO,
>KypHanicTtuka MaTUYHi HayKu, HayKu Fpomapcbke xapuy-
Aiana3oHu CinbCcbke rocmno- BaHHs
IELTS (pIBHI) AapcTBo
7.5+ (C2) MPUAHATHWI MPUAHATHWI MPUAHATHWI MPUAHATHWI
7.0 (C1 ImoBipHO . . - . . .
(C1) NDUAHSITHUIA MpuAHATHUIA MpuAHATHURA MpuAHATHUIA
6.5 (B2+ MoTpebye BUBYEHHS IMoBipHO . . o .
( ) e NPUAHATHMIA MpuAHATHURA MpuAHATHUIA
6.0 (B2 MoTpebye BuBYeHHS | [NoTpebye BUBYEHHS ImoBipHO o .
(B2) MOBM MOBM NPUAHATHUN MpUiAHATHIA
5.5 (B2) MoTpebye BuBYeHHS | NoTpebye BUBYEHHS | MoTpebye BUBYEHHS IMmoBipHO
MOBU MOBM MOBU NPURHATHUI

MirkHapofiHa cucTeMa TecTyBaHHs aHrnincbkoi MoBH (IELTS) poapobieHa ans ouiHioBaHHA MOBHUX YMiHb KaHAMATIB,
SKUM HEeOOXiAHO HABYATHUCS UM NMPaLIOBATH Y CEPEAOBMLLI, Aie aHriNCbKa € MOBOIO crifikyBaHHs. [ELTS BusHaeTbea y
BCbOMY CBITi, OCKi/IbKW BijoBGpakae, 3a ONOMOrol0 yHiBepcanbHOro Habopy fiana3oHis, BAMOrM peasibHOro CBiTy
wogno PBM, ski BucyBatoTbCsl Ha CBiTOBOMY pUHKY Npaui. Pekomengauii 3 IELTS wopo npuiHaTHHX PBM BkasytoTb Ha
icCHyBaHHA creljanbHOCTEN, AKi BUMaraloTb 6i/ibll UM MeHW cKnafaHoi noeefiHku (aue. Puc. 3). Tak, Hanpuknag, Taki
npodeciiHi ranysi ak npaeso, ypHasnicTuka, 6i3Hec i TypuM3M BuMaratoTb Binbw Bucokoro PBM gna edektusHoro
NpodeciMHOro CrifIKyBaHHS, HixXK, CKaXKiMO, TEXHOJIOTiSl, CYTO NPUPOAHWUI HayKH, Ci/IbCbKe rOCNOfaPCTBO Ta iHXKEeHepHi
HayKu. Lla pi3HMLA NOACHIOETbCSA TUM, LWLO CMOYaTKy Ha3BaHi neplmMmu npodecii nepeabayatoTb Binbll iHTEHCHUBHY

¥ ApantosaHo 3 IELTS (2003 p.) /loci6Hux 3 IELTS [onnaiH]. Po3amiweHo 3a agpecoto: http://www.ielts.org/library /
handbook_2003.pdf. Otpumatro goctyn 15 kBitHa 2004 poky.



National Curriculum for Universities

KOMYHIKaTUBHY AisiIbHICTb, HIXK Ti, LLLO Ha3BaHi ocTaHHiMK. 3BicHo, PBM nigguLLyeTbecs no Mipi npodeciMHoro 3poctaHHs
0cobM, OCKIiNbKK 3pocTaloua CKNafHICTb 3[iNCHIOBAHUX NPOMECIMHUX (PYHKLiW BUMarae 6ifnbll BUCOKOro PiBHS
KOMYHiKaTUBHOT KoMneTeHii. Tak, Hanpukaam, SKLo 6akanasp NPUKNAAHWUX HAYK MOXKE BUKOHYBaTH CBOT NpodeciiHi
yHKuiT, Matoun PBM B2 (HezanexxHuit kopucTyBau), TO MaricTpy NpuKIagHWX HayK, MOXIUBO, 3Ha0OUTbCS piBEHb
C1 (JocsigueHui kopucTyBau).

MporanuHu y BUBYEHHI /nigrorosui. PBM nozeonsioTs BUKNagayam BU3HadaTH NporaavH Y BUBYEHHI /NiLroToBL
(To6TO pi3HMLIO MiX NoyaTKoBKM Ta LinbosuM PBM cTyaeHTiB, siki BUBUAIOTb KOHKPETHUI KypC), WO BigobparkaeTbes
B TEPMiHaX MiXHapOAHO BU3HAHOI LKA MOBHWUX LOCSTHEHb.

Br3HaueHHs nporasivH y BUBYEHHI /NiArOTOBL Ma€ fy>Ke BaXK/IMBE 3HAYEHHS /151 OKPECSIEHHS 3MICTY W TPUBAIOCTI
kypcy AMIIC. Lle € LuiHHUM OpieHTMPOM sIK AN8 BUKNajaua, Tak i LS CTyleHTa, TOMY Lo A0MNOMarae BCTaHOBUTH, LLLO €
BarkaHWM y [aHOMy KypCi i YOro peasibHO MOXKHA JOCArTH. YCBIJOM/IEHHS TaKOl NPOrajsMH1 € TAKOX HaA3BUYAMHO
Ba’K/IMBUM UMHHUKOM AJ/1s1 KepiBHuuTBa BH3, TOMY W10 came BOHO BUpiLLyE, CKiNlbKK rofuH Mae ByTH BUAiINEHO Ha KypC
AMIIC (gue. Puc. 2 i TnaBy 7). BusHaHHSI nporaiuHu y BUBUYEHHI /NiAroTOBLi CTBOPIOE NiAFPYHTSA 4N NOCHIEHHS
BignosiganbHocTi sk Buknagadie AMIC, tak i ctygenTis (Ennic ta [>koHcoH, 1966 pik).

YcBiiOMNEHHS CTYAEHTOM CBOIO BCTYMHOTO i Li/IbOBOrO PiBHIB (@ TAKOX CYyNyTHbOro YMC/a HaBYaSIbHUX FOAWH, SiKi
HeobxigHo BuainuTH Ha kypc AMIC) no3sonse, TakMM YMHOM, PO3POOUTU BiANOBIAHWM HABUANBHUI NAaH ANs
nocarHeHHs uinen nporpamu AMIC Ta gocarHeHHs cTyeHToM GaXkaHWX pe3yibTaris.

PBM pns 6akanaspis. Ockinbku YkpaiHa 3asBuia npo CBiM HaMip CTaTW piBHOMPABHWM NapTHEPOM B pamKax
BonoHcbkoro npouecy, To ouiKyeTbes, Wo ykpaiHcbki BH3 6yayTb 3ailcHioBaTH HaBUanbHUIA NpoLec BiANOBIAHO [0
€BPOMNEMCbKUX CTaHAApTIB BOJMIOAIHHA MoBOlo. BpaxoByioun pesynbTaTv HauioHasbHOI pedopMU BUKNALAHHS
aHrNiMCbKOI MOBM Y 3arajlbHOOCBITHIX LUKOMax Ta Bepyuu [0 yBaru Mi>kKHapoAHy NPaKTUKY MOBHOT ocBiTW y BH3,
nporpama AMIC koHcTaTye, Wo MiHiManbHO npuitHaTHWI PBM nna 6akanaepa € B2 (HesanexxHui kopucTysau).

“Kputepii” ans uboro pieHs Tunosoi nporpamu AMIC 6asytotbes Ha:

* [ecKpunTopax, 3anponoHoBaHUX 3arasbHoEBponencbkMMK PekomeHgauiamu 3 moeHoi ocgiti (2001 p.);

* BMMOrax OCBiTHbO-KBanipikaLiiHWxX xapakTepuctuk (OKX) BunyckHukiB, 3aTBepaykeHnx MiHicTepcTBOM OCBITH
i Hayku YKpainu;

*  KOHKPETHWMX MOCafoBMUX IHCTPYKUIAX, WO po3pobrieHi Ta 3aTBepXKeHi NiANpPUEMCTBAMU, OpraHizalisamu,
iHCTUTYyTamu;

* pesysbTaTax JONPOEKTHOro aocnigkeHHs BuknaganHs AMIMC (2004 p.) Ta onuTyBaHHS dhaxiBLiB, BUKNA[AYIB i
ctypeHTie BH3.

Buxignuin PBM B2 nna 6akanaspis cnif ouiHIOBATH Nif, 4ac BUMYCKHOrO KBaniikaLiMHOro icnuTy B KiHLi Kypcy.
MoBHY KOMMETEHLLit0 BUMYCKHUKIB C/lifi NepeBipsATH BiANOBIAHO 10 CTaHAAPTIB JOCATHEHb, CKNafeHux Ha 6asi ManyzeBnx
CTaHAapPTIB BULLOT OCBITH 3 MOCUNIAHHAMMU Ha geckpuntopu pisHa B2 3€EP (2001 p.).

[ns oTpuMaHHs cTyneHs Gakanaspa, pa3oM 3 ycCiMa iHWKUMK NPOdECIHUMU BMIHHAMM, CTYAEHT NOBUHEH BYTH
34aTHUM edPEKTUBHO CMiJIKYBATUCS aHMIMCbKOIO MOBOIO Y NPOMECIHHOMY cepefoBHLLi, Wwob:

e 0b6roeopioBaTW HaBuasibHi Ta NOB’A3aHi 3i cneuianisauiclo NUTaHHA, A8 TOro Wo6 AOCArTU NOPO3YMIHHA 3i

CMNiBPO3MOBHHUKOM;

* roTyBaTW Ny6niuHi BUCTYNU 3 HU3KU BEJIMKOI KifIbKOCTi rany3eBux NuTaHb, 3aCTOCOBYIOUM BifnoBiaHi 3acobu
BepbanbHOT KOMyHiKauil Ta afieKBaTHi popMU BefieHHa AMUCKYCIH | nebaris;

* 3HaxOAWTU HOBY TEKCTOBY, rpadiuHy, aymio Ta Bifeo iHopmaLito, WO MiCTUTbCS B @HFJTIOMOBHUX rasly3eBuX
MaTtepianax (sK y ApyKOBaHOMY, TaK i B €1lEKTPOHHOMY BUI/ISfi), KOPUCTYIOUUCH BiAMNOBIAHWMU NOLLYKOBUMHU
MeToLaMH i TepMiHOMOTiElO;

* aHanisysaTW aHIJIOMOBHI [myKepena iHpopMauii A5 OTPUMAHHS AaHHWX, WO € HEOBXIOHUMU [/ BUKOHAHHS
npodeciMHUX 3aBAaHb Ta NPUHUHATTS NPOMECIMHKX PilLEHb;

* nucaTu NPOECiHHI TEKCTH | AOKYMEHTH aHTTINCbKOIO MOBOIO 3 HU3KH rasly3eBUX NUTaHb;

® MucaTtu LiNoBi Ta NpodeciiHi NUCTU, LEMOHCTPYIOUU MiXKKY/IbTYpPHE PO3YMiHHS Ta nonepepHi 3HaHHA Y
KOHKPETHOMY NPOECiMHOMY KOHTEKCTI;

° nepekfiafaTh aHTTIOMOBHI NPOECIMHI TEKCTi Ha PifHY MOBY, KOPUCTYIOYMCb ABOMOBHWUMU TEPMIHOIOTIYHUMM
C/IOBHUKAMM, €/IEKTPOHHUMU C/IOBHMKaMU Ta NPorpaMHuM 3abesnedeHHsaM nepeKiafanbKoro CnpsiMyBaHHs.
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PBM ans maricrpis. Mam’ataioun npo npodpeciviHi notpebu cTyeHTiB MaricTpaTtypw B ykpaiHcbknux BH3 Ta sBumoru
pvHKyY npali, nporpama AMIC susHag, wo PBM B2+ moske 6yTv focTaTHIM A1 cnewjianbHOCTeH, SiKi BUMaratoTb MeHLL
CKNafiHOI NOBeJiHKK TOAi SK cnewianbHOCTEN 3 Binbl CKNAAHOK MOBHOIO MOBEJIHKOIO MOXYTb BUMaratu pisHsa C1.
OcKinbKu BCTYMHWUM piBeHb CTyeHTIB MaricTpaTypu gopisHioe B2 (HesanexxHui kopucTysau), To BiH 3abe3neyye iXHIo
He3asIeXKHy KOMYHIKaTMBHY KOMMETEHLt0, 415 TOrO W06 BOHU MOT/IM e(DEKTUBHO (PYHKLIOHYBATH B aKaLeMiuHOMY Ta
npodpecinHoMy cepefoBHLLi.

BopHouac yHiBEpCUTETH MOXYTb Ha BNacHWM po3cyf Aasli PO3BMBATHU Y CTY[EHTIB MaricTpaTtypy KOMMeTeHLilo 3
iHO3EMHOI MOBH, LLLO Ma€ CBOIO CreLudiKy 3 TOUKHK 30pY iXHbOI crnewianisauii. Takui piBeHb NpodeciMHOT OCBITU BEIMKOIO
Mipoto IHTErpy€e MOBHi BMiHHS 3i 3MiCTOM KOHKPETHOI cneliani3alii, o Mo)KHa peani3yBaTH LUASIXOM KONEKTUBHOIO
BUKJ/IaJaHHA BUK/a4adaMu MOBM Ta BUKNaAauyaMy DaxoBUX OUCLMIIIH crieuiaibHO po3poBaeHUX YHIBEPCUTETCbKUX
KypciB (auB. [naBa 7).

B ymoBax nocTifHOro 3poctaHHs MiXHapoAHO! akafeMiuHol MobinbHOCTI 3a cnpusiHHa BonoHcbkoro npouecy
LinboBuiH pieHb C1 cTyeHTiB MaricTpaTypH BigKpHUBa€E MOXKJIMBOCTI AN YKPATHCbKUX YHIBEPCUTETIB NPUEQHATHUCS A0
€BPOMNENCbKOro NPOCTOPY BULLOT OCBITH Y IKOCTI PIBHONPABHMX Ta MiLLHUX NapTHepPIB, a TaKoXK 3abe3neunTH Takui cTaH
cnpae, KoM yHiBepcuTeTH B YKpaiHi 3MOXKyTb i Hafani pO3BUBATUCS SIK MiXKHAPOLHI OCBITHI LIEHTPH.

3 MpuHuunu nporpamu AMIC

Mporpama AMIIC sk neparoriyHuMi Ta opraHisauiHUK iIHCTPYMEHT BPAxOBYE CyyacHi TEHAEHLiT y BUBUEHHI Ta
BUKJ/IaaHHi MOB i Ga3yeTbca Ha TaKUX NPUHLMMNAX:

IHTepHaUioHani3M Ta NAOPUNIHTBI3M

B ymoBax MixkHapogHoi opieHTaLii nporpaMa nigTpUMye KOHLENLiIO €BPONENCbKOro rpomMmaasHcTea. BoHa cTeo-
PIOE CTYAEHTaM HadiMHUK cDyHAAMEHT A/ HAaBYAHHS | BiKPUBaAE nNepes HUMK MiXKHapoAHI NpodeciMHi MOXKIUBOCTI.

MntopuniHreanbHUM NigXih NigKpecntoe Ton gakT, Wo iHAUBIAYabHUIA MOBHWIM [OCBIL, PO3LUMPIOETLCSA Bif, PigHOT
MOBW 0O MOB iHWWX HapogiB. YueHb PO3BUMBAE KOMYHIKATUBHY KOMMETEHLiI0 HA OCHOBI YCiX 3HaHb Ta AOCBiAY
KOPUCTYBaHHSA Pi3HUMKU MOBaMH, & CaMi MOBM Y LIbOMY MPOLEC € B3AEMHO NOB’A3aHMMM i B3aEMOLIIOTb MixK coboto.

JeMokparia Ta piBHi npaBa

Yci MOBM i KynibTypH € piBHONpasHWMK. YKoaHa MOBa UM KynbTypa He NOBUHHA 3a3HaBaTH By b-AKOT AMCKPHUMIHaLLT.
HauioHanbHa Mporpama AMIIC opieHTYETbCS HA BUXOBaAHHS iHTEPECY 4O Ky/AbTyp HallMX €BPOMNEMCbKUX CYCihiB,
PO3BHUTOK LEMOKPATUYHOrO CYCMniNbCTBa, (DOPMYBAHHA BiAKPHUTOCTI, TONEPAHTHOCTI M noBaru Ao “HecxoxocTi” ¢
BiAMiHHOCTEN.

Y 6inbw Wrpokomy eeponeicbkoMy KoHTeKcTi nporpama AMIC cnpsmMoBaHa He NMLe Ha PO3BUTOK NparMaTuyHOi
KOMMeTeHLji, ane i BpaxoBye COLIOKYNbTYPHUI acneKT CRisIbHOTH, B KiK By1yTb >KUTH 1 NpaLtoBaTH CTyAeHTU — MalbyTHI
axisLi.

Mporpama AMIIC cTBOptOE OCHOBY, Ha AKik BH3 YkpaiHu MOXKyTb opraHisyBaTu siKicHe BUBYEHHS Ta BUKNALAHHS
MOB | TaKUM YUHOM CTBOPHTH CBOTM CTYAEHTaM MOXX/IMBOCTI /151 3aLOBOJIEHHS] KOHKPETHUX KOMYHIKaTUBHUX NOTPED,
HeobXifHUX y TXHiN npodecii.

HoBusHa

HosuaHa nporpamu AMIC 3ymoBieHa HoBaTopcbkuM xapakTepom 3EP, 3 skux BoHa Bepe cBiit nouatok. Mporpama
6a3yeTbCs Ha nonepeaHixX 4OCATHEHHSX, & TAKOX BPAXOBYE Ti HEAOJIIKH, LLLO iICHYBa/IW Y NPAKTHLi BUKNAAaHHS Ta BUBYEHHS
aHrNTIMCbKOT MOBM SIK IHO3EMHOI Ta aHrIMCbKOT MOBU AN NPOPeCiMHOro cnifkyBaHHs. BoHa 3opieHTOBaHa sK Ha
CTYAEHTa, TaK i Ha NPOLEC HaBYaHHSA | 6A3yETbCS Ha CyYaCHWUX AUAAKTUUHUX NPUHLMNAX BUKNALAHHS | BUBUEHHS MOB Y
BH3:

*  CNpHAIOYM YCBIJOMIEHHIO MOBHUX MiXKKY/IbTYPHUX OCOBIMBOCTEN Ta PO3BUTKY HaBUa/IbHOT KOMMETeHL;ii;

* 30CepenyKyrouu yBary Ha po3yMiHHi, COLLIOKY/IbTYPHOMY 3MiCTi, TEKCTOBOMY XapaKTepi KOMYyHiKaLii Ta MeToaax

BMK/IQ[i@aHHS | BUBUEHHS, SIKi aKTUBI3YIOTb iHTEPEC CTYLEHTIB.
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Migxig no BuknagaHHs i BuedeHHs AMIMC nepenbavace iHTerpoBaHUi PO3BUTOK MOBIEHHEBHUX YMiHb, A/ TOrO W06
NiBULLLMTH Pe3Y/IbTaTUBHICTb POBOTH CTYAEHTIB LUISXOM YUaCTi y pi3HOMaHITHUX BACOKOMOTHUBYIOUMX BUAAX [isNIbHOCTI,
LLLO BKJIIOYAIOTb KOMYHIKaTHUBHI 3aBAAHHS.

Takui nipxif € eKNeKTUYHUM, a He florMaTUYHKM. [1poTe cniflbHUM eNeMEHTOM 3aBX W € KOMYHIKaTHBHa MeTOAMKa
(Brumfit and Johnson 1985, Johnson and Morrow 1984, Littlewood 1981). OgHak BMK/apgadi 3ao0xouyoTbcs A0
3aCTOCyBaHHA Oyab-KMX METOAIB i TEXHOONIH, SIKi BOHM BBAXKAIOTb JOLIIBHUMH U e(DEKTUBHUMU AN AOCATHEHHS
Lifier BUKNaaaHHa / BUBYEHHS.

MNporpama € cMHepPreTMYHUM LOKYMEHTOM, L0 OXOMJIIOE HaMKpaLLi PUCK MiDKHAPOAHOI M HalioHasbHOI Teopil i
NPaKTUKK BUKNaAaHHs Ta BUBYEHHS MOB. BoHa Mae 3abe3neunty:

o npo3opicTb i FHYUYKiCTb

Lle nokyMeHT, BUKNafieHWH MOBOIO, L0 MaE NO3WTUBHUM TOH, 3PYYHUIM Y KOPUCTYBaHHI i HEOrMaTUYHHUK 3a
xapakTtepoM. [Mporpama AMIC MicTuTb uiTkui onuc PBM, siki € TMNOBMMM ANis pi3HKX cnelianbHOCTEN, 1o pobuTh ii
BMi3HABAHOIO Ta 3PO3YMIJIOI0 K Y Mexkax YKpaiHH, Tak i Bciei EBponu.

o BapiaTUBHICTb

Mporpama AMIC BpaxoBye po3MaiTTa noTped CTyAEHTIB BiANOBIAHO A0 IXHiX Lised HABYAHHS | KOHTEKCTIB, a TAKOX
nonepeaHboro Joceiny (TobTo 3aknagae HafivHWi PyHAAMEHT A1 PO3POOKH HANEXKHHX | HiTKO AUdepeHLiHoBaHUX
HaB4yanbHuUx nnaHie AMIMC pgns cTyneHTiB pisHUX cnewianbHOCTEN).

BoHa 3abesneuye B3aeMHe BW3HaHHSA YCiX HaBYaNbHUX MIAHIB Ta Y3rOAXKEHICTb MiX Pi3HUMMW HaBYaIbHUMMK
3aKk/lafaMu, CEKTOPaMM, perioHamu Ta KpaiHamH.

Mporpama BpaxoBye yBecb CMeKTP MOBHOI i Mi>XKKY/IbTYPHOT KOMMeTeHLii Ta BigNOBiAHOro LOCBiAY CTyAeHTa
HE3aNeXHO BiJ] TOro, UM Liboro Baanocs HabyTH B pamMmKax odiLliHOT CUCTEMU OCBITH, UM No3a ii Mexkamu. Liel nokymeHT
[O3BO/ISIE CTBOPIOBATH HaBYasibHi MNaHK Pi3HUX PIBHIB CKNALHOCTI.

o iHTerpauito

Mporpama AMIIC pocsrae iHTerpauii y ABOX acneKkTax: BUBYUEHHI MOBM Ta 3MiCTi HaBUYaHHS.

Mporpama 3MilLye akueHT 3i 3HaHHS MOBM SIKk HABOPY OKPEMUX E/IEMEHTIB HA MOHSATTS NPO MOBY $IK IHTErPOBaHY
cucTeMy YMiHb | 3HaHb. Taka Touka 30py Bigobpaskae 3MiHy B nefaroriyHin inocodii, e HaBYaHHS MOBU PO3TNIAAAETHCS
AK [MBEPCHIKaLis MOBHOT OCBITU. BUBUEHHS MOBM, TAKWM YUUHOM, PO3TIAAAETLCS K HAOYTTA 3HAHb Ta IHTErPOBaHKUX
MOBJ/IEHHEBUX YMiHb Yy X B3aEMOLIT, IK LLbOro BUMararoTb »KuTTeBi cutyauii (3EP, 2001 p.).

Mporpama AMIC crpsmoBaHa Ha PO3BHUTOK iHTEMPOBaHKWX MOBJIEHHEBMX YMiHb | pO3paxoBaHa Ha Te, Lo BoHa by e
sIkomMora Kpallle y3rogykeHa 3 Lji/iiMU i 3MiCTOM crneLjiafibHOCTeN CTyfeHTiB. HaBuaHHS MakpoyMiHb Mae CeHc fuLle
TOAi, KONW Li BMiHHA PO3rnsfatoTbCs Y NPUPOLHOMY NMPOgECIMHOMY KOHTEKCTi. PUHKOBWMM NOMNWUT Ha TaKi BMiHHS
iNIOCTPYETbCSA 3pOCTaloUOl0 TEHAEHLIED [0 BUKOPUCTAHHSA aHrNiMCbKOT SiK MOBM BUKNazaHHs. [porpama cnpuse
iHTerpauii Ha piBHi Ljifier | MeToLiB HaBYaHHS, @ TAKOXK Y3rogyKEHHIO HaBYa/IbHUX NJIaHiB.

Mporpama AMIIC signosinae npodeciiHum notpebam CTyfeHTIB Ta oUiKyBaHHAM cycninbcTBa. BoHa Takosx
BiZNOBIJAE BUMOram pUHKY npadi, Ha akomy ctyaeHt AMIC 6yayTb chyHKLIOHYBATH AK CriewianicTy.

MNporpama 3aoxo4ye HaBYaHHS BIPOAOBX YCbOro XXWUTTS Ta caMooCBiTy. OueBUAHO, L0 BUBYEHHS iIHO3EMHOI MOBH,
0COBJIMBO Yy EBPONENCBKOMY KOHTEKCTI, BAXOAUTb AaNeKo 3a Mexi 060B’A3KOBOI OCBITH. AKTUBHE BUKOPHUCTAHHS
npoueaypHUX 3HaHb (“HaByaTHUCs BUMTUCS”) € OCHOBOIO €DEKTUBHOIO | CAMOCTIMHOIO BUBYEHHS MOB YNPOAOBX YCbOrO
XKWTTS Micna 3akiHueHHs wkonu. Omxe HabyTTa NpouesypHHUX 3HaHb € BAXK/IMBOIO METOIO Y PaMKax HOBOTO MigXOAy.
Mporpama AMIC cTUMy o€ CaMOCTIMHICTb CTYAEHTIB Ta YCBIAOMJIEHHSI HUMUW CTUAIB HaB4YaHHS. [porpama cnpsimoBaHa
Ha PO3BUTOK 3arasibHUX HaBUYOK KPUTUUHOIO MUC/IEHHS, BUPILLEHHS Npobniem, npeseHTauil ifen i Take iHwe. Y Takui
cnoci6 BoHa gonomMarae po3BUBaTH MOBHY, MparMaTUuHy Ta MiDKKYNIbTYPHY KOMMeTeHLil CTYAeHTiB, a, OTXKe, | IXHIO
3[,aTHICTb 1O CaMOCTiIMHOrO BUBYEHHS MOB.

Mporpama AMIMC goTpuMy€eTbCA MOYNbHOT CTPYKTYPH # oxomniioe barato BUMIpiB, Lo Bianosigae xapaktepy 3€P.
BoHa € MopynbHOlO 3a opraHisaui€elo HaBYaHHS Ta ouiHloBaHHS. Lle fo3Bosise Ha BignoBifHUX eTanax HaBYaHHS
YAOCKOHA/IIOBATH M BU3HABATH KOMMOHEHTH NMPOrpamu, a Takox nogasblui poboui nporpamu, siki MoXKyTb MaTu CBOI
BiAMIHHOCTI y pi3Hux BH3 Ta 3amiHioBaTHUCA 3 NIMHOM yacy BifnoBigHO [0 NoTpeb CTyneHTIB.

MNporpama opieHTOBaHa Ha BMiHHS i € MOLY/IbHOIO 3a CBOIM XapakTepoM. Y Hil npencTas/ieHi BapiaHTH i hopmu
OudbepeHLiaLii ynpaeniHHS PO3BUTKOM Pi3HOMaHITHUX KOMMETEHLLiM NeBHOro KOHTUHIeHTY CTyAeHTiB. BoHa cnpsMoBaHa
Ha nigsuweHHs PBM cTyneHTis B o6MexxeHiH MOBHIM cdhepi 3 KOHKpeTHOl MeTotlo. BoHa 3abeaneuye nocnifgoBHicTb,
BapiaTUBHICTb Ta iHAMBIAyani3auilo BUKNaAaHHS M BUBYEHHS.
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KorkHa i3 cpep BHKaaHHs / BUBUEHHS MO>Ke HANOBHIOBATUCb CBOEID KOHKPETHUKOLO, LLLO O3HAYAE NOSBY BE/IMUE3HOT
KiIbKOCTi NPaKTUYHUX POPM BUKNALAHHA MOBH, SIKi falOTb MOXK/IMBICTb CTYleHTaM OBOJIOAITM MOBOIO BifNOBIAHO JO
TXHbOT cneuianisaujii, )XUTTEBMX NNaHiB | KOHKPETHWUX noTpeb.

MoaynbHui nigxia Mporpamu AMIMC no3sonse BKAOYATH OCHOBHI BMiHHS | KOMNeTeHLii y poboui nporpamu.

Mporpama BpaxoBye noTpebu cTyneHTiB, NOYaTKOBUM Ta Linbosui PBM, a TakosK KiNnbKicTb rofiMH, BUAiNEHUX Ha
AMIC.

4 Wini

Mporpama AMIIC peanisyeTbcs WASXOM LOCATHEHHS TaKUX Linen:

lMpakTnyHa: dhopMyBaTH y CTYAEHTIB 3arasibHi Ta NPOdeCciMHO OPIEHTOBAHI KOMYHIKATMBHI MOB/IEHHEBI KOMMNETEHLji
(niHrBicTUUHY, coUiONIHIBICTUUHY i NparMaTHuHy) ans 3abesneyeHHs IXHbOro eeKTUBHOMO CMifIKyBaHHS B
aKkajeMmiyHoMy Ta NpodhecinHOMY cepeoBHLL.

OcBiTHA: (hopMyBaTH Y CTYLEHTIB 3arasibHi KOMNeTeHLii (AeknapaTuBHi 3HaHHS, BMiHHS W HaBUUYKMK, KOMMETEHLLil0
iCHYBaHHS Ta BMiHHS BUMTUCA); CMIPUSTH PO3BUTKY 3L4iIOHOCTEN 4O CAaMOOLIHKK Ta 34aTHOCTI JO CaMOCTIMHOrO
HaBYaHHS, LLLO AO3BOJISTUME CTyleHTaM NMPOAOBXKYBaTH HABYAHHS B aKafeMiYHOMY i NpodhecitHOMY cepeloBMLL
K nig yac HaByaHHs1 y BH3, Tak i nicns oTpMMaHHsa gunioma npo BuLLy OCBITY.

llizHaBasbHa: 3anyyaTv CTYLEHTIB O TaKWUX aKaLeMiuHUX BUAIB Lis/IbHOCTI, SIKi aKTUBI3YIOTb i Aani pO3BMBatOTb YBECH
CNeKTp IXHIX NizHaBanbHUX 3[iBHOCTEN.

Po3BuBatoya: fonomaratv CTyfieHTam y oopMyBaHHi 3ara/ibHUX KOMMNETEHLiM 3 METOKO PO3BUTKY iX OCOBHUCTOT MOTHBAUT
(uiHHOCTeW, ineanie); 3MiLHIOBATU BNEBHEHICTb CTYEHTIB IK KOPUCTYBaUiB MOBM, & TAKOXK iX NO3UTUBHE CTABJIEHHS
[lO BUBYEHHS MOBMU.

CoyianbHa: CnpysTH CTAHOBJIEHHIO KPUTUHHOMO CaMOYCBILOMJ/IEHHS Ta BMiHb CMiJIKYBaTUCS | POOUTH BArOMUIH BHECOK
Y Mi>KHapogHe cepefoBHLLE, LLLO MOCTIMHO 3MIHIOETbCS.

CoyiokynbTypHa: focsrati LMPOKOro PO3YMiHHS BaXK/IMBUX i Pi3HOMIAHOBUX MiXKHapPOAHUX COLOKY/bTYPHUX
npo6siem, A8 TOro Wob AiaTh HANEXKHUM YUUHOM Yy KY/IbTYPHOMY PO3MaiTTi NPOeCciiHMX Ta aKafeMiuHUX CUTYaLli.

5  O6rpyHTyBaHHSA 3MicTy
5.1 MpuHuunu Big6opy 3MmicTy

3wmicT HauioHanbHoi nporpamu AMIC Bu3HauyaeTbes ii NpUHLMNAMM i

e 6asyeTbcs Ha MiXKHAPOJHUX PiBHAX BONOAIHHS MoBoIo (BignosiaHo ao 3€EP);

* BignNoBigaE HauioHaNbHWUM KBanipikaliiHUM piBHAM pocarHeHb (OKX ta OMM);

® Mae€ YiTKO i FTHy4KO chopMybOBaHi Ui M pe3ynbTaTi HaBYaHHS;

*  Ha3yeTbca HA NPOGECIMHNX Ta HABYAJIBHWUX YMIHHAX;

*  OXOMJIOE NPOgECIMHUI Ta aKaAeMiyHUM 3MiICT (cdepu NpeaMeTHUX 3HaHb); CUTYaTUBHUM 3MICT (KOHTEKCT, Y
SKOMY npeJcTaBieHi Matepiand, BUAM AisNbHOCTI | TaKe iHWe); nparMaTUUHKiA 3MIicT (HeobXiaHi NpakTUUHI Ta
KOPHCHI BMiHHS);

* BpaxoBYE NonepefHin [OCBIA CTYAEHTIB, iXHi NoTpebu y HaBYaHHI Ta KiHLEBI pe3ynbTaTh;

* € MOAY/IbHOIO 3a CBOEIO OpraHisaui€to.

Binbip amicTy 6asyeTbcs Ha aHani3i HaLiOHANbHUX Ta MiIXKHAPOLHUX OCBITHIX CTaHAApPTIB, 3arasbHUX NPOdeCiMHUX

BUMoOr i notpeb ctyaenTis. [laHi ona Takoro aHanizy 6ynu oTpUMaHi WASXOM:

* onuTyBaHHA ctypeHTiB BH3, Mmonoaux cneuianictie, Buknagadis AMINC ta BMknagadis-npegMeTHHUKIB,
agMiHicTpaTtopiB i npalenaBLiB;

* TecTyBaHHA PBM cTypeHTiB;

* nposefeHHs cnisbecif Ta aHani3y nocagoBmx iHCTPYKLiK;

* npoBeAeHHs fonpoekTHoro gocnigkeHHs 3 AMIC (2004 p.).
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5.2 OpranHisauis 3micty

3mict Tunosoi nporpamu AMIC cTBOptoe yMOBU a5 focarHeHHs cTyneHTamu PBM B2, sk uboro BumMarae CcTyniHb
bakanaspa (aue. [nasa 2). Takuit PBM 3abesneuye akageMmiuHy i npodeciiHy MoBifbHICTb CTyeHTiB, 103BONSE
BUnNyckHWKam BH3 komneTeHTHO dhyHKLiOHYBaTH Y NpodbeciiHOMY 1 akagemMidHOMY KOHTEKCTax Ta 3abesneuye im 6asy
LNt HABYAHHS YNPOL0BX YCbOrO >KUTTS.

Takuii amicT Takox nepefbadae noganbiumii pyx y Hanpami PBM C1 gna 3006yTTa cTyneHs marictpa, cnevianisauis
AKoro BuMarae 6inbL Bucokoro PBM.

3micT nporpamu AMIC cnpsamoBaHWi Ha popMyBaHHS NMPOgECiIHHOT KOMYHIKAaTUBHOI KOMMeTeHLil, ska
pO3rnafaeTbCcs K MOBHa NOBEJIHKA, O € cneuudiyHolo A5 akafgeMiyHoro i npodpecinHoro cepepoeuila. MosHa
nose/liHKa BUMara€ HabyTTs NiHrBICTUUHOT KOMMETEHLiT (MOBNEHHEBUX YMiHb Ta MOBHMX 3HaHb), COLLiONIHMBICTUUHOT Ta
nparMaTMyHOi KOMMETEHUiH, WO € HEOOXiAHUMHK LS BUKOHAHHS 3aBAaHb, MOB’A3aHWX 3 HaBYAHHAM Ta poboTolo.
Po3BWTOK KOMYHIKaTUBHOT KOMNETeHLIT BiiOyBaETbCA BIANOBIAHO 0O 3AATHOCTI CTYIEHTIB HAaBUATUCS, iX NPeaMEeTHHX
3HaHb Ta nornepeaHbOro AOCBiAY, | 3LIMCHIOETHCS B MEXXax CUTyaTMBHOTO KOHTEKCTY, MOB’I3aHOMO 3 HaBYAHHAM i
cneujianisaui€to.

MoBneHHEBI BMiHHA K BaXKJIMBWMK CKNAOHUK NIHIBICTUYHOT KOMMNETEHL,iT BKJIIOYEHI [0 3arajibHUX LiJIed HaB4yaHHS
(avB. Po3gin 6.1). MNMonpw Te, o BOHU NepeniueHi OKPeMO, MOB/IEHHEBI BMiHHA PO3BUBAIOTLCS B IHTErPOBaHMi cnocib.
MoBneHHEBI BMiHHSI BU3HAUatOTbCA M iHTErpyroTbCs BifNOBILHO L,O MOBHOI NOBEAiHKH, SiKa € cneuudiuHoto s cdoep i
CHTyaliM, NOB’A3aHUX i3 HaBYUaHHSAM Ta cneuianisauieto. HezanexxHo Bif Toro, B AKiM NOCNIAOBHOCTI TaKi BMiHHS
3’ansoTbes B Tabnuui HaBuanbHUX winem, npiopuTeT HAAAETLCS TUM i3 HUX, AKI € BiNlbLL BAXKNMBUMM y flaHil cUTyauii.
Tak, Hanpuknag, yMiHHA poBUTH Npe3eHTalil BKoYaloTb y cebe yci HOTUPU MOBMIEHHEBI BMiHHA. Y LbOMY BUNafKy
BMiHHSI TOBOPWUTH Ma€ NPiopHUTET HaZ, BMiHHSIMU CJTyXaTH, YuTaTu i nucaTu. [NpoTe KoM MAETbCSA NPO IMCTYBaHHS, BMiHHS
uuTaTH M NUcaTh HabyBaKOTb NEPLIOHEPTrOBOIO 3HAYEHHS.

MNocepenHuubKa AiSNbHICTD He BUHECEHA OKpPeMOo Y HaBuanbHi Lini nporpamu AMIIC. MNocepenHWLbKi BMiHHS €
HeobXigHUMU TaM, fe “KOPUCTYBay MOBOIO MOKJMKAHWM He BUpaXkaTu CBOT BIACHI LYMKH, a NPOCTO LifATH SK
nocepeaHWK Mi>k CNiBPO3MOBHUKAMM, HECMIPOMOXKHUMU 3pO3YMiTH ofiMH ofHoro npsamo.” (3EP, 2001 p., cTop. 87).
MNocepenHMUTBO MOXKe OXONJIIOBATU TaKi BUAM AisiNIBHOCTI IK YCHUM Ta MMUCbMOBHI Nepekiaj, a TaKoX pe3ioMyBaHHS
Ta nepeKkas TEKCTIB Ti€lo X MOBOIO i Take iHwe. bepyuu fo ysaru Te, WO nocepenHuLbKa LisSIbHICTb € “Nuwe
LPYropafHUM NPoAyKTOM HaBuaHHa” Ha PBM B2, BoHa He Bifiirpae Ba>k/MBoO1 posi y npoueaypax ouiHIoBaHHS, SKi
MOXYTb BYTH 3 Helo NoB’A3aHi.

BMiHHA yuuTUCAa cnpsiMOBaHi Ha PO3BUTOK 3[4ATHOCTI CTYLEHTIB €(PEKTUBHO KOPUCTYBATUCS HaBYaslbHUMHU
MO>JIMBOCTSIMU, CTBOPEHUMH HaBYa/IbHUMHU CUTyaLisiMU. BoHW cnpusiioTb pO3BUTKY CaMOCTIMHOCTI CTYAEHTIB Y
HaBYasbHiM Ta NOB’A3aHiM 3i cneuianisauieto cdepax.

JliHrBicTUYHIi KOMNeTeHUiT K 3HaHHSA Ta BMiHHA BUKOPUCTOBYBATH MOBHI OJWHHWLi CK/IafaloTbCS 3 JIEKCUYHOI,
rpaMaTUyHOI, CEMaHTHUUYHOI, POHOMOrIYHOT, opdporpacpiuHOl Ta opchoeniyHOT KOMNETEHLM.

*  JlekCMYHA KOMNETEHLiA K CKNaAHWK NiHMBICTUYHOT KOMMNETEHLIT CKNaAaETbCs i3 IEKCUUHUX Ta rpaMaTUUHKX
enemeHTiB. Ha BUBip nekcuuHMx enemeHTiB BNAMBAIOTb akafeMiuHi Ta/abo npodeciiHi cdepH i cuTyauii, B AKUX
BOHW MatOTb BXXWBATUCA, TOMY Nifbip NEKCUKKU MOXKEe Y 3HAUHIM Mipi pPi3HUTUCS B OKpeMUX poBouMX nporpamax.
Mig uac BinGOPY rpaMaTUUHUX eleMeHTIB (Hanp., apTUKAIB, KiJIbKICHUX Ta BKa3iBHWX 3aMMEHHMKIB i TaKe iHLe)
cnip 3septatuca go nybnikauii Pagu E€sponu Vantage (2001).

e [pamaTMuyHa KOMNeTEHLis K 3HaHHS Ta BMiHHS KOPUCTYBaTUCS FpaMaTUYHUMK PECYPCaMy MOBHU PO3TISAAETLCS
AK LiNiCHWIM MexaHi3M BUKOHaHHS KOMYHIKaTUBHWX 3aBJaHb B paMKax faHoi cuTyauii. MoBHi doyHKUiT, HeobXiaHi
[LN5 BUKOHaHHS KOMYHiIKaTMBHMX 3aBAaHb, BU3HAYAIOTbCS KOHTEKCTOM, NOB’A3aHUM i3 HaBYaHHSAM i creljiani3auieto
(amB. Po3gin 6.3). DyHKuioHanbHi 3pa3ku, Wwo ceiguats npo PBM B2, mictaTbes B nybnikauii Pagm Esponu Van-
tage (2001). Xoua euknapaHHs /BuueHHss AMIC 30cepenykeHo cKopille Ha 3Hau€eHHi, Hidk Ha (hopMi, BOHO BCe XK
Taku He BMKJIlOUYa€E HaBYaHHS rpamMaTUyYHUX SBULL, TOLI, KOJIM BOHU 3’SBNSIIOTLCS Yy HaBYaIbHOMY KOHTEKCTi.

e CemaHTHYHa KOMMeETEHLis, sika pO3rnsfae 34aTHICTb CTYAEHTa YCBIJOM/TIOBATH M KOHTPOJIIOBATH OpraHisauito
3MICTY, IHTErpPYETbCS Y PO3BMTOK MOBNIEHHEBOI KOMYHIKATUBHOT KOMMNETEHL,ii, OCKIZIbKW MUTaHHS 3MICTY nocifaloTb
LieHTpaJibHe MicLie B KOMYHiKauii. BigHowweHHs cnoBa Lo MOro 3arasibHOro KOHTEKCTY, BHYTPILUHbOIEKCHUHI 3B’A3KH,
3HaUYEeHHS rpaMaTUUYHKUX e/IeMEHTIB, KaTeropi, CTPYKTyp Ta NPOLECIB, TaKi JOriYHi 3B’A3KU SIK HAC/iAKOBICTb,
npecynos3ulisi, iMNAiKaTUBHICTb MatoTb BeJIMKe 3HaUeHHS B PO3YMiHHI Ta NpoayKyBaHHi guckypcy 8 AMIC.
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e MoHonoriuHa, oporpacdiuHa Ta opdoeniuHa KoMneTeHLiT (hOPMYIOTbCS JIMLLIE HACTINIbKHM, HACKINbKU Le €
HeOoOXiIHUM A8 YCHOT Ta MMCbMOBOI KOMYHIKaLii B paMKax akafeMiyHoro v npodecinHoro cepeoBuLLa, Lo
signosigac PBM B2.

CouiokynbTypHa KoMMeTeHUiA SK HeBig'eMHa yacTuHa 3micTy nporpamu AMIC cnpsmoBaHa Ha PO3BHUTOK
PO3YMiHHS M TIYyMaUyeHHS Pi3HUX acneKTiB KyNbTypH i MOBHOI NOBELIHKH Y NpodeciiMHoMy cepefnosuli. BoHa cnpuse
PO3BUTKY BMiHb, XapaKTEPHUX [LJ15i NOBEAIHKHU B Pi3HUX KY/JIbTYPHUX i NPOECiMHUX CUTYaLisiX, Ta pearyBaHHs Ha
HUX.

MpodeciiHa KOMyHiKaTUBHA KOMMeTeHLWisA, ska € y LeHTpi yBaru Tunoeoi nporpamu AMIIC, dhopmyeTbes y
CTYZAEHTIB Pi3HWX CreLianbHOCTEN ANs peaslbHUX aKafeMiuHWX Ta NpodeciMHKUX cdpep i cUTyauii. Taki 3aranbHi cchepu
U cuTyauii He onucytoTbest y TUNOBIN Nporpami, OCKisIbKW BOHW MatoTb ByTH BU3HAUEHI [/1s OKPEMMX creliasbHOCTeN
kopucTtyBadis [Tporpamu (gue. Po3zgin 6.2).

YHicikosaHoro amicty kypcy AMIC He icHye, NOACHIOETbCA pisHOMaHITHICTIO noTpeb cTyaeHTiB. [ns cTBOpeHHs
poboumnx nporpam crneyianbHux Kypcis AMIC, 3opieHToBaHKx Ha gocsrHeHHs PBM B2, po3pobHuku MatoTb 3BepTaTvca
no posgainy “Hasuanbi uini” Tunosoi nporpamu AMIC, ny6nikauii Vantage (200 1) Ta BnacHoro aHanisy notpe®.

6 Tunosa nporpama AMIIC

6.1 LUini

Tunosa nporpama AMIMC pospaxosaHa Ha gocarHeHHs PBM B2, skuit € ctanpaptom ana ctyneHs 6akanaspa.
Mporpama Bignoeigae WupokomMy Kony notpeb agmitictpauii BH3, cdhakynbTeTis, kKadenp Ta okpeMux CTyeHTiB.

HaBuanbHi uini, onucani nporpamoto AMIC, BU3Ha4atoTbCs HaLioHaNbHUM OCBITHbO-KBaslicpiKaLiMHUM CTaHAAPTOM
nns 6akanaspis Ta yaromkytotbest i3 3EP. Bonu Bignosigatotb notpebam MaibyTHIX crnewianicTis Ta ouiKyBaHHAM
cycninbctea. HaBuanbHi wini ans PBM B2 € TMnoBuMMHM 3a xapaKTepoMm i MOXKYTb NepeHOCUTUCS Ha Pi3Hi cnelianisaduil.
BoHu BkntoualoTb y cebe npodheciiHi KOMyHIKaTMBHI KOMNeTeHLii, AKi CKNaaaloTbCa i3 3arajlbHUX MOBAEHHEBUX /
HaBYa/IbHUX YMiHb, MOBHUX 3HaHb, COLiO/TIHIBICTUUYHOI Ta NParMaTUyHOI KOMMETEHLIM.

Po3pobHukam pobounx nporpam C/lif KOPUCTYBATHUCS 3arajibHUMKU HaBYaJIbHUMK LiAMM, WO BiAMNOBIiAAIOTb
KOHKpeTHUM noTpebam ixHix ctyaenTis. LLini notim MoxkyTb ByTH aflanToBaHi 10 KOHKpeTHOT cneuianizauii. MpeameTHi
cchbepw, cUTyaLii Ta TUNK TEKCTIB MatoTb BYTH KOHKPETM30BaHi BiINOBIAHO [0 NOB’A3aHKUX 3 POBOTOIO aKafeMiuHux Ta/
abo npodeciiHux notped i KOHTEKCTIB. TaKMM UMHOM CTYAEHTH 3a crneuiasibHICTio “Typuam” noBuHHI ByTH 3aTHUMK
LiSTH B MeXKax cdep i cUTyallii, NoB’A3aHKUX 3 TYPU3MOM (TOBTO CMifIKYBaTUCA 3 KJIEHTAMU B TYPUCTHUHKX Blopo, BpaTw
yyacTb y BifnoBigHMX spMapkax). A CTyeHTU-MeaUKH NOBUHHI ByTH 30aTHUMK CMiJIKyBaTUCS 3 NaLiEHTaMM KAiHIK Ta
NikapeHb, 6paTty yuacTb y BiiNOBIAHMX 3aciflaHHsAX | KOHepeHLjisX.

HagsuanbHi uini Tunosoi nporpamu AMIC ans pieHs B2 euknageni 8 Tabnuui (ave. Puc. 4).

3aranbHi uini HasuaHHs ana PBM C1, HeobxigHoro ans oTpuMMaHHs KeasidikauiMHOro ctyneHs marictpa i3
cneyianbHOCTEHN, Lo BUMaratoTb Binblu cKNagHoro BepbanbHoro cninkysaHHs (Ha poscyn BH3), HasepneHi 8 [Jopatkax
I-L. IHBeHTap pyHKUiOHANbHWUX 3Pa3KiB A1 OKPEMUX CreLiasbHOCTEH Ma€ ByTH BU3HAYEHHI Ha OCHOBI aHani3y noTpe6
Ta B TiCHiW cniBnpaui 3 BUKagadamu-npeameTHrKamu. MNpodpeciviHa KoMyHiKaTUBHa KOMNETEHLis PO3BUBAETbCS 3aBASKH
TOMY, LLO CTYAEHTU BMKOHYIOTb NPOMECiMHO Opi€HTOBaHI 3aBaHHA (MPOeKTU, AOCNIAXKEHHS), AKi BUMarawTb
BUKOPHWCTaHHS BY3bKOCMeLiani30BaHOi IEKCHKHK Ta NPOogeciHO opieHToBaHOI noBeiHki. CyTTEBO BaXK/IMBOIO CTaE TiCHa
cnisnpaus BUKafadis MOBM Ta cneljianbHux npeameTis. BogHouac spoctae obesr camocTinHoi pobotu ctyaeHTis. OuiHka
pe3y/ibTaTiB HaBYaHHS BiAMNOBIAAE NPHUHLWNAM, aHaoriYHKM npuHuunam PBM B2.
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Puc. 4. PiseHb BonoaiHHs moBolo B2 (ctaHgapTHi BUMOru Ha 3800yTTa cTyneHs 6akanaspa)
6.2 3aranbHi npodeciiHi TeMU cninkyBaHHSA i cuTyauii

3aranbHoto MeToto BUKNagaHHs Ta BuBdeHHs AMIIC € nigrotoBka cTyieHTiB [0 e(peKTUBHOT KOMYHiKaLii y iXHboMy
akafieMiuHoMy Ta npodeciiHoMy oToueHHi. Tomy Tunoea nporpama nepeabadae, Lo KOMyHIKaTUBHI MOBHI KOMMETEHL,i
BynyTb hopMyBaTUCh /19 afieKBATHOI NOBEIHKW B peasibHUX CUTYaLiIX aKafeMiyHOro Ta npodecinHOro UTTs, AKi €
3arasibHUMK A1 CTYAEHTIB pi3HWX cneuianbHocTer. Mporpama AMIMC € npodeciiHo 3opieHToBaHo0 | 6asyeTbes Ha
BMiHHsX. |1 3MicT opraHi3oBaHO BiZINOBIAHO 10 NPOECIHHMX YMiHb 3araslbHOro XapaKTepy, HEOBXiAHUX y Pi3HOMAHITHUX
npodpeciiHux cpepax i cutyauisx. Li BMiHHS NposiBNsOTbCS B Pi3HUX TUNAX MOBNIEHHEBOT NOBELIHKH.

Po3pobHuku kypcis AMIMC MaioTh YiTKO BUSHAUUTH HEOOXIiAHI KOMYHIKATUBHI BMiHHS, & TAKOX CUTYaLii Ta npoddeciiHi
chepH, B AKMX CTYAEHTH ByayTb BAKOPUCTOBYBATH Li BMiHHSA. Lle noBuHHO 3ailicHIOBaTUCS Wasxom aHanisy notpeb.
MepeBara HagaeTbcs TMM HaByanbHUM noTpedam, Wo Hanbinbwe 3abe3nedyoTb aAeKBaTHY MOB/IEHHEBY NOBEiHKY
CTyAeHTiB Y IX MalByTHIM npodpeciiHin aisnbHocTi. Y Takui cnoci6 6yayTb 3a10BONEH] peasibHi HaBuasibHi Ta NpodecimHi
notpebu CTyaeHTIB.

Y KOXHiM cdpepi BUHMKAIOTb Pi3Hi NpodheciviHi cuTyauii, ki MOXKHa onucaTH 3a TaKUMU NapamMmeTpamu:

e Micue i yac, fie /Konu BoHH BigbysaroTbes;

e yctaHOBM abo opraHisauii, CTPYKTYpH i 3aX0M AKMX KOHTPOJIOKOTbL BifbWicTb TOro, WO, K Npasuno,

BifOyBa€ETHCS;

e nilioBi 0cobu, 0cobAMBO Y IXHIX BiANOBIAHMX coLiaNbHKUX Ta NPOdECIHHUX PONSX;

e 00’eKTH (>KMBI M HEXKUBI) HABKOJIMLLIHBOIO CEPEOBHLLA;

* nogii, wo sigbysaoTbCs;

e onepaujii, AKi BAKOHYIOTbCA [iHOBUMH 0cobamu;

* LUCKYPC, LLLO Ma€E MicLe B paMKax CUTyaLii;

° KaHa/u KOMyHiKauii (Hanp., TenedoH, eNeKTPoHHa NoLUTa, CNiJIKyBaHHS Biu-Ha-Bid i Take iHLwe).

Y Tunosi# nporpami HEMOXMBO NOAATH NOBHMWI NepesiK NPpodeciHUX CUTYaLii, OCKiNbku Tx HaaTo Barato. Ocb
yomy y Tabnuui (Puc. 5) HaBegeHUI Nvwe 3pa3oK MOBAEHHEBMX YMiHb Ta NpodeciMHMX CUTyalil, B SKMX BOHU
BUKOPUCTOBYIOTbCA, AIS TOTO W06 NPOiNOCTPYBaTH, SKUM UHHOM MOBA CITY>KUTb NPOdIeciiHUM noTpebam.

Puc. 5. 3pasok MOBNeHHEBUX YMiHb Ta NpodecitHUX CUTyaLin

3aranbHi
npodecinHi cutyauii

3aranbHi

Lo . 3aranbHi BMiHHA
npodecintHi pyopuku

TenedoHHi po3MoBM

MepcoHanbHa BcTaHoBneHHs HanncaHHs enekTpoHHMX NOBIJOMIEHb, NMUCTIB

ineHTMdikauis

KOHTaKTiB/CTOCYHKIB

YutaHHSA 3 METOI NOoLLYKY HeobXxigHoi iHcpopMauii (Hanp., Npo MoXnu
BVX MapTHepiB)

3aranbHe po6oye
OTOYEHHS i
noBcsiKAeHHa poboTa

Cnisbeciga (npauesnalu-
TYBaHHs1)

[NoBcsikaeHHa agMiHicTpa-
TUBHA AiANbHICTb (Hanp.,
po3pobka npoekTy, nna-
HyBaHHs1, cknagaHHs 6toa-
XeTy, aHanis, OUiHIOBaHHS,
KOHTpOrb i gonomora,
MOHITOPUHT, AOCNIAXEHHS,
TNyMayeHHs i 1.4.)

Po3yMmiHHSA Ta HanucaHHs pestome, CYNpOBOOXKYHUNX

NUCTIB, pekoMeHaauin

YyacTb y cniBbecigax

3anoBHeHHs1 GnaHkiB 3 BigoMocTsIMM Npo cebe Ta opraHisauito
PosymiHHS | cknagaHHs A4inoBoi AoKyMeHTaLi (3BiTiB, NUCTIB,
[OOMOBIAHMX 3aMUCOK | Take iHLe)

OpraHisauisi Ta BHECEHHS 3MiH B OpraHisaLito NpoBeaeHHs 3ycTpiven i
3acigaHb

lMnaHyBaHHA HacTyNHWX 3ax0AiB i 3aBAaHb

BepneHHA Ta po3yMiHHS NPOTOKONIB

BeneHHs o6niky

YyacTb y ANCKYCisiX

YuTaHHSA 3 NEBHOIO METOI

MpeseHTauisa i nepegava iHdopmauii

HapgaHHs 11 oTpUMaHHS 3BOPOTHOI iHbopMaLii

BignoBiab Ha TenedoHHi A3BiHKN
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CTOCYyHKM 3 Koneramum
i kKnieHTamun

3acigaHHs, 3ycTpidi, 6isHec-
naruyi, CninkyBaHHs Yepes
IHTepHeT, anckycii Ha poboyo
My Micui, neperoBopu,
CBITCbKi nogiji

Owuckycii Ha npodpeciiHi Temun | fo3BinNNA

OO6miH iHopMaUi€to 3 Pi3HUX MUTaHb

PoboTa 3 kopecnoHAeHUi€o (MMCTW, eNeKTPOHHI NOBIJOMITEHHS)
BignoBiab Ha TenedoHHi A3BiHKK

Linosi nogopoxi

TypareHTCTBO,aeponopT,
3ani3HNYHUIA BOK3an i Take iH
we

Ha 6opTy nitaka, cygHa,

B M0i3ai i Take iHwe

B roTeni, pectopaHi,

6aHKy, Ha nowwTi i T.4.

3anuT iHdopMalLlii, nonepeaHe 3aMOBIIEHHS Ta BPOHIOBaHHS
3aiicHeHHs dbopmanbHOCTEN Nif Yac NoAopPoXi (Hanp., MPOXOAXKEHHS
MUWTHOTO i MACNOPTHOIO KOHTPOSHO)

3anoBHeHHst bnaHkiB (Hamp., 3asBa Ha OTPMMAaHHS Bi3K)
3HaxoOKeHHS Ta BMiHHSA KOpUCTyBaTUCS iHopmaLieto, HeObXiaHO
nig Yac nogopoxi (posknaaun, 06’sBu, IHTEPHET-CTOPIHKK)
PeecTpauiqa i Bunucka 3 rotento

O6pobka kopecnoHaeHLUii Ta BianoBiab Ha TenedoHHi A3BiHKK

MixxHapoaHi koHdepeHLUii, 3
ycTpiui, Auckycii

[o noyaTky KOoHpepeHLii:
3ycmpidi, duckycii

Mig Yac koHdepeHLii:
3ycmpidi, duckycii

Micns KoHdepeHLUii:
3ycmpidi, duckycii

O6pobka kopecnoHaeHLUii Ta BianoBiab Ha TenedoHHi A3BiHKM
MigroToBka 3axoais

3anoBHeHHs1 bnaHkiB (Hamnp., 3asBU Ha y4acTb Y KOHdepeHLii)
MpeseHTauii, BuCTynu

YnTaHHsa gonosiai

YyacTb B AUCKYCIl

BepneHHsa npoTokony 3acigaHHs

BepneHHs HoTaTok

3BiT Npo KOH(pepeHLito, 3aciaaHHs

CninkyBaHHs

3AaopoB’a Ta
ocobucTa 6e3neka

Y nikaps, B anTeui
HesigknagHa gonomora
Po6oue Mmicue Mogopox

3anuc Ha npuiom Ao nikaps

YCBiAOMMEHHs NpaBun TEXHiKN Ge3nekn

[oTprMaHHs IHCTPYKLUIV Ta nonepeaxeHb

O6pobka kopecnoHaeHLii Ta BiaNoBiab Ha TenedoHHi A3BiHKK
3HaxopKeHHs cneuianbHoi iHbopMmallii B pisHUX mxepenax

KoHTpakTu Ta yrogm

MpaueBnalTyBaHHs
CTpaxyBaHHs

Yroau npo HagaHHs nocnyr
(Hanp., Hanm aBTOMObINS,
NMOMELLKaHHS)
MapTHepcTBO/CNIBPOGITHULTBO

YknagaHHs yrog

YCBIAOMIEHHS MYHKTIB KOHTPaKTy

OB6roBopeHHs1 KOHTPAaKTIB

O6pobka kopecnoHaeHLUii Ta BianoBiab Ha TenedoHHi A3BiHKK

KomnaHis/indopmauis
npo ranyseBui Nigpo3ain

CTpykTypa

PesynbTtaTtin po6oTtu
Mpoaykuis/nocnyru/npouec
Wrart

MoniTuka

Peknama

MNpeseHTauii

O6miH iHopMauieto
3HaxomKeHHs iHdopmauii
B pi3HUX Jkepenax

Mpogax/kyniens

O6pobka 3aMOBMNEHb

. MpeTeHsii O6pobka kopecrnoHAEHLii Ta BiAnoBiAb Ha TenedOoHHi A3BiHKM
Mpoaykuis i nocnyru - .
3anoBHeHHst bnaHkiB (Hanp., peecTpauis ckapru)
3HaxopKeHHs iHdopMaLlii B pi3HUX gxepenax
Jekuii 3HaxoKeHHs1 iHdhopmalii B pisHMX gykepenax
CemiHapw, NpakTukymu, MoBrneHHsi Ta NINCbMO 3 HaBYaNbHO METOHO
KoHCynbTauii 3anoBHeHHs 6naHkiB (Hanp., 3asBa NPO y4acTb y HaB4YabHOMY

MutaHHA npodeciitHoro
Ta akapgeMiyHOro xapakrepy

bibnioteka, nabopaTtopis,
PECYPCHUI LIEHTP
3aHaTTA B ayauTopii

KypcCi 3a KOPAOHOM)
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6.3 ®yHKuUiT Ta PhOpMH TX BUPAXKEHHS

Te, 9K BUKOPUCTOBYETbCS MOBa Y NPOgECIHHOMY CEpPeloBHLLI, ICTOTHO He BiApPi3HAETbCA Bif, cneuiasbHOCTI A0
crneujanbHOCTi. Y CBOEMY akafeMiuHOMy Un NpoheciMHOMY KUTTi BibLUICTb CTYAEHTIB TUX UM IHLUMX chelianbHoCTeH
MO>Ke MaTh NOTPeDY B NEBHUX KOMYHIKATUBHWUX YMIHHAX, 30KpeMa: 3anoBHeHHsl 6/1aHKIB, BiANPaBAEHHS eNEKTPOHHUX
noBigOM/IeHb, Npe3eHTalii i Take iHWwe. TakKi BMiHHS BU3HaYalOTb MOB/IEHHEBI (PYHKLiT, BAKOHAHHS SIKUX OUiKYETbCS Bif,
KOpHCTyBaua MOBM (Hanp., Mif yac npeseHTaLlii: NpeAcTaBUTH Ha3By Npe3eHTaLii, NOACHUTU NiACTaBU i NPUUMHM, 3ICTABUTH
inei i Take iHwe.).

O6paHa TeMa BU3HaYaTMMeE JIEKCHKY, KA Ma€ BXKMBATWUCA (Hanp., npeseHTtauis Ha Temy “MawunHobynysaHHs”
MiCTUTUMe Bifnblle NEeKCUKHW, NOB’A3aHOl 3 MallMHOBYAYBaHHAM, HiXK AWCKYpC Ha 3arasnbHy Temy). [ianasoH
YHKLOHAIbHWX 3Pa3KiB, LLLO € B HAABHOCTI /151 BUKOHAHHA NEBHOT (OyHKLT, € HenepeadauyBaHUM Y KUTTEBUX CHUTyaLLisiX.
Tak, Hanpuknag, NpoxaHHs BiAUMHWUTU BikHO MoxKe 3BydyaTH ‘Could you open the window, please?’ abo > npocTo ‘It’s
stuffy in here!l’ un 3BuuakHiciHbkuM oknrkoMm 'Lenal’ Ta Nnoka3om Ha 3aunMHeHe BiKHO. AHaNOrYHUM YMHOM MOXKHA
NonpoCKTH BiANOBIAb y NUCbMOBIN hopmi, Bkazaewm “Could you please let me know as soon as possible?’ abo > “I’'m
very disappointed that you haven’t e-mailed me back yet’, i Take iHwe. lNpoTte MMporpama He pae nepeniky opm
BUpPaKeHHs (DYHKLiM; BiH 6yB BU LOCWTb AOBISIBHUM i ManoKopucHUM. Po3pobHuKkaM Kypcis cnif, 3sepTatmca 1o
nybnikauii Vantage (200 1), ska MicTWTb cnewianbHO BifiBpaHui iHBEHTap hopM BUPasKeHHs (yHKLH, WO BiANOBifa0Th
PBM B2.

Y tabnuui (Puc. 6) npeactaBneHi KOMNOHEHTH OLHOTO i3 NPOodeciiHMX yMiHb. Lis iHdopMaLis Moxke ByTH KOPHUCHOIO
AJ15 BUKNaAadie nif yac po3poOKu HaBuanbHUX MOLYIB.

Puc. 6. 3pasok npodeciiHOro BMiHHA Ta HOro cKNagHUKiB (MikpoBMiHHA, (pyHKLIT Ta (hOpMHU TX BUpAXKEHHA
(ave. aHrniMcobkuM TekcrT, Fig. 6)

Ix.Ban Ex i Jk.Tpim (2001 p.) nponoHyioTb Knacudikauito KOMYHIKaTUBHUX (PYHKLIM, 3aranbHi Ta cneuudiyHi
NOHATTA, a TaKoX hopMu ix BuparkeHHs. Mybnikauis Vantage (2001 p.) Mmoxke ByTH peKoMeHJ0Ba K LiHHE [Kepeno
N8 po3pobHuKiB pobourx nporpam.

6.4 Pe3ynbraTu HaBYAHHSA Ta OLiHIOBAHHA

Mporpama AMIC nponoHye pekoMeHaauii, wo 6asytotbes Ha 3EP (200 1p.) woa0 ouiHioBaHHA pe3ynbTaTis HaBYaHHS
Ha PI3HKUX PIBHAX, | fJonoMarae BU3HaUMTH 06’ekTH i hopMu KoHTposo. Mporpama 3abesneuye yaromKeHiCTb Mix
notpebamu CTyaeHTiB, LinaMu BuKNagaHHs /BueueHHs AMIC Ta MixkHapogHUMK (€BPONENCbKUMM) PIBHAMU BOJTOAIHHS
mogoto. OuikyBaHi pe3ynbTaTv HaB4aHHs 6a3yBaTUMYTbCA Ha HaBYAJIbHUX Li/IAX, CHOPMYIbOBAHWX Y pOBOUMX Nporpamax
AMIIC, ski maloTb ByTH po3pobeHi /1 KOHKPETHWUX KYPCiB BULLMMU HABYAIbHUMMU 3aKNa[aMM.

6.4.1 Lini

CucTema ouiHIOBaHHSA HalineHa Ha:

®  OLjiHIOBaHHSA JOCSTHEHD CTYAEHTIB B OBOJIOAiHHI aHINIMCbKOIO MOBOIO Y BifNMOBIAHOCTI A0 BU3HAUEHWUX HAaBYA/IbHWUX
uinew ta PBM;

e 3abesneueHHs BiAryKiB Ha Nporpamy Ta pisHUX acnekTis i1 BTiNIeHHS;

®  CMNpUsHHS BN/IMBY NPOrpaMK Ha NPOLEeC HaBYaHHS;

® O3HAMOMJIEHHS CTYLEHTIB 3 KPUTEPiIMU OLLiHIOBAHHS | METOAAMU CAMOOL,iHIOBaHHS.
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6.4.2 MpuHuunu

CucTeMa oLiHIOBaHHS € HEBIA €MHOLO | BaXKMBOLO YacTuHoto nporpamu AMIIC i noBUHHA:

° HajasaTu BanigHi M HadivMiHI BUMiIPHWKK pe3yibTaTiB HaBYaHHSA BiANOBIAHO A0 Lifier, 3aBAaHb i 3MiCTy NporpaMu
AMIC,;

e BYTH KOMYHIKATMBHOIO Ta OPIEHTOBAHOIO Ha BMiHHS, BOJHOUAC HE HEXTYBaTW HeOOXiAHICTIO AOTpUMyBaTHCS
YiTKOCTi M TOYHOCTi Y MOBJ/IEHHI;

e BKJouaTH B cebe K NOTOUHWM (MPOTAroM Kypcy), Tak i NigcyMKOBMH (B KiHL POKY /KypCy) KOHTPOIb;

° MpeAcTaBfATH NIOTIUHY PaMKY, 0151 IKOI XapaKTepHWM € NOCTYNoBe YCKaAHEeHHS MOB/IEHHEBHX YMiHb B MeXKax
KO>XHOFO MOJY/1 HABYaHHS | NPU NepexoLi Bif OLHOro piBHA A0 iHLWOro;

®  CniBBiGHOCHUTUCD 3 PiBHSIMU BONOAIHHS MoBoto 3EP Ta ouiHIOBaTH yCi MaKpOBMIiHHS;

° nipghaBaTucs NOCTIMHOMY aHani3y, OLiHIOBaHHIO i NOAA/NbLIOMY YLOCKOHAEHHIO.

Po6oui nporpamu AMIMC noBHHHI UiTKO BU3HAUATH 06’€EKTH KOHTPOJIIO BIAMNOBIAHO A0 Lifel nporpamu.

CrygeHTiB cnif OUiHIOBATH 32 TUMM XK KpUTEpPiaMU (TOBTO flecKpunTopamu pesyibTaTUBHOCTI), SIKi 3aCTOCOBYIOTbCA
[LNS BU3HAUEHHA HaBuaNbHUX Linei. Lle € noriuHum obrpyHTyBaHHAM PO3POBKHU PiBHIB Ta AECKPUNTOPIB, aHANOTIUHUX
UM, Wo Mictatbca y 3€EP ta Eponelicbkomy moeHoMy noptdpeni (2001p.).

MNporpama AMIIC onucye uini BUBYEHHS MOBH 3 TOUKHM 30PY NOBELIHKU: SIK CTYAEHTH BMiTUMYTb BUKOPUCTOBYBATH
CBOI MOBJIEHHEBI BMiHHS. TaKUM UHHOM, Ha BiAMIiHY Bif TPaAWLiMHOrO NiHIBICTUYHO-HOPMATUBHOIO MiAXOAY OLiHIOBaHHS
Mae ByTH CNPsSAMOBaHUM Ha BU3HaUeHHS PiBHA BONOIHHA CTYeHTaMW MOBHOIO NMOBE[iHKOO.

6.4.3 ®opmu i TUNU OLiHIOBAHHSA

OuiHioBaHHS clifi NPOBOAMTH Ha Pi3HKX eTanax ynpoAoBXK yCbOro Kypcy HaB4aHHs. YHiBepcasibHa CxeMa OLiHIOBaHHS
Ma€ BKJIOYATH Ti TUMKW K TEXHOOTIT OLiHIOBaHHS, O BiANOBIAAIOTH LLi/IAM | KOHTEKCTaM HaBYaHHS.

MNpouenypv BCTAaHOBNEHHS pe3y/bTaTiB OLiHIOBAHHS MOBJ/IEHHEBOT NOBELIHKWM CTYAEHTIB MOBWHHI BiAgnoBigaTy
MeToJlaM HaBYaHHS, BUKOPWUCTOBYBATMCb MOC/ILOBHO i MigAsArati MOHITOPUHry. Pe3ynbTaTti ouiHIOBaHHS MOBUHHI
HaJaBaTh penpes3eHTaTMBHY iHPOpMaLito LLOAO MOBJIEHHEBOI NMOBELIHKW CTYAEHTIB Y BiANOBIAHOCTI fO O4YiKyBaHMX
pe3y/bTaTiB HaBYaHHs, BU3HAYEHWUX A8 neBHoro PBM.

CucTemMa MOTOUHOrO OLiHIOBAHHA MOXe Po3pobnsaTuch KoxHUM BH3 3 ypaxysaHHAM MicueBoro HaB4asibHOro
KOHTEKCTY. BoHO MoO>ke Bk/llOUaTH BiAryKWM Ha MOBJIEHHEBY MOBEJIHKY CTYLEHTIB Bifi OLHOKYPCHHWKIB, BUK/Nadauis,
CaMOOL|iHIOBaHHS CTY[IEHTIB, OL|iHIOBAHHSA NPOEKTHOT PoBOTH i 3BiTyBaHHS.

MNMoTouHe OUiHIOBaHHA 34iMCHIOETBCS NPOTArOM KYpCy i A€ MOX/MBICTb OTPUMATH HeramHy iHgpopmalito npo
pe3y/sbTaTu HaBYaHHS CTy[EeHTa Nif, Yyac KOHKPETHOTrO MOLY/ISt YU B KOHKPETHUM MOMEHT Liboro moaynsi. Pesynbtatu
TaKOro OLHIOBaHHA MOXYTb BUK/IMKATW HEOOXiAHICTb MOAMMDIKYBaTH pobouy nporpamy, siKLLO OKPEMi MOAyAi He
BiZNOBIAAIOTb BU3HAYEHWM pe3y/ibTaTaM HaBYaHHS CTYAEHTa.

MigcymkoBe ouiHIOBaHHA € BCeHiUHMM 3a XapakTepoM, 3abeanedye 3BiTHICTb | 3aCTOCOBYETbCA AJ18 NEPEBIPKH
PBM Hanpwukinui kypcy AMIC. s cdopma ouiHioBaHHA [03BONSE 3'ACyBaTH, UM AOCArNU CTyleHTH MeTU (ToBTO
pe3ynbTaTiB HaBUYaHHS), BU3HadyeHoi kypcom AMIC gns nesHoro PBM.

CucTtema nifiIcyMKOBOTO OLiHIOBAHHSA BKJloUaE B cebe BCTYNHUM /BXIiAHUM Ta BUNYCKHWM / BUXiAHWH (HANpUKiHLI Kypcy)
TecTu.

BcTynHe ouiHIOBAHHA NPOBOAMUTLCA 3 METOO PO3nodiny abiTypieHTis y rpynu 3a PBM, kosim HeoOxigHO BU3HAUMTH
TXHi piBeHb 3a ONOMOr oK OMILLIMHUX BCTYMHUX iCNUTIB Ta,/abo BHYTPILLIHbOIO BXiAHOrO / iarHOCTUYHOMO TECTYBAHHS.
TectH, WO NPOBOAATLCS, MAIOTb OYTH CTAHLAPTU3OBAHWMM | NOBUHHI BpaxoBysatH [lepykaBHi cTaHAapTH 6a308B0i i
NoOBHOT cepeaHbOi OCBiITU. Pe3ynbTaTu TecTiB MaloTb CMNiBBiAHOCUTUCA 3 MiXKHapoLHO BU3HaHWMKU PBM,
pekomeHaoBaHWMK 3EP.

Buknapauam cnif BUKOPUCTOBYBaTH €DEKTUBHWI Ta OQPiLLIMHO BU3HAHWM IHCTPYMEHT AJA OLiHIOBaHHS BCTYMHOrO
PiBHS CTYAEHTIB, 151 TOrO WO BU3HAYWUTHU NPOraivMHK y HaBYaHHI, IKi [OMOMOXKe 3anoBHUTH BignosigHui kypc AMIC.
PesynbTtartv TEKCTIB TaKOXK CPUATUMYTb po3pobLi poboumnx nporpam, siki 3Moriv 6 3a40BOSIbHUTH NOTPEDH CTyAeHTIB.
B pesynbTarti BXiJHOro TeCTyBaHHA CTYfIeHTH OTPUMaIOTb iHchopMaLlito Npo ceil ocobucTtuin PBM. [nsa nposeaeHHs
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BXiZJHOTO TecTyBaHHs MOXXHa pekomeHayBaTh OKcOpACbKHUIA TeCT A5 WBUAKOIO PO3NOAINY CTYLEHTIB 3a PiBHAMM
(2002 p.), imiTauito Tectis IELTS Ta iHwWwi nomibHi TecTw.

BunyckHe oLiHIOBaHHSA CTaBUTb 3a METY BUMIPSITH PiBeHb KOMYHiIKaTMBHOT MOBHOI NOBEAiHKW CTYLEHTIB Bi4NOBIAHO
no sumor nporpamu (B2 ans 6akanaepis) Ta BU3HaUeHWX feckpuntopie nesHoro moaynsa (avs. Hopatku I-L). Take
OUiHIOBaHHS MOXKe NMPOBOAMTUCH 32 JOMOMOrol0 KOMBIHOBaHHUX TECTIB, AKi 30cepemyKeHi Ha MOBHHUX KOMMETEHLisX
CTYneHTIB (OuB. 3pa3oK BUXigHOro TecTy ans 6akanaspis y JJogatky M). BuxigHe ouiHIOBaHHA CTYEHTIB MaricTepcbKUX
nporpam AMIC 3anexuTb Big 3MicTy Ta opraHisauii Kypcy, a Takoxx PBM, BctaHoBneHoro ans marictpis. ®Mopmu
oLiHloBaHHA BU3HadatoTbes BH3.

Mporpama AMIC MosKe CNy>KUTH NYTIBHUKOM /15 BUKIadadiB Y po3pobui iIHCTPYMEHTIB OLiHIOBAHHS Pi3HUX THNIB
LNS Pi3HKX cneljianbHOCTeN Ta piBHiB. MixkHapoaHO BU3HaHi TecTu Ha BM3HadeHHs PBM (Cambridge PET, FCE, CAE,
IELTS, BEC, CELS) MoyTb cny>kut po3pobHukam TecTis Ha piBHi BH3 3paskom nepegosoro gocsigy. Akuwo tectu
HaNEXHUM UMHOM po3pobneHi | NpoBeaeHi, TO BOHU MaloTb 3abe3neunT BanifHi i HafilHi BAMIPHUKKM MOBNEHHEBOT
noBefiHKH, sKi HeobXiaHi ANA NiA3BITHOCTI Ta NOPIBHAHHSA Pe3y/bTaTiB HABYAHHS.

Mporpama AMIC Bu3Hae pi3Hi TUNK M TexHonorii ouiHtoBaHHs (guB. 3EP, 2001 p.). Mopsn i3 TpaguuiMHUM
TecTyBaHHAM BUKnagadi AMIMC noBWHHI 3aCcTOCOBYBaTH M iHWI POPMU i TEXHONOTIT, AKi CNPUATUMYTb NOJIIMNLIEHHIO
HaBYaHHS, CaMOCTIMHOCTI CTYAEHTIB Ta SIKOCTi HaByasbHoro npouecy. [lo HUX MO>XKHa BiJHECTU: OLiHIOBaHHS
OAHOKYPCHUKaMM Ta CaMOOLHIOBaHHS, OLiHIOBaHHS rpynoBoi pobOTH CTYAEHTIB, BEAEHHS HaBUYANbHUX LLOAEHHHKIB,
MUCbMOBI po3ayMH i Take iHwe (Moon, 2002 p.).

Pazom i3 niHreictvuHoto kKomneTteHuieto cTyneHTiB Buknagadi AMIMC noBUHHI BMiTH OLiHIOBATH PiBEHb
COLIOKYIbTYPHOT KOMMeTeHUiT cTyeHTiB. Lia koMneTeHuis MicTUTb y cobi cKnagHWku, sKi NigaaloTbCa OLHIOBAHHIO i
6e3nocepefHbO NOB’sA3aHi 3 BUKOPUCTAHHAM MOBM (NIHIBICTMYHI MapKepu couialibHUX CTOCYHKIB, PEECTp, npasunia
BBIUIMBOCTI | Take iHWe), AKi Cnif BKAOYaTH/iHTErpyBaTH y TecToBi 3aBfaHHs. AK 06’€KTU OUiHIOBAHHSA MO>KHa
po3rnsaat Taki aCnekTy COLOKYNbTYPHOT KOMMNeTeHLUi:

®  COLiOKY/bTYPHI 3HAHHS: 3HAHHS CYCMiNIbCTBA | KY/IbTYPH Mi>KHAPOLHUX aKaAeMiuHWUX Ta NpodecinHux rpomag, B

AKUX PO3MOBJIAIOTb AAaHOI MOBO. AK CKNaAHWK 3arasbHOi KOMMNeTeHLiT (3HaHHA CBiTY) Taki 3HaHHS
pPO3rnsfaTbCst OKPEMO Bif, KOMYHIKaTUBHOI MOBHOT KOMMETEHLii;
®  COUIONIHMBICTMYHA KOMMETEHLUis: 3AaTHICTb BUKOPUCTOBYBATH MOBY 3 BiAMNOBILHMM COLia/IbHUM 3HAYEHHAM oS
KOMYHIKaTUBHOI cuTyaulii (CTHU/b, NpAMUI cNocib BUCNOBIOBAHHS, PEECTP, XapaKTePHi ANs faHOI KyNbTypH);

*  MDKKY/bTYpHa KOMMNETEHLiA: KY/bTypHa YyT/MBICTb | 34aTHICTb BUOUPATH ¥ BUKOPUCTOBYBATH Pi3HOMaHITHI
KOMYHIKaTHBHI CTpaTerii y ChifikyBaHHi 3 NpeACcTaBHUKAMH iHLWIKWX KYNbTyp, PO3YMilouM coliasibHi CTPYKTYpPH,
LIHHOCTi Ta NepeKOHaHHs, XapaKTepHi ANs IXHIX KY/bTyp.

6.4.4 CamoouiHlOBaHHS

CamooLjiHoBaHHS MOBUHHO BUKOPHUCTOBYBATHCS SIK CTaHAApPT, 3 SIKUM NOPiBHIOETLCS NOAAJbLUWN NPOTrPeC Y BUBYEHHI
MoBH. CTyaeHTH MaloTb OTPUMATH YiTKi AEeCKPUNTOPU MPOLECY BUBYEHHS MOBM i 3HATU HaLiWHI KpUTepii ans
CaMOOLiHIOBaHHS.

Mip yac BUBYEHHS IHO3EMHUX MOB CAMOOLLIHIOBaHHS MOYKE 30CEPEYKYBATUCS Ha TPbOX YiTKO BUSHAYEHHUX acneKTax
(Little D. i R. Perclova, 2004 p.):

e BesnocepefHbOMY NPOLECI HABUAHHS;

* KoMyHikatueHomy PBM;

* NiHreicTMuHomy PBM.

Mo-nepLue, CTyaeHTH MaloTb BYTH 34aTHUMU OLLIHUTH, HACKIJIBKM YCTTILIHO BOHW PYXaloTbCs Briepes B3arasli Ha ToMy
UM iHWIOMY eTani HaBYaHHS Ta NPU BUKOHAHHI OKPEMKX HaBYasIbHWUX 3aBfAaHb. CaMo OLiHIOBaHHS B TAKOMY acrnekTi €
HEBi 4 EMHOIO YaCTUHOIO BAYMJIMBOIO NigXOA4Y A0 HaBYaHHS. TakWi BUA CAMOOLHIOBaHHS € Cy0’ €KTUBHWUM, OCKiJIbKM BiH
6a3yeTbcs Ha MOHYTTAX CTyAeHTiB. AfXKe He iCHYe 06’ €KTUBHOI albTepHATUBK CAMOOLHIOBAHHIO, IKE 30CepeKeHe Ha
npoueci HaBYaHHs | 6a3yeTbCA Ta NOUYTTAX CTYAEHTIB.

Mo-npyre, cTyaeHTam HeobHXiAHO BMITH OLiHIOBATH CBil KOMyHiKaTHBHWI PBM 3 ornsagy Ha WwKasm 1a LeckpunTopv
Papu €ponu. OuiHka cBOIX BlAaCHMX KOMYHIKATUBHUX YMiHb, MOXJIMBO, € A/1f HUX HAM/IEr UMM 3aBaHHSAM, OCKiNIbKH
BOHM 3a3BMuai 3HAIOTb, O BOHM BMIilOTb abo He BMitloTb poOUTH. HaBiTb AKLLO CTYAEHTH, AKi BUBYAIOTL MOBY,
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MOMUJIKOBO BBaXKalOTb, LLO Y HUX 3HAUHO LUMPLUMH fiana3oH KOMYHIKaTUBHHUX YMiHb, HiX Lie € HacnpaBfi, BOHH, K
npaBuWJio, MyCSATb [LOBECTH €K3aMeHaTopaM, L0 BOHWU AIMCHO BOJIOAIIOTb YMIHHSIMW Ha TOMY PiBHi, Ha KWK
npeTeHayioTb.

Mo-TpeTe, CTYAEHTU MOBUHHI BMITU OLIHIOBATH CBOIO JIIHIBICTUUHY KOMMETEHLi0, TOBTO NIEKCHUKY, SKOK BOHM
BOJIOAitOTb, CTPYKTYPH, SKi BOHHU BMilOTb BUKOPUCTOBYBATH, 3BYKH, sIKi BOHU 3AaTHi apTUKyatoBaTH. Jlvwe 3a ymoBM
CaMOYCBIiJOMJIEHHS Ta MOCTYNOBOr0 PO3BUTKY BMEBHEHOI 34aTHOCTI O CAMOOL,HIOBaHHS CTYAEHTH 3MOXYTb MOHITOPUTH,
KOpHryBaTh Ta BAOCKOHAJIIOBATH CBOKO MOBJIEHHEBY MOBEAiHKY. Y CTY[EHTIB NOCTYNOBO PO3BUBATUMETLCS MOBHiLLe
PO3YMiHHS METOA,iB OPILiIMHOMO OLiHIOBaHHS LLISXOM CAMOKOPEKLT Ta KOpeKLjii 04HOKYPCHUKaMH Ha OCHOBI TUX CAMMUX
WwKan i cuctemu 6anis, LLO BUKOPUCTOBYIOTLCS Nifl Yac OiLiMHUX eK3aMeHiB.

CamooLiHIOBaHHS B XKOLHOMY pa3i He MO>Ke 3aMiHWUTH OLiHIOBaHHS CTyLleHTiB BUknagadyamu, BH3 Ta rpomapcbkumm
eKk3ameHaLinHuMK KoMmiciasmu. CamMooUiHIOBaHHSA Ta 30BHILLIHE OLiHIOBaHHS MaloTb LOMOBHIOBATU OfHE OAHOrO.
CamooLjiHioBaHHs 6a3yeTbcs Ha ChOpMOBaHii 34aTHOCTI CTyAeHTa PO3LYMYBATH HaZ, CBOIMW BIACHUMU 3HAHHSIMH,
YMIHHAMU Ta JOCArHEHHAMW. 30BHILLHE OLiHIOBAHHSA, HABMNAKH, 1EMOHCTPYE 30BHILLHI 06’EKTUBHI BUMIPHUKK THX >Ke
CaMMX 3HaHb, YMiHb Ta AOCATHEHD.

Mo>KNMBO TaKOX BKJ/IOUATU E€IEMEHTH CaMOOLHIOBaHHS B pe3yNbTaTh oiliiHKMX ek3ameHis. Onsa Ginbwocri
BMKJ/1afauiB CAMOOLiHIOBaHHS NOB’A3aHe 3 MifACYyMKOBUM OL,iHIOBaHHAM JIWLLE B TiK Mipi, HACKINbKKY Lie Ja€ CTyLeHTam
MOXJIMBICTb Kpallie 3p03yMiTH NpoLenypH OgiLiMHOIo OLiHIOBaHHS.

Buknagauam cnif po3pobuTH pekomeHaauii AN CTYLeHTiB CTOCOBHO CTpaTerii HaBuyaHHA Ta KpUTepiis
CaMOOLHIOBaHHS, /151 TOTO 06 BOHW 3MOT/IW NpaLoBaTh Hagasli CaMOCTIMHO NicNs 3aKiHUeHHs 060B’A3KOBOro Kypcy
AMIC.

BH3 MoxyTb po3pobnsatv MOBHI nopTdeni ana BiANOBIAHUX cnewiafbHOCTEMN, AKi CNYXXUTUMYTb SIK IHCTPYMEHT
camooujiHioBaHHs cTyneHTis (ans. Po3gin 8.6). OuikyeTbes, Lo MOBHI nopTdhesi MaTUMyTb BMIMB Ha PO3PO6KY poboUMX
nporpam 3aeAsku TOMy, WO CTYAeHTH aefani 6inblue ycBigoMaloBaTUMYTb CBOT BnacHi notpebu. Moptdeni noBuHHI
TakKOoX CMOHYKaTH CTyEHTIB 1O NparHeHHs BUCOKOI SKOCTi MOBHUX HaB4YaslbHUX KYpCiB.

7 OpraHisauyia kypcy AMIC: moaynbHa cTpyKTypa
7.1 3o0BHiWHI pamKu

BignosigHo fo HOpMaTUBHUX fOKYMeHTiB MiHicTepcTBa OCBITH i HayKK YKpaiHW KpeAWTHO-MOoA4y/ibHa cucTema
opraHisauii HaB4Ya/IbHOro NpoLecy Ta MOAYJIbHO-PEUTUHIOBA CMCTEMA KOHTPOJIIO, WO Hapasi 3anpoBajyKyloTbCs B
YkpaiHi, npupieHiolOTbCA 0 EBponencbKoi KpeguTHo-TpaHcdepHoi cuctemu (EKTC). EBponericbka KpeguTHO-
TpaHcepHa Ta akyMmyJsiioloda cUcTeMa 30PiEHTOBaHa Ha CTyAeHTa | 6a3yeTbCs Ha HOro HaBUYa/IbHOMY HaBaHTAXKEHHI,
HeobXiLHOMY /151 AOCATHEHHS METH TPOrPaMM, ClPSIMOBAHOT Ha Pe3y/IbTaTh HaBYAHHS Ta KOMNeETeHUiT. 3anpoBagyKeHHs
EKTC B YkpaiHi Habsm>Kae HauioHanbHy CUCTEMY OCBITH L0 BUKOHAHHSA 3aBaaHb BonoHcbkoro npouecy i cnpustime
MOBiNnbHOCTI yKpaiHCbKUX cTyaeHTiB B Esponi (MiHicTepcTBo oCBiTH | Haykn Ykpainu, 2004 p.).

Mporpama AMIIC € pecypcoM, Ao SKoro MoxyTb 3Beptaticb BH3 ons nigsuwerHs PBM cTygeHTiB y BU3HaUeHiH
ranysi 3 NeBHO NPOECIMHOK METOID, OCKi/IbKM BOHA [la€ YiTKe BU3HAYEHHS Pe3y/bTaTiB HaBYaHHS L1151 KOXKHOTO 3
PiBHIB i Npe3eHTYE BapiaHTH | hopMu AndepeHLialii, Ans Toro wob po3sreaTh AUBEpCUdiKOBaHi MOBHI KOMNeTeHLji y
ctynentie. Mporpama AMIC nponoHye BH3 Ykpainu MoxknusicTb 3abe3neunt NocnifoBHICTb, BapiaTUBHICTb Ta
iHOMBiAyanisayio npouecy HaB4aHHA Yy pisHUX pobounx nporpamax AMIC ans pisHUX piBHiB.

Tunosui kypc AMIMC nns 6akanaBpis NOBMHEH OXOMJIOBATU eTan HaBuYaHHA Bif piBHA B1+ no pisHa B2 i
3a6e3neynTH SOCATHEHHS BUMYCKHUKAMK PIBHS HE3A/EXKHOro KOPUCTYyBada aHrnincbkoi MoBu (aus. Puc. 7). Bin €
HeobXifHUM AN BCiX cneuianbHocTew | BUMarae MiHiMmym 270 ayqMTOpHUX aKkafeMiuHUX roguH Ta we 126 roauH ans
camocTinHoi poboTu.

Puc. 7. MoaynbHa opraHisauia kypcy AMIC (auB. aHrniMcokuk TekcT, Fig. 7)
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JonatkoBo [o LbOro MiHiMyMy MO>KHa BUAIIMTH LLLe fEeKiNbKa rOMH 3a PaxyHOK perioHaslbHUX Ta YHIBEPCUTETCbKUX
KOMMOHEHTIB, W0 fo3sonnTb BH3 nponoHysatu chakynbtatueHi kypcu AMIC. 3aeasku Takin moxknmeocti BH3 moxke
niaBuLWLMTH BUXigHUK PBM 6akanaspis no pisHa C2 ans cneuianbHOCTeR, sKi BUMaratoTb 6i/lblu iHTEHCMBHOT KOMYHiKaLiT
(awmB. Mnasy 2), cnpusioum, TaKMM YUHOM aKageMiUHIA MOBINIBHOCTI. 3a paxyHOK JOAATKOBHUX rOAHH MOXe ByTH TaKoxX
3anpornoHOBaHO NEPeXigHWI /KOPEKTUBHUI KYPC ANS 3340BOJIEHHS NOTPE6 TUX CTYAEHTIB, LLO MAIOTb AELL0 HUXKUWH
NOYaTKOBHWI PiBEHb BOJMIOAIHHSA aHrNIMCbKOK MOBOI. Takui Kypc nigsege ix A0 MiHiManbHO HeobXigHOro pisHs,
3adpikcosaHoro y [lep>kaBHux ctaHgapTtax 6a3oBoi i nosHoi cepeaHboi ocsiTH (B1+).

Opranizauis kypcy AMIC gna maricTpie y BeMKiN Mipi 3anexuTb Bif, npodeciiHix noTped neBHUX crewjianbHoCTeH
Ta piweHHss BH3 wofo KinbkocTi roauH, BUaineHux Ha Takui kypc (aue. Puc. 7). OuikyeTbces, WO CTyAeHTH MaricTpatypu
MaTUMyTb NMPW BCTYMi PiBEHb He3asexKHOro Kopuctysaua B2, wo € goctatHim gns toro, wob BOHU ePEKTUBHO
(PYHKLiOHYBaIM Y CBOEMY NpodheciMHoMy cepenoBuLi. BH3 MoxyTb nponoHysatu marictpam kypc AMIC, cnpsmoBaHui
Ha BLOCKOHa/IEHHS IXHIX MOBIEHHEBHUX YMiHb Ta BibLL FIMOOKOro MPOHWKHEHHS Y 3MICT CMeLiasibHOCTi B MEXXax TOro X
PBM. Y takomy BUnaaKy Hemae notpebu y BUnyCKHOMY KBanichikauinHOMY iCUTi, OCKi/IbKK O TOrO Yacy CTyAEHTH BXKe
nigTBepasTb cei PBM B2.

BH3, aki akTMBHO NpaLIoloTh i3 3apyBiXKHUMM CTyleHTaMM Ta OPraHi30BYIOTb aKafeMiuHi 0BMiHW CTyeHTaMM, MOXKYTb
nigHaTM PBM cTypeHTiB MarictpaTypu 3 piBHS He3anexHoro kopuctysada (B2) no pieHa [oCBiAYeHOro KopuctyBada
(C1). 3aBasikM LbOMY CTyEHTH 3MOXYTb CKOPHUCTATUCS MOXKJIMBOCTSAAMU MiXKHApPOLHOI OCBITH | CTaTW KOPUCTYBayamu
aHrTICbKOT MOBH, SIKi BiJIbHO Heto BOJIOZiOTb Y CBOEMY npodpeciHoMy cepenoeuui (auB. nasy 2).

3anexHo Big notpebd y BuBUeHHI MoBM, BH3 MoKy Tb nponoHysatw nigrotoseHi Ha 3amoseHHs kypcy AMIC mexxax
3rigHo 3 Bumoramn OKX. Takox Moske Byt pospobneHe LMpoKe Kono dakynbtatueHux Kypcis AMIMC y mexax
KOXHOro KBanidikaliiHOro piBHs BiANOBIAHO 4O KOHKPETHUX NOTpeb CTyAeHTIB, BUKIafadiB-NnpeaMeTHUKIB Ta
poboToaasLie. Ix MOXyTb 0BMpPaTH CTYAEHTH, KOTPi BaxkaloTb PO3BMBATH CBOI MOBJIEHHEBI BMiHHS B MeXax CBOEI
creujanbHOCTi abo > NoninLysaTH cBOT NPOeciviHi KOMYHIKaTUBHI BMiHHS Y cdhepax Toro > camoro PBM. Moayni ans
Takux kypcis AMIC MoskyTb ByTH 30cepefi>KeHi Ha XxapaKTepHUX A1 KOHKPETHOT cnewianisadii BMiHHSX, CUTyauiax Ta
hyHKLiAX 4015 3300BOIEHHS 0COBMBUX NOTPED CTYAEHTIB, Hanp., akafeMiuHe NMcbMo, febaTH i Take iHwe. HeobxigHicTb
BKtoueHHs B kypc AMIC 3micTy cneuianbHoi aucumunniny notpebye cnisnpayi BUKNafadie aHrniincbKoi MOBU 3
BUKJIafla4aMu-NpeAMETHUKAMMU Ta CMiJIbHOTrO BUKIAAAHHS KypCy.

Mepexin ig pisHa B2 po pieus C1 mMoxke BinbyBaTuUcs LWNAXOM CAMOOCBITHU CTY[EHTA, AKiM CNPUAIOTb 3aHATTS 3
MOBH, a TaKOXX MalCTEPHi, CeMiHapH, NeKLii, Lo NPoBOASATLCSA BUKNAAAYaMU-IPELMETHUKAMU aHT NTINCbKOO MOBOIO.

CamocTilHa poboTa € HeBif'eMHOI yacTuHoo Byab-sikoro kypcy AMIC, a Tomy notpebye perynspHoro i nocifioBHOro
oLjiHioBaHHsA. B yMmoBax camocTiMHOro HaB4YaHHs Ta 3pOCTaHHS BiANOBIAA/IbHOCTI CTYAEHTa 3a pe3y/ibTaTi HaBYaHHS
3aTHICTb CTYAEHTIB 4O CAMOOLHIOBAHHSA MaE HaA3BHUaiHO Benke 3HadeHHs. Ocb YoMy cTyaeHTaM HeobxigHO HagaTv
HafiMHi | NPaKTUUHI IHCTPYMEHTH AN camoouiHioBaHHS (auB. Pozginu 6.4.4 1a 8.6).

Martepianu gna camocTiiHoi poboTH TakoK BUMaraioTb ocobnusoi yearu 3 6oky suknagauis AMIMC. Ockinbku
YKPaiHCbKi CTYyeHTU He MaloTb HeobXigHWX HaBMUOK OpraHisauii CBOro HaByaHHs 6e3 NUNbHOro Harnagy 3 Goky
BUKN1a[adis, TO 3aBaHHs A5 CAMOCTiHHOT poboTH MatoTb By TH CrieLiaibHO HalIALUTOBAHI A5 BUKOHAHHS B HE3a/1EXKHOMY
pexkumi. Matepianu gns caMocTiiHOT pOBOTH NOBUHHI:

®  MICTUTH UiTKO ChOPMY/IbOBaHI 3aBAaHHS i 3pa3KM iX BUKOHAHHS;

*  ByTW JOCTYMHWUMH ANS CTYAEHTIB 032 MEXKaMH ayAUTOPHUX 3aHATb;

e BYTH [OCTYNHUMMU 3 Pi3HUX IKepen iHhopMaluii (IpyKoBaHKX, ayio, Bifleo, KOMN'I0TePHUX Nporpam, IHTepHeTy)

LS NiATPUMKH iHOMBIBYaSlbHUX CTUNIB HaBYAHHS;

e 3abesneuyBaTH 4iTKi KpUTEpIT A1 BUMIPIOBaAHHS pe3ybTaTiB.

Lopnatkoeo no matepianis AMIMC MoxxyTb 6yTH po3pobeHi LONOMI>KHI KOMINEKTH 415 CAMOCTiHHOT po60oTH, TOBTO
pekomMeHgauii wopo ymiHHs sumtuca (Ellis Ta Sinclair,1993 p.; Cottrell, 1999 p.), w06 KoMneHcyBaTH HeOCTaTHICTb
LbOro BMIHHA Y OKPEeMHWX CTYAeHTiB. 3aBflaHHs AN CaMOCTIMHOI poBOTH MOXXYTb MaTU Pi3HUW XapaKkTep: Bif
iHOMBIyanbHUX BNPaB 40 rPynoBMX NPOeKTiB. PesynbTatv caMocTiHOT poboTH MOXKYTb ByTH NpefcTaBneHi B pisHUX
dopmax, iXx MOXKHa BUMIPATH 3 OrNSAAY HA BU3HAYEH] pe3ysibTaTh HaBuaHHS (TECTH, >KypHanu obJiky npounTaHoro
maTepiany, MTMCbMOBI 3BiTH, YCHi Npe3eHTaLii i Take iHwWe).
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7.2 BHyTpiwHi pamKHK

HasuanbHuit kypc AMIC Ha KoXXHOMY KBanidpikaliMHOMY piBHI CKNagaeTbest 3 MofyNiB, sKi po3pobnsioTbes BH3,
i nponoHye Buknagadam AMIIC BapiaHTH i popMH BUKNAAAHHS /BUBUYEHHS. TUNOBa NporpaMa NoBUHHA CIYXXUTH
pecypcoM ans po3pobku pobounx nporpam ta moaynis (aus. Lonatok C-F). BuknapaHHs /BUBUEHHS MOBH MOXKE NOTIM
3LIMCHIOBATUCDb Y Pi3HMX NPaKTUUHMX hOopMax 3 METOK PO3BHUTKY MOBHOI NOBELIHKM BiZNOBIAHO 4O creuianbHOCTeN
CTYOEHTIB, IXHIX NOTPe6 Ta >KUTTEBUX NIaHIB.

3MicToBiI MOAY/i KypCy — JIOTiUHi, 3aBepLUeHi, CAMOLOCTaTHI YaCTUHU AUCLMMNIHW — 30CEPel’KeHi Ha 3arasbHuX
npodecinHUX BMiHHSIX, CUTyaLlisiX Ta rany3six, ChiJibHUM A/ BCiX CMeLianicTiB He3aeXHo Bif iXHboi cneuianbHocTi. Ha
noyaTky Kypcy Bu3HauaeTbcs BxigHui PBM cTyaeHTis, aHanisytotbes ixHi notpebu (aue. Puc. 7). @opmyniotoTbes wini
KypCy Ta 3aBAaHHs L5l KOXKHOro Moayns. KoHKpeTU3yeTbcs 3MiCT KOXKHOro Mofyns (Hanp., cuTyauii, TeMW, BMiHHS,
MOBNEHHEBI hyHKLIT | Take iHwe). dani nigbupatotbes, agantyoTbca abo po3pobNaOTLCA BiANOBIAHI HABYUANbHI
matepianu. Pobutbca Bubip TUNIB 3aBAaHb Ta BUAIB AiSNbHOCTI AK A8 ayMTOPHOI, TaK i AN caMOCTiMHOT poBoTy.
CryneHTiB iHpOpPMYIOTb NPO LiNi KOYKHOMO MOAYJIA Ta O4iKyBaHi pe3y/ibTaTh HaBYaHHS, a TAKOX NPO hOPMH Ta KpUTepiT
OLiHIOBaHHSA.

[Lins ouiHtoBaHHs pe3ynibTatis poboTH CTYAEHTIB BUKOPUCTOBYETLCS NOTOUHE M NiACYMKOBE OUiHiOBaHHS (aue. Pozgin
6.4). banu, oTpuMaHi CTyfieHTaMK 3a BCi 3aBeplLUeHi Moayni Kypcy, 6epyTbca [0 yBaru nif, 4ac BUXigHOro OLiHIOBaHHA
3a NeBHWM Kypc.

EnemeHTapHa cxema po3pobku moayns (Moon, 2002) Ha Puc. 8 nonomoxke KopucTyBauaM nNporpamu y npoLeci
pO3pobKH PoBOUMX NpOrpamM Ta MoAY/liB.

Puc. 8. EnemeHTapHa cxema po3pobku moayns

MeTa moayns Heckpuntopn PBM

/

\ 4
. Cdopmyntonte geckpuntopu
OnuwiTb pesynbtatn | d) puy. Aeckp P
< BiANOBIAHO 40O KOHKPETHOI
HaBYaHHS . :
cneuianbHOCTI
Onuwitb kputepii Po3po6iTb iHCTpyMEHTH Po3po6iTb mogynb
OL|iHIOBaHHS, AKi TICHO < »  OLIHIOBaHHS pesynbTaTis, 3 ypaxyBaHHAM
nos'asaHi CNUparYnChb Ha BU3HAYEHI pesynbTaTis
3 pesynbTaTtamn HaB4aHHSA KpuTepii OLiHIOBaHHS HaBYaHHA
\ 4

Po3pobiTb cTpaTerito BUknagaHHs
AN AOCATHEHHSA CTyAeHTamu
pesynbTaTiB HaBYaHHS, AKi
BiANOBIQAOTb KpUTEpiam
OL|iHIOBaHHSA
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8 3acTtocyBaHHsa nporpamu AMIC
8.1 AmHanis notpe6b

HauioHanbHa nporpama Haflae pekoMeHaauii woao po3pobku pobourx nporpam AMIC 3 6y ab-gKOT cnewianbHOCTI.
OgpHak npouec ix po3pobku Mae 6azysaTucs Ha BUBHEHHI NOTPED, Lo NPOBOAUTLCS KOXKHWM okpemuM BH3, i nepenbauae
aHania:

* BMMOT OCBITHbO-KBasli(hiKaLiMHUX XapaKTepHUCTUK BUNYCKHWKIB BH3, npuiHAaTHX MiHicTepCcTBOM OCBITH | HayKH

Ykpainu: OKX 1a OIMT;

® KOHKPETHWX MOCAfOBUX IHCTPYKUiH, po3pobneHux i 3aTBepayKeHWX NignpUEMCTBAMM, IHCTUTYTaMu Ta

opraHisauismu;

* pe3ysbTaTiB ONUTYBaHHS creuianicTie, BUKnadadis i ctyaeHTtis BH3.

Ockinbku meToto kypcy AMIC € cnpusiHHA NiLroTOBLi CTYAEHTIB [0 aleKBATHOMO OYHKLiOHYBaHHS Y KOHKPETHUX
NPodecitHUX CUTyauisax, TO CNif aHanisyBaTH iXHi MOBHI M HaBYasbHI NOTPEOU Ha Pi3HUX eTanax: 3 CaMoro noyartky,
Konu po3pobnseTtbcs kypc AMIC, Ta nig Yac BUKIagaHHsa Kypcy, Wwob MoxkHa 6y10 BHECTH KOPEKTUBH | MOIMNLWEHHS.
Buknanaui MOXyTb KOPUCTYBaTUCS PI3HUMU BUAMM IHCTPYMEHTIB AOCNimKeHHs noTpeb cTyaeHTis: cnisbeciam (Biu-
Ha-Biu abo > y NUCbMOBIN hopMi, NpUUOMY NepLuni BUA cnisbecign € 6inbl LiHHWUM ANS Npouecy HaByaHHs),
ONUTYBa/IbHUKHK (CIAOM 3a SIKUMU MOXKYTb NPOBOAWTUCS criBOeciau), cnoctepexxeHHs (poboui Ta HaBuanbHi) i Take
iHwe. LLlo6 oTpumaTtu BignosigHi M 06’eKTUBHI gaHi, O Npolecy aHanizy notpeb HeoOXigHO 3anyyaTy BUKNajadis
cneuiasbHUX NPeaMeTiB, MOOAMUX CMeLiasicTiB, a TaKOXK CTyAeHTiB. [11s CTBOPEHHS aHaNi TUYHUX IHCTPYMEHTIB MOYKHa
BUKOPUCTOBYBATU pi3Hi gyxkepena (Hutchinson ta Waters (1986).

8.2 Po3pobka pobouoi nporpamu AMINC

Mporpama AMIC MoXe BUKOPHUCTOBYBATUCS K PECYPC ANS pO3POBKK poboumx nporpam Asis CTYAEeHTIB Pi3HUX
cneujanbHocTel. Poboui nporpamu MoxyTb cTBOptoBaTUch 3a Mogennio pobouoi nporpamu ta mogynsa AMIC, wo
nponoHyeTtocsa y Jonatky A. logatok B npeacraensie pekomeHzauii Wofo Toro, ik KOPUCTYBATHUCS LiEIO MOAENJIIO.

8.3 TpoekTHa poboTa
8.3.1 Opranizauin

MpoekTHa poboTa gonoMarae NoLOMATH NPOra/IMHY MiXK BUBUEHHSIM MOBHW Ta KOPUCTYBAHHAM HEIO, 3a0XO0HYIOHH
CTY[eHTIB 10 TOro, Wwob BoHW BUHLNK 3a MeXXi ayauTopii BH3 Ta nepenecnuncs y npodeciite cepenosuute. Ocb yomy
BOHA € LjiHHUM CNOCcOBOM peaslbHOro BUKOPUCTaHHA KOMYHIKATUBHUX YMiHb, HabyTux B ayauTopii. Ha BigMiHy Big
TPaAMLIMHOIO BUBUEHHS MOBH, i€ BCi 3aBAAHHS MiArOTOB/IEHI BUK/IaaaueM, NPoeKTHa poboTa NnoKiajac BianosiganbHicTb
3a CBOE BJIaCHEe HaBYaHHS Ha CaMMX CTYLEHTIB.

MpoekTHa poboTa y pi3HKX ii hopMax Ma€e nesHi cnifbHi xapakTepHi puck (Stoller, 1997).

MpoekTtHa pobora:

* 30cepefykeHa Ha BUBYEHHI 3MICTY, a He KOHKPETHUX MOBHUX OUHHLb. LLeHTpOM yBarv npoeKTiB € XKUTTEBI NUTaHHS

i TeMM, L0 BUKIMKAIOTb NPOMECiHUM iHTepecC y CTYEHTIB;

* 30pieHTOBaHa NepefyciM Ha CTyZleHTa, Xo4a M BUKNafad Biflirpae BaXk/IMBY PoJib, MPONOHYOUM CBOIO MiATPUMKY
Ta peKkoMeHaLii BNpoaoByK yCbOro npoLecy;

* nobygnoBsaHa Ha cnienpaui, a He Ha KOHKypeHuji. CTyaeHTH MoKy Tb NpauoBaTH CaMOCTIHHO, Y Napax, y HEBETMUKHUX
rpynax, abo » ycieto rpynoto, wob 3aBepLinMTh NPOeKT, OOMIHIOIOUMCh PECYPCHUMU MaTepianamu, igesaMu Ta
[LOCBiJOM YNPOJOBX BUKOHAHHS MPOEKTY;

e Befle 10 CNpaBXHbol iHTerpauii BMiHb Ta 06pobkH iHhopMauii 3 piZHUX yKepen, BiA3epKasioloun KUTTEBI
NPaKTUYHI 3aBAAHHSA, 3 AKMMW CTYAEHTH 3iTKHYTbCA Y ManbyTHbOMY NpodIeciiHOMY CepefoBHLL;
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Ma€ KiHLUeBUH NpoayKT (Hanp., ycHa npeseHTauis, CTeHaoBa NpeseHTalis, AWcnien Martepianis, gonosiab abo
BMCTaBa), SKUM MOXKHA NOLIIMTUCS 3 IHLIMMM, LLLO HAJA€E NPOEKTY peasibHOro 3HaYeHHS;

MOTHBYE, CTUMYJIIOE, YNOBHOBaXKY€E Ta 3axonioe. BoHa, sk npaBuio, 3MiLHIOE BNEBHEHICTb CTYAEHTiB, caMo-
noBeary Ta CaMoCTiHHICTb, a TaKO>K CMPHSIE Y IOCKOHANEHHIO MOBNIEHHEBUX YMiHb CTYAEHTIB, NOrNMMBAEHHIO 3HaHb
3 npeaMerta i po3BMTKY NizHaBasibHUX 3i6HOCTEN.

LliHHicTb npoeKkTHOT pOo6OTH, OfiIHaK, NONATaE He NIULLE Y KIHLEBOMY NPOAYKTI, ane Wy npoueci pyxy Ao KiHLeBoro
pe3ysbrary. TakuM UMHOM NPOeKTHA POHOTA OPIEHTYETLCA AK HA NPOLEC, TaK i Ha MPOAYKT, CTBOPIOOUM MOKJ/IMBOCTI
LNSi CTYAEHTIB PO3BUBATH LLUBMAKICTb | TOUHICTb MOBJIEHHS Ha Pi3HMX eTanax NpoeKTy.

MoeHoMacwTabHKWi NpoeKT nependadae TpU OCHOBHI eTanu:

MnanysaHHs poboTu B ayauTopii. OBroBopIOOTLCS 3MICT | paMKHW NPOEKTY, a TAKOXK NPOTrHO3YOTbCSA KOHKPETHI
MoB/ieHHEBI NoTpebu. MpuiMatoTbes pileHHs Wwoao cnocobis 36opy HeOOXigHOro MaTepiasy, 3anporpamMmoBaHrUX
cnisbecin Ta Bi3uTIB.

BukoHaHHs npoekTy. CTyfeHTH BUpYLaloTb y NpodpeciiHe cepefoBULLE i BUKOHYIOTb 3aniaHOBaHi HUMM
3aBJaHHs.

AHania Ta MOHiTOpUHr poboTu. Llei etan nepepbauae auckycii Ta Bigryku Ha poboTy, aHania poboTu B rpynax i
CaMOKOHTPO/b.

MpoekTHa poboTa HE3aNEXHO BiJ, TOro, UM BOHA IHTErPYETbCA B OPIEHTOBAHUN Ha BMiHHS TeMaTUUHWM 610K, um
BBOJMTbCA K OKpeMa NoCifoBHICTb BUAIB poboTH npw BinbLu TpaauLiMHOMY NMiaxoi, BUMarae GaratoeTanHoro po3suTKy

ONA [OCsArHeHHs ycnixy (aue. Puc. 9).

Puc. 9. PoboTta Hapg npoeKToM

Ne Eranu Mpoueaypu MoBneHHeBiI BMiHHSA ®opma DyHKuiT
n/n NpoeKTy iHTepakuii BUKNapauya
1 Crumyn: ¢ Mo3KOBMH WITYPM AypaitoBaHHs: aeTtanbHe Buknapau — I>xepeno iHopmauii,
nepiue * (DopmMyBaHHS KOMaHA, MncbMo: KOHCNEKTyBaHHS Knac, nap, KOHCY/IbTAHT, MOMiYHHK
obroso- ¢ Po3pobka Ta 06roBopeHHs nNpasu [OBOpiHHSA: PO3NUTyBaHHSA Ta rpynv
peHHs ipei rpynosoi poboTu 0BroBopeHHs, aucKycia
* Bu3HaueHHs xapaKTepUCTUK Ta eTanie | MoxiuBi nocunaHHs Ha
NpoeKTy nonepesHe YATaHHS
* YCBiLOMNEHHS CTYAEHTaMHU eTanis
NPOEKTY i KpUTEPIT OLiHIOBaHHS
2 BusHaueHHs ¢ Moskosuit WTypm YcHe MOBNeHHs: AUcKycis, Mapwu, rpynu MomiuHuk, cnie-
MeTu NpoeKkTy | ® [pe3eHTauis Ta ouiHKa inen neperosopw, nnaHyBaibHHK,
¢ Poanogin o6os’a3kis y komaHgi pestoMyBaHHAAYfilOBaHHS: “nposokatop”
rofioBHa iges, nerani,
CTaB/eHHs
M1cbMo: KOHCNEKTYBaHHS,
BEAEHHS NPOTOKONY
3 Pospobka ¢ Bu3HauyeHHs eTanis NpoeKTy [oBopiHHS: BigcTOlOBaHHSA ifew, | Mapwu, rpynu Momiunuk, cnis-
3aranbHoro ¢ 3BiTyBaHHs nepej Knacom HafaHHSA BiANOBIAHMX nnaHyBaibHHK,
nnaxy ¢ O6roBOpeEHHs NOHATKOBOrO M/aHy NOSICHEHb Ta apryMeHTIB, “nposokatop”
¢ [lepennaHyBaHHs pobOTH rpymnu nponosuuis igen,
pe3toMyBaHHSs
Mucbmo: peparysaHHs naaHy
4 MpakTrka * BusHayeHHst MOBHWX 3acobiB, Yci BMiHHsI, ocobnmeo nucbMo y | IHausigyanbHa, | [xepeno iHdopmauii,
MOBJIEHHEBWX HEOOXiAHWX Ha NoYaTKOBOMY eTani POPMi KOHCNEKTYBaHHS napu, rpynu KOHCY/IbTaHT
YMiHb npoeKTy
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5 BuKOHaHHS ¢ 36ip gaHux YuTaHHs: o3HaomloBanbHe i | IHAMBIAYyanbHa, | Iykepeno iHdopmauii,
6asoBoro ¢ O6pobka Ta aHani3 faHUx nepernsifoBe; iHTEHCHBHE Ta | Napu, rpynu KOHCY/IbTaHT
nocnipkenHs | 3anuc 3ibpaHoi iHpopmaui EeKCTEHCUBHE UNTaHHSA
3 TemMu [oBOpiHHS: Nowyk iHdopMauii,

PO3MUTYBaHHS
AygitoBaHHs: rnobasbHe,
LeTanbHe
MucbMo: BaHKu, KOHCNeK-
TyBaHHSl, ONMUCYBaHHS,
Knacudikauis

6 3icTtaBneHHs * YurtaHHA KOHCNEKTiB YuTaHHs: o3HaomtoBasbHe Ta | IHauMBigyanbHa, | MomivHuk, cneuianicT 3

iHbopmauii ¢ [losicHeHHs HAOYHWX MaTepianis nepernsfose rpynu yperynioBaHHs
¢ [ligrotoska 3BiTiB rpyn [oBOpiHHS: 3BiTyBaHHS, KOHAIKTIB,
¢ O6roBopeHHs npeseHTauii 06roBOpPEHHS, PO3ropTaHHs cnocTepiray,
e Bigryku LyMKM, Bifnosigi Ha “pesoHarop”
3anuTaHHs Ta KOMeHTapi
AypaitoBaHHs: rofoBHi igei,
3p0rafKa npo 3B's3KK Mix
nosuuisamu
Mucbmo: 3anucK, KoHecnek-
TyBaHHs

7 OpraHisauis ¢ OdopmneHHs ine Ta 0bpobneHoi MucbMo: HanucaHHs IHauBiayanbHa, | KoHcynbTaHT,

marepianis iHpopmauii y hopmi npoekTa AOKYyMeHTa-nponosuuii 3a rpynu cnocrepiray,
¢ HanwucaHHs npono3auuii BCTaHOB/IEHUMH paMKaMun NOMIYHWK,
* YuTtaHHA 3 METOIO MOPIBHSAHHSA FoBOpiHHA: 06roBopeHHs, ouiHoBay
nepexpecHUx nocuiaHb BiAMOBIAi HA KOHTAPryMEHTH,
¢ Q6roBopeHHa Nponosauuii BUCJ/IOBJIEHHS CyA>KEeHb
YutaHHs: po3yMiHHA
opraHisauii Tekcry,
BU/IYYEHHS FONIOBHUX iAen
AypaitoBaHHs: ronosHi igei
8 BuKOHaHHS ¢ CTBOpPEHHS OCTAaTOYHOrO NPOLYKTY [oBOpiHHSA: 0B6roBOpPEHHS, IHamBiayanbHa, | MpUXUIbHKUK,
NPOEeKTy * CknapgaHHs 3BiTY BiAMNOBiAHO A0 TNlyMayeHHs JaHuX, rpynu KOHCY/IbTaHT,
pekoMeHpauin apryMeHTyBaHHs, BACHOBKH, paAHHK
* [lepernsp i pepgaryBaHHs 3BiTy Npono3uLis NonpaBok
Mncbmo: HanucaHHs 3BiTY,
peparyBaHHs
YutaHHs: kopeKkTypa

9 MNpezeHTauis ¢ [lpe3eHTalis NpoeKTy B ayauTopii [oBOpiHHS: BUCTYN 3 IHamBiayanbHa, | MoMiyHKK,

NPOEeKTy ¢ O6roBopeHHs npouecy Ta npeseHTauiclo, 06roBopeHHs | rpynu crnocTepiray, oujiHioBay
pesynbTaris AypaitoBaHHs: rosioeHa iges,
AeTani, opraHisauis TekcTy

10 | OuiHka ¢ KomeHTyBaHHs npouecy AygitoBaHHs: fetanbHe InguBigyanbHa, | OuiHioBauy, npoBangep

npoeKTy ¢ OuiHiOBaHHA NPOAYKTY [OBOpPIHHS: KOMEHTYBaHHS, Knac 3BOPOTHOTO 3B’A3KY,

¢ OuiHlOBaHHS NPOEKTY B LiiNoMy
* EdpeKTHBHHI 3BOPOTHHMI 3B'130K
* OuiHIOBaHHS OJHOKYPCHUKaMK

OLiHIOBaHHSA
Mnucbmo: 3anoBHeHHs

ONUTYBasIbHKKIB /

oLiHIoBa/IbHUX (hOpM

pafiHAK 30BHILLHbOrO
ouiHloBavYa
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Insa kypcie AMIC y BH3 moxkHa pekomeHayBaTh Taki Tunu npoekTis (Legutke and Thomas 1991):

*  TEKCTOBi NPOEKTH, IKi COHYKalOTb CTYAEHTIB 1O BUKOPUCTAHHS aBTEHTUYHWX aHTIOMOBHWX TEKCTIB Ha crneLiiasibHi
TeMU AN15 4OCNifAHOT pobOTH, NPOBEAEHHS 0BCTEXKEHD, CTBOPEHHS PEKIaMHOI NPOAYKLIT UM TEXHIUHKUX NNaKaTis
i TaKe iHWWE;

*  POEKTH KOPECNOHAEHTCbKOrO XapaKTepy, siKi BKNOUAIOTb JIMCTYBaHHS, OOMiH €1eKTPOHHWUMMU NOBIAOM/IEHHSMM
Ta (pakcamu Mix CTYAEHTaMM i NOTEHUINHUMU poBoTOAaBUSMH, aB0 MiXK CTYAEHTCbKUMMW rpynamMu 3 pPi3HuUX
yHiBepcuTeTiB. EcheKTUBHICTb Takoro TMNy NpoeKTiB Moye ByTHU aani nifBuLLeHa, AKWO NpoeKT GasyeTbes Ha
MepexKi [HTepHET, sika NPONOHYE TaKi IHCTPYMEHTH: eIEKTPOHHA noLuTa, BeborriHr (abo “6norriHr” — iHcTpyMeHT,
Lo 003BOSISAE NyBiKyBaTH iHhOPMAaLLito Ta HaflaBaTH HeraiHWM LOCTYN 10 HEl CBOTM Kosleram abo X ycil Mepexi),
OHIaMHOBI JUCKYCIi i YaTw;

*  MNPOEKTU-3YCTPIiYi, AKi HAAAITb MOXKJIMBICTb CTYAEHTAM KOHTaKTYBaTH 3 HOCISIMU MOBH, SIKi MOXYTb NOAINUTUCS
cBOIM gocBigom poboTu y npodeciiiHii cdepi (Hanp., MiXXKKYAbTypHi HEMOPO3YMiHHA Yy npodeciiHoMy
cepenoBULLi, NpodeciMHMIM KOLEKC NOBEAiIHKKU B aHTTOMOBHMX KpaiHax i Take iHLe).

8.3.2 OuiHloBaHHA

OuiHtoBaHHs 3aBfaHb (Hanp., MogesoBaHHs) abo NPOEKTIB MOXKe BYTH NOTOYHUM (MOHITOPHHT YNIPOLOBXK YCbOro
NPoeKTy) Ta nigcyMKoBuM (odiLiMHi iHAMBIAYyaNbHI Ta rpynoBi npeseHTauil, Hanp., HanpUKiHLi 3aBaaHHa abo NpoekTy).

MoTouHe ouiHIOBaHHSA 34iMCHIOETBCA HA PI3HUX eTanax NPOoeKTY i BKAtouae B cebe OUiHIOBaHHS rpynu 3a NPOTOKO/IaMH
3acifaHb Ta KOPOTKMMH 3BiTaMMK NPO CTaH CMpaB; CAMOOL|IHIOBaHHS Ta OLiHIOBAHHS FPYNK Ha NiACTaBi WOAEHHWKIB,
3anoBHEHHs G1aHKIB Ta ONUTYBa/IbHUKIB; 30BHILLHE oLUiHIoBaHHA BUKNagayamu AMIC Ta cneuianbHUX AUCLMNAIH | Take
iHWwe. YBara 3ocepe/yKeHa Ha iHaMILi Fpynu, AKOCTI rpynoBoi poboTH Ta MOBHOMY K Ni3HaBaibHOMY PO3BUTKY. MoxHa
OLiHIOBATH BHYTPILLHIW pO3MOA4in 3aBaaHb Ta 060B’A3KiB, LOK/IaAaHHS 3yCHIlb, CTAB/IEHHS J0 poOOTH, BHECOK Y CIpaBy,
3[aTHiCTb criBnpayoBaTi W NO3UTUBHO pearyBaTh Ha Pi3Hi AyMKMU Ta noauuii. [oTouHe ouiHIOBaHHS 34iMCHIOETbCS
3aBsKW 3BOPOTHOMY 3B’SI3KY 3 BUKJIalayeM Ta OJHOKYPCHUKAMMU 5K B YCHiW, TaK i B TMCbMOBIM hOpMi Ha BCix eTanax
BMKOHAHHS 3aBJAHHS YW TPOEKTHOI poboTH.

MNigcymkoBe oLiHIOBaHHSA CTOCYETbCA AKOCTi NPOAYKTY | HOro npeseHTauii. Llei BUA ouiHIOBaHHS OXOMNJIIOE TPU acnekTH
NpoeKTy:

* dKicTb 3MicTy NpoAyKTy. [TpOAYyKT OUIHIOETbCA 3 TOUKKM 30PY MOCAiIAOBHOCTI, OPUriHANbHOCTI, BigNOBIigHOCTI
MambyTHIM NpodeciiHii 4isNbHOCTI Ta OCBITI CTYAEHTIB, JOCATHEHHA NPOEKTHUX LiNnekH i Take iHwe. B opieHToBaHUX
Ha cneuiasbHICTb NpoeKTax HeOOXiAHUMMU € BiAryKu BUKafauiB cneuiaibHUX OUCLMMIH LWOAO NiATBEPAPKEHHS
pe3ynbTarTis.

* dKicTb Npe3eHTauii NpoAyKTy. YCHi Ta NMCbMOBI Npe3eHTaLii OLiHIOITbCSA 3 TOUKKU 30pY iX BiAMOBIAHOCTI LiNsM i
3MICTY NPOEeKTY, IX YiTKOCTI, OriuHiM NOCNiAOBHOCTI Ta pizHOMaHITHOCTI. OUIHIOIOTLCA TAKOX YMiHHA POBUTH
npe3eHTaLii, y4acTb YCiX YNeHIB rpynu B npe3eHTauii, i AUCKYCil.

* BWKOpPMCTaHHSA MOBHW. HanucaHHs 1 npe3eHTaLis 3BiTy MPO NPOEKT, & TAKOXK KOHTPOJIbHE 3aHATTS MPOBOAATLCS
aHrnincbkotlo MoBoto. OuiHtoeTbcst He PBM cTyneHTiB Sk TakuM, a iXHA 34aTHICTb e(DEKTUBHO KOPUCTYBATUCS
iHO3EMHOIO MOBOIO Mif, YaC BUKOHAHHS MPOEKTY, a TaKOXK YCMiLIHO NOBIAOMASATH iHWKX NPO pe3y/ibTaTh CBOET
poboTw.

3anopanbliMMK peKoMeHaLisMM LWO40 OpraHi3alii NpoeKTHOT pobOTH, CAMOOLIHIOBaHHS, OLIHIOBAHHSA, MPOEKTHUX
Npono3uLin, 3BiTiB Ta Npe3eHTaL|i MoXHa 3BepTaTvch Ao Fried-Booth (1986), Haines (1989), Nikolayeva et al (2001),
Ribe (1993), Williams (1984).
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8.4 Nipb6ip Ta po3pobka matepianis

AKLLO MK XOUeMOo 3anydaT HalKX CTYLEHTIB 4O peddieKcii Ta CaMOOLHIOBaHHS i, TaKUM YMHOM, AATH iM 3MOTyY
B3ATU Ha cebe BiANOBifaNbHICTb 3a BNacHe HaBUaHHSA, TO MW HE MOXEMO PO3rAAaTH NiAPYYHHK K CEpito cLeHapiiB
3aHsATb. K0 MU YUHUTUMEMO CaMe Tak, TO Lie O3HaYaTMMe HaB’si3yBaHHS HaLLMM CTYLEHTaM Liled i NpoLiecy HaB4YaHHS,
0bpaH1x aBTOPOM MiApPyHHUKA.

XKopneH nifnpyyHUK He NOBUHEH BUKOPUCTOBYBATHCA CJIINO M cucTeMaTuHo. Haspsig um icHye xoua 6 ofuH NigpyyHuK,
AKWi 61 ByB 34aTHUM 3a40BOJIBHUTH NOTPEBU OKpPeMOT rpynu cTyaeHTiB y KoHTekcTi AMIMC. Takum unHOM BUKIaaadi
MaloTb CaMi po3pobsATH CBOT BAcHi “KoMnsiekTn” pecypcHux Matepiasis. OCHOBHUMM AxKepenaMu TaKoro KOMMIEKTY
€ aBTEHTWUHI MaTepianu y ranysi obpaHoi cTyieHTaMu cneuiasbHOCTI.

HeapnekBaTHicTb icHYlOUMX HaBUYasbHUX MaTepiasie Ta Bpak aBTEHTUUHUX pecypcis, ski 6 Bignosiganu notpebam
ctynenTis AMIC, Mo>KHa KOMNEHCYBaTH LWNSXOM 06’€IHAHHA TaKUX TPbOX CTpaTerik:

* BUKOPMCTaHHs, afjanTauia Ta nigbip mMartepianis 3 y>e iCHYIOUMX NiAPYUYHUKIB (IHO3EMHUX Ta MicLeBMX) Togi,

KO/ Lie € JIOTIYHUM | MOXK/TUBUM;

* ajanTauis 4OCTYMHWX aBTEHTMUHWUX MaTepianie (ayaio- Ta Bifeosanucis 3 edipy, nybnikauii 3acobis Macosoi

iHpopMmalLii, IHTepHeT-pecypcy, i Take iHLwe);

*  CTBOPEHHS HOBWX HaBUaNlbHWUX MaTepiais BigNoBigHO [0 NOTPeD CTyAeHTIB.

MaitbyTHi aBTopH /yKnafaui matepianis noBUHHI KopucTtysaTuch Mporpamoto AMIC sk 10BigHUKOM A8 po3pobKH
CBOIX B/lAaCHWUX MaTepiaisg, NifPyYHUKIB Ta iIHWWX HaBYANbHWX NOCIOHMKIB. TUM UACOM €A, KOPUCTYBATHCD ICHYIOUMMHU
MaTepianamu Ta afanTyBaTH IX BignosigHo 1o notpeb.

BignosigHi HaeuanbHi matepiann AMIC matoTb iHTerpyBatu cydacHy METOAMKY 3i criewianizoBaHWM 3MicToM. BoHu
NOBHHHI CTaT 3aCOBOM He3aNeXHOI CaMOCTIMHOT POBOTH. BOHM TaKoXK NOBHHHI BKIKOUATH OPIEHTOBAHI Ha CneLjiaibHICTb
Martepianu (Hanp., 4iIOBe IMCTYBaHHSA Ta CMiJIKyBaHHS aHMiMCbKOIO MOBOIO, aKaZieMiYHe MMCbMO), LLLO Aal0Tb MOXJ/IUBICTb
3AiMCHIOBATH B3aEMOMNOB’A3aHe HaBYaHHS MOBJIEHHEBUX YMiHb. ABTEHTUUYHI W BiTUMIHAHI MaTepianu NOBWHHI
JOMOBHIOBATH HaBYasIbHi KYpCH Ta AonoMarati y CTBOPEHHI KOHTEKCTY A/15 Pi3HUX BULIB AiNIbHOCTI.

Marepianu MaioTb YT 30PIEHTOBAHWMM Ha CTYAEHTA, HALABATH MOXK/IMBOCTI AJ1 CAMOOCBITH, PO3BMBATH HE JLLE
MOBJIEHHEBI, ane ¥ npodeciiHi BMiHHS, (Hanp., BMiHHA pobuTH npeseHTaujii).

8.5 Kpurepii oyiHioBaHHA

KanibpysaHHs PBM Ta po3pobka KpWUTepiiB OLiHIOBAHHS MOBUHHI 3[iMCHIOBATUCS cheuiasbHO NiAroToBAEHUMM
eK3ameHaTopamu B paMkax HauioHanbHoi cuctemu 3abesneueHHs skocTi. Taka cuctema Mae ByTH CTBOpeHa sIK HagiMHWM
iHCTPYMeHT 3abe3neueHHs AKOCTi BULLLOT OCBITH YKpaiHW. Po3pobnsioumn BNacHi iHCTPYMEHTH TECTYBaHHS A1 KOHKPETHHUX
PBM, Mo>kHa ckopuCTaTUCh TaKUMK NMopagamu.

OuiHioBaHHS peLenTUBHHUX YMiHb:

UYutaHHs Ta ayAitoBaHHSA

OUiHIOETbCA 3AaTHICTb CTYEHTIB:

*  po3yMiTH ifeto TeKcTy Ta il 3aymMaHui Hanepes “Bnaus”
® PO3YMITH CYTHICTb, A€Tai i CTPYKTYpY TEKCTY;

* BW3HAYaTH rOJIOBHI AYMKH | KOHKPETHY iHchopMaLito;

*  pOBWTH NPUNYLLEHHS NPO ifel Ta CTaBNeHHS;

*  pPO3yMiTW 0COBNMBOCTI fUCKYpPCY.

OuiHioBaHHS NPOAYKTUBHHUX YMiHb:

Mucbmo

lM1cbMo NOBMHHO OLHIOBATUCS HE NULLE 3a KPUTEPiSMU BUKOHaHHS 3aBAaHHS, afie M 3a KOMYHIKaTUBHOIO SKICTIO
pob6oTu ctyneHTa. OUiHKK MaloTb BUCTABIATHCS 3a:
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* 3MicT

* BWKOHaHHS 3aBJaHHS;

* TpaKTyBaHHS NUTaHHA Yepes3 NPU3MY Pi3HOMaHITHUX ifew Ta apryMeHTIB;

* T/iyMayeHHs TEMMU;

* BiAMNOBIAHICTb TEMI;
®  TOYHICTb (NPaBOMNMC Ta rpaMaTUUHi MOMMWJIKH, LLLO HEe 3aBaKatoTb PO3YMIHHIO, € NPUUHATHUMM)

* BiANOBIAHICTb MOBHUX 3acObiB 3aBAAHHIO;

*  BOJIOAIHHS rPaMaTUYHUMK CTPYKTYPaMu, XapakTepHUMU o5 LaHOrO PiBHS;

* TOYHE BUKOPWCTAHHSA IEKCUKM Ta NMYHKTYauii;
®  JIeKCHYHWH i FpamMaTUYHUM diana3oH

* BWKOPMUCTaHHS IEKCHKH, BIANOBIAHOI PiBHIO CTYLEHTa;

* CTWAb (Hanp., YHUKHEHHS MOBTOPEHHS JIEKCUYHUX OOUHULB);

*  BUKOPMUCTAHHS Pi3HOMaHITHUX rpaMaTUUHKUX CTPYKTYP, AKLLO Lie € LOPEUHHUM;
* opraHizauis 3B’3HOCTi TEKCTY

* yiTKa CTPYKTypa: BCTYM, rO/I0OBHA YaCTUHA | BUCHOBOK;

* HanexkHa po3buBKa Ha ab3auu;

*  3B’3HWM TEKCT 3 HANEXXHUMH 3’€QHYIOUMMH (Dpa3amu, Lo AOMNOMaraloTb YMTaueBi OPIEHTYBATUCS B TEKCTI;
* peecTpicopmar

* YyT/IMBICTb A0 YMTaua (coLianbHi poni, TUN NOBIAOMIEHHS i Take iHLe);

* chopmar, WO BiANOBIJAE 3aBAaHHIO;

* BiANOBIgHWM peecTp.

loBOpiHHSA

OuiHIOETbCA MOBNIEHHEBA NOBEIiHKA CTYAEHTIB BiANOBIAHO 0 KpUTEpIiB, po3pobneHux ans ixHboro PBM:

* BWKOHaHHS 3aBJaHHA: OpraHisauis Toro, LLO i iIK CKa3aHo, 3 OrsS4Y Ha KiNbKiCTb, SIKICTb, BiANOBIAHICTb TAYITKICTb
iHhbopMaLii;

*  BMKOPMCTaAHHA: TOUYHICTb Ta [OPEUHICTb BUKOPUCTAHHA MOBHWX 3aCOBiB; NEKCUUHMM | rpaMaTUUHUIA fiana3oH
BiANOBIAHO [0 AECKPUNTOPIB PiBHS;

*  ynpasniHHA JUCKYPCOM: NOriuHa NOCNiLOBHICTb, 06CAr Ta BiANOBIAHICTb MOBNEHHEBIH AiS/IBHOCTI CTYEHTa;

* BMMOBa: 3[1aTHICTb CTy[leHTa NPOAyKYyBaTh PO30ip/InBi BUCNOBNIOBaHHSA. [loTpUMaHHSA Haronocy, pUuTMy, iHToHawi
ouiHoeTbes BignosiaHo ao PBM ctygeHTa;

*  CrifIKyBaHHA: 30ATHICTb CTyleHTa BpaTh aKTUBHY yyacTb y 6ecifi. 0OMiH penniikamu Ta nigTpUMaHHs iHTepaxuil
(iHiLitoBaHHS PO3MOBH Ta pearyBaHHs HaleXHWM UMHOM) OLiHIOTbCA BignosigHo o PBM ctyaeHTa.

8.6 MoBHuI noptdenb ansa npodeciiHOro cninKyBaHHsA

Mporpama AMIMC Hapae BUKNafauaM iHCTPYMEHTH A8 PO3POBOKK LEeCKPUNTOPIB, SKI CAYMKUTUMYTb HaLiMHUMK
KPUTEPIIMU A1 CaMOOLLiHKK cTyAeHTa. AKLEHT Ha CaMOOLiHIOBaHHS y3ro[KyeTbcsi 3 MeToto Pagu Eeponu cnpustu
aBTOHOMHOMY HaBYaHHIO BNPOLOBX YCbOrO XKHUTTS.

Llini Mporpamu AMIC moskHa TpaHcchopMyBaTH y TBepayKeHHA “SA BMito /MOXY”, fKi € OCHOBOIO CaMOOLiHKH
cTyneHTa. Taki TBEpAXKeHHS [O3BONIAIOTb BUK/1afayaM CTBOPUTU MOBHWUIM NMOPT(esb, HafaWTOBaHWH Ha NepLIOYEproBi
HaBuanbHi Ta npodeciiHi noTpebu ctyaeHTie (auB. Arenbcbka, 2004 p.).

E€sponencbkuit MoBHHWI nopTdenb (EMIM)* moxke cnyutu 3paskoM ans po3pobHukis noptgenis. Le Habip
iHCTPYMeHTiB AN 06iKy AOCBiAY BUBUEHHS MOBM Ta MIDKKY/IbTYPHOIO CiJIKYBaHHA, & TAKOX PO3YyMiB CTyleHTa Haj,

4 lns oTpuMaHHs [oJaTKoBOI iHhopMalii Ta 3pa3kis EBponerncbKoro MoOBHOMO NopTdeNs AuB.:
http: / /culture2.coe.int /portfolio /

http: / /www.alte.org /projects /eaquals_alte.cfm

http: / /www.edu.fi /english /pagelast.asp?path=500,571,28328
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CBOIMM JOCATHEHHSAMM. BiH TaKo>K MIiCTHTD LLIKa/IM CaMOOLLiHIOBAHHS MOBHWUX AOCATHEHb Ta NOCTAHOBKH OCOBUCTMX Liinek
HaBYaHHS.

Meparoriuna dyHkuis EMI nonsrae 8 Tomy, WwWo6 3po6UTH NPoLLEC BUBYEHHS MOBM BiNbLL NPO30PHM A1 CTYAEHTIB,
JOMOMOITH IM PO3BUHYTH CBOIO 3[aTHICTb [0 pedh/ieKCii Ta CAMOOLIHIOBAHHS | TaKUM YUHOM HafaTH IM MOXKJIUBICTb
nocTynoBo nepebpaTtu Ha cebe Binblue BiANoBiaaibHOCTI 3a BnacHe HaBuaHHsA. EMI cnpusie po3BUTKY BMiHHS BUMTHCS
i KPUTUUHO MUCITUTH.

LlopaTkoBo 00 CTaHAAPTHUX CKNAAHMWKIB 3aranbHoro MoBHOro noptgens suknagadi AMIMNC matoTb po3pobuTu
komnoHeHT AMIC, skui BkatoyaTUMe TabnuUIO | KOHTPOJbHI Nepeniku NpogeciMHUX MOBNEHHEBUX YMiHb ANs
caMooUiHKM (Arenbcbka, 2004 p.).

Heckpuntopu PBM nosuHHI Bignosigatu kputepisim, 3anponoHosanumu 3EP (2001:205-207), Ta ninnaeatucb

BMMIipIOBaHHIO.
Leckpuntopu y Mporpami AMIC (aue. Jonatkw |-L) 6ynu pospobneni Ha Hasi:

3€EP (2001 p.);

Bumor OKX Ta Ol1I1, 3atBepaykeHnx MiHicTepcTBOM OCBITH i HayKW YKpaiHu;
KOHKPETHUX NOCaA0BUX IHCTPYKLiH, pO3p0baeHUX i 3aTBEPAYKEHWX NiANPUEMCTBAMMU;
pe3ynbTaTiB ONUTYBaHHS haxiBLiB, BUKNagadis i cTygeHTie BH3.
LLns po3pobku TBepaxeHb “S Bmito /Moxxy” koMmnoHeHTa AMINC MoBHOro nopTdens Ta Ans uinei caMooLiHIoBaHHA
CTy[EeHTIB BUK/Iafia4yi MOXYTb 3BepTaTUcs [0:
TBepIKeHb, po3pobneHnx ALTE wopno pobotv Ta HaBuaHHs (aus. 3EP, 2001: 254-257);

3pasKa LWKaJiMi CaMOOL,iHIOBaHHS NPOMeCiMHUX MOBNEHHEBKX YMiHb (guB. Puc. 10);

3pa3Ka KOHTPOJIbHOrO nepeniky NpodeciMHUX MOBIEHHEBUX YMiHb A1 CaMOOLiHIOBaHHSA (auB. Puc.11).

Puc. 10. LLikana camoouiHIOBaHHA NpodeCiHHUX MOB/IEHHEBUX YMiHb

B1 B2 Ci
5 MOXKy pO3yMiTH KOPOTKI iHbopMaLivHi S MOy PO3yMiTW PO3ropHYTE MOBNEHHS S MoKy 6e3 HaZiMipHUX 3yCHJIb PO3YMITH
= NOBIJOM/IEHHS, IHCTPYKLIiT, OCHOBHWI 3MICT | akaZeMiuHOro Ta npogeciiHoro [OBroTpUBasie MOBJIEHHSA Ha abCTpaKTHI Ta
z 360pis, p,oTOBi,qeﬁ, paaio- Ta TB nporpam xapaKTSpy (n.eKLl,i'I', 3BiTH, Npe3eHTau;ii, CKna,lJ,Hi.'[eMVI akageMmiuHoro abo
s 3 KONa 3HaNOMHX HaBUasIbHIX abo Iuckycii, pagio- Ta TB nporpamu) npoq?ecwmoro cnpaMyBaHHs,
‘g | "POhecitHMX NHTaHb, KONW MOBJIEHHS! CTaH4apTHOI MOBOIO Y HOPManbHOMY po3ni3Haloum LWMPOKKIA fiana3oH
;‘ yiTKee i cTaHaapTHE. TeMmni. ifioMaTMYHKUX BUPa3iB, TEPMIHIB Ta
peecTpis.
£ MoxKy 3 iesiKolo [OMOMOrolo YMTaTH 1 £ MOy 3 BUCOKMM PiBHEM CAMOCTIMHOCTI | Al MOXY 3 NerKicTio YUTaTH W PO3yMiTH B
PO3YMITH NPOCTi TEKCTHU 3 PaKTUYHOIO YUTaTH M PO3YMITH CKNALHI TEKCTH OeTansax AOBri CKNafHi TEKCTU
iHbopMauii€eto 3 HaB4asIbHOI Ta akageMmiyHoro Ta npodeciiHoro aKkafeMiyHoro Ta npodeciinHoro 3micry,
npodpeciiHoi cep. XapaKkTtepy, B SIKUX aBTOPWU BUCJIOB/IIOIOTb BMKOPMWCTOBYIOUM BifNOBIAHI cTpaTerii ans
g £ MoKy po3ni3HaBaTH HEBENMKUI NEBHE CTaB/IEHHS | TOUYKH 30pY. Pi3HUX TUNIB YUTAHHS.
= AianasoH TepMiHonorii HaBYabHOT abo £ MoKy po3ni3HaBaTH LUIMPOKMI AianasoH | 51 MOXy po3ni3HaBaTH BeCb Jiana3oH
< npodeciiHoi cpep, KOPUCTYIOUUCH TEPMIHONOrii Ta CKOPOUEHb 3 HaBYaNbHOI i | NpodbeciHoi TepmiHoNOTrii, 3piaka
T [LOBiIKOBUMU pecypcami. npodecitHoi chep, KOPUCTYIOUUCH KOPMUCTYIOUUCH [OBILKOBUMU pecypcami.
BUOIPKOBO [1OBIAKOBUMU pecypcami.
51 Moxxy 6e3 nifroToBKM BCTynaTth y 51 MOXy BUKOPUCTOBYBATH MOBY 51 6e3 3ycunib MOXXy Bpatu yuactb y byab-
po3MoBy /niATPUMYBaTH PO3MOBY Ha HEBUMYLLEHO, TOYHO W ePEKTUBHO AJ1S AKiM PO3MOBI UM AUCKYCIT Ha abCTpaKTHI,
0 3HaWOMi TeMM, NOB’A3aHi 3 HABYAHHAM Ta CRiNKyBaHHS Ha Pi3HOMaHITHI TEMH, CKNafHi Ta HE3HaUOMi TeMH, NoB’s3aHi 3
z z npodecieto. noB’A3aHi 3 HaBY4aHHAM Ta npodecieto. HaBYaHHSM i npodecieto.
'E g Sl MoXXy cnpaBuTHCs 3 BinbwicTio cuTyauii, | S MoKy 6paTh aKTMBHY yyacTb y po3- £ Moxy cninkyBaTucb afeKkBaTHo,
]2 LLLO MOXYTb BUHUKHYTH B aKafeMi4HOMy ropHyTHX becifax Ta AUCKyCisix Ha HEBMMYLLEHO | CMOHTaHHO, He Baralo41cb
Qg = abo npodecitHoMy cepefoBHLLi. BiNbLUiCTb 3araNbHUX akageMidHux abo ninbuparu cnosa.
npodecifHUX TeM, NPeACTaBASAOUM Ta
0BrPYHTOBYIOUM CBOI NOMNISAM.
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A moxky 6yaysat npocTi 38’a3Hi

S MOy pOBWTH UiTKi, AeTasibHi onucH Ta

S MOy pobUTH uiTKi, AeTanbHi,

pekomeHfaLii, aHoTauii Ta pe3toMe pi3HKUX
pecypcis, [OOUPaAIOUM BiANOBIAHWI CTUIb.

2 = BUC/IOB/IIOBAHHS 3 Pi3HOMaHITHUX npeseHTaLii 3 LUMPOKOro KoJsia HaB4Ya/lbHUX | CTPYKTYPOBaHi ONUCH Ta npe3eHTalii 3i
Z z HaBYasIbHWX Ta NPOECiHMX TeM. i npochecivHMX TeM, po3ropTaiouu Ta CKNaIHUX HaBYa/IbHUX | TpochecinHMX
e @ A MOXXy KOPOTKO OBFPYHTYBaTH CBOT nigTpUMytoun ifei BignoBigHUMU TeM, BPaxOBYIOUM NiATEMM i fieTanisyouu
2z LYMKM, NNaHu i gii. npuKAafamu i BUKOPUCTOBYIOUM OKPEMi NONIOXKEHHS 3MiCTY.
z° = BiANOBIAHY TePMiHOIOTIIO.
£ MOXKy nucaTh NpocTi 3B’A3HI TEKCTH Ha £ MOXy nucaTH YiTKi, AeTaNbHi TEKCTH Ha 51 MOXY BUCNIOBUTUCS Y HIiTKUX
HaBYasbHi Ta NPOECiHI TEMHU. TemMu, NOB’A3aHi 3 HaBYaNbHOIO Ta CTPYKTYPOBaHWX TEKCTax akafieMiyHoro ta
£ MOXXy MMCbMOBO NepenaT NPocTy npodeciviHolo chepamu, y3arasbHioun npodecinHoro cnpsMyBaHHs,
° iHdbopMaLito: cknacTu niaH abo aHoTauito, | iHopMaLito 3 pisHUX Axepen Ta po3ropTatouu, NiATPUMYIOUM i
= 3BiT NPo cBOKO pobOTY, 3aNOBHUTH ouiHtouM Ti. [eTanisylouu nornsaav AoAaTKOBUMU
g CTaHfapTHWH BnaHk, HanucaTh NPOCTOro £ MOXy nucaTH pi3Hi TUNK LiNOBUX NUCTIB, | AYMKaMH, HABOASYU apryMeHTH i
= LiNOBOro nucTa.

npuKnagu.
5 MOXKy MUcaTH NepeKoHMBI JIUCTH,
WwaHob6MBO 3BEPTAOUMCH [0 ajpecata.

Puc. 11. 3pa3ok KOHTposbHOro nepeniky npodgeciiHUX MOBNEHHEBUX YMiHb A/iIf CAMOOLiHIOBaHHA (piBeHb

B2 — MpocyHyTui)

MpodeciiiHi BMiHHA, AKi 5 MOXXy BUKOPMCTOBYBaTH iHO3€MHOIO MOBOIO

Tak, s BMil0

Aymka BUKnagava
Mos meTa

AypiloBaHHA

£ MoKy pO3yMiTH CTaHLAPTHI YCHI TEKCTU HA HaBYasbHi Ta NPOgECiviHI TeMW HOPMATUBHOK MOBOIO Y HOPMaslbHOMY
Temni

S MoKy pO3yMiTW OCHOBHY iHcbopMaLito nekuii, Becin, HONOBiAeH, Npe3eHTalil, AMCKYCIH Ha HaBuYanbHi Ta

npodeciiHi TeMM HOPMaTUBHOK MOBOIO Y HOPMaslbHOMY TEMTT

A MOXKy PO3yMiTH OCHOBHHI 3MICT PO3MOBH 3 HOCISIMU MOBH Y HOPMaJlbHOMY TEMIi B HaBYa/IbHOMY UM NPOhecitHOMY

OTOYEHHI

A MoKy po3yMiTH BinbLicTb 3anucaHux abo TpaHCIbOBaHWX ayAioMartepiais HOPMATUBHOK MOBOIO, SIKY MOXKY
NouYyTH Y CyCriNbHOMY, NPOECIHHOMY aB0 HaBYAIbHOMY >KWUTTI, | BA3HAUMTH CTaBJIEHHS MOBLS, a TAKOX 3MICT

iHpopmaLii

A MOXKy pO3YMiTH Oro/IOLIEHHS, NOBIGOMEHHS Ta IHCTPYKUIT LLOJO KOHKPETHUX UM aBCTPaKTHUX HABUYAJIBHUX Ta

npodecitHMX TeM HOPMaTHBHOIO MOBOIO Y HOPMaJIbHOMY TeMni

LianoriuHe MoBNeHHsA

A MOXKYy aKTUBHO MiATPHUMYBATH PO3MOBY UM AUCKYCitO Ha 3arasibHi HaBYasIbHi Ta NPOMECIMHI TEMU, MPEACTABAAIOUU

Ta OOrPYHTOBYIOUM CBOT NOrNAAM

S MOXKy 3p0O3yMinio ¥ UiTKO BMKIACTH CBOI ifiei Ta NOrnAAM Ha HaBuanbHi | NpodeciiHi TeMu, HagaTh HeoOXiaHi
NOACHEHHS | KOMeHTapi, 0BrpyHTOBYBATU BAACHY TOUKY 30pY B OMIiLiMHIN i HeodiLilHiN Becigi

S Moy HagilHO nepefaTh aeTasbHy HaByanbHy abo npodeciiHy iHpopMaLilo, CUHTE3YIOUM faHi 3 AeKibKOX
Ikepen

5 MOXY NPUCKOPUTU BUKOHAHHS POBOTH, MPOMOHYIOUM (HLWWM MPUELHATHUCS, BUCTIOBUTUCS

S MOXKy po3yMiTH LeTanbHi NpodecivHi iIHCTPYKUIT i BigpearysaTi afekBaTHO
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Al MOXXy NpoBOAWTH ehpeKTHUBHE iHTepB’t0, PO3MOB/IAIOUM WBUAKO i BIYYHO, CMOHTAHHO BiACTYynalouu Bif
NiAroTOBNAEHMX 3anuTaHb | CTaBAAYM Binblu AeTanbHi 3anMTaHHA

S MoxKy B3TH Ha cebe iHiLiaTUBY B NpoBefeHHi cnisbeciam, po3ropTaiouu Ta po3B1BarouM iaei Maixe 6e3 NigTpPUMKH
iHTepB’loepa

Sl MO>KYy NOBOAMTUCH i pearyBaTH BJIy4HO Y 3arasibHUX CYCMiJibHUX, HABYaJIbHUX i NPOGECIMHUX CUTYaLifxX
NOBCSAKAEHHOMO XKMTTA | 3HAIO NPABWJIA NOBEiHKM B TAKWUX CUTYaLisiX (KECTH, 30POBHI KOHTAKT, 0COBUCTUI NPOCTip
i MOBY TiNna y KOHil cuTyauii)

MoHonoriuHe MOB/IeHHSA

A MOXKy fOKNALHO M YiTKO ONMCaTH | NPe3eHTYBaTH LUIMPOKWUM CNEKTP HAaBYANIbHWUX | paXxOBHX MUTaHb, NOSICHIOKOUM
igei Ta nifKpecnioouu ix BiANOBiAHUMU NPUKIASAMU

A MOXy AeTanbHO Npe3eHTYBaTU OCHOBHI MOIOXKEHHS NEBHWUX NPOMECiMHUX MUTaHb, BXUBAlOUM BiAMNOBIAHY
TepMiHoNorito

A MOXXy po3roptati CUCTEMY [LOBOAIB 3 aKTya/ibHUX HaBYa/IbHUX Ta NPOQECiMHUX NUTaHb, BULINATA BadK/IUBI
MOMEHTH i MiAKPINIOBaTU TBEPAXKEHHS LOPEYHOIO AETA/IbHOIO iH(hOopMaLiElo

Sl MOXKy BiAMOBICTM Ha 3amMWTaHHS Micis LOMOBIAi, LEMOHCTPYHOUM TaKe >KBaBe MOBJIEHHS | peakuito, Lo aHi
cNnyxadi, aHi s He BigUyBaEMO HE3pPy4yHOCTEW

YuTtaHHA

A MOXy JOCUTb CaMOCTIMHO OTPHUMYBATH IHhOPMaLLito, iel Ta NorNs4W 3 LUMPOKOrO KOJla HaBYASIbHUX | NPOgeCiMHUX
IXKepesi, NpaB1/IbHO PO3YMilouMn TEPMiHK 1 abpeBsiaTypu Ta BUBIPKOBO 3aCTOCOBYIOUM [OBIAKOBI AXKepena

S MOXYy LWBMAKO BU3HAUMTK 3MICT i JOPEUHICTb HOBUX AXKepesi, CcTaTeM i 3BiTiB 3 MEeTOI MOLUYKY iHdpopMalii 3
LUIMPOKOrO KOJla HaBYaIbHUX Ta NPOdECIMHUX TEM

£ MoKy 3giHcHIOBaTH NOLWYK iHhopMaLii y mepexxi [HTepHeT

S MOXy Nlerko 3HaxoguTh HeobXxigHy HaBuasibHy Ta NpodeciiHo-opieHTOBaHY iHdopMauito y BibnioTeuHux
KaTtasorax

A MOXy po3yMiTH CTaTTi, 3BiTH | 4OMNOBIAI 3 Cy4acHOT HaBYaNbHOI i NPOgECiMHOI TeMaTUKKU, PO3YMITU NO3MLit0
aBTOpa Ta BULINATU HAMBAXK/IUBILWI Micua

S MOXXy po3yMmiTH AinOBYy KOpecnoHAeHLlo, NOB’A3aHy 3 MOIM HaBuYa/bHUM abo NpPogeciiHUM cepeaoBULLeM, K
YCBiLOM/IIOBATU HaMCYTTEBILIE

A MOXy pO3yMiTH PO3rOpHYTI IHCTPYKLiT Ta NpaBua, iHOAI BAKOPUCTOBYIOUM CIOBHUKM i AOBIAKOBY NiTepatypy

Mucbmo

5l MOXy BECTH NOTOUHE fifoBe | NpodeciiiHe TMCTYBaHHS, BUCBITAIOIOUM OCOBUCTE 3HaUEHHS NOAIM Ta CBil AOCBIA
y HaB4YasbHOMY i NPOECIHHOMY XKHTTI

Sl MOXXy HanucaTtu ece Ha HaBUYasbHi Ta MPOMECIMHI TEMH, Y AKOMY HAaBOAATLCA apryMeHTH 3a UM NPOTH NEBHOT
LYMKH, NOSICHIOIOTLCS NepeBaru i HeQO iKW Pi3HUX NO3ULiH

£ MoxKy nucaTu 3BiTH CTaHZapPTHOro hopMaTy Ha HaBYasibHi Ta NPOMECiMHI TEMU, BNIEBHEHO BUC/IOB/IIOIOYH CBOIO
TOUKY 30pY LWOAO HAKOMUYEHOT haKTUUYHOI iHchopMauii

S MOXKy nMcaTH KOpPOTKi CNy>KO0Bi 3anWCKM, L0 MICTATb AOLUINbHY HaBuYasbHy abo npodeciiHy iHhopMalio s
afpecarta Ta afeKBaTHO nepefatoTb HAUCYTTEBILWI igel

S MoKy NPUHHATH | 3anMcaTH NOBILOMIEHHS Ha MTPOMECIHHI TEMM, LLO MICTATb 3aMUT Ta NOSICHIOTL NPOBAeMU

S MOXKy 3aHOTYBaTH HaMBaXKNMBILWI igel nig yac uitkoi, Lobpe CTpyKTypoBaHoi Nekuii, ceMiHapy, KOHdepeHL;i,
3060piB i Take iHWe

A MoKy cknagatv aHoTauii Ta pedepyBaTv LWMPOKE KOO 3MICTOBHUX HaBYa/ibHUX Ta NPOQECIMHUX TEKCTIB,
KOMEHTYIOUMU NPOTHU/IEXKHI TOUKKU 30PY Ta OCHOBHI MOJIOXEHHS
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1 The Need for a National Tertiary Level ESP Curriculum

This curriculum has been developed with the approval of the Ministry of Education and Science of Ukraine:

* asaresponse to international developments

* inorder to meet the language needs of university students across a range of discipline areas

* to provide benchmarks for teachers and students in line with the levels identified in CEF

* to provide a standardised basis for course and syllabus design by teachers of English at the faculty level in
universities throughout Ukraine.

An enlarged Europe has led to radical changes in education. The creation of the European Higher Education Area
by 2010 (Bologna, 1999) sets challenging tasks in terms of greater mobility for students, more effective international
communication, better access to information and deeper mutual understanding.

The ESP curriculum will give students an opportunity to develop the competences and strategies needed to func-
tion effectively in the study process and in the professional situations they encounter. As a result of new courses
higher levels of student language proficiency will facilitate individual mobility and competitiveness in the job market.

The Curriculum is a flexible document, incorporating a set of generative features to enable practising teachers to
‘tailor’ ESP syllabuses to meet students’ and teachers’ diverse needs. It can be applied, with necessary adaptations,
to the specific situations and needs of universities and their students. It is then open to further development and
refinement with the experience of use.

2 Levels of English Language Proficiency for Specialisms

The ESP Curriculum takes into account language proficiency levels as specified in the CEF (2001):

Fig. 1. Common Reference Levels (CEF 2001)

A1 — Breakthrough
Basic User

A2 — Waystage

B1 — Threshold

Independent User
B2 — Vantage

C1 — Effective Operational Proficiency
Proficient User

C2 — Mastery

The introduction of these levels into Ukrainian ESP teaching /learning practice will increase the quality of lan-
guage learning and teaching and make language proficiency evaluation both transparent and recognisable within the
wider European framework.

Entry levels. According to the National secondary school standard (2004), the school-leaving proficiency level is
B1+. Thus, the entry level of university applicants is expected to be not lower than that. As the standard was only
introduced in January 2004, we assume that there will be a transition period before level B1+ can be expected to be
attained by the majority of Ukrainian school-leavers.
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Fig. 2. Estimate of progress in contact hours (1 hour =60 min)

Target level
A2 B1 B2 C1
Entry level
Al 200 hours 400 hours 600 hours 850 hours
A2 U 200 hours 400 hours 650 hours
B1 . . 200 hours 450 hours
B2 o . . 250 hours

If the language proficiency level of university entrants is below B1+ (e.g. A2 — Basic User) for any particular
reason (e.g. other foreign language background), universities should encourage their students to bridge the gap
through extra language training, and perhaps, offer optional language courses to take their students from A2 to B1+
proficiency level before they take the compulsory ESP core course. In that case more contact hours will need to be
allotted in order to cover the learning /training gaps (see Fig. 2).

Target levels. When determining the target level of Ukrainian university graduates, it is necessary to take ac-
count of existing requirements for language proficiency levels in academic and professional environments world-

wide, as measured by internationally recognised language examinations.

Fig. 3. Internationally acceptable levels of performance for different specialisms?®

Specialisms Master’s degree courses Bachelor’s degree courses
Linguistically Linguistically less Linguistically Linguistically less
demanding e.g. demanding e.g. demanding e.g. demanding e.g.
IELTS Medicine, Law, Technology, Pure | Engineering,Pure Animal Husbandry,
Bands Journalism, Mathematics,Agricult | Applied Sciences, Catering, etc.
(levels) Business, efc. ure, etc. etc.
7.5+ (C2) Acceptable Acceptable Acceptable Acceptable
7.0(C1) Probably acceptable Acceptable Acceptable Acceptable
6.5 (B2+) En%lsér:jgéudy Probably acceptable Acceptable Acceptable
English stud English stud
6.0 (B2) n%(':é dg du y n%ése d: du y Probably acceptable Acceptable
English study English study English study
5.5(B2) needed needed needed Probably acceptable

The International English Language Testing System (IELTS), is designed to assess language ability of candidates
who need to study or work in an environment where English is a means of communication. Recognised all over the
world, it reflects — through a comprehensive set of ‘bands’ — the real-world demand for the language proficiency
levels in the international workplace. IELTS guidelines on acceptable levels of performance state that there are both
more and less linguistically-demanding specialisms (see Fig. 3). For example, the professional areas of Law, Journal-
ism, Business, or Tourism require higher language proficiency for effective professional communication than, say,

5 Adapted from IELTS (2003) /ELTS Handbook [online]. Available from: http: / /www.ielts.org/library /handbook_2003.pdf.
Accessed 15 Apr 2004.

29



English for Specific Purposes (ESP)

Technology, Pure Sciences, Agriculture or Engineering. This difference is explained by the fact that the former pro-
fessions involve more communicatively intensive activities than the latter. The language proficiency level naturally
increases with the growth of professional qualifications of an individual as the growing complexity of professional
functions performed demands a higher level of communicative competence. For example, if a Bachelor of Applied
Sciences can function in a workplace with a B2 language proficiency level (Independent User), a Master of Applied
Sciences may need C1 level (Proficient User).

Learning /training gap. Language proficiency levels allow teachers to determine the learning/training gap —
i.e. the difference between the beginning and target levels of students on a particular course — expressed in terms of
internationally-recognised language performance scales.

Identification of the learning/training gap is of vital importance in defining the content and duration of the ESP
course. It is a valuable reference point for both teacher and learner, to help determine what is desirable and achiev-
able on a course. Being aware of this gap is also of crucial importance for university administrators who decide on the
number of hours to be allotted to an ESP course (see Fig. 2 and Chapter 7). The acknowledgement of the training /
learning gap provides a reason for making both ESP teachers and students more accountable (Ellis and Johnson
1996).

An awareness of the students’ entry and target levels — and the concomitant number of tuition hours that need to
be allotted to an ESP course — then allows the formulation of a training plan to achieve the programme objectives and
student learning outcomes.

English language proficiency level for Bachelors. As Ukraine has declared its intention to become an equal
partner within the Bologna Process framework, Ukrainian universities are expected to confront the European standards
in language proficiency. Following the recent national ELT reform at secondary level and taking into account interna-
tional practices in language education at tertiary level, the ESP Curriculum states that the minimal acceptable English
language proficiency level to qualify for a Bachelor’s degree is B2 (Independent User).

The ‘benchmarks’ for this ESP Core Curriculum level are based on the:

* descriptors, introduced by the Common European Framework of Reference for Languages (2001)

* requirements of the educational and qualification characteristics of graduates adopted by the Ministry of

Education and Science of Ukraine

* specific job descriptions developed and validated by businesses, organisations, institutions

e findings of the ESP Baseline Study (2004) and surveys carried out among professionals, teachers and stu-

dents in higher educational institutions.

The exit proficiency level B2 for Bachelors should be assessed by the final qualification examination at the end of
the course. The graduates’ language competences should be checked according to the following standards of achieve-
ment, compiled on the basis of Specialism Standards of Higher Education with the reference to the level B2 descrip-
tors of CEF (2001).

To qualify for a Bachelor’s degree, together with other professional skills, a student should be able to communi-
cate effectively in English in the world of work, namely to:

* todiscuss study and specialism-related issues in order to reach an understanding with an interlocutor

* prepare public presentations on a wide range of specialism-related topics, using relevant means of verbal
communication and adequate forms of discussions and debates

* look for new textual, graphic, audio or video information in English language specialism-related sources (both
printed and electronic) using relevant search methods and terminology

* analyse English language sources of information to obtain data necessary for executing professional tasks
and making professional decisions

* write professional texts and documents in English on a variety of specialism-related topics
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* write business and professional letters applying intercultural insights and background knowledge of specific
professional context

* translate English language professional texts into native language ones using bilingual terminological dictio-
naries, electronic dictionaries and translation software.

English language proficiency level for Masters. Bearing in mind professional needs and target situation of
Master’s students in Ukrainian higher educational institutions, the ESP Curriculum recognises that the English lan-
guage proficiency level B2+ may be sufficient for verbally non-demanding specialisms, while the C1 level may be
required for highly verbal specialisms. As the entry level of Master’s students will be B2 (Independent User), it will
ensure their independent English language communicative competence for them to function effectively in their aca-
demic and professional fields.

At the same time, universities at their discretion may further develop the specialism-specific foreign language
competences of their Master’s students. This level of professional education highly integrates language skills into the
content of a particular specialism, and may be realised through team-teaching by language and specialism teachers in
the tailor-made courses developed and delivered by the universities (see Chapter 7).

Under conditions of growing international academic mobility promoted by the Bologna Process, the target C1
level for Master’s students opens up the opportunity for Ukrainian universities to join the European Higher Education
Area as a strong and equal partner and ensures that universities in Ukraine further develop as international educa-
tional centres.

3 Principles of the ESP Curriculum

The National ESP Curriculum, as a pedagogic and organisational tool, takes into account modern tendencies in
language learning and teaching and is based on the following principles:

Internationalism and plurilingualism
With an international orientation, the Curriculum promotes the concept of European citizenship. It attempts to
provide students with a solid foundation of learning and opens up international professional opportunities.

A plurilingual approach recognises that an individual’s experience of language expands from the mother tongue to
the languages of other peoples. The learner builds up a communicative competence to which all the knowledge and
experience of languages contribute and in which languages interrelate and interact.

Democracy and equality

Alllanguages and cultures are equal and no language or culture is discriminated against. The National ESP Curricu-
lum aims to create an interest in the cultures of our European neighbours and to develop democratic citizenship and
an attitude of openness, tolerance and respect for ‘otherness’ and difference.

In the wider European context, the Curriculum aims not only to develop pragmatic skills, but also to recognise the
socio-cultural background of the community in which students will function.

The ESP Curriculum provides Ukrainian higher education institutions with a generative framework within which

they will be able to organise quality language teaching and learning to enable their students to satisfy specific com-
municative needs in the profession.
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Innovation

The innovative character of the National ESP Curriculum stems in no small part from the pioneering nature of the
CEF, from which it derives. The Curriculum is based on the successes and takes into account the flaws which have
existed in Ukrainian EFL /ESP teaching and learning practice. It is both learner- and learning-centred, and makes use
of modern didactic principles of tertiary language teaching and learning by:

* developing language intercultural and language learning awareness

* emphasising comprehension, sociocultural content, the textual nature of communication and methods of teach-

ing and learning that activate student interest.

In order to increase students’ performance via a variety of highly motivating task-based and communicative ac-
tivities, the approach to ESP teaching and learning includes the integrated development of language knowledge and
skills.

Such an approach is an eclectic rather than a narrowly prescriptive one. But the common element is always com-
municative methodology (Brumfit and Johnson 1985, Johnson and Morrow 1984, Littlewood 1981). However, teach-
ers are encouraged to use any methods and techniques they consider appropriate and effective in order to achieve
the target teaching /learning objectives.

The Curriculum is a synergistic document incorporating the best from international and national language teaching
and learning theory and practice. It should lead to:

Transparency and Flexibility

It is a positively formulated, user-friendly document, non-prescriptive in nature, with clear descriptions of lan-
guage proficiency. Such descriptions, when related to professional qualifications, help make the Curriculum docu-
ment both comprehensible and acceptable within Ukraine and throughout Europe.

Plurality

It takes into account the diversity of students’ needs according to learning purposes and contexts, and their
background (i.e. it creates a solid foundation for developing appropriate and distinctive ESP syllabuses for students
of arange of specialisms).

It ensures mutual recognition of all syllabuses and continuity between different educational institutions, sectors,
regions and countries.

It values the full range of the learner’s language and intercultural competence and experience, regardless of whether
these were acquired within or outside formal education. The document encourages and allows the creation of sylla-
buses at various levels of complexity.

Integration
There are two domains in which the ESP Curriculum achieves integration: language learning and content.

* The ESP Curriculum shifts the emphasis from language knowledge as a set of isolated constructs to the notion
of language as an integrated system of skills and knowledge. This viewpoint reflects a change in educational
philosophy where language teaching is viewed as a diversified education in language. Language learning is
thus seen as the acquisition of both knowledge and integrated language skills as they are required for and
interact in real-life situations (CEF, 2001).

* The ESP Curriculum aims to develop integrated language skills and is designed to cohere as closely as possible
with the goals and content of the students’ areas of specialisation. The teaching of macro-skills makes sense
when they are viewed in their natural context of their respective professional settings. The market demand for
such skills is illustrated by the growing trend of using English as a medium of instruction. This Curriculum
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document aims to bring about such integration at the level of objectives and teaching methods, and by coordi-
nating syllabuses.

The ESP Curriculum is relevant to the professional needs of students and to societal expectations. It is also
relevant to the target situations in which ESP students will function as specialists.

The ESP Curriculum encourages life-long learning and autonomy. It is obvious that learning a foreign language,
especially in the European context, reaches far beyond compulsory education. The active use of procedural knowl-
edge (’learning to learn’) is the basis for efficient and autonomous life-long learning of languages after school. So the
development of this procedural knowledge is an essential objective within the framework of the new approach. The
ESP Curriculum is a tool for promoting learner autonomy and critical awareness of learning styles. It focuses on the
generic skills of critical thinking, problem solving, presenting ideas, etc. In this way it helps develop the students’
language, pragmatic and intercultural language competence, and thereby their capacity for independent language
learning.

The ESP Curriculum follows a modular design. It is multidimensional (taking account of the different dimensions of
the CEF). It is modular in its organisation of learning and evaluation. This permits — at a given moment in the learning
path or through differentiated stages along this path — the development and recognition of the components and
structure of the Curriculum and subsequent syllabuses. The latter may vary in different higher education institutions,
and change over time with varying students’ needs.

The Curriculum has a skills-based focus and is modular in nature. It presents the options and forms of differentia-
tion for managing the development of a diversified competence for particular students. It aims at improving students’
proficiency in restricted areas of language for particular purposes. It provides continuity, variability and
individualisation of teaching and learning.

Each of the areas of language teaching /learning may be given different specifications. This means that an enor-
mous number of practical forms of language teaching may be imagined that are capable of developing specific linguis-
tic repertoires, according to students’ specialisms, life plans and needs.

The modular approach of the Curriculum facilitates the introduction of key skills and competences into local sylla-
buses. It also takes into account the students’ needs, initial and target proficiency levels, and the number of hours
allotted for ESP (ELT).

4 Aims
The National ESP Curriculum is realised through the following set of aims:

Practical: to develop students’ general and professionally-oriented communicative language competences in En-
glish (linguistic, sociolinguistic, and pragmatic) to allow them to communicate effectively in their academic and pro-
fessional environments.

Educational: to develop students’ general competences (declarative knowledge, skills and know-how, existential
competence and the ability to learn); to foster the ability to self-evaluate; and to develop a capacity for autonomous
learning which will enable students to continue to learn in academic and professional situations both before and
beyond graduation.

Cognitive: to expose students to academic activities that draw on and further develop the full range of their
cognitive abilities.
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Developmental: to help students to form general competences so that they can develop their personal motivation
(values, ideals, etc.); to foster students’ confidence as users of the language, and to encourage the development of
positive attitudes and feelings towards learning the target language.

Social: to facilitate and develop students’ critical self-awareness and interpersonal skills and to contribute mean-
ingfully to a changing international environment.

Socio-cultural: to develop a broad understanding of important and different international socio-cultural issues in
order to operate appropriately in culturally diverse professional and academic environments.

5 Content Rationale
5.1 Principles of Content Selection

The content of the National ESP Curriculum is defined by its principles and:

* is based on international levels of proficiency (according to CEF)

* matches national qualification levels of achievement (EQS and EPP)

* has clearly and flexibly formulated objectives and outcomes

* is based on professional and academic skills

* covers professional and academic content (areas of subject knowledge); situational content (the context within
which the materials, activities, etc., are presented); and pragmatic content (necessary practical and useful
skills)

* takes into account students’ backgrounds and their study and target needs

* ismodular inits organisation.

The content selection is based on analyses of national and international education standards, common profes-
sional requirements and students’ needs. The data for these analyses were obtained via:
* questionnaires administered to university students, young professionals, ESP and subject teachers, adminis-
trators, and employers
* tests of students’ proficiency level
* interviews and job descriptions
* the ESP Baseline Study (2004).

5.2 Content Organisation

The content of the ESP Core Curriculum is designed to help students to achieve target B2 language proficiency
level as required for a Bachelor’s degree (see Chapter 2). Such a level of language proficiency will facilitate the
academic and professional mobility of students, enable university graduates to function competently in a profes-
sional and academic context, and provide them with a platform for life-long learning.

The content also allows for further movement towards a C1 proficiency level for a Master’s degree where a spe-
cialism is linguistically demanding.

The ESP Core Curriculum content is focused on professional communicative competence, regarded as language
behaviour specific for academic and professional environment. The language behaviour requires the acquisition of
linguistic competence (language skills and language knowledge), and the socio-linguistic and pragmatic competences
needed for performing study and job-related tasks. The development of communicative competence relies on the
students’ ability to learn, on subject knowledge and prior experience, and occurs within a study- and specialism-
related situational context.

34



National Curriculum for Universities

Language skills — as an essential component of linguistic competence — are covered by generic learning
objectives in the content of this Curriculum (see Section 6.1). Though listed separately, the language skills are
developed in an integrated way. They are defined and integrated according to language behaviour specific for
study or specialism-related areas and situations. Regardless of the order in which the skills appear in the Learning
Objectives table, priority is given to those which are considered more important in the given situation. Presenta-
tion skills, for example, integrate all four language skills. Here, speaking skills take priority over listening, reading
and writing. This may not be the case when dealing with correspondence, for example, when reading and writing
skills will be paramount.

Mediation is not included separately in the learning objectives of the ESP Curriculum. Mediation skills are
necessary where ‘the language user is not concerned to express his/her own meanings, but simply to act as an
intermediary between interlocutors who are unable to understand each other directly’ (CEF, 2001: 87). Mediation
may involve such activities as spoken interpretation and written translation as well as summarising and paraphras-
ing texts in the same language, etc. Taking into consideration that mediation is ‘simply a by-product of learning’ at
the B2 language proficiency level, it does not ‘play a role in any evaluation procedures that may be related to it” (Ek
and Trim, 2001).

Study skills are aimed at developing students’ abilities to make effective use of the learning opportunities cre-
ated by teaching/learning situations. They encourage the development of independent students in academic- and
specialism-related areas.

Linguistic competence — as the knowledge of and the ability to use language forms — comprises lexical, gram-
matical, semantic, phonological, orthographic and orthoepic competences.

* Lexical competence — as a component of linguistic competence — consists of lexical and grammatical ele-
ments. The selection of lexical elements is affected by the academic and /or professional areas and situations in
which they are to be used, and may diverge considerably for individual syllabuses. For the inventory of gram-
matical elements (e.g. articles, quantifiers, demonstratives, etc.) the Council of Europe publication Vantage (2001)
should be referred to.

e Grammatical competence — as knowledge of and ability to use, the grammatical resources of a language — is
seen as a holistically acquired tool for performing communicative tasks within a given situation. Language func-
tions necessary to fulfil the communicative tasks are defined by a study or specialism-related context (see Sec-
tion 6.3). Functional exponents required for B2 proficiency level are available in the Council of Europe publica-
tion Vantage (2001). Though ESP teaching /learning focuses on meaning rather than form, it allows grammatical
points to be taught as they appear in a teaching /learning context.

e Semantic competence — which deals with the learner’s awareness and control of the organisation of meaning
— is integrated into the development of communicative competence as questions of meaning are central to
communication. The relation of a word to its general context, interlexical relations, the meaning of grammatical
elements, categories, structures and processes, and logical relations such as entailment, presupposition,
implicature, etc. are of great importance in understanding and producing discourse in ESP.

*  Phonological, orthographic and orthoepic competences are developed to the extent necessary to communi-
cate both orally and in writing within an academic and professional environment as required by the target B2
level of language proficiency.

Socio-cultural competence — as an integral part of the content of the ESP Curriculum — aims at developing
understanding and interpreting different aspects of culture and language behaviour in the world of work. It encour-
ages the development of the skills involved in appropriate behaviour in and responses to different cultural and pro-
fessional situations.

35



English for Specific Purposes (ESP)

Professional communicative competence — which is the focus of the ESP Core Curriculum — is acquired by
students of different specialism for real-life academic and job-related areas and situations. These generic job-related
areas and situations are not specified in the Curriculum as they will be defined within the individual specialism areas
of the Curriculum users (see Section 6.2).

There is no prescribed or unified ESP course content. This is because the students’ needs are diverse. Course
developers should draw on the ESP Core Curriculum Learning Objectives, refer to Vantage (2001) and their own
needs analyses to design syllabuses for their own ESP specialist courses in order to achieve the target B2 level of
language proficiency.

6 ESP Core Curriculum
6.1 Objectives

The ESP Core Curriculum is designed to achieve the B2 language proficiency level as the standard of achievement
for the Bachelor’s degree. The Curriculum is intended to serve a wide range of needs: those of university administra-
tions, faculties, departments and individual students.

The national EQS for the Bachelor’s qualification level in conjunction with the recommendations of the CEF deter-
mine the learning objectives of the ESP Core Curriculum. Such objectives are designed to meet both the needs of
future professionals and societal expectations. The core learning objectives for the B2 language proficiency level are
generic by nature, and transferable to a variety of specialisms. The objectives incorporate professional communica-
tive competences in terms of generic language /study skills; language knowledge; and socio-linguistic and pragmatic
competences.

Syllabus designers should draw on the generic learning objectives relevant to their students’ specific needs. The
objectives can then be adapted as appropriate for the particular specialism. Topic areas, situations and text types
should be specified according to job-related academic and /or professional needs and contexts. Thus, for example,
students of tourism should be able to operate within tourism-related areas and situations (i.e. deal with clients at a
travel agency, participate in travel industry fairs, etc.). Students of medicine, on the other hand, should be able to
deal with patients at clinics and hospitals, and take part in meetings and conferences on topics related to medicine,
etc.

The ESP Core Curriculum learning objectives for B2 level are specified in Fig. 4.

The generic learning objectives for the C1 level of language proficiency, if required to qualify for a Master’s
Degree in a verbally demanding specialism (at the discretion of the university) are listed in Appendices | — L. The
inventory of functional exponents for individual specialisms should be determined by a needs analysis and in close
cooperation with subject teachers. Professional communicative competence develops with the performance of
job-related tasks (projects, research, etc.) which become highly specialised in terms of vocabulary and profes-
sion-bound behaviour. Team teaching by language and subject specialists becomes essential and the amount of
self-study increases. Assessment of the learning outcomes adheres to the principles similar to those of the B2
proficiency level.
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6.2 Generic Job-related Areas and Situations

The overall aim of ESP teaching and learning is to prepare students to communicate effectively in their academic
and professional environments. Thus, this Curriculum proposes that communicative competences in English be ac-
quired for real-life academic and job-related areas and situations which are generic for students of different specialisms.
The ESP Core Curriculum is a professionally-oriented and skills-based one. Its content is organised according to
generic job-related skills required in a variety of professional areas and situations. These job-related skills are mani-
fested in different types of language behaviour.

ESP course designers should determine the specific communicative skills required and the situations and job-
related areas in which their students need to use them. This should be done through a needs analysis. Those needs
which ensure the greatest relevance of language learning to students’ communicative competence in their target
situation should be given priority. In this way, the real study and professional language needs of the students will be
met.

In each area, real-life professional situations may be described in terms of the:

* |ocation and time when they occur

* institutions or organisations — the structure and procedures of which control much of what can normally occur
* persons involved, especially in their relevant social and professional roles

* objects (animate and inanimate) in the environment

* events that take place

* operations performed by the persons involved

* discourse encountered within the situation

* channels of communication (e.g. phone, e-mail, face-to-face, etc.).

It is not possible to provide a complete list of generic job-related areas and situations in the Curriculum, as they

are too numerous. So, a sample list of generic language skills, job-related areas and situations illustrates how lan-
guage serves various professional needs (see Fig. 5).

Fig. 5. A sample of graduate professional language needs

. Generic job-related . .
Generic job-related areas ic jo! Generic skills
situations
Dealing with telephone calls
Personal identification Establlshlng contacts/ Wrmn_g e-mails, I(_ette!'s _ _
relations Reading for locating information (e.g. about possible contacts, etc.)

Job interview Understanding and writing CVs, résumés, cover letters, references,
etc.
Participating in interviews
Completing forms with personal or company details, etc.

Administrative routine (e.g. Understanding and writing office communications (reports, letters,

project development, memos, etc.)

General professional planning, budgeting, Arranging and re-arranging appointments and meetings
environment and routine | analysing, evaluating, Planning future events and tasks

supervising, monitoring, Making and understanding minutes

researching, interpreting, etc.) |Keeping records
Participating in discussions
Reading for specific purposes
Presenting and passing on information
Giving and receiving feedback
Dealing with telephone calls
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Relations with colleagues
and clients

Meetings, appointments,
business lunches,
communication via internet,
discussions at working place,
negotiations, social events

Discussing professional interests and leisure activities
Exchanging information on various issues

Dealing with correspondence (letters, e-mails, etc.)
Dealing with telephone calls

Travel on professional
purposes

Travel agency

Airport, railway station, etc.
On a plane, boat, train, etc.
At a hotel, restaurant, bank,
post-office, etc.

Making enquiries, reservations, orders and bookings

Handling travel formalities (e.g. customs, passport control, etc.)

Form-filling (e.g. for visa application, etc.)

Locating and understanding travel information in a variety of sources

(timetables, announcements, Internet pages, etc.)
Checking into and out of a hotel
Dealing with correspondence and telephone calls

International conferences,
meetings, discussions

Before a conference, meeting,
discussion

During a conference, meeting,
discussion

After a conference, meeting,
discussion

Dealing with correspondence, telephone calls
Making arrangements

Form-filling (e.g. to apply for a conference, etc.)
Giving a presentation, a talk, etc.

Reading a paper

Engaging in a discussion

Taking minutes of a meeting

Taking notes

Reporting on a conference, meeting, discussion
Socialising

At the doctor’s, chemist’s

Making appointments

Emergency Understanding health and safety rules and regulations
Health and safety Workin_g place Deal?ng w?th instructions and notices
Travelling Dealing with correspondence and telephone calls
Locating specialised information in a variety of sources
Employment Making agreements
Insurance Understanding contract details

Contracts and agreements

Service agreements (e.g.
hiring a car, renting a flat, etc.)
Partnership/ co-operation

Negotiating contracts
Dealing with telephone calls and correspondence

Structure Giving presentation
Performance Exchanging information
. . Product/service/process ocating information in a variety of sources
Company/industry unit
R . Personnel
information .
Policy
Advertising
Sales/Purchase Dealing with orders
. Claims Dealing with correspondence and telephone calls
Products and services S . :
Form-filling (e.g. to register a complaint, etc.)
Locating information in a variety of sources (e.g.)
Lectures Locating information in various sources

Professional and academic
issues

Seminars, workshops and
tutorials

Library, laboratory, resource
centre

Classroom study

Speaking and writing for academic purposes
Form-filling (e.g. to apply for a course abroad, etc.)
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6.3 Functions and Exponents

The way that language operates in the world of work does not differ considerably from specialism to specialism.
In their academic or occupational lives the majority of student specialists may need specific communicative skills, for
example: filling in forms, sending e-mails, giving presentations, etc. Such skills will determine the language functions
that the language user is required to produce (e.g. when making presentations: presenting the title, giving reasons
and causes, contrasting ideas, etc.).

The topic selected will determine the lexis to be used (e.g. a presentation on an Engineering topic will contain a
higher density of engineering-related lexis than ‘general’ discourse does).

The range of exponents available for a particular function is unpredictable in real life situations. For example, a
request to open the window could be performed by saying, ‘Could you open the window, please?’, or simply saying,
‘It’s stuffy in here!’; or by calling a person’s name, ‘Lenal’ and pointing to the closed window. Similarly, one can
request aresponse in writing by saying, ‘Could you please let me know as soon as possible?’ or ‘I'm very disappointed
that you haven’t e-mailed me back yet.’ etc. For this reason alist of the innumerable exponents of various functions is
not provided in the content of this Curriculum; it would be both arbitrary and of little use. However, course designers
should refer to the selected and published inventory of the functional exponents for the B2 level of language profi-
ciency in Vantage (2001).

Fig. 6 below illustrates sample components of a certain job-related skill. This will be of use to teachers responsible
for designing modules.

Fig. 6. A sample of a generic job-related skill specified by sub-skills, functions and exponents®

Giving an Oral Presentation

Sub-skills Functions Recommended exponents
Greeting and introducing Good morning/afternoon. My name ‘s .../l am ...
Introducing a presentation |oneself Let me introduce myself.

Let me start by saying a few words about ...

Presenting the title/subject The subject of my presentation is ...
The focus of my paper (academic) is ...

Today I'd like to talk about...
I’'m going to tell you something about ...

Specifying the We are here today to decide/ agree/learn about ...
. purpose/objective The purpose of the talk/ presentation is ...
General professional The talk /presentation is designed to ...

environment and routine Signposting the presentation | My presentation will be in ... parts.

First/ Firstly/ First of all, I'll give you ....
Second/secondly/Next/Then, ... Lastly/finally last of all....
I've divided my presentation into ... parts/sections.

They are ... .

I'll be developing ... main points.

The first point will .... Second, ... . Lastly ... .
Sequencing / ordering Firstly ..., secondly ... , thirdly ... .

Then ... next... finally/lastly ...
Let’s start with ...
Let's move /go onto ...
Sequencing and linking Now we come to ...
ideas That brings us to ...
Let’s leave that ...
That covers ...
Let’s go back to ...
Let me turn now to ...

¢ Adapted from Alice, M. and N. O’Driscoll, (1992) Giving Presentations. London: Longman; Comfort, J. (1995) Effective Presen-
tations. Oxford: Oxford University Press; Hollett, V. (1994) Business Opportunities. Oxford: Oxford University Press; Cotton,
D. and S. Robbins, (1993) Business Class. Edinburgh: Thomas Nelson.

41



English for Specific Purposes (ESP)

Giving reasons/causes 'éherefore

o,
As a result,
Consequently.
That’'s why ...
This is because of ...
This is largely due to ...
It could lead to...
It may resultin ...

Contrasting But

On the other hand, ...
Although ... .

In spite of this, ...
However, ...

Comparing Similarly,

Sequencing and linking In the same way,

ideas Contradicting In fact,
Actually,
Highlighting ... in particular,
. especially
Digressing By the way,
In passing,
Giving examples For example,
For instance,
Such as

A good example of this is ...
To illustrate this point, ...

Generalising Usually
Generally
As arule
Asking rhetorical questions What ‘s the explanation for this?

How can we explain this?

How can we do about it?

How will this affect ...?
Involving the audience What are the implications for ...?

Referring to the audience As I'm sure you know /we’d all agree ...
We have all experienced ...
You may remember ...

Describing performance to The ...performed well/poorly.
date The ... has/have shown considerable/slight growth/improvement/
decrease...
L . Analysing performance The main explanation for this is ...
Describing and analysing A particular/one/another reason is ...
performance’ A key problem is ...
Describing trends, charts and |There is/has been a slight/dramatic /considerable/significant/moderate
graphs decrease/fall/ drop/collapse/rise/increase in ....... remain(s)/has
remained constant/stable ...... has/have decreased/increased/fallen/

risen dramatically/considerably/slightly/moderately
Preparing the audience for a Now, let’s look at the position of ...

visual Now, I'll show you the ...

For ... the situation is very different.

Let’s move on now and look at ...

The next slide shows ...

If we now turn to the ...

This chart compares ...and ...

The (upper) part of the slide gives information about ...
You can see here the ...

I’d like to draw your attention to ...

Using visual aids

Focusing the audience’s You can see the ...

attention As you can see ...

What is interesting/importantis ...

I’d like to draw your attention to ...

Notice/Observe the ...It is important/interesting to notice that...

" This is a sample specification for one type of presentation. Other types, e.g. product presentation, marketing presentation, etc.,
would need a different specification.
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Summarising To sum up...
In brief ...
In short ...
I’d like to sum up now ......
I’ll briefly summarise the main issues.
Let me summarise briefly what I've said.
If I can just sum up the main points.
At this stage I'd /like to run through /to go over...
Let’s recap, shall we?
Ending a presentation Concluding In conclusion, ...
To conclude, ...
As you can see, there are some very good reasons ...
I'd like to leave you with the following thought/idea.

Recommending My/our suggestion/proposal/recommendation would be/is to ...
We recommend/I'd like to suggest/l propose setting up....

Closing formalities I’d be happy to answer any questions.

If you have any questions, I'd be pleased to answer them.

| would welcome any comments/suggestions.Thank you for your
attention.

Clarifying questions So, what you are asking is ...

If I understand the question correctly, you would like to know ...
When you say ... do you mean...?

I’'m sorry, | didn’t hear. Which slide was it?

Sorry, could you repeat that?

I’'m not sure what you're getting at.

Avoiding giving an answer Perhaps we could deal with that later.

Can we talk about that another time?

I’'m afraid that's not my field.l don’t have the figures with me.
I’'m sure Mr X could answer that question.

That's interesting, but I'd prefer not to answer that today.

I’'m afraid I'm not the right person to answer that.

Could we leave that till later?

I’'m not sure this is the right place/time to discuss this particular

Handling questions

question.
Checking the questioner is May we go on?
satisfied Does that answer your question?

Is that clear?

Van Ek, J. and J. Trim (2001) offer a classification of communicative functions and provide general and specific
notions as well as their exponents. Vantage (2001) can be recommended as a valuable resource for syllabus develop-
ers.

6.4 Outcomes and Assessment

The Curriculum provides a guide for assessing learning outcomes at different levels (derived from the CEF, 2001)
and helps identify the objects and forms of assessment. The document ensures a match between students’ needs, the
declared objectives of ESP teaching /learning and the international (European) levels of proficiency. The expected
learning outcomes will be based on the learning objectives formulated in ESP syllabuses, to be created in-house for
particular courses by particular universities.

6.4.1 Aims

The aims of the assessment system are to:

* assess the students’ achievements in mastering the English language in accordance with the specified objec-
tives and target levels and also to

* provide feedback on the Curriculum and various aspects of its implementation

* encourage a backwash effect on the teaching and learning process

* familiarise students with assessment criteria and methods of self-assessment.
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6.4.2 Principles

The assessment system is an integral and essential part of the ESP Curriculum and is based on the following
principles. It should:

* provide valid and reliable measures of learning outcomes with respect to the ESP Curriculum specifications
(aims, objectives, content)

* be communicative and skills-based, while not neglecting the need for clarity and accuracy

* include both formative (in-course) and summative (end-of-year /course) elements

e form a coherent framework characterised by progressive complexity of language skills within each module of
teaching and from one level to another

* correlate with CEF proficiency levels, and assess all macro-skills

* be subject to continuous evaluation, review and further development as appropriate.

ESP syllabuses should clearly identify the focuses of assessment in line with syllabus aims.

Students should be assessed according to the same criteria (i.e. performance descriptors) which are used to
specify their learning objectives. This is the rationale for devising levels and descriptors similar to those of CEF and
the European Language Portfolio (2001).

The ESP Curriculum describes language learning objectives in behavioural terms — what students should be able
to do with their language skills. Thus, unlike in a traditional linguistic norm-referenced approach, assessment should
be a matter of determining the extent to which students have mastered the behaviour in question.

6.4.3 Forms and Types of Assessment

Assessment should be carried out at various times throughout a course. A comprehensive assessment scheme
should include those types and techniques of assessment which are appropriate to, and compatible with, the pur-
poses and contexts of the learning.

Procedures for judging or scoring students’ performance should correspond to the teaching /learning methods
used, and be consistently applied and monitored. Assessment results should yield informative representations of
students’ performance in relation to the expected outcomes for learning at specified levels.

Formative assessment can be developed by each university to take account of the local teaching and learning
context. It can be carried out through peer and teacher feedback, learner self-assessment, project work evaluation
and report feedback.

Formative assessment is done during a course, and provides the opportunity for inmediate evidence of student
learning in a particular module or at a particular point in it. Its results can lead to syllabus modifications when specific
modules do not meet the specified student learning outcomes.

Summative assessment is comprehensive in nature, provides accountability and is used to check the level of
learning at the end of an ESP course. This form of assessment aims to ensure that students have met the ESP course
aims and objectives (i.e. achieved the learning outcomes) at the specified levels.

The summative assessment system includes an entry /placement test and end-of-course test.

Assessment on Entry. To facilitate placement/streaming, the English proficiency level of university entrants
should be defined, by means of formal entrance examinations and /or in-house placement /diagnostic instruments.
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The tests administered should be standardised and take into account national secondary school standard. The test
results should correlate with CEF language competence levels, which are meaningful and internationally recognised.

An effective, officially recognised instrument for assessing the entry level of students should be used by teachers
to define the learning gap to be covered by any ESP course. The results will assist in the design of an ESP syllabus to
meet student needs. They will also act as a guide for students to discover their personal language levels. The Oxford
Quick Placement Test (2002), mock IELTS tests and similar tests are recommended for this purpose.

End-of-Course Assessment. Such assessment aims to measure students’ communicative performance in En-
glish, in accordance with the target level (B2 for Bachelors) with specified descriptors for the module (see Appendi-
ces I-L). The assessment can be carried out through a combination of tests which focus on the learner’s language
competences (see Appendix M for a sample format of the final test for Bachelors). End-of-course assessment for
Master’s students depends on the content, organisation and target language proficiency level of the ESP Master’s
course and will be defined at the institutional level.

The ESP Curriculum may serve as a guide for teachers, to help them develop assessment instruments of various
types and for different specialisms and levels. Internationally recognised English Proficiency Tests (Cambridge PET,
FCE, CAE, IELTS, BEC, CELS, etc.) may serve as good examples of best practice for test designers at the institutional
level. When tests are well-designed and administered, they should provide valid and reliable measures of performance,
which can contribute to accountability and comparability of learning outcomes.

The ESP Curriculum acknowledges the existence of various types and techniques of assessment (CEF, 2001). Con-
currently with traditional testing ESP teachers should apply other assessment forms and techniques which can contrib-
ute to better learning, learner autonomy and quality teaching. These may include: classroom peer and self-assessment,
assessment of students’ group work, learning journals, reflective writing, etc. (Moon, 2002).

Together with the learner’s linguistic competence, ESP teachers should be able to assess the development of their
socio-cultural competence. This latter competence contains assessable elements specifically related to language use
(linguistic markers, register, politeness conventions, etc.) which should be included /integrated in test items. Three
areas of socio-cultural competence can be considered for assessment:

* socio-cultural knowledge: knowledge of the society and cultures of the international academic and profes-
sional communities in which the language is spoken. As a part of general competence (knowledge of the world)
such knowledge is separate from communicative language competence

* socio-linguistic competence: the ability to use language with the appropriate social meaning for the communi-
cative situation (rules of style, directness, register, culturally specific behaviour conventions)

¢ intercultural competence: cultural sensitivity and the ability to identify and use a variety of communicative
strategies with members of other cultures by understanding the social structure, values and beliefs of their
culture.

6.4.4 Self-assessment

Self-assessment should be used as a benchmark for further language progress. Students should receive meaning-
ful language learning descriptors and be aware of reliable criteria for self-assessment.

In foreign language learning self-assessment can have three distinct focuses (D.Little and R.Perclova, 2004):
* the learning process itself

* the learner’s communicative proficiency

* the learner’s linguistic proficiency.
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Firstly, students need to be able to assess how well they are progressing overall, at a particular stage, and while
performing individual learning tasks. Self-assessment with this focus is an integral part of the reflective approach to
learning. This kind of self-assessment is subjective, since it is based on the students’ inner feelings. But there is no
objective alternative to self-assessment when it is focused on the learning process and based on students’ percep-
tions and feelings.

Secondly, students need to be able to assess their communicative proficiency in terms of the Council of Europe’s
scales and descriptors. Assessing their own communicative proficiency may be the easiest thing for them to deal
with, as they usually know what they can and cannot do. Even if language students mistakenly imagine that they have
a much wider range of communicative proficiency than is actually the case, they are usually challenged by examiners
to demonstrate that they do indeed possess the skills they claim to have.

Thirdly, students need to be able to assess their linguistic proficiency — the lexis they know, the structures they
can use, the sounds they can articulate. Only if they are self-aware and gradually develop a reliable capacity for
self-assessment of this kind, will they be able to monitor, correct and refine their own linguistic output. Students
will gradually develop a fuller understanding of the methods of formal assessment by means of self- and peer-
correction activities, using the same scales and marking schemes that are used in the formal examinations they
have to take.

Self-assessment cannot in any way replace assessment of students by teachers, universities or public examina-
tion boards. Self-assessment and assessment by others should complement each other. Self-assessment is based on
the learner’s developed capacity to reflect on his or her own knowledge, skills and achievement. Assessment by
others, on the other hand, provides an external, objective measure of the same knowledge, skills and achievement.

It may also be possible to include an element of self-assessment in formal examination results. For most teachers,
self-assessment will be related to summative assessment only to the extent that it gives students a better under-
standing of formal assessment procedures.

Teachers should develop recommendations for students on learning strategies and criteria for self-assessment in
order to make it possible for them to work in a self-study mode when the compulsory ESP course is over.

Institutions can develop language portfolios for related specialisms which will serve as an instrument for learner
self-assessment (see Section 8.6). It is anticipated that the language portfolios will have an impact on syllabus de-
sign, owing to students becoming more aware of their needs. Portfolios should also encourage students to seek
quality in their language courses.

7 ESP Course Organisation: Modular Structure
7.1 External framework

According to the Regulations of the Ministry of Education and Science of Ukraine, the modular credit transfer
system and modular rating assessment system being introduced in Ukraine are congruent with the European Credit
Transfer System (ECTS). The European Credit Transfer and Accumulation System is a student-centred system based
on the student workload required to achieve the objectives of a programme, specified in terms of learning outcomes
and competences to be acquired. The introduction of ECTS in Ukraine takes the national education system towards
the objectives of the Bologna Process and will facilitate Ukrainian students’ mobility within Europe (Ministry of Edu-
cation and Science of Ukraine, 2004).
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As the ESP Curriculum gives a clear definition of learning outcomes for each level and presents options and forms
of differentiation in order to develop diversified language competences in particular students, it is a resource for
universities to draw on to improve learner proficiency in a defined area for particular professional purposes. The ESP
Curriculum offers opportunities for universities in Ukraine to provide continuity, variability and individualisation of
teaching and learning for various ESP syllabuses at different levels.

The Bachelor’s core ESP course should cover the B1+ — B2 learning /training gap and ensure that undergraduates
become independent users of English (see Fig. 7). It is obligatory for all specialisms and requires a minimum of 270

academic contact academic hours and 126 more hours for self-study.

Fig. 7. ESP course modular organisation

Eniiy el Bl COMPULSORY (Bachelor’s Degree) Eaitlecel B

Needs analysis: ™ - ASRECSMENT

*EPP, EQS Aims Fig Objectives Content  ~ OQutcomes

“Sudents'needs " {behaviour) Internal ‘ External
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*Entry test Descriptors

Time allotted: Syllabus and Module Template

270 academic hours Assessment:

{= 200 hours) 7 Self- Self- N + Formative
Contained Contained * Self-Assessment

Module Module + Summative

Number of credits: ; 3

depends onthe Se'_f' ; Self- Descriptors

number of academic Contained & Contained

hours per credit and | ;

tuned to the Module Module

universityifaculty

needs Self- Language Portfolio
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*EPP, EQS Aims Objectlves Content  Outcomes ASSESSMENT
+Students’ needs u -7 (behaviour)
{learning gap) Competences Internal ‘ External

e ko Recommended (Master’s Degree) Descriptors

Additional hours can be allotted to make up this minimum, at the expense of any regional and institutional compo-
nent, thus allowing universities to offer optional ESP courses. Because of this, the university may wish to increase
the target English language proficiency for Bachelors to the C1 level on exit, a requirement for verbally intensive
specialisms (see Chapter 2), thus, ensuring academic mobility. At a cost of additional hours, a transition /remedial
course may also be offered to meet the needs of those undergraduates who have lower initial levels of English lan-
guage: such a course will take them to the minimum required level of proficiency stated in the National Standard for
secondary schools (B1+).
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The Master’s ESP course organisation depends a lot on both the professional needs of particular specialisms and
on the number of hours allotted to the course, a decision which is taken at the institutional level (see Fig. 7). Master’s
students on entry are expected to have the B2 level of an independent user, sufficient for them to function effectively
at their workplace. However, a university may opt for an ESP course for Masters aimed at developing the students’
English language proficiency further, taking them deeper into the specialism content within the same level of profi-
ciency. In such a case there is no need in the final qualification examination, as by that time the students should have
already proven their language proficiency at level B2.

Those institutions that are actively engaged with international students and academic exchanges may wish to
take their Master’s students beyond the level of independent user (B2) towards proficient user (C1). In this way
they could enjoy the benefits of international education and become fluent users of English in their professions
(see Chapter 2).

Depending on the degree of language demand, tailor-made ESP courses can be made on request by a university
within the EQS requirements. A broad range of optional /elective ESP courses within each qualification level can also
be tailored to meet the specific needs of students, subject teachers and employers. Such courses may be chosen by
students who wish to develop their language proficiency within their specialism area; or to improve their professional
communication skills within the same level of language proficiency. Modules for these ESP courses may be focused
on specialism-specific skills, or situations and functions to meet specific needs: e.g. academic writing, debating, etc.
When subject module content needs to be included in an ESP course, there is a need for cooperation with subject
teachers, and team-teaching may need to be arranged for the ESP course.

The move from B2 to C1 can occur through learner self-development which may be fostered by language classes,
as well as workshops, seminars, lectures, and self-study, and delivered via subject teachers in English.

Self-study is an integral part of any ESP course and as such requires regular and consistent assessment. With
autonomous learning and growing learner responsibility for the results of their own study, students’ ability to assess
themselves is of critical importance. Students should thus be provided with reliable and usable self-assessment in-
struments (see Sections 6.4.4 and 8.6).

Materials for self-study also require special attention on the part of ESP teachers. As Ukrainian students often do
not have the necessary skills to organise their study without close teacher supervision, tasks and activities for self-
study should be specially adjusted to the independent learning mode. Self-study resources should:

* contain clearly formulated tasks and samples of successful performance

* be accessible to students out of class

* Dbe accessible via various media (books, audio, video, computer software, the Internet) to support individual

learning styles

e provide clear criteria for measuring successful performance.

In addition to ESP materials, self-study support packs, i.e. recommendations on ‘learning to learn’ (Ellis and Sinclair
1993; Cottrell 1999) may be developed to compensate individual students for lack of study skills. Self-study tasks
may vary in nature — from individual drills to group projects. The results of self-study may be presented in various
forms, measurable in terms of learning outcomes (tests, reading logs, written reports, oral presentations, etc.).
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7.2 Internal framework

An ESP course at each qualification level is structured into modules created at the discretion of a university. It will
present options and forms of ESP teaching /learning to the teacher. The Curriculum should serve as a resource for
syllabus and module design (see Appendices C-F). Language teaching/learning may then be realised in different
practical forms in order to develop linguistic repertoires according to learner specialisms, needs and life plans.

The course modules — logical, complete, self-contained meaningful parts of a subject discipline — focus on ge-
neric job-related skills, situations and areas common to all professionals, irrespective of their specialisms. At the
beginning of the course, the students’ proficiency level on entry is identified, and students’ needs analysed (see Fig.
7). The aims of the course and the objectives for each module are formulated. Content (e.g. situations, topics, skills,
language functions, etc.) is specified for each module. Then appropriate materials are selected, adapted or designed.
Task types and activities both for class work and self-study are decided and constructed. Students are informed
about the objectives together with the expected outcomes of each module, the assessment instruments and criteria
for assessment.

The outcomes of students’ work are assessed continuously (formatively) and at the end of each module
(summatively) (see Section 6.4). The grades received by students for all completed course modules may contribute to

the final assessment score or profile of a particular course.

The basic map of module development (Moon, 2002) in Fig. 8 will guide Curriculum users through the process of
syllabus and module design.

Fig. 8. Basic Map of Module Development

l

Aim of module Level descriptors

/

A 4
Write < Translate the descriptors into
learning outcomes subject-related skills
Develop the
Write assessment P - Develop astsg%isérglfnt method module and rethink
criteria (criteria implied by < : ; it including the
learning outcomes) achleveonl]tecrgn?‘fagearmng initial learning
outcomes
A 4

Develop a teaching strategy to
enable students to reach the
learning outcomes/assessment
criteria
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8 Uses and Applications of the ESP Curriculum
8.1 Needs Analysis

The National Curriculum provides guidelines for ESP syllabus design in any subject specialism. However, the pro-
cess of ESP syllabus design should be based on the needs analysis done by each individual institution which should
include an analysis of the:

* requirements of the educational and qualification characteristics of graduates adopted by the Ministry of

Education and Science of Ukraine: EQS and EPP
* specific job descriptions developed and validated by businesses, institutions and organisations
* results of a survey carried out among professionals, teachers and students of higher educational institutions.

As the purpose of an ESP course is to enable students to function adequately in specified target situations, their
language and learning needs should be analysed at different stages: initially, while designing an ESP course, and
during the course to make adjustments and improvements. Teachers can use different kinds of research instruments
to identify their students’ needs: interviews (face-to-face or written interviews, the former being of more value to the
process of teaching), questionnaires (perhaps followed by an interview), observations (job and on-going study ones),
etc. To obtain relevant and objective data subject specialism lecturers and young specialists as well as students
should be involved in the process of the needs analysis. Different sources may be used to define the needs (Hutchinson
and Waters, 1986).

8.2 ESP Syllabus Design

The ESP Curriculum can be used as a resource to develop syllabuses for different specialism areas. The syllabuses
can be based on the ESP Syllabus and Module Template given in Appendix A. For guidance on how to use the tem-
plate, see Appendix B.

8.3 Project Work
8.3.1 Organisation

By encouraging students to move out of the university classroom and into the world of work, project work helps
to bridge the gap between language study and language use. It is therefore a valuable means of extending the commu-
nicative skills acquired in the classroom. Unlike traditional language learning, where all tasks were designed by the
teacher, project work places responsibility for learning on the students themselves.

Project work, in its various guises, has a number of characteristic features (Stoller, 1997).

Project work:

* focuses on content learning rather than on specific language targets. Real-world subject matter and topics of
professional interest to students can become central to projects

* is student-centred, though the teacher plays a major role in offering support and guidance throughout the
process

* is cooperative rather than competitive. Students can work on their own, in pairs or small groups, or as a class
to complete a project, sharing resources, ideas, and expertise along the way

* leads to the authentic integration of skills and processing of information from various sources, mirroring real-
life tasks which students will encounter in their future jobs

e culminates in an end product (e.g. an oral presentation, a poster session, a bulletin board display, a report, or
a stage performance) that can be shared with others, giving the project a real purpose
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is potentially motivating, stimulating, empowering, and challenging. It usually results in building student confi-
dence, self-esteem and autonomy, as well as improving students’ language skills, content learning, and cogni-

tive abilities.

The value of such work, however, lies not just in the final product but in the process of working itself. Thus,
project work has both a process and product orientation, and provides students with opportunities to focus on
fluency and accuracy at different stages of the project.

A full-scale project involves three main stages:
Classroom planning. The content and scope of the project are discussed and specific language needs are
predicted. Ways of gathering necessary material, projected interviews and visits are decided upon

Carrying out the project. The students move into the world of work and perform the tasks which they have

planned

Reviewing and monitoring the work. This implies discussions and feedback sessions, group analysis of the
work, and self-monitoring by the participants.

Project work, whether it is integrated into a skills-based thematic unit or introduced as a special sequence of
activities in a more traditional classroom, requires multiple stages of development to succeed (see Fig. 9).

Fig. 9. Project work development

Ne Stages of Project Procedures Language skills developed Mode of Teacher’s
development interaction functions
1 Stimulus: initial Brainstorming Listening: for detail Teacher — Resource,
discussion of the Forming teams Writing: note-taking class, pairs, consultant,
idea Working out and negotiating rules of | Speaking: enquiring and groups facilitator
group work discussing, arguing
Defining characteristics and stages Possible reference to prior
of project reading
Making students aware of project
stages and evaluation criteria
2 Definition of the Brainstorming Speaking: discussion, Pairs, groups | Facilitator,
project objective Presenting and evaluating ideas negotiation, summarising co-planner,
Distributing responsibilities within Listening: for gist, for detalil, devil’s advocate
the team for attitudes
Writing: note-taking, writing
minutes
3 Creating general Mapping out project stages Speaking: accounting for and Individual, Facilitator,
outline Reporting to class sustaining views, providing | groups monitor
Discussing initial outline relevant explanations and
Re-designing group’s work plan arguments, suggesting
ideas, summarising
Writing: re-drafting outline
4 Practice of Determining language needed for the | All skills, particularly writing in | Individual, Resource,
language skills initial stage of project form of note-taking pairs, consultant
Functions: e.g. introductions, groups
suggestions, asking for information
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5 Doing basic ¢ Collecting data Reading: skimming, scanning; Individual, Resource,
research around ¢ Processing and analysing data intensive and extensive pairs, consultant
topic ¢ Recording information gathered reading groups

Speaking: information seeking,
enquiring

Listening: global, for detail

Writing: forms, note-taking,
describing, classifying

6 Collating informa- | ¢ Reading notes Reading: skimming, scanning Individual, Facilitator,
tion ¢ Explaining visual materials Speaking: reporting, discuss- | groups trouble-shooter,

¢ Making group reports ing, developing the point, observer,
¢ Discussing presentations responding to questions and sound-board
* Giving feedback comments
Listening: for main ideas,
inferring links between
positions
Writing: recording, note-
making
7 Organisation of ¢ Shaping ideas and processed Writing: writing proposal Individual, Consultant,
materials information into project form document along the groups observer,
¢ Writing proposal framework facilitator,
¢ Reading for cross-reference and Speaking: discussing, evaluator
verification answering counter-
¢ Discussing proposal document argument, expressing
judgement
Reading: understanding text
organisation, extracting
main ideas
Listening: for main ideas
8 Doing project ¢ Generating final product Speaking: discussing, Individual, Supporter,
¢ Compiling report along guidelines interpreting data, supplying | groups consultant,
¢ Revising and editing report arguments, drawing monitor
conclusions, suggesting
amendments
Writing: report writing, re-
drafting
Reading: proof-reading

9 Project presenta- * Presenting project to class Speaking: making presenta- Individual, Facilitator,

tion ¢ Discussing process and results tion, discussing groups observer,
Listening: for gist, for detalil, evaluator
for text organisation

10 | Project assessment | ¢ Commenting on process Listening: for detail Individual, Evaluator,
and evaluation ¢ Assessing product Speaking: commenting, class feedback

¢ Evaluating project as a whole evaluating provider,
¢ Providing effective feedback Writing: filling in question- adviser to

Peer evaluation

naires /evaluation forms

external evaluator

52




National Curriculum for Universities

The following project types can be recommended for tertiary ESP courses (Legutke and Thomas, 1991):

* Text projects — which encourage students to use authentic English language texts on specialism-related top-
ics to do research, to carry out a survey, to create a product advertisement or a technical poster, etc.

* Correspondence projects — which involve letters, e-mail messages, and faxes as exchanges between students
and potential employers, or between student groups from different universities. The efficiency of this project
type can be further enhanced when the project is web-based, which would offer the following tools: e-mailing,
weblogging (or ‘blogging’ — a tool that enables you to publish information and make it available to your col-
leagues or network instantly), on-line discussion lists and chat rooms.

* Encounter projects — which enable students to make contacts with the native speakers who can share their
experience in the professional field (e.g. intercultural misunderstandings in the workplace, professional codes
of behaviour in English-speaking countries, etc.).

8.3.2 Assessment

Assessment of tasks (e.g. simulations) or projects can be formative (monitoring throughout the project) and
summative (formal individual and group presentations, for example, at the end of the task or project).

Formative assessment takes place at different stages of the project and includes group assessment through
minutes of meetings and brief progress reports; self and group assessment through diaries, form-filling and ques-
tionnaires; external assessment by the ESP or subject teacher, etc. The focus is on group dynamics, the quality of
group work and linguistic and cognitive development. Internal tasks and responsibilities, effort, attitude, contribu-
tion, ability to co-operate, to deal with different opinions and attitudes in a positive way, can be evaluated. Formative
assessment is accomplished through teacher and peer feedback, both oral and written, at all stages of task or project
work.

Summative assessment is concerned with the quality of the product and its presentation. This kind of assessment

covers three aspects of the project:

e quality of product content. The product is assessed for consistency, originality, relevance to the students’
future professional activities and education, achievement of the project goals, etc. In comprehensive special-
ism-related projects subject teachers’ feedback is necessary to validate the results.

e quality of product presentation. Oral and written presentations are assessed for their relevance to the goals
and content of the project, their clarity, coherence, and variety. Demonstrated presentation skills and partici-
pation of group members in presentation and discussion, are also assessed.

* use of language. The project report is written and presented, and the assessment session is carried out in
English. Students are not assessed in language proficiency as such but in their ability to work effectively with
the foreign language in the project and to communicate the results effectively to others.

For more guidance on project work organisation, self- /peer-evaluation, assessment, project proposals, project
reports and project presentation see Fried-Booth (1986), Haines (1989), Nikolayeva et al (2001), Ribe (1993), Will-
iams (1984).

8.4 Materials Selection and Design
If we are to engage our students in reflection and self-assessment, and thus enable them to assume responsibility
for their own learning, we cannot use the textbook as a series of lesson scripts. To do so would be to impose on our

students the textbook author’s learning targets and implied learning process(es).

No one course book should be followed slavishly and systematically. Hardly ever is there one course book able to
meet the needs of an individual group of students in an ESP context. So ESP teachers should develop their own
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personal resource ‘pack’. The main sources for such a pack are authentic materials in the field of the students’ special-
ism.

The inadequacy of existing teaching materials and the shortage of authentic resources to cater for ESP students’
needs can be compensated for by combining the following three strategies:
* utilising, adapting or selecting from existing textbooks (foreign and local) whenever sensible and possible
* adapting available authentic materials (off-air radio and video recording, media publications, Internet resources,
etc.)
* creating new teaching materials appropriate to the students’ needs.

Prospective materials writers should use the ESP Curriculum as a guide for developing their own materials, text-
books and other teaching aids. In the meantime existing materials should be adopted and adapted as necessary.

Relevant ESP teaching/learning materials should integrate modern methodology with specialist content. They
should provide a systematic means for independent self-study. And they should comprise a range of subject special-
ism-related (e.g. Business English correspondence and communications, academic writing) materials in order to de-
velop integrated skills. Authentic and locally-developed materials should supplement the courses and help create a
context for various activities.

Materials should be learner-centred, provide for self-study opportunities and develop not only language skills but
also transferable professional skills (such as giving presentations).

8.5 Assessment Criteria

Calibration of language proficiency and the development of assessment criteria should be done by specially trained
assessors within the National Quality Assurance System. Such a system should be developed as a reliable tool for
quality assurance in Ukrainian tertiary education. However, when designing in-house testing instruments for particu-
lar language proficiency levels, the following tips may be taken into consideration.

Receptive skills assessed:

Reading and Listening

Students should be assessed on their ability to

* understand the message and its intended ‘impact’
* understand gist, detail and text structure

¢ identify main points and specific information

* infer ideas and attitudes

* understand discourse features.

Productive skills assessed:
Writing
Writing should be assessed not only on the achievement of the task but also on the communicative quality of the
students’ work. Marks should be awarded for:
e Content
* task fulfilment
* treatment of the subject through a variety of ideas or arguments
* interpretation of the topic
* relevance to the topic
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e Accuracy (spelling and grammar mistakes which do not impede understanding should be tolerated)
* appropriateness of the language for the task
* alevel-specific mastery of grammatical structures
e accurate use of vocabulary and punctuation
* Range of vocabulary and grammar structures
* using vocabulary which is appropriate at the learner’s level
* style (e.g. non-repetition of lexical items)
* using a variety of grammar structures if appropriate
* Organisation and cohesion
* aclear structure, with an introduction, main body and conclusion
* appropriate paragraphing
* cohesive text, with good linking expressions which guide the reader through the text
* Register and format
* sensitivity to target reader (social roles, type of message, etc.)
e format appropriate to the task
* register used as appropriate.

Speaking
Students should be assessed on their performance, according to the following criteria interpreted at their lan-
guage proficiency level:

* Task fulfilment: organising both what is said, and how it is said, with regard to quantity, quality, relevance and
clarity of information

* Usage: accuracy and appropriateness of language use; range of vocabulary and grammatical structures as
specified in the level descriptors

* Discourse management: the coherence, extent and relevance of learner’s performance

* Pronunciation: the learner’s ability to produce comprehensible utterances. The use of stress, rhythm, intona-
tion are assessed according to the language proficiency level of the learner

* Interactive communication: the learner’s ability to take an active part in the development of discourse. Turn-
taking and sustaining interaction (initiating and responding appropriately) are assessed according to the lan-
guage proficiency level of the learner.

8.6 Language Portfolio for Professional Communication

The ESP Curriculum provides teachers with instruments to develop meaningful descriptors which will serve as
reliable criteria for learner self-assessment. The emphasis on self-assessment is in line with the Council of Europe’s
aim to promote autonomous lifelong learning.

The objectives of the ESP curriculum can be re-stated in terms of ‘l can do’ statements that provide the basis for
learner self-assessment. The statements enable teachers to create alanguage portfolio tuned to students’ immediate
study needs and professional target situations (see Yahel’s’ka, 2004).

The European Language Portfolio (ELP)® may serve as a model for portfolio developers. It is a collection of tools
for recording and reflecting on the learner’s language learning and intercultural experience. It also provides grids for
self-assessment of language achievements and the setting of personal learning goals.

8 For further information and samples of the European Language Portfolio see:
http: / /culture2.coe.int /portfolio /
http: //www.alte.org /projects /eaquals_alte.cfm http: / /www.edu.fi/english /pagelast.asp?path=500,571,28328
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The pedagogic function of the ELP is to make the language learning process more transparent to students, to help
them develop their capacity for reflection and self-assessment, and thus to enable them gradually to assume more
responsibility for their own learning. The ELP enhances ‘learning to learn’ and promotes the development of critical
thinking skills.

In addition to the standard components of the General Language Portfolio, ESP teachers need to develop the
ESP-specific component which should comprise a grid and self-assessment checklists for self—assessment of lan-
guage skills for professional needs (Yahel’s’ka, 2004).

Descriptors of language proficiency should meet the criteria provided by CEF (2001: 205-207) and the require-
ment of measurability.

The descriptors for the ESP Curriculum (see Appendices I-L) were developed on the basis of:

e CEF(2001)

* requirements of educational and qualification characteristics of graduates adopted by Ministry of Education
and Science of Ukraine: EQS and EPP

* job descriptors developed and validated by businesses

e results of a survey carried out among professionals, teachers and students in higher education institutions.

To create specialism-specific ‘Can do’ statements for the ESP part of the language portfolio and learner self-
assessment purposes, teachers can refer to:

e work and study statements developed by the ALTE (see CEF, 2001: 254-257)

* asample of the Grid for Self-Assessment of Language Skills for Professional Needs (see Fig. 10)

e asample of the Self—Assessment Checklist of Language Skills for Professional Needs (see Fig. 11).

Fig. 10. Grid for self-assessment of language skills for professional needs

B1 B2 Cc1
| can understand short information | can understand extended speech in | can understand extended speech on

o | announcements, instructions, the main academic and professional environment abstract and complex topics within

E points of meetings, talks, radio and TV (lectures, reports, conference presenta- academic or professional field without too

2 programmes on familiar matters within tions, discussions, radio and TV much effort recognising a wide range of

-3 academic or professional environment, programmes) in standard spoken idiomatic expressions, terms and register.

when the speech is clear and standard. language at normal speed.

| can read and understand simple factual | can read and understand with a large | can read fluently and understand in detail
texts related to the area of study and degree of independence a range of lengthy, complex texts related to the area
specialism with some support. complex study and specialism-related of study and subject specialism,

o | can recognise a moderate range of texts in which the writers adopt particular | employing appropriate strategies for

"-55 terminology in an academic or profes- attitudes or viewpoints. different reading purposes.

&» sional area, using reference sources. | can recognise a broad range of | can recognise a full range of professional
terminology and abbreviations in an terminology with only occasional use of
academic or professional area using reference sources.
reference sources selectively.

| can enter unprepared into, and maintain a | | can use the language fluently, accurately || can follow interaction easily and
conversation on, familiar study and and effectively on a wide range of study contribute to complex interactions in

= specialism-related topics. and specialism-related topics. discussions on abstract, complex and

S -_9_, | can deal with most situations likely to | can take an active part in extended unfamiliar study and specialism-related
*g § arise in academic or professional conversations and discussions on most topics.
f,‘ K environment. general topics in academic or professional | | can communicate adequately, fluently

£ context, accounting for and sustaining my | and spontaneously without much obvious
views. searching for expression.
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| can connect phrases in a simple linear | can give clear, detailed descriptions and || can give clear, detailed, well-structured
- 5 way in order to describe a variety of study | presentations on a wide range of study descriptions and presentations on
K -3 and specialism-related topics. and specialism-related topics expanding complex study and specialism-related
83 | can give brief reasons for my opinions, and supporting ideas with relevant topics, integrating sub-themes and
»n 2 plans and actions. examples and using appropriate developing particular points.
a terminology.
| can write simple connected texts on a | can write clear, detailed texts on a | can express myself in clear well-
range of study and specialism-related variety of subjects related to academic structured texts related to my academic
topics. and/or professional field, synthesizing and professional field, expanding and
= | can convey simple information and ideas | and evaluating information from a number | supporting points of view at some length
= in writing: make a plan and annotation, of sources. with subsidiary points, giving reasons and
';‘ report on the results of my work, fill in | can write different types of business relevant examples.
standard forms, and write simpl e letters, references, annotations and | can write convincing letters relating to
business letters. summaries of sources, choosing an the addressee sensitively and effectively.
appropriate style.

Fig. 11. A sample of a B2 (Vantage) self-assessment checklist of language skills for professional needs

Professional skills | can do in the target language

Yes, | can
's opinion
My objective

Teacher

Listening

| can understand standard spoken texts on study and specialism-related topics in standard spoken language at
normal speed.

| can follow the essentials of lectures, talks, reports, presentations, discussions on study and specialism-related
topics in standard spoken language at normal speed.

| can catch the main ideas of what is said by native speakers at normal speed in an academic or professional
environment.

| can understand most recorded or broadcast audio material in standard spoken language likely to be encoun-
tered in social, professional or academic life and identify speaker viewpoints and attitudes as well as the infor-
mation content.

| can understand announcements, messages and instructions on concrete and abstract study- and specialism-
related topics in standard spoken language at normal speed.

Spoken interaction

| can take an active part in conversations and discussions on most general topics in my academic or professional
context, accounting for and sustaining my views.

| can make my ideas and opinions on academic and specialism-related topics clearly understood by providing
relevant explanations, arguments and comments convincingly in both formal and informal discussion.

| can pass on detailed study and specialism-related information reliably, synthesising and reporting it from a
number of sources.

| can help along the progress of the work by inviting others to join and say what they think.

| can understand detailed professional instructions well and respond adequately.

| can carry out an effective, fluent interview, departing spontaneously from prepared questions and follow up
with more probing ones.
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| can take the initiative in an interview, expanding and developing ideas with little help from an interviewer. s
. . . . . . . . . c |2
| can behave and react appropriately in common social, academic and professional situations in everyday life,and | ¢ | ‘g E
. . . . . . o =)
know the rules of how people should interact in these situations (recognise appropriate gestures, eye contact, o R .g
personal space, and body language in each situation). a5 .§'
o < | °
Spoken Production > § =
=

| can give clear, detailed descriptions and presentations on a wide range of study- and specialism-related topics,
expanding and supporting ideas with relevant examples.

| can give detailed presentations on the main points of specialism-related topics, using appropriate terminology.

| can develop a clear argument on a topical issue in academic and professional areas, expanding and supporting
points of view with relevant examples.

| can take a series of follow-up questions after a presentation with a degree of fluency and spontaneity which
poses no strain for either the audience or me.

Reading

| can obtain information, ideas and opinions, with a large degree of independence, from a range of study- and
specialism-related sources, understanding terminology and abbreviations, and using reference sources selec-
tively.

| can quickly identify the content and relevance of new items, articles and reports on a wide range of study- and
specialism-related topics.

| can do an information search in the Internet.

| can find necessary study and specialism-related information in library catalogues with ease.

| can understand articles and reports concerned with contemporary issues within my academic and professional
area, identify the author’s position and the most relevant abstracts.

| can understand the essential meaning of correspondence related to my academic or professional field.

| can understand complex instructions and regulations, with the occasional use of dictionaries and reference
books.

Writing

| can write business and professional letters, highlighting the personal significance of events and my experiences
in academic and professional life.

| can write study- and specialism-related essays which develop an argument: giving reasons in support of or
against a particular point of view, explaining the advantages and disadvantages of various options.

| can write study- and specialism-related reports to a standard format, giving my opinion about accumulated
factual information with confidence.

| can write notes and memos conveying information relevant to academic and professional addressees, render-
ing /expressing important points adequately.

| can take messages on profession-related topics, communicating enquiries and explaining problems.

| can take notes on points which seem to be important during clear and well-structured lectures, seminars, work-
shops, conferences, meetings, etc.

| can summarise a wide range of factual academic and specialism-related texts, commenting on and discussing
contrasting points of view and the main themes.
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Glossary

1. accuracy
2. aims

3. approach

communicative ~

cyclical ~

integrated ~

(integrated skills)

learner-centred ~

learning-centred ~

plurilingual ~

situational ~

skills-centred ~

assessment

continuous ~

formative ~

self ~
summative ~

assessment
instruments

(in language learning) the use of correct language, without making mistakes

underlying reasons for, or purposes of, a course of instruction; long- term goals

a theory about the nature of languages and how languages are learnt

Different theories imply different ways of teaching a language (the methods), and differ-

ent methods make use of different kinds of classroom activities (the techniques)

an approach to language teaching in which the focus is on processes of communication
rather than on grammar or translation, etc.

a syllabus in which items recur throughout the syllabus but are treated in greater depth or
in more detail when they recur

the teaching of the language skills of listening, speaking, reading and writing in conjunc-
tion with each other and in a consolidated way

an approach to teaching which is based on the principle that learning is to some extent
determined by the learner

an approach to second language teaching which is concerned with maximising the value of
the learning as opposed to the teaching

an approach which emphasises the fact that individual person’s experience of language in
its cultural contexts expands, from the language of the home to that of society at large

and then to the languages of other peoples

an approach to syllabus organisation which is based on the predicted situations in which
students are likely to need to use the language

an approach which treats the learner as a user of language skills rather than as a learner of
language knowledge

the measurement of the progress, achievement, attainment or proficiency of a
language learner

assessment of class performances throughout a course

(falls under continuous assessment) an on going process of assessment of the extent of
learning which the teacher can feed back into course planning and the actual feedback
given to students

checking one’s own success in using a language

final assessment at the end of a course

(also tools) used to gather data about student learning. Can be both quantitative and
qualitative, and refer to both traditional paper-and-pencil tests, as well as to
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

60

authentic

authentic
materials

autonomous
learning

backwash effect

BE

benchmark
measured

BEC

CEF
coherence
coherent
cohesion

of a sentence
communicative
language
competence

criteria

curriculum

descriptor

alternative forms of assessment such as oral examinations, group problem-solving,
performances and demonstrations, portfolios, peer observations, etc.

natural discourse (spoken or written)

texts (spoken or written) taken from authentic sources (newspapers, magazines,
radio, TV, etc.)

learning based on the principle that students should take maximum responsibility for,
and control of, their learning styles and stages outside the constraints of the traditional
classroom

the effect (positive or negative) of testing on teaching

Business English

something that is used as a standard by which other things can be judged or

Cambridge Business English Certificate, a standardised test

Common European Framework of Reference

the relationships which link the meanings of utterances in discourse or text
free from internal contradictions

the grammatical and /or lexical relationships between the different elements of a text.
This may be the relationship between different sentences or between different parts

comprises linguistic, sociolinguistic and pragmatic competences (for detailed description
of competences see CEF 2001: 101)

statements about the dimensions of competency that specify important components

of the desired knowledge or skill that the student should learn and be able to demon-
strate. For example, in oral presentations, one criterion could be “maintaining eye contact
with the audience”. Used in syllabus specifications for outcomes and assessment

an educational programme (one or more subject areas) which states:

* the educational aims of the programme (the expected outcomes)

* the objectives, the content, teaching procedures and learning experiences which will
be necessary to achieve these aims (the means)

* instruments for assessing whether or not the aims and objectives have been achieved

a statement which may, for example, serve as a criterion for assessing language
proficiency
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21.

22.

23.

24.

25.

26.

217.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

discourse

domain

EFL
ELT
elective classes
EPP
EQS
ESP

evaluation

exponent

feedback

fluency

function

generic

IELTS

information gap

inference

input

interview focused ~

a coherent stretch of speech or writing which communicates a message

an area of human activity in which one particular speech variety or a combination of
several speech varieties is regularly used

English as a Foreign Language

English Language Teaching

classes students can choose to attend, but they are not compulsory

Educational Professional Programme

Education and Qualification Standard

English for Specific Purposes

the process of determining the effectiveness of teaching which may be by means of
formal tests and examinations, or by formal /informal feedback from students and teach-

ers via questionnaires, interviews, impact study, etc.

an item that is an example of a particular language function. For example, ‘Could you
make me a cup of tea, please?’ is an exponent of the function ‘making polite requests’

any information which provides evidence of something being evaluated
the features which give speech the qualities of being natural and normal, including
native-speaker-like use of pause, rhythm, intonation, stress, use of interjections and in-

terruptions, etc.

the purpose for which an utterance or unit of language is used, e.g. apologizing,
warning etc.

referring to, shared by, or typical of a whole group of similar things (syn. common),

e.g. generic job-related skills. Also ‘generic features’ = typical linguistic features of a
specific genre, or sub-genre (such as newspapers: ‘newspaper editorials’)

International English Language Testing System, jointly managed by the University of

Cambridge ESOL Examinations (Cambridge ESOL), British Council and IDP: IELTS Aus-
tralia

the missing or incomplete part of a message which makes communication necessary

act of making conclusions about something on the basis of information that you
already have

(in language learning) language which a learner hears or reads and with which she or
he can learn

an interview that explores a particular aspect of an event or situation, particularly with
a group of individuals who have had a similar experience of the event
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40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.
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structured ~

innovation
item

job analysis

language portfolio

language

proficiency

language skills

learning outcomes

learning style

level of proficiency

journal
(also learning log)

medium of
instruction

method

modular
module

multiple-choice test
items (MCQs)

an interview in which the interview organisation and procedure, the topics, questions and
order in which they will be presented have been determined in advance

planned change within a system or organisation
an individual question or exercise in a test

the method used to obtain a detailed description of a with particular regard to the
use(s) of English required for it

a set of documents which presents different aspects of the learner’s language
development and capabilities and competences

aperson’s skill in using a language for specific purposes. Whereas language achievement
describes language ability as a result of learning, proficiency refers to the degree of skill
with which a person can use a language, such as how well a person can read, write, speak,
or understand language for different purposes in different situations. Proficiency may be
measured through the use of a proficiency test

listening, speaking, reading, writing. Listening and reading are called ‘receptive’ skills;
speaking and writing are called ‘productive’ skills

what students are expected to know and be able to do by the end of a course, relative
to some pre-determined (language knowledge- or skill-based) criteria. Outcomes are the
reflection of the stated course learning objectives and are measured by the assessment
instruments

an individual approach to acquiring skills or information which can be described or
characterized according to well-accepted norms

alevel reached by a student measured against agreed standards (e.g. CEF)

a written record made by a student on a regular basis (e.g. daily or weekly). It may

also be called a log, notebook, diary, or progress sheet. It may be a collection of facts, an
account of experiences, and /or reflective comments on learning experiences. It can be
kept on paper or electronic media

the language via which a particular subject or curriculum is taught

away of teaching alanguage which is based on systematic principles and procedures, i.e.,
which is an application of views on how a language is best taught and learnt

relating to the organisation of courses in units called modules

a separate part or unit of a particular academic course

items for which several possible choices or answers (called ‘distractors’) are given.

The student usually has to select one of the four or five distractors as the best or correct
choice. The first part of the item is called the ‘stem’
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55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

needs analysis

notion

objective

portfolio

problem solving

presentation

project work

register

reliability

scanning

the process of determining and prioritising the needs for which learners require
alanguage in order to design an appropriate language course for those students

a concept. General notions refer to the ways in which a language expresses
categories like space, time, result, causality, etc. Specific notions may be simpler mean-
ing elements and are often interpreted to be the lexical items, or vocabulary, of alanguage

a statement describing what students will be able to do as a result of taking a course.

In a syllabus, they usually state what students should know, be able to do, feel (affective
factors) and have practised /experienced) by the end of a course of learning. More formal
objectives can be stated in three parts: the activity (what students will be able to do); the
conditions (under what circumstances), and the standards (how well they should be able
to perform).

Example: Students will be able to give an oral presentation (activity) speaking for five
minutes from prepared notes (conditions) in a manner which is comprehensible to native
speakers unused to dealing with non-native speakers (standard)

a systematic and organised collection of a student’s work that exhibits to others the
direct evidence of a student’s efforts, achievements, and progress over a period of time.
Portfolios may include a variety of demonstrations of learning in the form of papers, post-
ers, diaries, projects, videos, web pages, CD-ROMs, journals, etc.

alearning strategy which involves students working (usually collaboratively) in order
to solve a stated problem /reach a desired goal

a pre-planned, prepared, and structured talk which may be given in formally or
informally to a specified audience. In language teaching the process and impact of the
objective (e.g. to inform or to persuade) is often assessed by the teacher/peers using
pre-determined criteria

an activity which centres around the completion of a major task, and which usually
requires an extended amount of independent work either by an individual student or by a
group of students

the varied styles of language which are used for different purposes, varying according
to such dimensions as setting, role of speakers, topic, mode (speaking or writing), and so
on (e.g. persuading a child to do something and persuading an adult require different
spoken registers)

the extent to which a test or test item measures its results consistently

a type of speed reading used when the reader wants to locate a particular piece of

information without necessarily understanding the rest of a text

simulation

classroom activities which reproduce or simulate real-life situations and which often

involve role-play, problem-solving and decision-making

situation

skills macro ~

the place and circumstances in which language is used

listening, speaking, reading, writing
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68.
69.

70.

71.

72.

73.

74.

75.
76.
77.

78.

79.

80.
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micro ~

(usually sub-skills)

productive ~
receptive ~
skimming
specialism
standard
streaming
group

study skills

student’s profile

syllabus

target language
target level
target situation

task

tertiary
test
achievement ~

cloze ~

diagnostic ~
placement ~

proficiency ~

individual processes and abilities which are used in carrying out particular macro-
skills(e.g. reading for detail, inferring meaning etc.)

speaking, writing

listening, reading

reading quickly with the aim of understanding the general meaning or ‘gist’ of a text
the particular subject a student studies, or majors in

a description of the expected level of student performance. Each student’s work is
compared to the standard, rather than to the work of other students

the division of students with similar language proficiency or potential into the same

abilities, techniques, and strategies used in reading, writing, listening or speaking for
academic purposes

a short description of a student containing all the most important and interesting facts

about him or her (e.g. student’s course of study, level of achievement, etc.)

a statement of objectives and content used as the basis for planning, selecting and
grading courses of various kinds

the foreign language being learned
the degree of mastery which the learner will need to gain in the target language
a specific situation in which the students will use the foreign language

an activity (e.g. problem solving) which focuses on the content and purposes of the
activity and not on the language per se

higher education (cf: primary, secondary, tertiary)
any procedure for measuring ability, knowledge, or performance
measures the achievement of specific objectives, what has been taught on a course

a global language test in which words are removed from a text and replaced with
spaces (e.g. every seventh word)

enables the tester to diagnose the strengths and weaknesses of the candidate

designed to place students on a particular course or at an appropriate level on a
course

measures the learner’s general level of language mastery (not related to a particular
course)
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81.

82.

83.

84.

progress ~

summative ~

text

test item

unit-credit system

validity

designed to check the students’ achievement /abilities at the end of a lesson, unit,
course, or term

given at the end of a course of instruction which measures or ‘sums up’ what a student
has learned /can do

any piece of language (written or spoken) chosen for study; thus, alecture or
conversation can be referred to as a text

an element in a test which requires an answer or response
a scheme devised by the Council of Europe to enable language students to acquire
credits through completing specific courses or course units at prescribed levels in ac-

credited foreign language courses

the extent to which a test measures exactly what it is supposed to measure
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Appendix A. ESP Syllabus and Module Template®

1. Introduction

N

Aims

3. Objectives

4. Level

5. ESP Syllabus Plan

Module
No.

Module Title

C'\cl)?l.t:(f:t No. of Form of
Credits | Assessment
Hours

Total:

6. Module No.

7. Introduction to the Module

8. Aims to the Module

Objectives

10. Text Types

11. Functions

12. Functional Exponents

13. Topics and Notions (variable part)

14. Core ESP Lexis (variable part)

15. Expected Outcomes

16. Assessment

Materials

17. Recommended Teaching/Learning

18. Comments/Notes

19. Other Resources

20. Comments/notes

® From: Mike Scholey (1990) Tokyo: ANA Stanton Co Ltd.
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Appendix B. ESP Syllabus and Module Template Guide
1. Introduction

The introduction to the ESP syllabus should provide brief recommendations to teachers on how to use the sylla-
bus for preparing their lesson plans.

2. Aims

The aims of the syllabus are derived from the ESP Core Curriculum (see Chapter 4) and adjusted to the needs of

the specialism. For example, the Syllabus for Law students may be realised through the following set of aims:

e Practical: to develop students’ general and professionally-oriented communicative language competences
(linguistic, sociolinguistic, and pragmatic) in legal English to enable them to communicate effectively in their
academic and professional environment.

* Cognitive: to expose students to academic activities that draw on and further develop the full range of their
cognitive abilities.

e Educational: to foster the ability to self-evaluate and a capacity for autonomous learning which will enable
students to continue to learn in academic and professional situations before and beyond graduation.

* Developmental: to help students form general competences to develop their personal motivation (values, ide-
als, etc.); to foster students’ confidence as users of the language, and their positive attitudes and feelings
towards learning the target language for professional communication.

e Social: to facilitate and develop students’ critical self-awareness and interpersonal skills and to contribute
meaningfully to the changing international environment.

e Socio-cultural: to develop a broad understanding of important and Adifferent international socio-cultural is-
sues in order to operate appropriately in culturally diverse professional and academic environment.

3. Objectives

These are derived from the ESP Core Curriculum (see Section 6.1). All the objectives should correspond to spe-
cific study and specialism-related areas within the students proficiency level determined.

For example, syllabus objectives for the target level B2 for Law students may be translated from the Curriculum
objectives to syllabus objectives as follows (*for more descriptors see Fig. 4)

Curriculum Objectives Syllabus Objectives

By the end of the course students will be able to: By the end of the course students will be able to:

Listening Listening

e understand main ideas and identify relevant informationin | ¢ understand main ideas and identify relevant information in
extended discussions, debates, formal talks, lectures, extended academic discussions, debates, formal talks,

conversations etc., on study- or specialism - related topics lectures, conversations etc., on legal topics
*

Spoken Interaction Spoken Interaction

* respond to main ideas and identify relevant informationin | ® respond to main ideas and identify relevant information in
extended discussions, debates, talks, conversations etc., extended discussions, debates, talks, conversations etc.,
on study- or specialism-related topics * on general legal issues

Spoken Production Spoken Production

 give clear prepared individual presentation on wide range * give clear prepared individual presentation on wide range
of topics within academic or professional field * of general legal issues

69



English for Specific Purposes (ESP)

Reading

* understand authentic texts related to study or specialism
areas from textbooks, newspapers, magazines, specialist
journals or Web- based sources *

Reading
¢ understand authentic texts related to general legal issues
from various legal sources

Writing
* write detailed study- and specialism-related assignments
and reports in standard format *

Writing
* write detailed assignments and reports on general legal
issues in standard format

Study skills Information location

* |ocate specific study or subject-related information using
library catalogue, Contents and Index page, reference
books and dictionaries, Internet *

Study skills Information location

* llocate specific study or law-related information using
library catalogue, Contents and Index pages, reference
books and dictionaries, Internet

Academic speaking
* make a presentation or give a talk on study-related topic *

Academic speaking
* make a presentation or give a talk on general legal issues

Academic writing
* summarise, paraphrase, synthesise ideas from different
types of texts (e.g. articles, research projects, etc.) *

Academic writing

* summarise, paraphrase, synthesise ideas from legal
textbooks, research journals, statutory instruments, state
regulations, contracts, agreements and treaties, and web-
based sources on law

Organisation and self-awareness

* develop individual study plans

* organise study resources effectively (e.g. dictionaries,
reference books, Internet resources) *

Organisation and self-awareness

¢ develop individual study plans

* organise study resources effectively (e.g. dictionaries,
textbooks, reference books, Internet resources)

Assessment
* understand assessment requirements, including continuous
assessment *

Assessment
* understand assessment requirements, including continuous
assessment

Socio-linguistic and pragmatic competence

¢ understand how core values, beliefs and behaviour in
Ukrainian academic or professional environment differ from
culture to culture (international, national, institutional) *

Socio-linguistic and pragmatic competence

¢ understand how core values, beliefs and behaviour in
Ukrainian legal environment differ from culture to culture
(international, national, institutional)

Language knowledge

By the end of the course students will have a working

knowledge of:

* grammatical structures needed to express appropriate
functions and notions flexibly, and to understand and
produce wide range of texts in academic and professional
areas ¥

Language knowledge

By the end of the course students will have a working

knowledge of:

* grammatical structures needed to express appropriate
functions and notions flexibly, and to understand and
produce wide range of texts on law and legal issues

4. Level

The target Level of Language Proficiency should be identified (e.g. B2, C1). This, coupled with the information
gained from the entry test, will determine the ‘training gap’ (see Chapter 2) and will provide a basis for decisions at
institutional level about the number of hours to be allotted to English.
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5. ESP Syllabus Plan

An ESP syllabus plan is developed by the university foreign languages department with the hours and credits
specified. The number of modules of the course may vary. The order and balance of modules within the course are
arranged according to expected learning outcomes for the target students’ proficiency level to be achieved. The
number of credits and hours for each module are distributed by the Foreign Languages Department.

For example, if an ESP syllabus is designed for Law students with a B1 language proficiency level on entry, the
course may comprise six self-contained modules which cover major generic job-related skills. The ESP syllabus plan
may therefore be as follows:

Module No. of No. of Form of Assessment
Module Title Contact - (to be completed according to
No. Credits
Hours each module outcomes)
1 Socialising 36 1.0
> Col_lectlng and Processing Information from 90 o5
Written Sources
3 Communicating in Writing 36 1.0
4 Giving Presentations 36 1.0
5 Participating in Discussions and Debates 36 1.0
6 Examination 36 1.0
Total:) 270 7.5

It is important to emphasise that each university /faculty should generate its own syllabus. What follows is only a
sample and is not expected to be copied.

When creating modules, ESP syllabus designers may use the list of generic job-related skills given in Fig. 5 (see
Section 6.2). The modules should cover the most important job-related areas and academic or specialism-related
situations identified in EPP and EQS. Each module may integrate several job-related skills. For example, the module
for law students, ‘Collecting and Processing Information from Written Sources’ (see Appendix E), covers:

* locating (specialised) information in a variety of sources

* reading for specific purposes

* reading for locating information

¢ understanding reports, contracts, state regulations etc.

* presenting and passing on information

* giving a talk

* reporting on a conference

e giving and receiving feedback

e exchanging information on various issues

e participating in discussions

* taking/making notes

e speaking and writing for academic purposes.

Each module implies integration of all language skills. For example, law students are engaged in a chain of activi-
ties involving reading legal texts, making notes, passing on information obtained orally or in writing, exchanging
information, participating in discussions and debates, etc. Thus, all four major language skills (reading, listening,
speaking and writing) are developed within a module.
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At the end of the course all the language skills practised through the performance of job-related skills are as-
sessed in order to define the students’ language proficiency level.

When developing a module, ESP syllabus designers should keep in mind the expected learning outcomes of their
students, i. e. what a student will know, understand or be able to do at the end of a period of learning, and how that
learning will be demonstrated (student’s behaviour). Module aims and level descriptors guide the writing of learning
outcomes. Learning outcomes imply the use of assessment criteria. Assessment criteria may be developed from the
learning outcomes or from the assessment method or task, but in either case they should relate to the learning out-
comes (Moon, 2002).

6. Module No.
The number of the module is taken from the ESP Syllabus Plan (see above).

For example, collecting and processing information from written sources is an essential professional skill for
lawyers. Thus, Module 1 helps students to follow up lectures, participate in seminars and conferences, write short
legal reviews and essays, and develop their legal vocabulary. It encourages an awareness of the specific features of
various genres of legal discourse: legal textbooks, research journals, statutory instruments, state regulations, con-
tracts, agreements and treaties, web-based sources on law, etc.

7. Introduction of the Module

In the Introduction to a particular module the characteristics of the module are presented. Recommendations on
how to design the module and how to work with it are given.

8. Aims of the Module

The aims of the module reflect the aims of the Syllabus and the specificity of the Module.

For example, the aims of the module ‘Collecting and Processing Information from Written Sources’ are to:

* develop the students’ ability to collect information from specialised legal sources (legal textbooks, research
journals, statutory instruments, state regulations, contracts, agreements and treaties, law web-based sources,
etc.) and to explore ideas and opinions

* teach students different strategies for extracting and processing information from law-related texts, and
ways of communicating ideas and opinions in legal documents, research papers, etc.

9. Objectives of the Module

The objectives of the module are chosen from the list of objectives for a particular Syllabus (see Section 3 of this
Guide).

Remember: study skills, language knowledge, and socio-linguistic and pragmatic competences are not module-
specific but are realised throughout the whole syllabus.

10. Text Types 11. Functions 12. Recommended Exponents
Texts typical to job-related areas and | (for details see Section 6.3 Func- | filled in by teachers as appropriate
situations are chosen tions and Exponents (for details see Section 6.3 Func-

tions and Exponents)
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The example below is given for Sample Module ‘Collecting and Processing Information from Written Sources’ for

Law students.

10. Text Types 11. Functions
Texts on general legal issues:
e primarily meant to provide factual .

information

* meant to influence the reader /listener, |e
e. g. to get them to do something, form
a certain opinion, develop a certain .
view, share a certain idea, etc.

obtained

Legal genres: .
* legal textbooks
 research journals
 statutory instruments *
* state regulations
 contracts

» agreements and treaties

¢ law web-based sources, etc.

(deduction)

proval, etc.

identifying and specifying informa-
tion on law and legal issues
stating and reporting the information

asking and answering questions-
agreeing and disagreeing

e supporting/rejecting arguments
inquiring about whether something is
considered a logical conclusion

expressing approval and disap-

12. Recommended Exponents
(to be filled in by ESP teacher as
appropriate)

The lists of legal genres may be extended to meet the needs of the students. Cooperation with the subject teach-
ers is recommended for selecting text types, genres and topic areas.

13. Topics and Notions (variable part)

Notions are given if appropriate, for example, for the stu-
dents specialising in Engineering.For Law students, it is
recommended to include Sample Topic Areas.

14. Core ESP Lexis (variable part)
Cooperation with the subject teachers is recommended
to choose the core vocabulary.

See the example below:

13. Topics and Notions (variable part)

14. Core ESP Lexis (variable part)

Sources of Law

e. g. law, legislation, custom, rights, equity, common
law, continental law, judicial precedent, code, etc.

Branches of Law

e.g. Civil Law, Criminal Law, Contract Law, etc.

Constitutional Law: State and Government

e. g. fundamental, to enact, electoral system, sovereign,
legislature, executive, judiciary, independent, etc.

Judicial System

e.g. court, supreme, appellate, trial, civil, criminal,
accusatorial, inquisitorial, jury, etc.

Legal Profession

e.g. solicitor, barrister, Inns of Court, the Bar, counsel,
etc.

European Law

e.g. resolution, proposition, treaty, to comply with, etc.

Human Rights

e.g. freedom, equality, Bill of Rights, etc.
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15. Expected Outcomes

16. Assessment

Expected outcomes deal with the measurable behaviour
and reflect the objectives of the module

For forms and types of assessment see Section 6.4
Outcomes and Assessment

See the example from the Sample Module ‘Collecting and Processing Information from Written Sources’ for Law

students below:

15. Expected Outcomes

Students can:

- obtain general and detailed information, ideas and
opinions from specialised legal sources to use them in
academic discussions, debates, conversations,
formal talks, lectures, etc

16. Assessment

« Testing (multiple-choice, short answer questions,
cloze test, C-test, information transfer, gap filling,
information transfer, etc.)

» Role-plays, simulations

 Portfolio and Reading Diary

- identify and classify information, ideas and opinions
from specialised legal sources to

« use them in legal writing, following the basic conven-
tions of legal writing

Short legal review or essay based on the reading
input

* make notes on legal texts to write legal reviews or
essays

¢ Learning log, providing a source of reference which
may be of use later in the student’s study and /or
career

17. Recommended Teaching /Learning Materials
(see Section 8.4)

18. Comments/Notes
(to be filled in by ESP teacher as appropriate)

19. Other Resources
(to be filled in by ESP teacher as appropriate)

20. Comments/Notes
(to be filled in by ESP teacher as appropriate)

The example below is given for module ‘Collecting and Processing Information from Written Sources’ for Law

students, target level B2.

17. Recommended Teaching /Learning Materials
Bardi, M. et al. (2001) English for Legal Purposes.
Bucharest: Cavallioti

Collin, P. H. (1995) Dictionary of Law. (2" Edition).
Teddington: Peter Collin Publishing (the list to be contin-
ued)

Powell, R. (1993) Law Today. Harlow: Longman

Riley, A. (1991) English for Law. London and
Basingstone: Macmillan

18. Comments/Notes

The textbook presents a wide variety of exercises
based on authentic legal texts allowing the development
of reading skills and building a legal vocabulary.
Readers are encouraged to practise the language
presented in the book in a variety of speaking and
writing activities.

The purpose of this book is to give students a general
introduction to law. English law has been chosen as a
model. The first five chapters deal with some general
issues. A glossary of key legal terms is provided for
reference.

The textbook was designed primarily for classroom use,
but it is equally useful as self-study material.

The textbook presents a wide variety of exercises
based on authentic legal texts allowing the development
of reading skills and building legal vocabulary.
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19. Other Resources Comments/Notes

- legal textbooks, research journals, statutory instru-
ments, state regulations, contracts, agreements and
treaties on the subject/theme or topic

« law-related Internet sources:

http:/ /www.lIrx.com /features /ukraine.htm Ukrainian Law in English

http: / /www.findlaw.com General legal information and links to resources

http:/ /www.euobserver.com News about the European Union
http://jurist.law.pitt.edu Summaries of legal news, U.S. and international; useful

links for students
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Appendix C. Sample ESP Syllabus (Economics)

1.

2.

3.

Introduction

The sample ESP syllabus is designed for students of Economics with B1 proficiency level on entry. It comprises
nine self-contained modules, which cover the main generic job-related skills. The number of modules in the course
may vary. The order and balance of modules in the course is arranged according to the students’ needs. The number
of credits and hours allotted for each module should be decided on by particular departments. The sample module
‘Written Communication for Business’ is given below.

Aim

* to develop students’ general and professionally-oriented communicative language competences (linguistic,
sociolinguistic, and pragmatic) in English to enable them to communicate effectively in the field of economics

and business.
Objectives

Language Skills
By the end of the course students will to be able to:

Listening

¢ understand main ideas and identify relevant information in extended discussions, debates, formal talks, lec-

tures, conversations etc., on economics/business- related topics
e understand in detail non-routine telephone conversations

* understand gist and much of relevant detail in authentic radio and TV programmes related to economics/

business area

* understand fairly complex messages and instructions in economics/business environment
e comprehend different registers: how people talk to friends, strangers, colleagues, employers, and people of

different ages and social status for different purposes

Speaking

Spoken Interaction

participate appropriately in extended discussions, debates, talks, conversa-
tions etc., on business/economics-related topics and in common social
settings (e.g. coffee break, party, etc.)

react to and make telephone calls for specific purpose related to economics /
business area

offer opinions on content of authentic radio and TV programmes related to
economics/business area

react to announcements, fairly complex messages and instructions in econom-
ics / business environment

respond appropriately to speaker’s attitude / point of view

adjust to changes of direction, style and emphasis normally found in conversa-
tion

Reading

Spoken Production

* give clear prepared individual presenta-
tion on wide range of topics within
economics /business field

* produce clear, detailed monologue on
wide range of economics /business-
related topics, using basic cohesive
devices to link utterances into clear,
coherent discourse

* understand authentic texts related to economics/business areas from textbooks, newspapers, magazines,

specialist journals or Web- based sources

* identify writer’s attitudes and viewpoints in authentic texts related to economics /business area
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* identify writer’s purpose and appreciate the impact of writing (e.g. memos, letters, reports, etc.)

* understand authentic academic and professional correspondence (e.g. letters, faxes, e-mails, etc.)

* comprehend different registers: how people write to friends, strangers, colleagues, employers, and people of
different ages and social status for different purposes

Writing

* write clear, detailed texts for variety of purposes related to personal and professional areas ( e.g. letter of
application, etc.)

* write detailed assignments and reports in standard format on business /economics issues

e draft and produce business and professional correspondence

* take messages from telephone and word of mouth accurately

* write summaries, minutes, etc. with high degree of accuracy

e fillin forms for academic or professional purposes with high degree of accuracy

Study Skills
By the end of the module the students will be able to:

Information location

* locate economics-related information using library catalogue, Contents and Index page, reference books and
dictionaries, Internet

* ask questions to obtain relevant information for economics-related purposes

* predict information (using clues, such as headings, sub-heading, by-lines, etc.)

Academic Speaking

* make presentation or give talk on economics-related topic effectively

e describe tables, charts and diagrams

* use appropriate strategies to participate in discussions and seminars, tutorials

Academic Writing

* interpret, compare and contrast tables, charts and diagrams, etc.

* summarise, paraphrase, synthesise ideas from different types of texts (e.g. articles, research projects, etc.)
* make adequate, usable notes from variety of information sources on economics

* write up report ( e.g. project)

Organisation and self-awareness

¢ develop individual study plans

* organise study resources effectively (e.g. dictionaries, reference books, Internet resources)
* identify individual learning /thinking styles

* keep learning /reflection diary

* keep careful record of reading, and of important references, quotations, etc.

Assessment

¢ understand assessment requirements and marking criteria used for examinations, tests, assignments

* prepare effectively for tests and examinations (e.g. revision via intensive reading, by using a variety of memory
aids)

* manage time effectively in tests and examinations

e self-assess appropriately

Language Knowledge
By the end of the module students will have a working knowledge of:
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* grammatical structures needed to express appropriate functions and notions flexibly and rules of English
syntax to understand and produce a wide range of texts in the area of economics

* language forms appropriate to formal and informal professional registers and a wide range of relevant vo-
cabulary (including terminology) needed in the area of economics

Socio-linguistic and Pragmatic Competence
By the end of the module the students will be able to:
* understand how core values, beliefs and behaviour in particular Ukrainian business /economics environments

differ from other cultures(international, national, institutional)

¢ understand different corporate cultures and apply intercultural insights while interacting orally or in writing
within different business situations

4. Level B2

5. ESP Syllabus Plan — Economics/Business

behave and react appropriately in common social and economics-related situations in everyday life, and
know rules of how people should interact in these situations (recognise appropriate gestures, eye contact,
personal space, and body language in each situation)

Module . No. of No. of
No. Module Title Contact Credits Form of Assessment
Hours
1 Reading for professional purposes — | 36 1.0
2 Job Application and Job Interviews 18 0.5
3 Telephoning 18 0.5
4 Reading for professional purposes — Il 36 1.0
5 Written communication for business 36 1.0 Written test
6 Presentations 18 0.5
7 Negotiations 18 0.5
8 Academic writing 18 0.5
9 Business Meetings 18 0.5
Total:) 216 6.0 Final exam

6. Module No.5

7. Introduction of the Module

This could be a compulsory module for all Economics and Business major route students. It integrates and develops
the students’ linguistic competence in business writing. The focus is on job-related uses of language, with a strong
emphasis on the productive skills.

8. Aim of the Module

* to develop students’ ability to communicate effectively in writing in most business settings and in situations
on most economic and business topics.
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9. Objectives of the Module

By the end of the module students will be able to:

* write clear, detailed letters (enquiries, orders, replies to orders, packing instructions, etc.)

¢ draft and produce memos, telexes, messages, etc.

* write detailed business reports or proposals in standard format

* write summaries of talks, presentations and minutes of meetings with a high degree of accuracy

¢ fillin forms and questionnaires for professional purposes with a high degree of accuracy

* write summaries of authentic business /economics- related texts for info /ideas exchange (from newspapers,
magazines, specialist journals or Web-based sources)

e use different styles of writing in business communication

10. Text Types 11. Functions 12. Recommended Exponents
Grouped according to genre: Internal * asking for comments (To be completed by a syllabus
office communication (memos, notes, |* requesting information-agreeing |designer on the institutional level)
messages, forms and questionnaires) to requests

* giving instructions

* explaining
Business correspondence (letters: * explaining
enquiries, offers, complaints, faxes, e- | ®* apologising
mails) * reassuring

e complaining

* requesting

* confirming

* enquiring, etc.

Reports, * describing
Summaries * summarising
* evaluating, etc.

Proposals * describing

* summarising

* recommending
* persuading, etc.

13. Topics and Notions (variable part) 14. Core ESP Lexis (variable part)

Subject-related notions (economics, etc.) (To be completed by a syllabus designer on the
institutional level)
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15. Expected Learning Outcomes

16. Assessment

Students can:

Possible task:

* write fluently and effectively a range of in-house
correspondence in styles appropriate to purpose and
audience

e fill in forms and questionnaires with a high degree of
accuracy

Respond to a note, message, memo or e-mail under
timed conditions

* write, and respond fluently and effectively to a
range of public business correspondence in styles
appropriate to purpose and audience

Respond to one or more of a letter, fax or e-mail by
writing the same

summarise, report on, or convey comments
accurately on information received, talks, presen-
tations, using appropriate vocabulary and struc-
tures

Write a report or proposal, based on reading,
listening or discussion

17. Recommended Teaching /Learning Materials

18. Comments/Notes

Lannon, M. (2000) Technical Communication. London:
Longman

A guide and resource book for teachers

Seraydarian, P. and S. Pywell (1994) Successful
Business Writing. London: Cassell

Stanton, A.J. and L.R. Wood (1988) Longman Commer-
cial Communication: An Intermediate Course in English
for Commercial Correspondence and Practice. Lon-
don: Longman

A coursebook which needs additional materials
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Appendix D. Sample ESP Syllabus (Engineering)

1.

Introduction

The sample ESP syllabus (Engineering) is designed for engineering students with B1+ language proficiency level on
entry. It consists of four self-contained modules which cover the main generic job-related skills. The number of mod-
ules of the course may vary. The order and balance of modules on the course is arranged according to the students’
needs. The number of hours and credits for each module is distributed by the department. A sample module ‘Reading
for Information’ is given below. It is just an illustrative example and is not intended for copying.

2. Aim
* to develop the students’ English language competences to enable them to communicate effectively in their
professional environment
3. Objectives
By the end of the course, students will be able to:
¢ understand main ideas and identify relevant information in extended discussions, debates, formal talks, lec-
tures, conversations etc.
* understand fairly complex messages and instructions
* understand authentic texts from textbooks, newspapers, magazines, specialist journals or Web- based sources
* understand details in fairly complex instructions; specifications (e.g. for operation of devices/ equipment);
advertising materials
* understand authentic academic and professional correspondence (e.g. letters, faxes, e-mails, etc.)
* respond to main ideas and identify relevant information in extended discussions, debates, talks, conversa-
tions etc.
* participate in clear argument on topical issue (e.g. seminars, discussions, debates, etc.)
* participate appropriately in common social, academic and professional settings (e.g. meeting, coffee break,
party, etc. )
* react to announcements, fairly complex messages and instructions in engineering environment
e give clear prepared individual presentations on engineering topics
* write professional /business correspondence for a variety of purposes related to personal and professional
areas ( e.qg. letter of application, etc.)
* write academic assignments and reports in standard format.
4. Level B2
5. ESP Syllabus Plan
No. of
Module Module Title Contact No. ?f Form of Assessment
No. Credits
Hours
1 Reading for Information
2 Professional/Business Correspondence
3 Presentations
4 Academic writing
Total:
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6.

7.

Module No. 1: Reading for Information (Engineering)

Introduction of the Module

Reading helps students to develop their knowledge of lexis and awareness of textual features. Texts need to be
selected and tasks designed both to provide support for what students already know in the subject and to extend
their language knowledge and proficiency in reading skills. Each student will use an individual mix of processing
strategies in relation to a particular text and topic. Teachers will need to combine awareness of what happens in the
reading process with a knowledge of their students, in order to decide on appropriate objectives and procedures for
the reading module.

8.

9.
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Aim of the Module

* to enable students to develop an ability to find, extract and process relevant information from a text on a
general engineering topic.

Objectives of the Module
By the end of the module students will be able to:

Reading

* understand authentic texts related to engineering (discoveries, innovations, etc.)

* understand details in fairly complex instructions (for equipment, devices, appliances, safety regulations, pre-
cautions); specifications (e.g. for operation of devices/ equipment; advertising materials

* understand authentic professional correspondence in engineering (e.g. product descriptions, specifications,
letters of order, enquiries, etc.)

* read and interpret graphs, charts, drawings, diagrams, etc.

* make use of accompanying information, e.g. headings, pictures to predict information

e distinguish between factual /non-factual information, important /less important items, relevant /irrelevant in-
formation, explicit /implicit information

* guess the meanings of unfamiliar words by using contextual clues - draw inferences and conclusions

* understand text organisation and linguistic /semantic aspects (cohesion, discourse /semantic markers and
their function)

* read at different speeds for different purposes

* read with some degree of critical awareness, choosing appropriate information.

Information Location

* ocate specific engineering information using library catalogue, Contents and Index page, reference books and
dictionaries, Internet

* predict information (using clues, such as headings, sub-heading, by-lines, etc.) in engineering discourse.

Organisation and self-awareness

* organise study resources effectively (e.g. dictionaries, reference books, Internet resources)

* want to read by providing accessible and motivating material, though not too difficult to discourage the
learner.

Language knowledge

By the end of the module students will have a working knowledge of:

e grammatical structures needed to understand a wide range of texts in engineering

* rules of English syntax to enable them to recognise a wide range of texts in engineering
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* language forms appropriate to formal and colloquial academic and professional registers
* agood range of relevant vocabulary (including terminology) for engineering texts at this level.

Sub-skills to be acquired

* scanning engineering texts for specific information
e skimming engineering texts for gist
* inferring meaning from context and learning to tolerate a degree of uncertainty in the meaning of words

10. Text Types

11. Functions

12. Recommended Exponents

» textbooks
* newspapers

(To be completed by a syllabus
designer on the institutional level)

(To be completed by a syllabus
designer on the institutional level)

* magazines

« specialist journals

« Web-based sources

« instructions

« specifications

 advertising materials

« professional correspondence

13. Topics and Notions (variable part)

14. Core ESP Lexis (variable part)

Setting up/installation/assembly

connect, tune in, insert, plug into, attach, slide in, assemble,
remove, reset, mount etc.

Manufacturing

coat, harden, expose, etch, process, produce, construct, etc.

Properties of materials

surface, soluble/insoluble, transparent, combustible, brittle, fluid,
tough, rigid, flexible, rough, smooth, etc.

Shapes

curved, cubic, U-shaped, semi-circular, flat, rectangular, etc.

Measurement and dimensions

spatial (height, length, width, diameter, area); duration, speed,
density, weight, time, quantity; scales and averages (minimum,
maximum); size; percentages and ratios; frequency, tendency,
probability of processes; etc.

Structure and sizes

parts and a whole (consist of, contain, etc.); connection between
parts (be attached to, be detached from, be connected to ... by,
be fixed to, be fitted over, etc); composition (be surrounded by, be
filled with, be divided into, etc.)

Processes

functions (cover, protect, wind, hold); abilities and capacities
(reproduce, lift, contain, etc.); cause and effect (be converted
into, change into + noun, become + adjective, be exposed to,
etc.); method (press, turn, fit, plug, operate, switch on/off, adjust,
etc.)
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15. Expected Learning Outcomes

16. Assessment

Students can:

Possible task:

* wread a text, possibly with some pre-teaching of
vocabulary, answer comprehension questions and
present their points of view

Reading test including the following tasks:
e Summary completion
* Matching headings to paragraphs

* check whether a new line of argument in an engineer-
ing text is consistent with opinions expressed earlier
in the same article

¢ Identifying the writer’s views
e Multiple choice
¢ Selecting factors

* preview a magazine/journal article in engineering by
reading rapidly, skipping large chunks of information
and focusing on headings and first lines of para-
graphs

* Matching causes and effects
e Sentence completion
* Table completion

* participate effectively in case-studies /tasks/
presentations /simulations in engineering contexts

e Short answer questions

17. Recommended Teaching /Learning Materials

18. Comments/Notes

Brieger, N. and J. Comfort (1987) Technical Contacts.
New York.: Prentice Hall

Kitto, M. and R. West (1984) Engineering information:
Reading Practice for Engineers. London: Edward
Arnold

Comments as to what parts of the books are recom-
mended for each activity

19. Other Resources

20. Comments /Notes

To be filled in by English language departments to
supplement the main learning /teaching materials

What part of the course these resources are to contrib-
ute
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Appendix E. Sample ESP Syllabus (Law)

1.

Introduction

This sample ESP syllabus is designed for law students with a B1+ proficiency language level on entry. It consists of
five self-contained modules which cover five major generic job-related skills (e.g. socialising). The number of course
modules may vary. The order and balance of the modules is arranged according to the students’ needs. The number of
credits and hours for each module is allotted by the particular university department. The sample module ‘Collecting
and Processing Information from Written Sources’ is given below.

2.

Aims

Practical: to develop students’ general and professionally-oriented communicative language competences
(linguistic, sociolinguistic, and pragmatic) in legal English to enable them to communicate effectively in their
academic and professional environments.

Cognitive: to expose students to academic activities that draw on and further develop the full range of their
cognitive abilities.

Educational: to foster the ability to self-evaluate and a capacity for autonomous learning which will enable the
students to continue to learn in academic and law-related situations before and beyond graduation.
Developmental: to help students form general competences to develop their personal motivation (values, ide-
als, etc.); to foster students’ confidence as users of the language, and their positive attitudes and feelings
towards learning the target language.

Social: to facilitate and develop students’ critical self-awareness and interpersonal skills and to contribute
meaningfully to changing international environments.

Socio-cultural: to develop a broad understanding of important different international socio-cultural issues in
order to operate appropriately in culturally diverse professional and academic environments.

Objectives

Language Skills
By the end of the course students will be able to:
Listening

understand main ideas and identify relevant information in extended academic discussions, debates, formal
talks, lectures, conversations etc., on general legal topics

understand gist and much of relevant detail in authentic radio and TV programmes related to law

identify speaker’s purpose and appreciate effect in extended academic discussions, debates, formal talks,
lectures, conversations etc., on law topics and general legal problems

identify speakers’ attitude and point of view in extended academic discussions, debates, formal talks, lec-
tures, conversations etc., on law topics and general legal issues

appreciate use of different registers (formal and informal).

Spoken Interaction

respond to main ideas and identify relevant information in extended discussions, debates, talks, conversa-
tions etc., on general legal issues

participate effectively in extended academic discussions, debates, formal talks, lectures, conversations etc.,
on law topics and legal problem areas

offer opinions on content of authentic radio and TV programmes related to law and legal problems

respond appropriately to speaker’s attitude /point of view on law and legal problems

adjust to changes of direction, style and emphasis of interlocutors.
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Spoken Production
* give aclear prepared individual presentation on wide range of law topics and legal problem areas
* use basic cohesive devices to link utterances into clear, coherent discourse.

Reading

e understand authentic texts related to law and legal problems from legal textbooks, research journals, statu-
tory instruments, state regulations, contracts, agreements and treaties, and web-based sources on law

* identify writer’s attitudes and viewpoints in authentic texts related to law and legal issues.

Writing

* write detailed assignments and reports on general legal issues in standard format
* write summaries of legal texts with a high degree of accuracy

* use basic cohesive devices to link their utterances into clear, coherent discourse.

Study skills
By the end of the course students will be able to:

Information location

e ask questions to seek information

* locate specific study or law-related information, using a library catalogue, Contents and Index pages, refer-
ence books and dictionaries, the Internet

* predict information (using clues, such as headings, sub-heading, by-lines, etc.).

Organisation and self-awareness

e develop individual study plans

* organise study resources effectively (e.g. dictionaries, textbooks, reference books, Internet resources)
* identify individual learning /thinking styles

* keep learning /reflection diary

* keep careful record of reading, and important references, quotations, etc.

Assessment

* understand assessment requirements, including continuous assessment

e understand marking criteria used for examinations, tests, assignments

e read and understand rubrics for exams, etc.

* prepare effectively for tests and examinations (e.g. revision via intensive reading, by using a variety of memory
aids)

* manage time effectively in tests and examinations

* self-assess appropriately.

Language Knowledge

By the end of the course students will have a working knowledge of:

e grammatical structures needed to express appropriate functions and notions flexibly, and to understand and
produce wide range of texts in academic and professional areas

* rules of English syntax to enable students to recognize and produce a wide range of texts in academic and
professional areas

* language forms appropriate to formal and colloquial academic and legal registers and good range of relevant
vocabulary (including legal terminology) needed in academic and professional areas.

Level B2
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5. ESP Syllabus Plan

Module No. of No. of Form of Assessment
Module Title Contact - (to be completed according to
No. Credits
Hours each module outcomes)
1 Socialising 36 1.0
Collecting and Processing Information from
2 . 90 25
Written Sources
3 Communicating in Writing 36 1.0
4 Giving Presentations 36 1.0
5 Participating in Discussions and Debates 36 1.0
6 Examination 36 1.0
Total:) 270 7.5

6. Module No. 2
7. Introduction to the Module

‘Collecting and Processing Information from Written Sources’ is aimed at developing essential professional skills for
lawyers. Being an integral part of the ESP course, this module helps students to follow lectures, participate in semi-
nars, conferences, write short legal reviews and essays, and develop their legal vocabulary. It encourages an aware-
ness of the specific features of various genres of legal discourse: legal textbooks, research journals, statutory instru-
ments, state regulations, contracts, agreements and treaties, law web-based sources, etc.

The list of legal genres may be extended to meet the needs of the students. Cooperation with the subject teachers
is recommended for selecting text types and topic areas.

The generic job-related skill of collecting and processing information is realised in practice through the sub-skills
reflected in the objectives. The module helps to develop the main skill through a set of realistic tasks which the
students will encounter in job-related areas and situations.

8. Aims to the Module

* to develop students’ ability to collect information from specialised legal sources (legal textbooks, research
journals, statutory instruments, state regulations, contracts, agreements and treaties, law web-based sources,
etc.) and to explore ideas and opinions

* to teach students different strategies for extracting and processing information from law-related texts, and
ways of communicating ideas and opinions in legal documents, research papers, etc.

9. Objectives to the Module
By the end of the module students will be able to:
Reading (based on the list of genres given in Text Types below)
¢ identify relevant information
e distinguish main and secondary points

* understand detail
¢ distinguish fact from comment
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e identify writer’s viewpoint(s)

* guess the meaning of unfamiliar words by using contextual clues

* draw inferences and conclusions

* understand text organisation and linguistic /semantic aspects (cohesion, discourse /semantic markers and
their function)

* read at different speeds for different purposes.

Listening
* understand main ideas and identify relevant information in academic discussions, debates, formal talks, lec-
tures, conversations etc., on legal topics.

Spoken Interaction
e participate in academic discussions, debates, formal talks, lectures, conversations, etc., on law topics and
legal problem areas.

Writing

* record and present research findings on law topics and legal issues

* make adequate, usable notes from a variety of information sources on law and legal issues
* quote correctly

e construct bibliography.

Information location
* Jlocate specific study or law-related information using library catalogue, Contents and Index pages, reference
books and dictionaries, Internet.

10. Text Types 11. Functions 12. Recommended
Exponents
Texts on general legal issues: « identifying and specifying (To be filled in by
 primarily meant to provide factual information information on law and legal ESP teacher as
» meant to influence the reader /listener, e. g. toget | issues appropriate)
them to do something, form a certain opinion, - stating and reporting the infor-
develop a certain view, share a certain idea, etc. mation obtained
- asking and answering questions
Legal genres: - agreeing and disagreeing
« legal textbooks  supporting/rejecting arguments
 research journals * inquiring about whether some-
- statutory instruments thing is considered a logical
- state regulations conclusion (deduction)
e contracts - expressing approval and disap-
- agreements and treaties proval, etc.
- law web-based sources, etc.

88



National Curriculum for Universities

13. Topics and Notions (variable part)

14. Core ESP Lexis (variable part)

Sources of Law

e.g. law, legislation, custom, rights, equity, common law, continental
law, judicial precedent, code, etc.

Branches of Law

e.g. Civil Law, Criminal Law, Contract Law, etc.

Constitutional Law: State and Government

e.g. fundamental, to enact, electoral system, sovereign, legislature,
executive, judiciary, independent, etc.

Judicial System

e.g. court, supreme, appellate, trial, civil, criminal, accusatorial, inquisi-
torial, jury, etc.

Legal Profession

e.g. solicitor, barrister, Inns of Court, the Bar, counsel, etc

European Law

e.g. resolution, proposition, treaty, to comply with, etc.

Human Rights

e.g. freedom, equality, Bill of Rights, etc.

15. Expected Outcomes

16. Assessment

Students can:

Possible task:

* obtain general and detailed information, ideas and
opinions from specialized legal sources and to use
them in academic discussions, debates, conversa-
tions, formal talks, lectures, etc.

* Testing (multiple-choice, short answer questions,
cloze test, C-test, information transfer, gap filling,
information transfer, etc.) — 40%

* Role-plays, simulations — 20%

* Portfolio and Reading Diary — 10%

* identify and classify information, ideas and opinions
from specialized legal sources and to use them in
legal writing, following the basic conventions of legal
writing

* Short legal review or essay based on the reading
input —20%

* make notes on legal texts to write legal reviews or
essays

* Learning log, providing a source of reference which
may be of use later in the student’s study and /or
career — 10%

17. Recommended Teaching /Learning Materials

18. Comments/Notes

Bardi, M. et al. (2001) English for Legal Purposes.
Bucharest: Cavallioti

Collin, P. H. (1995) Dictionary of Law. (2 Edition).
Teddington: Peter Collin Publishing

Powell, R. (1993) Law Today. Harlow: Longman

Riley, A. (1991) English for Law. London and
Basingstone: Macmillan

The purpose of this book is to give students a general
introduction to law. English law has been chosen as a
model. The first five chapters deal with some general
issues. A glossary of key legal terms is provided for
reference.

The textbook was designed primarily for classroom use,
but it is equally useful as self-study material.

The textbook presents a wide variety of exercises
based on authentic legal texts allowing the development
of reading skills and building legal vocabulary.
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19. Other Resources 20. Comments/Notes

« legal textbooks, research journals, statutory instru-
ments, state regulations, contracts, agreements and
treaties on the subject /theme or topic

 law-related Internet sources:

http:/ /www.lIrx.com /features /ukraine.htm Ukrainian Law in English

http:/ /www.findlaw.com General legal information and links to resources

http:/ /www.euobserver.com News about the European Union

http:/ /jurist.law.pitt.edu Summaries of legal news, U.S. and international; useful

links for students
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Appendix F. Sample Syllabus for Master’s Students (Academic Writing in English)

1.

Introduction

This elective course is offered to the Master’s students majoring in International Business and Economics who are
going to write and defend their Master’s thesis in English. The prerequisite for this option is the English language as
a means of instruction in the Bachelor-level course.

2.

Aim

* to develop the students’ academic and professionally-oriented communicative language competences to en-
able them to carry out scientific research for their Master’s thesis and to present the results of this research in
English, orally and in writing, in the course of the defence.

Objectives

Language Skills

By the end of the course /module students will be able to:

Listening

* understand ideas and identify relevant information in extended discussions, formal talks, lectures, conversa-
tions etc., on economics /business-related topics.

Spoken Interaction

* participate appropriately in extended discussions and talks on business /economics-related topics

* offer opinions on content of specialism-related issues, respond appropriately to speaker’s attitude /point of
view

* use appropriate strategies to participate in discussions and seminars, tutorials

e participate in question-answer session on the topic of the research using appropriate strategies effectively”
organise ideas
* use ‘signposts’ when speaking
¢ stick to the point
* focus, expand, develop an idea
e critically evaluate alternative points of view.

Spoken Production
e give aclear detailed prepared individual defence presentation on the topic of the research” consider
the audience and purpose
* make an outline and order ideas logically
* describe tables, charts and diagrams
* use basic cohesive devices to link utterances into clear, coherent discourse
* use appropriate presentation conventions, body language, etc.

Reading

* understand lengthy complex authentic texts on abstract unfamiliar topics whether or not related to academic
or professional areas in order to predict, locate and obtain the information relevant to the prospective re-
search and identify finer points of detail including writer’s attitudes, genre implications and stated opinions

* locate economics-related information using library catalogue, Contents and Index page, reference books and
dictionaries, textbooks, newspapers, magazines, specialist journals or Web- based sources

* predict information (using clues, such as headings, sub-heading, by-lines, etc.)

* ask questions to obtain relevant information for the purposes of research

* organise their resources effectively (e.g. dictionaries, reference books, Internet resources).
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Wr

iting

keep a close record of their reading, and of important references, quotations, etc.

write detailed assignments and reports in standard format on business /economics issues

fill in forms for academic or professional purposes with high degree of accuracy interpret, compare and con-
trast tables, charts and diagrams, etc.

summarise, paraphrase, synthesise ideas from different types of texts (e.g. articles, research projects, etc.)
make adequate, usable notes from variety of information sources on economics using various techniques
interpret, compare and contrast tables, charts and diagrams, etc.

write a research paper, a Master’s thesis following academic conventions:

* consider audience and purpose

* make an outline and order ideas logically

* organise paragraphs, making headings and subheadings

e use logical connectors for linking paragraphs

e write an introduction /conclusion

* quote correctly

* construct a bibliography

* revise, proof-read and finalise their work.

Socio-linguistic and Pragmatic Competence

understand how core values, beliefs and behaviour in particular Ukrainian academic and business /economics
environments differ from other cultures (international, national, institutional)

behave and react appropriately in academic situations, and know rules of how people should interact in these
situations (recognise appropriate gestures, eye contact, personal space, and body language).

Language Knowledge
By the end of the module students will have a working knowledge of:

grammatical structures needed to express appropriate functions and notions flexibly and rules of English
syntax to understand and produce a stylistically appropriate academic text (oral and written) in the area of
international economics and business

language forms appropriate to academic professional register and a wide range of relevant vocabulary (includ-
ing terminology) needed in the area of research.

4. Level: C1
5. Syllabus Plan
No. of
Module Module Title Contact No. 9f Form of Assessment
No. Hours Credits

* Annotated Bibliography

* Qutline of the research

» Written essay/research paper

36 1.0 |» Oral presentation (monologue
and answer session)

* Peer assessment

* Self assessment (portfolio task)

Academic writing (planning, writing and
defending a Master’s thesis in English)
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10. Text Types 11. Functions 12. Recommended
Exponents

 Abstract « Introducing oneself (To be filled in by

e Summary « Presenting the title /subject ESP teacher as

« Academic paper « Specifying the purpose /objective appropriate)

Bibliography

Thesis

Research Report
Executive Summary
Index

Questionnaire

Table of Contents
Annotated Bibliography
Statictical Reports, etc.

« Signposting the presentation
« Sequencing/ ordering

« Giving reasons /causes
 Contrasting

« Comparing

 Contradicting

« Highlighting

« Digressing

« Giving examples

+ Generalising

 Asking rhetorical questions
 Referring to the audience

« Describing performance to date
 Analysing performance

« Describing trends, charts and graphs
 Preparing the audience for a visual

+ Focusing the audience’s attention

« Summarising

 Concluding

« Recommending

« Closing formalities

« Clarifying questions

 Avoiding giving an answer

+ Checking if the questioner is satisfied, etc.

13. Topics and Notions (variable part)

14. Core ESP Lexis (variable part)

General and specific notions determined by the topics
of research and students’ specialism

Determined by the topics of research and students’
specialism

15. Expected Learning Outcomes

16. Assessment

Students can:

Possible task:

1. operate efficiently (locate, scan, make notes,
organise, quote, etc.) with a wide range of authentic
texts on the topic of the Master’s research

2. orally and in writing summarise, paraphrase,
synthesise and organise different ideas on the topic
of research

3. write a research paper following the academic
conventions

4. give a clear detailed prepared individual defence
presentation on the topic of the research

* Annotated bibliography (an individual reading log)
(outcomes 1,2) — 10%

* Qutline of research (definition of the problem and a
preliminary table of contents) (outcomes 3, 6) — 10%

* Written research paper or essay (outcomes 2, 3, 6) —
40%

e QOral presentation (monologue — 15%; answer
session — 15%) (outcomes 4, 5, 6) —30%
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5. participate in question-answer session on the topic
of the research using appropriate strategies effec-
tively

6. behave and react appropriately in academic situa-
tions

¢ Peer assessment (all outcomes) — 5%

e Self assessment (portfolio task) (all outcomes) — 5%

17. Recommended Teaching /Learning Materials

18. Comments/Notes

Comfort, J. (1995) Effective Presentations. Oxford:
Oxford University Press.

Jordan, R. (1998) Academic Writing Course. Harlow:
Longman.

Jordan, R. (1997) English for Academic Purposes.
Cambridge: Cambridge University Press.

Delivering your presentation. [online]. Available from:
http: / /www.presentations.com.

Purdue Online Writing Lab. [online]. Available from:
http:/ /owl.english.purdue.edu/Files. Accessed 15 Apr
2004.

An effective course with audio and video cassettes

A complete course book which, however, needs
additional materials as it is aimed at B2 proficiency
level

A guide and resource book for teachers.

A site with authentic advice from professional present-
ers

Excellent site with various resources and recommenda-
tions for writers in English

19. Other Resources

20. Comments/Notes

Basic CGOS Style. [online]. Available from: http: / /www.columbia.edu/cu/cup.

Accessed 12 Nov 1998.

Business Writer’s Free Library. [online]. Available from: http: / /www.mapnp.org/
library /commskls /cmm_writ.htm. Accessed 20 Dec 1999

Guide to Grammar and Writing. [online]. Available from: http:/ /
webster.commnet.edu /HP /pages /darling /original.htm#conten. Accessed 22 Oct

1999.

Lynch, D. (1997) Business Writer’s Guide. New York: The McGraw-Hill, Primis Custom

Publishing. 2" edition.

MIT Theses Online. [online]. Available from: http: / /theses.mit.edu:80 /Dienst /Ul /
2.0/Page /0018.mit.theses/ 1998-89. Accessed 22 Oct 1999.
Northey, M. (1990) /mpact: A Guide to Business Communication. Prentice Hall Canada

Inc.

Peterson, M. (1999) Making an English Presentation with PowerPoint. The Internet
TESL Journal, Vol. V, No. 10. [online]. Available from: http: / /www.aitech.ac.jp/
~iteslj/Handouts /Peterson-PowerPoint.html. Accessed 22 Oct 2001.

Sheldon, R. (1989) Business Communications. Peter Andrew Publishing Co.
Strunk, W. Jr. (1999) The Elements of Style. [online]. Available from: http://

www.bartleby.com /strunk. Accessed 19 Dec 1999

Swan, M. (1997) Practical English Usage. Oxford: Oxford University Press. 2™ edition.

Whitehead, D. and G. Wighthead (1995) English for Business. Oxford: Made Simple

Books.

Wright, C. (ed) (1994) Communication Skills. London: The Industrial Society.

The sources mentioned
contain a variety of
materials to supple-
ment the main
coursebooks
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National Curriculum for Universities

Appendix |. Descriptors of Professional Language Proficiency (Listening)

By the end of the course students will be able to:

B1+
Preparation course exit level
(an optional course for entrants whose
language proficiency level is below
B1+)

B2
Bachelor’s qualification level

C1
Enhanced academic mobility level

Overall listening comprehension

* understand the main points of clear
standard speech on familiar matters
regularly encountered in an academic
or professional environment

* understand the main ideas of speech which
is complex in terms of language or message,
on study- or specialism-related topics,
delivered in standard spoken language

» follow extended speech and complex lines of
argument in an academic or professional
environment, provided the topic is reasonably
familiar, and the direction of the talk is clearly
indicated

understand enough to follow extended
speech on abstract and complex topics within
academic or professional field, though
confirmation of occasional details is needed,
especially if the accent is unfamiliar

follow extended speech and complex lines of
argument in an academic and professional
environment even when they are not clearly
structured

recognise a wide range of idiomatic
expressions and colloquialisms and appreci-
ate register shifts

Interaction between native speakers

» follow the main points of extended
discussion in an academic or
professional environment,
provided speech is clear and
standard

» catch the main ideas in what is said by
native speakers at normal speed in an
academic or professional environment

easily follow complex interactions between
third parties in group discussion and
debate in an academic and professional
environment, even on abstract, complex
and/or unfamiliar topics

As a member of a live audience

* ollow straightforward short talks on
familiar study or specialism-
related topics, provided these are
delivered in clear standard speech

» follow the essentials of talks, lectures,
reports, presentations, discussions on
study and specialism-related topics which
are complex in terms of language or
message

understand the main points and details of
lectures, presentations, discussions and
debates

Announcements, messages and ins

tructions

* understand simple announce-
ments, messages and instructions
in an academic or professional
environment

» funderstand announcements, messages
and instructions on concrete and abstract
study and specialism-related topics in
standard spoken language at normal
speed

understand complex instructions and
specifications

extract specific information from poor
quality, audibly distorted announcements
and messages in an academic or
professional environment

Media and recordings

* understand the main points of
broadcast and recorded material
about familiar study- and special-
ism- related topics delivered in
clear standard speech

understand the main ideas in recorded or
broadcast material on study- and
specialism-related topics delivered in
standard spoken language, and identify
the speaker’s attitude and point of view

understand a wide range of recorded and
broadcast material, even if delivered in
non-standard speech, and identify finer
points of detail, including implicit attitudes
and relationships between speakers
whether or not they relate to the area of
specialism
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Appendix J. Descriptors of Professional Language Proficiency (Speaking)

By the end of the course students will be able to:

B1+
Preparation course exit level
(an optional course for entrants whose
language proficiency level is below
B1+)

B2
Bachelor’s qualification level

c1
Enhanced academic mobility level

Overall spoken interaction

¢ exploit a wide range of simple
language to deal with most situations
likely to arise in academic or
professional environment

¢ communicate with some confidence
on study and specialism-related
topics

¢ enter unprepared into, and maintain a
conversation on, familiar study and
specialism-related topics (express
personal opinions and exchange
information, e.g. student activities,
work placements, current study and
specialism-related events)

* use the language fluently, accurately and

effectively on a wide range of study and
specialism-related topics

communicate within academic or professional
environment with a degree of fluency and
spontaneity that makes regular interaction
with native speakers quite possible

take an active part in extended conversations
and discussions on most general topics in
academic or professional context, accounting
for and sustaining one’s views

¢ handle a full range of oral interaction with

confidence and competence on a wide range
of study and specialism-related topics; only a
conceptually difficult subject specialism or
topic may hinder a natural, smooth flow of
language

communicate adequately, fluently and
spontaneously without much obvious
searching for expressions

follow easily and contribute to complex
interactions in discussions on abstract,
complex and unfamiliar study and specialism-
related topics

Discussions and Meetings

¢ take part in discussions of familiar
study and specialism-related topics
and generally follow much of what is
said, provided speech is clearly
articulated in standard dialect

¢ express a point of view clearly, but
may have difficulty engaging in
debate on study and specialism-
related topics

take an active part in routine and non-routine
discussions in familiar academic and
professional contexts, understand in detail
the points given prominence by the speaker

contribute, account for and sustain opinions
in discussion on academic and specialism-
related topics by providing relevant
explanations, arguments and comments

easily keep up with a debate, even on
abstract, complex, unfamiliar study and
specialism-related topics

argue a formal position convincingly,
responding to questions and comments and
answering complex lines of counter-argument
fluently, spontaneously and appropriately

Goal-oriented cooperation

¢ generally follow what is said, and
invite others to give their views on
how to proceed

* make one’s opinion and reactions
understood, giving brief reasons and
explanations

help along the progress of work by inviting
others to join in, say what they think, etc.

make one’s opinion and reactions clearly
understood, giving extended reasons and
explanations

skilfully facilitate the progress of work by
making appropriate and supportive
contributions

outline an issue or a problem in the academic
or professional field clearly and effectively,
speculating about causes, consequences,
advantages and disadvantages of different
approaches

Information exchange

¢ find out and pass on straightforward
factual study and specialism-related
information

¢ ask for and follow detailed instruc-
tions

pass on detailed study and specialism-related
information reliably, synthesising and
reporting it from a number of sources
respond adequately to a request for detailed
instructions

synthesise and report detailed and complex
study and specialism-related information and
arguments from a number of sources
respond fluently and effectively to a request
for detailed instructions, deal with problems
and questions easily
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Interview

* take some initiative in an interview
(e.g. to bring up a new subject)

* use a prepared questionnaire to carry
out a structured interview, with some
spontaneous follow-up questions

take the initiative in an interview, expanding
and developing ideas with little help from an
interviewer

carry out a detailed Interview or survey with a
degree of fluency and spontaneity that allows
departing from prepared questions

participate fully in an interview, as either
interviewer or interviewee, expanding and
developing the point being discussed fluently
without any support

carry out an effective, fluent Interview or
survey, departing spontaneously from
prepared questions, following up and probing
interesting repliesand

Overall spoken production

* reasonably fluently give a straight-
forward description of one of a
variety of study and specialism-
related topics, presenting it as a
linear sequence of points

give clear, detailed descriptions and
presentations on a wide range of study and
specialism-related topics, expanding and
supporting ideas with relevant examples

give clear, detailed well-structured descrip-
tions and presentations on complex study and
specialism-related topics, integrating sub-
themes and developing particular points

Formal sustained monologue

* give a straightforward description or
prepared presentation on a familiar
topic within own academic or
professional field, clear enough to be
followed without difficulty, and in
which the main points are given as a
linear sequence and explained with
reasonable precision

* briefly give reasons and explanations
for opinions, plans and actions

take follow-up questions but may
have to ask for repetition if the
speech was rapid

give a clear, prepared description or
presentation of a wide range of topics within
their academic or professional field, giving
reasons in support of or against a particular
point of view

develop a clear argument on a topical issue in
academic and professional areas, expanding
and supporting points of view with relevant
examples

take a series of follow up questions with a
degree of fluency and spontaneity which
poses no strain on either the speaker or
audience

give a clear, elaborate. well-structured
description or presentation of a complex
study and specialism-related topic, expanding
and supporting points of view at some length
with subsidiary points and relevant examples

develop a well-structured argument
systematically highlighting significant points
and relevant supporting details

handle follow-up questions and interruptions
well, responding spontaneously and
appropriately
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Appendix K. Descriptors of Professional Language Proficiency (Reading)

By the end of the course students will be able to:

B1+
Preparation course exit level
(an optional course for entrants whose
language proficiency level is below
B1+)

B2
Bachelor’s qualification level

c1
Enhanced academic mobility level

Overall reading comprehension

¢ read and understand straightforward | ¢
factual texts related to study or
specialism-related areas with some

support

¢ understand different purposes for .
reading

* recognise a moderate range of .

terminology in an academic or
professional area using reference
sources

¢ occasionally manage to compensate
for misprints or errors in texts
related to study or specialism areas

read with a large degree of independence,
adapting strategy to a range of more complex
study and specialism-related texts and
purposes

recognise a broad range of terminology in an
academic or professional area using
reference sources selectively

compensate for misprints or errors in texts
related to academic or professional
environment with little difficulty

read fluently and understand in detail
lengthy, complex texts related to the area of
study and specialism

employ appropriate strategies for different
reading purposes

recognise a full range of terminology in an
academic or professional area related fields
with only occasional use of reference sources
fully compensate for misprints or errors in
texts related to academic or professional
environment

General orientation

e read simple straightforward texts .
related to study or specialism for
main points

read longer and more complex texts related
to study or specialism for main ideas

read long and complex texts written in a full
range of styles related to study or specialism
for main ideas

Information and argument

* recognize significant points in
straightforward articles and reports
on familiar academic or specialism-
related topics

understand more complex articles and
reports concerned with contemporary issues
within academic and professional areas in
which the writers adopt particular attitudes
or viewpoints

understand complex texts likely to be
encountered in academic or professional life,
identifying finer points of detail including
attitudes and implications as well as stated
opinions

Correspondence

¢ understand the general meaning of
non-routine correspondence

understand the essential meaning of
correspondence related to academic or
professional field

fully understand any correspondence relating
to academic or professional area

Instructions

¢ read and follow simple instructions
and understand clearly written
regulations with some support

understand more complex instructions and
regulations with occasional support

understand complex regulations and
instructions without support
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Appendix L. Descriptors of Professional Language Proficiency (Writing)

By the end of the course students will be able to:

B1+
Preparation course exit level

(an optional course for entrants whose

language proficiency level is below
B1+)

B2
Bachelor’s qualification level

C1
Enhanced academic mobility level

Overall written production/interaction

* write straightforward connected

texts on a range of study and
specialism—related topics by linking
a series of shorter discrete elements
into a linear sequence

convey simple information and ideas
in the field of study and specialism in
writing

write clear, detailed texts on a variety of
subjects related to academic and /or
professional field, synthesizing and
evaluating information and arguments from a
number of sources

convey detailed study and specialism-related
information in writing, drawing on a range of
sources

write clear well-structured texts related to
own academic and professional field,
expanding and supporting points of view at
some length with subsidiary points, giving
reasons and relevant examples

convey detailed and complex study and
specialism-related information with clarity
and precision, relating to the addressee
sensitively and effectively

Reports and essays

* write very brief study and specialism-

related reports to a standard format,
which pass on routine factual
information and state reasons for
actions

write study and specialism-related essays
which develop an argument: giving reasons in
support of or against a particular point of
view, explaining the advantages and
disadvantages of various options

write study and specialism-related reports to
a standard format, giving opinion about
accumulated factual information of familiar
routine and non-routine matters with
confidence

write clear, well-structured explanations of
complex specialism-related points, underlin-
ing the relevant issues, incorporating
subsidiary points, reasons and relevant
examples

Notes, messages and forms

* take simple messages on profes-

sion-related topics adequately
write notes and memos conveying
simple information of immediate
relevance to academic and profes-
sional addressees, getting across
important points comprehensibly
fill in simple forms

take messages on profession-related topics
communicating enquiries, explaining
problems

write notes and memos conveying complex
relevant information to academic and
professional addressees, rendering/
expressing important points adequately

take detailed messages on academic and
profession-related topics, explaining
problems reliably and confidently

write notes and memos, fully conveying
complex detailed information to academic
and professional addressees, covering
important points clearly and precisely

Elliptical writing

take notes as a list of key points
during straightforward lectures;
seminars, workshops, etc., provided
the topic is familiar, formulated in
simple language and delivered in
clearly articulated standard speech
collate short pieces of information
from several sources on academic
and professional issues and
summarize them for somebody else

take notes on points which seem to be
important during clear and well-structured
lectures; seminars, workshops, conferences,
meetings, etc., even though the tendency is to
concentrate on the words themselves and
therefore to miss some information
summarise a wide range of factual academic
and specialism-related texts, commenting on
the main themes and discussing contrasting
points of view

take detailed notes of lectures, seminars,
workshops, etc., recording the information
accurately and fully for yourself or for a third
party

summarize long, complex texts on academic
and specialism related issues
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Appendix M. Sample Format of the Final Test for Bachelor’s Level

The aim of the Final Test for Bachelor’s level is to assess the student’s communicative competence in the four lan-
guage skills (listening, speaking, reading, and writing). This is done through a variety of tasks that reflect as closely
as possible real-life professional and academic situations. The idea of ‘authenticity of task’ is crucial. The starting
point for any task should be a purpose of some kind for which a language user in the real professional or academic
world would actually listen, speak, read or write. Tasks consist of the production or reception of an authentic ‘re-

sponse’ to a situation or problem involving communication.

Test Format

Skill assessed Number of tasks Timing (approximate) Weighting-
Part 1. Listening 2-3 About 30 min. 25%
Part 2. Speaking 2-3 About 10-15 min 25%
Part 3. Reading 3-5 About 1 hour 25%
Part 4. Writing 2 About 45 min. 25%

Part 1. Listening

Listening Task Types

Task formats are determined by a skills focus and the most appropriate format to elicit the students’ understand-

ing of the text. The tasks may be productive or objective.

Productive tasks may include the following:

note completion

short answers

prompts with single words /short phrase answers
sentence /table completion

identifying mistakes and correcting factual information.

All of the above involve answers of no more than three words.
Objective tasks include the following:

Yes/No answers
ordering information
multiple choice

True /False answers
multiple matching.

The following is an indication of the variety and extent of possible operations that are testable:

locating and understanding specific information in a recording

understanding detail

understanding the overall message (gist) of a recording

recognising or inferring the attitudes and emotions of the speaker(s)

identifying the type of recording, e.g. advertisement, or the topic

following the development of an argument or a narrative

deciding whether information on a recording corresponds to written information
following instructions.

10 Weighting of each skill can be revised by the institutions according to the language needs and target situation for each particu-

lar specialism.
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Listening Text Types
The text types used for assessing listening should be specialism- and study-related in their content and may include
the following:

* news reports

* specialism-related reports

* phone-ins

* quizzes

* discussions

* interviews

* advertisements

* publicannouncements

* public telephone recorded messages (e.g. company information /instructions)

* private telephone recorded messages (e.g. on answer phones)

* published cassettes (e.g. story cassettes/exercise cassettes)

* lectures/talks.

Listening Sample Format

Main Skill Focus Type of Text Type of Task Response
Listening for writing short | Public announcements/ Productive task: locating Table completion
answers Short recorded and understanding specific

advertisements information

Listening to identify topic, | Lecture/talk on specialism-| Objective task: following Multiple choice
context, function, etc. related topic (monologue) | the development of an
argument or a narrative

Part 2. Speaking

Speaking Task Types
There should be at least two parts to the assessment — spoken production and spoken interaction, and there should
be a separate task for each part. In the first part of the test the student speaks individually to the examiner (spoken
production). A learner is given a verbal prompt on a card and is asked to talk on a particular specialism-related topic.
The learner has 1 minute to prepare before speaking at length, for 1-2 minutes. The examiner then asks one or two
rounding-off questions.

In the second part, the students in pairs /groups are engaged in a discussion of more abstract issues and con-
cepts which are linked to their specialism (spoken interaction). The discussion lasts between four and five minutes.

Tasks typically comprise several prompts and each student then chooses two or three which they would like to
talk about.
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Speaking Sample Format

Main Skill Focus Format/Content Input Time
Spoken A ‘mini-presentation’ on a specialism related topic | Written stimulus 3 min + 1 min
Production from the task/ case | preparation
description per 1 learner
Spoken Conversation between two students (Expressing | Written stimulus 5 min
Interaction and justifying opinions, speculating, comparing from the task/case
and contrasting, agreeing and disagreeing, etc.) | description

Part 3. Reading
Reading Task Types

The tasks that the students may be asked to perform will aim to reflect the purpose for which a text is used in the ‘real
professional world’. The starting point for the design of tasks is to consider how the text would be used by a ‘real
user’ and then, where appropriate, ensuring that tasks involve the students in the same text-processing operations.
These operations may include, among others, the following:

* locating and understanding specific information in a text

¢ following instructions

* understanding the overall message (gist) of a text

* identifying the type of text involved (e.g. advertisement, news report, etc.)

* deciding on an appropriate course of action on the basis of information in the text

* recognising the attitudes and emotions of the writer when these are expressed overtly

e deciding whether the information in the text corresponds to information given earlier

* use of a monolingual English dictionary

¢ deciding what a text is based on e.g. fact, hearsay or opinion

* recognising the attitudes and emotions of the writer when these are implicitly expressed

* identifying an accurate summary of a given text

* tracing (and recording) the development of an argument.

There should be a balance between open and closed task formats. Closed formats involve the learner in choosing
the format. Open formats require students to provide their own answer in the form of a single word or phrase. Open
formats are usually guided/structured to make it clear to students what form of answer and how much detail is
required. Closed formats involve the learner in choosing one of a number of given possibilities, such as True /False
questions or choosing the correct item.
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Reading Sample Format

Main Skill Focus

Type of Text

Type of Task

Response

Reading — scanning and
gist

Informational text on study
or specialism-related topics

identifying an accurate
summary of a given

Multiple choice

Reading — understanding
text structure

Informational text on study
or specialism-related topics

a report with sentence level
gaps

Matching

Reading for gist and
specific information

Informational text on study
or specialism-related topics

locating and understanding
specific information in a text

Multiple choice

Reading — vocabulary and
structure

Informational text with
lexical gaps

Tracing the development of an
argument

Gap filling

Reading — understanding

Identification of additional

Tracing the development and

Proof reading

sentence structure/error coherence of the ideas

identification

unnecessary words in texts

Part 4. Writing

Writing Task Types
For each task a context and a target reader is specified in order to establish a purpose for the writing. Students
should be able to write with an understanding of style and content which is appropriate to the task and the level, and
produce a text which is proof read and laid out in accordance with relevant conventions.

Writing tasks should test candidates’ narrative skills, their ability to sequence information, their ability to use
persuasive language, and their ability to use a range of styles and levels of formality. Candidates must also be aware
of basic register and have a good grasp of tenses.

Writing Text Types

Students may be asked to produce the following text types: a form (to involve continuous prose of 30-50 words),
a business letter, a fax, a message, a note, a notice, a set of instructions, a summary, a curriculum vitae, a memo, a
report, a ‘proposal’, an article, a biography, an advertisement.

Writing Sample Format

Type of Text

Type of Task produced

Input Response

Memo, e-mail 40-50 words

message, note

Writing — giving instructions, explaining
a development, asking for comments,
clarifying information, agreeing to
requests

A case layout

Correspondence: e.g. explaining, Letter, fax, e-mail 120-140 words

apologising, reassuring, complaining

Incoming correspondence,
advertisement, graphs,
charts, tables, etc.

Short report

Proposal (a memo or
an e-mail)

Report: describing, summarising

Proposal: describing, summarising,
recommending, persuading
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